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Abstract

The research was conducted in order to reveal the educational problems experienced by
Turkish language teachers working in adaptation classes opened in primary schools
and to offer solutions to these problems. Phenomenological (phenomenological) design,
one of the qualitative research methods, was preferred in the research. The study group
of the research consisted of 12 Turkish language teachers selected by affinity sampling
method among 217 teachers working in the adaptation classes opened in primary
schools within the scope of PIKTES project in Gaziantep province in the 2022-2023
academic year. A semi-structured interview form prepared by the researchers was used
as a data collection tool. The data were collected both face-to-face and with the help of
online tools such as Google form. In the light of the findings obtained from the research,
it was determined that the problems such as physical inadequacies of the classrooms,
communication problems of parents, lack of resources and materials for students,
planning and supervision deficiencies arising from the Ministry of National Education,
and teachers' professional future anxiety were among the educational problems faced
by Turkish language instructors. The solutions suggested by Turkish language
instructors for these problems were found to be improving the physical structures of
the classrooms, providing students with equipment and resource support, offering
language and family education courses to parents, taking teachers' opinions in the
Ministry's planning, and improving the personal rights of Turkish language instructors.
As a result of the research, the researcher made various suggestions such as eliminating
the job concerns of Turkish language instructors for the future and facilitating the
adaptation of Syrian students' parents to the society through Turkish language courses
and family education.
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INTRODUCTION

People can move from one place to another for various reasons (natural disasters, wars,
livelihood problems, etc.). It can be said that one of the most important of these movements is
migration. Although the concept of migration is a phenomenon as old as human history, it is
defined as the displacement of people, sometimes voluntarily and sometimes due to various
obligations (Ustiin & Alimcan, 2021). The Turkish Language Association [TDK] (2022) defines the
concept of migration as “the process of individuals or communities moving from one country to another
country, from one settlement to another settlement for economic, social and political reasons”. Based on the
definitions of the concept of migration, it can be said that individuals or communities move
voluntarily or involuntarily and as a result of these movements, the sociological structures of both

those who migrate, and the societies exposed to migration are deeply affected.

Due to its geographical location, Turkey can be one of the most important transit routes for
migrants seeking to reach Europe. Situations such as civil unrest and wars in Turkey's
neighboring countries endanger the security of people's lives and property, and therefore people
may have to migrate to Turkey, which is a safer refuge. Undoubtedly, the biggest migration event
of recent times for Turkey occurred as a result of the events that started in March 2011 in Syria, its
southern neighbor with the longest border. In response to this massive wave of migration, Turkey
implemented an “open door” policy and granted “temporary protection” status to every Syrian who
entered the country (Kap, 2014). According to the UN Refugee Agency [UNHCR] (2022), Turkey
is the country hosting the largest number of refugees in the world with approximately 3.7 million
Syrians and nearly 300,000 refugees of other nationalities. It can be said that this situation can
create various social, cultural, and economic problems for countries and can bring many problems

that will last for many years.

Since the first wave of migration, Turkey has addressed the life safety concerns of Syrian
refugees and implemented policies to meet their needs in terms of basic health, shelter, work, and
employment. In the early years, it was thought that the events in Syria would end in a short time,
so temporary solutions were tried to be implemented rather than formulating clear policies in the
field of education (Seydi, 2013). In the first years of Syrian asylum-seekers' arrival in Turkey,
Temporary Education Centers (GEM) were opened in temporary accommodation centers
established through the Disaster and Emergency Management Presidency (AFAD), and asylum-
seekers were provided with education in their own language, curriculum and with their own
teachers. When it was realized that Syrian asylum-seekers were permanent in our country and
GEMs were insufficient to meet the educational needs of Syrian children, the Ministry of National
Education decided to include Syrian asylum-seekers in schools in a gradual transition over three
years as of the 2017-2018 academic year (MEB: Circular on Education and Training Services for
Foreigners, 2014). With this circular, the PIKTES project, which enables the gradual inclusion of
Syrian children in Turkish schools, came to the fore. Launched on 03.10.2016, the PIKTES (Project
to Support the Integration of Syrian Children into the Turkish Education System) project is
funded by the European Union. While it is seen that the adaptation process of Syrian children to
Turkish schools has accelerated with this project, it is also thought that the completion of the
adaptation process should be spread over more time (Nizamoglu, 2022). The project aims to
increase the schooling rate by solving the problems of Syrian students with language and
adaptation problems, to prevent educational problems in temporary education centers, to increase
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the success of students with contemporary educational approaches, and to prepare students for
formal education institutions and integrate them into the social system (PIKTES, 2021). Although
many sub-projects are implemented within the scope of the PIKTES project, one of the most
effective among formal education institutions is seen as “integration classes". With the circular
dated 06.09.2019 and numbered 2019/15, all students with insufficient Turkish language skills
from 3rd to 12th grade are enrolled in integration classes and students continue their education in
these classes. For students who take the Turkish proficiency exam (TYS) and score below 60
points in the exam, teachers assigned within the scope of Labor Law No. 4857 and permanent,
contracted, and paid teachers can be assigned in the adaptation classes, which are formed with a
minimum of 10 and a maximum of 30 students (MEB, 2019).

These teachers, who are temporarily employed to teach Turkish in the integration classes
opened within the schools within the scope of the project, work as contracted teachers, and
although they are not sufficient, it is seen that these teachers have some rights similar to
permanent teachers. Considering both personal rights and working conditions, it is seen that
teachers working in integration classes face many problems and solving these problems is
important for teachers and students (Akar, 2021). Since the possibility of Syrian asylum-seekers in
our country to return has decreased, it has become a necessity to realize their adaptation to the
society. In this context, it is clear that schools will play a key role in ensuring the adaptation of
Syrian refugees to the country (Soylu et al., 2020). The intertwining of language problems and
integration problems shows that schools should assume a more functional role at this point.
Studies to improve the literacy and Turkish language skills of Syrian asylum-seeking students are
considered important in terms of cultural transfer and are thought to be reflected as positive steps
to the society at the point of minimizing adaptation problems (Ciftci, 2019).

It is also thought that the study will be useful in terms of giving an idea about what kind of
trainings Turkish language teachers may need in order to increase their professional
competencies. It is thought that this study will clarify what kind of changes are needed in the
curriculum applied in the adaptation classes, to what extent the methods and techniques used by
the teachers in the implementation of these programs are sufficient and which methods would be
beneficial for them to prefer. It is obvious that there is a need for studies that address these
problems and aim to find solutions to them. It is thought that this study may contribute to the
education of students and the solution of the problems of adaptation to the culture of our country
by suggesting solutions to the educational problems experienced by Turkish language teachers in

adaptation classes opened in primary schools.

In this study, it is aimed to reveal the educational problems experienced by the Turkish
language teachers working in the integration classes opened in primary schools, how these
problems may affect the integration (adaptation process) of the students in the integration classes
into our society, and the problems experienced in this process and the solution suggestions for
them. In line with this purpose, the following questions were sought in the study:

1-What are the educational problems faced by Turkish language teachers working in
adaptation classes in primary schools?

2-What are the solution suggestions for the educational problems encountered by Turkish

language teachers working in adaptation classes in primary schools?
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METHOD

The research was designed with the Phenomenological (phenomenological) method, one of
the qualitative research methods. Although there are steps such as limitation, intuition, analysis,
and description in this method, it is seen as a very effective method in directly revealing the
experiences of people and examining them in depth. This research method allows people to
subjectively experience the conditions they are in by utilizing their perspectives (Christensen et
al., 2015). In this context, it was thought that it would be appropriate to use this method since the
aim of the study was to determine the educational problems experienced by Turkish language
teachers working in adaptation classes opened in primary schools and their suggestions for

solutions to these problems.
Working Group

The population of the study consists of 217 Turkish language instructors working in
Sahinbey and Sehitkamil districts of Gaziantep province. The study group of the research consists
of 12 Turkish language instructors working in the adaptation classes opened in primary schools
within the scope of the PIKTES project in Gaziantep province in the 2022-2023 academic year.
While determining the study group of the research, the affinity sampling method, one of the
purposeful sampling methods, was used. In the affinity sampling method, small and
homogeneous groups are selected, and it is aimed to obtain in-depth data from these selected
groups (Patton, 2011). Participants were selected on a voluntary basis from teachers working in 12
different schools in Sahinbey and Sehitkamil districts. In line with ethical principles, the
information obtained from the teachers was coded as K1, K2...K12 so as not to reveal the identity
of the teachers. The demographic characteristics of the participants from whom the data were

collected are given in Table 1.

Table 1. Demographic Information of the Turkish Language Teachers Working in the Adaptation
Classes Forming the Research Sample

Partici  Gender Age Education Status Branch Profession =~ Duration of
pant al Seniority ~employment
at the school

K1 Male 30 License Classroom Teaching 6 2
K2 Woman 35 License Tr Language and Literature 6 3
K3 Male 31 Postgraduate Tr Language and Literature 6 3
K4 Woman 30 License Tr Language and Literature 6 3
K5 Male 32 Postgraduate Classroom Teaching 6 3
K6 Male 25 License Classroom Teaching 3 1
K7 Male 27 License Classroom Teaching 3 2
K8 Woman 40 License Classroom Teaching 6 3
K9 Woman 30 License Classroom Teaching 6 2
K10 Woman 29 License Tr Language and Literature 6 1
K11 Male 30 License Classroom Teaching 6 2
K12 Woman 32 License Classroom Teaching 6 3

When Table 1 is examined, it is seen that 6 of the participants are female and 6 of them are male,
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the age range of the participants is 25-40, 10 of the participants are undergraduate graduates, 2 of
the participants are postgraduate graduates, 2 of the participants are Turkish, 2 of the participants
are Turkish Language and Literature, 8 of the participants are classroom teachers, 2 of the
participants have a professional seniority of 3 years and 10 of the participants have a professional

seniority of 6 years, and the participants have been working in their schools for 3 years at most.
Data Collection Tool

The data were collected using a semi-structured interview form (appendix 1). Interviewing
is defined as the interaction of people for a specific purpose, either face-to-face or through other
tools and techniques (Ozgﬁven, 1999). Semi-structured interview, on the other hand, has a flexible
structure that is accompanied by a form but is not very rigid and provides both fixed options and
in-depth information (Biiyiikoztiirk et al, 2009). During the preparation of the interview
questions, a literature review was first conducted to create the data collection tool, and then the
form was finalized in line with the opinions of a faculty member whose specialty is educational

administration.

In the interviews with the Turkish language instructors in the study group, two main
questions were asked to the participants and the participants were given the opportunity to
provide in-depth information. It was assumed that the participants answered the questions
sincerely and that the degree to which the questions in the form served the purpose was high. The
interviews were conducted face-to-face and via Google form, and the data obtained at the end of

all interviews were transcribed and recorded.

Data Analysis

Descriptive analysis method was used in this study. Descriptive analysis is a content
analysis method that creates themes based on classifying data sets collected with data collection
techniques within the framework of logic. In this method, cause-effect relationships are important
rather than in-depth analysis. Descriptive analysis is carried out in four steps. In the first step, a
conceptual framework is created from the research questions to identify themes. Then the data are
organized in a meaningful and logical way based on the framework. Some data are removed as
unnecessary at this stage. After this stage, the data organized under themes are defined and
supported with direct quotations. Finally, the data, which are turned into written documents, are
compared to make them more meaningful (Yildirim & Simsek, 2008).

During the research process, the data were transcribed in Microsoft Word program. The
transcribed data were also confirmed by 2 participants. Then, small coding was made in order to
extract meaningful wholes from these data read line by line. After all the coding was completed,
the relationships between the codes were reviewed and themes were tried to be formed. It was
necessary to remove statements that could not belong to any theme from the answers of some
participants in the study. For this reason, the opinions of some participants could not be included
in the tables. In addition, direct quotations were also included in order to support the results
obtained while organizing the analysis and to increase reliability.

Validity and Reliability

In qualitative research, ensuring validity is related to increasing the accuracy of the
research and ensuring reliability is related to increasing repeatability (Yildirim & Simsgek, 2008). In
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the research, various measures were taken to increase validity and reliability. For the internal
validity (credibility) of the research, the relevant literature was reviewed and the form, which was
created by consulting expert opinion, was sent to 2 teachers and pilot applications were carried
out. Appointments were made in advance for face-to-face interviews, and it was emphasized to
conduct interviews at the place of work to ensure that teachers could give more sincere answers.
At the end of the interviews, the transcripts of the interviews were sent to the participants and
checked. In order to increase the external validity (transferability) of the research, the research
process was explained in detail and direct quotations from the participant statements were
included to support the coding. In order to increase the internal reliability (consistency) of the
research, care was taken to ensure that the questions in the interview form were clear, precise and
understandable. It was important that the research questions were consistent with the purpose of
the research. In addition, consistency was checked with an independent coder. Finally, in order to
increase the external reliability (confirmability) of the research, all the practices carried out during
the research process were detailed, the methods used to record the data and how the data were
analyzed were explained. The demographic information of the participants in the study is kept by
the researcher in a ready-to-use form so that the tabulated data can be examined by other

researchers.
FINDINGS

In this section, the findings obtained from the research are analyzed based on the answers
given to two questions in the interview form. The problems encountered by Turkish language
instructors were divided into themes and categories because of the answers given to 2 questions.
The data obtained from some researchers could not be added to the tables because they were not
clear enough and could not be combined under any theme or code. The data related to the themes
and codes created from the answers given to the research questions are shared in detail in the
tables below.

The answers given by the participants to the question "What are the educational problems
faced by Turkish language teachers working in integration classes opened in primary schools?" were
thematized as socio-economic environment-related problems and the categories belonging to the
theme are given in Table 2.

Table 2. Problems arising from the socio-economic environment

Theme Codes Participants

Socio-economic Environment Income level K2, K5 K9, K12

Problems Arising from Child labor KL K3
Transportation to school K10

When Table 2 is examined, the answers given by the participants were thematized under the title
of "Problems Arising from Socio-economic Environment” and the categories belonging to this theme
are listed as income level (f=4), child labor (f=2) and transportation to school (f=1) from the most to
the least frequency. Among the participant statements that constitute the “income level” category
among the answers given by Turkish language instructors regarding the theme of problems
arising from the socio-economic environment, K9 stated, "I work with a group with a low economic
income level. In this case, it is reflected on the children, and they see their deficiencies in every subject.
Socio-economic impossibility also creates a level of cultural backwardness. For this reason, they cannot help

children with their lessons.”, while K5 said, "Difficulty in acquiring materials. One of the problems we
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face is that the family focuses on making a living and prioritizes education due to material concerns."

K1, one of the participants who formed the category of “child labor” among the answers
given by Turkish language instructors on the theme of problems arising from the socio-economic
environment, expressed his views with the words “Forced labor and students not attending school is a
big problem.

K10, one of the participants who formed the category of "“transportation to school” among the
answers given by Turkish language instructors regarding the theme of problems arising from
socio-economic environment, expressed his views with the words "Negative situations may occur
due to students’ difficulties in transportation to school and problems such as absenteeism.”

The answers given by the participants to the question "What are the educational problems faced
by Turkish language teachers working in adaptation classes opened in primary schools?" were thematized
as problems arising from the physical conditions of the school and the categories belonging to the

theme are given in Table 3.

Table 3. Problems Arising from the Physical Conditions of the School

Theme Codes Participants

Problems arising from Lack of course material K1, K2, K3, K6, K7, K9, K10, K11
the physical conditions Non-standard classes K1, K2, K3, K7, K10, K11

of the school Lack of hardware K4, K5, K8, K9, K10

When Table 3 is examined, the answers given by the participants were thematized under the title
of "Problems Arising from the Physical Conditions of the School” and the categories belonging to this
theme are listed as lack of course materials (f=8), non-standard classrooms (f=6) and lack of
equipment (f=5) from the ones with the highest frequency to the ones with the lowest frequency.
Among the participant statements that constitute the category of “lack of course materials” among
the answers given by Turkish language instructors regarding the theme of problems arising from
the physical conditions of the school, K2 expressed his views with the words “not sending teaching
materials on time and insufficient classrooms in schools are among the problems we face.” While K10
expressed the problems he experienced with the words “small classrooms, insufficient cabinets, some
air conditioners not working, lack of course materials.”

K11, one of the participants who formed the category of “non-standard classrooms” among
the answers given by Turkish language instructors regarding the theme of problems arising from
the physical conditions of the school, said, "Our school is a prefabricated structure, and we lack smart
boards and materials. Our classroom is not suitable."

K8, one of the participants who formed the category of “lack of equipment” among the
answers given by Turkish language teachers on the theme of problems arising from the physical
conditions of the school, said, “The school I am in lacks smart boards and many other technological
equipment, and we cannot offer extra resources to children due to the financial situation. This causes us not
to be able to do exactly what we want to do.”

The answers given by the participants to the question "What are the educational problems
faced by Turkish language teachers working in integration classes opened in primary schools?" were
thematized as curriculum and Ministry-related problems and the categories belonging to the
theme are given in Table 4.

Table 4. Curriculum and Ministry-related Problems

Theme Codes Participants
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Above level material K1, K3, K6, K8, K12
Curriculum and Intensive curriculum K6, K7, K8
Ministry-based Inadequate achievements K2, K9
Problems

Resources not arriving on time K2, K3

Lack of planning K9, K11

Lack of supervision K4

When Table 4 is examined, the answers given by the participants are thematized under the title of
"Curriculum and Ministry-related Problems” and the categories belonging to this theme are listed
from the highest frequency to the lowest frequency as; materials above the level (f=5), intensive
curriculum (f=3), insufficient achievements (f=2), resources not arriving on time (f=2), lack of
planning (f=2) and lack of supervision (f=1). Among the participant statements that constitute the
category of "materials above the level” among the answers given by Turkish language teachers on
the theme of problems arising from the curriculum and the Ministry, K1 expressed his opinion as
"The fact that the materials sent to us are not suitable for the level of the students makes it difficult for us.”
While another participant, K8, said, "The resource books sent to us are often far above the level of the
children and this situation causes us not to benefit from the resources. In addition, the curriculum assigned
to us does not match the readiness of our student profile.”

K7, one of the participants who formed the category of “the intensity of the curriculum”
among the answers given by the Turkish language instructors on the theme of the curriculum and
the problems arising from the Ministry, expressed his views with the words "The curriculum is
very intense and we are trying to fit the students into the curriculum like a competitor.

The answers given by the participants to the question "What are the educational problems
faced by Turkish language teachers working in integration classes opened in primary schools?" were
thematized as problems arising from students and the categories belonging to the theme are given
in Table 5.

Table 5. Problems Arising from Students

Theme Codes Participants

Lack of motivation K3, K4, K6, K9, K11, K12
Arising from Students Behavior and adaptation problems K2, K8, K10
Problems Not actively participating in the lesson K1

Future anxiety K5

When Table 5 is examined, the answers given by the participants are thematized under the title of
"Problems Arising from Students” and the categories belonging to this theme are listed from the
most frequent to the least frequent; lack of motivation (f=6), behavior and adaptation problem
(f=3), not actively participating in the lesson (f=1) and future anxiety (f=1). Among the participant
statements that constitute the category of "lack of motivation” among the answers given by Turkish
language instructors regarding the theme of problems arising from students, K3 expressed his
opinion as "Reluctance, not seeing Turkish as a need, lack of family support are big problems.”

In the category of “behavioral and adaptation problems”, K8 stated, "Unfortunately, these
children have been neglected in every sense. Therefore, we try to give them behavior training from scratch.
Behavioral problems are at a great stage.”

The answers given by the participants to the question "What are the educational problems
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faced by Turkish language teachers working in integration classes opened in primary schools?" were
thematized as problems arising from parents and the categories belonging to the theme are given
in Table 6.

Table 6. Problems Arising from Parents

Theme Codes Participants
. Apathy towards school K2, K3, K4, K8, K10, K11, K12
Arising from Parents .
Low education level K1, K6, K7
Problems o
Lack of communication K1, K10

When Table 6 is examined, the responses of the participants were thematized under the title of
"Problems Arising from Parents” and the categories belonging to this theme were listed from the
most frequent to the least frequent as indifference towards school (f=6), low education level (f=3)
and lack of communication (f=3). Among the participant statements that constitute the category of
"indifference towards school” among the answers given by Turkish language instructors regarding
the theme of problems arising from parents, K3 expressed his opinion as “the ideas of parents
forcing children to go to school, indifference, and employing children at a young age are the problems we
frequently encounter”, while K8 said, "We cannot get help from parents regarding the education of the
student due to language and cultural differences. In other words, we cannot experience the so-called
crowbar in education. We cannot see an interest in the school."

K7, one of the participant expressions forming the category of "low education level” among
the answers given by Turkish language instructors regarding the theme of problems arising from
parents, expressed his opinion with the words "The education level of the parents and their very low
literacy rates affect us negatively.”

Among the participant statements that form the category of “lack of communication” among
the answers given by Turkish language instructors regarding the theme of problems arising from
parents, K10 expressed his opinion with the words “parents’ lack of communication with the teacher
and other parents is one of the problems we face.”

The answers given by the participants to the question "What are the educational problems
faced by Turkish language teachers working in adaptation classes opened in primary schools?" were
thematized as problems arising from the teachers themselves and the categories belonging to the
theme are given in Table 7.

Table 7. Problems Arising from the Teachers themselves

Theme Codes Participants
Method Technical Inappropriateness K4, K6, K10, K12
o Lack of motivation K3, K5, K11
Problems Arising from
Financial concerns K2, K8
the Teachers themselves .
Coming to class unprepared K6, K7
Professional seminars K1

When Table 7 is examined, the answers given by the participants are thematized under the title of
"Problems Arising from the Teachers themselves” and the categories belonging to this theme are listed
from the highest frequency to the lowest frequency as; method and technique inappropriateness
(f=4), lack of motivation (f=3), financial concerns (f=2), coming to class unprepared (f=2) and
professional seminars (f=1). Among the participant statements that constitute the category of

"method and technique inappropriateness” among the answers given by Turkish language instructors
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regarding the theme of problems arising from the teachers themselves, K10 expressed her views
as follows: "The teacher does not know the level of the students and what they need. They do not use
appropriate methods and techniques for them.”, while K6 stated, "The teacher’s lecturing with a single
method is a problem arising from us.”

The view of K5, one of the participants who formed the category of “lack of motivation”
among the answers given by Turkish language teachers regarding the theme of problems arising
from the teachers themselves, is “The biggest problem of the teacher is that he takes the shape of the
container he is in. This is the view that even this much is too much for these students. In good schools they
work harder by looking at each other, in bad schools they relax by looking at each other. They cannot keep
their motivation at a high level”, while K3's opinion is as follows: "Not being able to give motivation,
future anxiety, economic uncertainties are the problems we face.”

The answers given by the participants to the question "What are the solution suggestions for
the educational problems encountered by Turkish language teachers working in adaptation classes opened
in primary schools?" were thematized as solution suggestions for problems arising from socio-

economic environment and the categories belonging to the theme are given in Table 8.

Table 8. Solution Suggestions for Socio-economic Environmental Problems

Theme Codes Participants
Providing financial support K1, K4, K6, K11, K12
Solution Proposals for Socio- Supply of tools and resources K5, K9, K10
economic Environmental Famil d K7 K8
Problems amily guidance ,
Child labor K1

When Table 8 is examined, the answers given by the participants were thematized under the title
of "Suggestions for Solutions to Problems Caused by Socio-Economic Environment” and the categories
belonging to this theme are listed as providing financial support (f=5), providing tools and
resources (f=3), family guidance (f=2) and child labor (f=1) from the most to the least frequency.
While K1 expressed his/her views as "The ministry and the municipality should help families who have
problems in socio-economic opportunities with the cooperation of the ministry and the municipality.”, K11
explained his/her view as “Necessary steps should be taken to improve the financial situation and state
support should be increased.”

Among the participant statements that constitute the category of “supply of tools, materials
and resources” among the answers given by Turkish language instructors on the theme of solution
suggestions for the problems arising from socio-economic environment, K10's opinion was as
follows: "Students should be provided with a set of books and notebooks, and they should be provided with
equal conditions.”

The answers given by the participants to the question "What are the solution suggestions for
the educational problems faced by Turkish language teachers working in adaptation classes opened in
primary schools?" were thematized as solution suggestions for the problems arising from the

physical conditions of the school and the categories belonging to the theme are given in Table 9.

Table 9. Solution Suggestions for Problems Arising from the Physical Conditions of the School

Theme Codes Participants
Solution Suggestions for Problems Lack of hardware K5, K6, K8, K11, K12
Arising from the Physical Technological support K4, K9
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Conditions of the School Standard class K3, K7

When Table 9 is examined, the answers given by the participants are thematized under the title of

"Suggestions for Solutions to Problems Arising from the Physical Conditions of the School” and the
categories belonging to this theme are listed as lack of equipment (f=5), technological support
(f=2) and standard classroom (f=2) from the most to the least frequency. Among the participant
statements that constitute the category of “lack of equipment” among the answers given by Turkish
language instructors regarding the theme of solution suggestions for the problems arising from
the physical conditions of the school, K5 expressed his views as “Irregularities and injustices in the
transfer of educational resources should be prevented. With practices such as sister schools, schools in need
should be completely financially connected to schools with high turnover. The same conditions should be
ensured in both schools." While K8's opinion is "I think both the ministry and non-governmental
organizations can be contacted and consulted to provide the deficiencies."

Among the participants who formed the “technological support” category among the
answers given by Turkish language instructors on the theme of solution suggestions for the
problems arising from the physical conditions of the school, K4 expressed his opinion as “Teachers
should be given computers or tablets.”

The answers given by the participants to the question "What are the solution suggestions for
the educational problems encountered by Turkish language teachers working in integration classes opened
in primary schools?" were thematized as solution suggestions for curriculum and ministry-related

problems and the categories belonging to the theme are given in Table 10.

Table 10. Solution Suggestions for Curriculum and Ministry-based Problems

Theme Codes Participants
) ) Curriculum studies K1, K6, K7, K8, K12
Solution Suggestions for . )
] Ministry practices K2, K5, K9, K10
Curriculum and ) )
o Audit must be carried out K4
Ministry-based i
Resources and materials should be K11
Problems
developed

When Table 10 is examined, the answers given by the participants were thematized under the title
of "Suggestions for Solutions to Curriculum and Ministry-related Problems” and the categories
belonging to this theme are listed as curriculum studies (f=5), ministry practices (f=4), supervision
should be done (f=1) and resources and materials should be developed (f=1) from the ones with
the highest frequency to the ones with the lowest frequency. Among the participant statements
that constitute the category of “curriculum studies” among the answers given by Turkish language
teachers regarding the theme of solution suggestions for the problems arising from the
curriculum and the Ministry, K1 expressed his opinion as "The establishment of a study commission
to make the curriculum lean in accordance with the levels of the students.”, while K8 expressed his
opinion as "The opinions of teachers who are active in the field can be obtained and information about the
current situation can be obtained.”.

K2, one of the participant opinions forming the category of “Ministry practices” among the
answers given by Turkish language instructors on the theme of solution suggestions for the
problems arising from the curriculum and the Ministry, stated that "It is not a new project, it is clear
when some things should be done. In a seven-year project, we are still able to learn many things either at
the last minute or after some time has passed. If things were done on time a little more, we would plan

ourselves accordingly. We don’t want uncertainty and we want a ministry that also thinks about us."
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The answers given by the participants to the question "What are the solution suggestions for
the educational problems encountered by Turkish language teachers working in adaptation classes opened
in primary schools?" were thematized as solution suggestions for the problems arising from the

students and the categories belonging to the theme are given in Table 11.

Table 11. Solution Suggestions for Problems Arising from Students

Theme Codes Participants
. . Learning environment K2, K6, K8, K10, K12
Solution Suggestions for )
. Language teaching K5, K11
Problems Arising from Students o
Stakeholder communication K1, K3

When Table 11 is examined, the answers given by the participants were thematized under the title
of "Suggestions for Solutions to Problems Arising from Students” and the categories belonging to this
theme are listed as learning environment (f=5), language teaching (f=2) and stakeholder
communication (f=2) from the one with the highest frequency to the one with the lowest
frequency. Among the participant statements that form the “learning environment” category, K8
expressed his opinion as “If they can be followed up in other schools before they are given to us, if this
neglect can be reduced to some extent, their problems will be much less in every sense.” While K5, one of
the participant statements that form the “language teaching” category, expressed his opinion as “to
eliminate students’ future anxiety. It is necessary to increase the role and status of the students in the
society and even their financial opportunities. In this way, as prestige and reputation will increase,
students’ long-term plans will change to study. The direction of demand will change.”

The answers given by the participants to the question "What are the solution suggestions for
the educational problems encountered by Turkish language teachers working in adaptation classes opened
in primary schools?" were thematized as solution suggestions for problems arising from parents

and the categories belonging to the theme are given in Table 12.

Table 12. Solution Suggestions for Problems Arising from Parents

Theme Codes Participants
o Parent communication K4, K5, K10, K12
Problems Arising from Parents )
] ] Parent seminars K3, K6, K8, K9
Solution Suggestions .
Language teaching K1, K2

When Table 12 is examined, the answers given by the participants are thematized under the title
of "Suggestions for Solutions to Problems Arising from Parents” and the categories belonging to this
theme are listed as parent communication (f=4), parent seminars (f=4) and language teaching (f=2)
from the most frequent to the least frequent. Among the participant statements that constitute the
category of "parent communication" among the answers given by Turkish language instructors
regarding the theme of solution suggestions for the problems arising from parents, K5 stated her
opinion as "Communication. Involving parents more in the game. Keeping the communication channels
ready and active." While K8, one of the participant statements that make up the category of “parent
seminars", expressed his opinion as "Educational activities for them should be increased and followed up
with greater seriousness."

The answers given by the participants to the question "What are the solution suggestions for
the educational problems faced by Turkish language teachers working in adaptation classes opened in
primary schools?" were thematized as solution suggestions for the problems arising from the

teachers themselves and the categories belonging to the theme are given in Table 13.
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Table 13. Teachers' Suggestions for Solutions to Problems Arising from Themselves

Theme Codes Participants
Teachers' Suggestions for Solutions ~ Method Use of technique K4, K7, K10, K12
to Problems Arising from Personal rights K3, K8, K11
Themselves Professional development K1, K5

When Table 13 is examined, the answers given by the participants were thematized under the title
of "Suggestions for Solutions to Problems Arising from Teachers’ Own Problems” and the categories
belonging to this theme are listed from the most frequent to the least frequent as the use of
methods and techniques (f=4), personal rights (f=3) and professional development (f=2). Among
the participant statements that form the category of “use of method and technique” among the
answers given by Turkish language instructors regarding the theme of solution suggestions for
the problems arising from the teachers themselves, K4 is “using the teaching method and technique
correctly”, while K10's opinion is “The teacher should determine the level, get to know his/her students,
prepare the necessary material and enter the lesson.”

Among the participants who formed the category of “personal rights” among the answers
given by the Turkish language instructors on the theme of solution suggestions for the problems
arising from the teachers themselves, K3 expressed his opinion as “The Ministry should give staff,
additional budget and additional course rights, and all of the teacher’s personal rights should be given.”

DISCUSSION, CONCLUSION and RECOMMENDATIONS

The research was conducted in order to reveal the educational problems experienced by
Turkish language teachers working in integration classes opened in primary schools and to
produce solutions to these problems. For this purpose, two interview questions were asked to
Turkish language teachers working in integration classes and some of the following results were
reached as a result of these interviews.

When the answers given by Turkish language teachers working in adaptation classes are
examined, it is seen that the problems they face in educational terms are grouped under certain
themes. In the first theme created from the findings of the research, the problems arising from the
socio-economic opportunities of the environment in which they live were identified. Based on the
answers given by the Turkish language instructors, it was concluded that low-income levels
reduce the importance given to education, students have difficulties in obtaining course materials,
and equality of opportunity and opportunity is not fully provided. In addition, it was determined
that some students had problems in reaching school and some of these students were employed
as child laborers. Gencer (2017) found that poverty negatively affects students and child labor
causes many problems such as dropping out of school. In this respect, it can be said to be similar
to the results of the research.

In the second theme created from the findings of the research, it was determined that the
problems arising from the educational materials and the physical conditions of the school came to
the fore. It was determined that the answers given by Turkish language instructors were grouped
as problems such as not providing course materials on time and in full, some schools
transforming sections (warehouses, etc.) with unsuitable physical conditions into adaptation
classes, and not eliminating the equipment deficiencies in the classrooms. Similar to this result of
the study, Ustiin & Alimcan (2021) concluded that the course materials and resources of the

teachers working in the adaptation class were limited.
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In the third theme created from the findings of the research, it was determined that the
problems arising from the curriculum and ministry practices came to the fore. It was concluded
that the curriculum is intensive, the achievements are not sufficient for students, the resource
books are above the level of the students, there are deficiencies in the planning and audits carried
out by the Ministry, and the students in the adaptation classes are also educated in the summer
periods. Kogoglu & Yanpar Yelken (2018) also concluded in their study that the achievements in
the textbooks are not suitable for the level of the students. It can be said that this result is in
parallel with this study.

In the fourth theme created from the findings of the research, it was determined that the
problems arising from the students came to the fore. It was concluded that students do not see
learning Turkish as a need and therefore their motivation is low, they do not actively participate
in the lesson, they have difficulty in the pronunciation of vowels because there are no vowels in
Arabic, and language and communication problems lead to behavioral and adaptation problems
in students. Moral1 (2018) found that Syrian students with aggression behaviors had similar
problems. This result is similar to the current study.

In the fifth theme created from the findings of the research, it was determined that the
problems arising from the parents came to the fore. It was concluded that there are difficulties in
communicating with parents due to language-based communication inadequacy and cultural
differences, parents do not show sufficient interest in their children's education, and Turkish
language instructors do not receive sufficient support from parents in terms of education. Aykir
(2017) also concluded that Syrian parents are not interested in their children's education. This
result is similar to the current study.

In the sixth theme created from the findings of the research, it was determined that the
problems arising from the teachers themselves came to the fore. It was concluded that the
participants had deficiencies in using methods and techniques appropriate to the level of the
students, had difficulty in determining student levels and needs, and could not fully focus on
what they were doing because they were worried about the future. Er et al. (2012) also reached
similar conclusions in their study that the problems encountered in teaching Turkish to foreigners
are inadequacies in equipment, inadequacies in curricula, and problems arising from the methods
and techniques used.

In the seventh theme created from the findings of the research, it was seen that the solution
suggestions for the problems arising from the socio-economic opportunities of the living
environment came to the fore. Participants made suggestions such as providing state support to
families with economic problems and taking measures to increase employment opportunities
would reduce students' transportation problems to school, and students who have difficulty in
accessing course materials should be provided with resources and stationery materials to benefit
from education and training opportunities under equal conditions.

In the eighth theme created from the findings obtained in the research, it was seen that
solution suggestions for problems arising from educational materials and physical conditions of
the school came to the fore. Participants emphasized that the planning made by the Ministry to
ensure that the course materials distributed by the Ministry reach the students on time should be
meticulously followed. It was concluded that it is important to improve the physical conditions of
adaptation classes, to improve equipment and technological infrastructure, to organize the
content of resource books according to student levels, and to use technological tools such as

tablets, smart boards, etc. that appeal to multiple sensory organs in students' language education.
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Gogen (2020) concluded that it is important to provide learning by supporting language learning
with audio-visual tools in a real communication environment. Based on this result, they
suggested that course materials to be used in adaptation classes can be effective in students'
learning.

In the ninth theme created from the findings obtained in the research, it was seen that the
solution suggestions for the problems arising from the curriculum and the Ministry's practices
came to the fore. It was concluded that the participants demanded that the curriculum is
intensive, the achievements are not sufficient for the students, the curriculum applied in the
adaptation classes should be revised by taking the opinions of the teachers working in the field,
the studies related to the project should be planned for a longer period of time and steps should
be taken to eliminate job security and future anxiety in teachers, and the personal rights of
Turkish language teachers should be improved. Kapat and $ahin (2021) also concluded that
uncertainties about the future of Turkish language teachers are among the important problems.

In the tenth theme created from the findings obtained in the research, it was seen that the
solution suggestions for the problems arising from the students came to the fore. The participants
concluded that conducting guidance activities that will enable students to see learning Turkish as
a need will reduce the communication problem and it will be easier for students to actively
participate in the lessons. Biger (2017) also concluded that the fact that students cannot be more
intertwined with Turkish in their lectures will contribute to their Turkish language skills. In this
context, it can be said that there is a parallelism between the studies.

In the eleventh theme created from the findings of the research, it was seen that solution
suggestions for problems arising from parents came to the fore. Participants concluded that
opening Turkish language courses to eliminate communication problems with parents and
organizing family trainings to facilitate their cultural adaptation would increase teacher-parent-
student communication.

In the twelfth theme created from the findings of the research, it was seen that the solution
suggestions for the problems arising from the teachers themselves came to the fore. The
participants suggested that attending seminars organized by the Ministry is important for
professional development, that they should focus on their work despite their professional
concerns, and that using methods and techniques appropriate to the level of students in the
teaching of lessons will facilitate students' learning Turkish.

When the opinions of the participants are examined; physical inadequacies of the
classrooms, communication problems of the parents, lack of resources and materials of the
students, lack of planning and supervision of the Ministry of National Education, anxiety about
the professional future are among the educational problems faced by Turkish language teachers
and it has been determined that improving the physical structures of the classrooms, providing
students with tools and resources, providing language and family education courses for parents,
taking teachers' opinions in the planning of the Ministry, improving the personal rights of
Turkish language teachers will make positive contributions to both teachers and students.

Finally, based on the results of the research, some suggestions were made for both
researchers and practitioners. The research was conducted according to the opinions of Turkish
language teachers working in the adaptation classes opened in Sahinbey and Sehitkamil districts
of Gaziantep province. The same research can be conducted in different provinces and districts.
This research was conducted with qualitative research method. The research can also be

conducted quantitatively in a wider scope by expanding the sample. Measures can be taken to
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increase the sense of professional belonging of Turkish language instructors by eliminating their
job anxieties for the future. Turkish language courses and family trainings can be organized for
the parents of Syrian students to encourage their participation. Programs to be implemented
within the scope of the project can be prepared by taking the opinions and suggestions of Turkish
language instructors. It can be ensured that sections that are not suitable for classrooms are not
used as adaptation classrooms and that classrooms are built according to certain standards.
Studies can be conducted for the professional development of Turkish language teachers in
language teaching. The number of resource books prepared for students can be increased.
Technological equipment such as computers for Turkish language teachers working in integration
classes and tablets for students studying in integration classes can be supported.
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Ilkokullarda Agilan Uyum Siniflarinda Gérev Yapan
Tiirkce Ogreticilerinin Karsilastiklar1 Egitsel Sorunlar
ve Coziim Onerileri

Mert CAN3, Mehmet KARACAN?

Anahtar Kelimeler: OZET
Tiirkge Ogreticileri,
Piktes,
Uyum Siniflars,
Suriyeli 6grenciler

Arastirma, ilkogretim okullarinda agilan uyum smiflarinda gorev yapan Tiirkce
Ogreticilerinin yasadig1 egitsel sorunlari ortaya ¢ikarmak ve bu sorunlara ¢6ziim
Onerileri sunmak amaciyla gergeklestirilmistir. Arastirmada nitel aragtirma
yontemlerinden Fenomenolojik (olgubilim) desen tercih edilmistir. Arastirmanin
calisma grubunu 2022-2023 egitim-6gretim yilinda Gaziantep ilinde PIKTES projesi
kapsaminda ilkokullarda agilan uyum smiflarinda gérev yapan 217 6gretmen arasindan
amacl drnekleme yontemlerinden benzesik 6rnekleme yontemi ile segilen 12 Tiirkge

Yiikleme:04/02/2024 Ogreticisi olusturmustur. Arastirmada veri toplama araci olarak arastirmacilar
Kabul: 18/02/2024 tarafindan hazirlanan yar1 yapilandirilmis goriisme formu kullamilmistir. Arastirma
Yayinlanma: 31/03/2024 verileri hem yiiz yilize hem de Google form gibi gevirim i¢i araglar yardimiyla

toplanmuistir. Arastirmadan elde edilen bulgular 1s181nda; sinuflarin fiziki yetersizlikleri,
velilerin iletisim problemleri, 6grencilerin kaynak ve materyal eksiklikleri, Millt Egitim
Bakanligi’'ndan kaynaklanan planlama ve denetim eksiklikleri ve 6gretmenlerin
mesleki gelecek kaygis1 gibi sorunlarin Tiirkce Ogreticilerinin kargilastigr egitsel
sorunlardan oldugu tespit edilmistir. Tiirk¢e Ogreticilerinin yasadiklar1 bu sorunlara
yonelik Onerdikleri ¢Oziimlerin ise, siuflarin fiziki yapilarmin iyilestirilmesi,
ogrencilere arag-gerec¢ ve kaynak destegi saglanmasi, velilere dil ve aile egitimi kurslar1
a¢ilmasi, Bakanlik planlamalarinda o6gretmen goriislerinin alinmasi, Tiirkge
Ogreticilerini 6zlitk haklarmin iyilestirilmesi seklinde oldugu goriilmiistiir. Arastirma
sonucunda arastirmact tarafindan Tiirkce Ogreticilerinin gelecege yonelik is
kaygilarimin giderilmesi, Suriyeli 6grenci velilerinin Tiirkge dil kurslar1 ve aile
egitimleri ile topluma uyumlarinin kolaylastirilmas: gerektigi gibi gesitli 6nerilerine yer
verilmistir.
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GIRIS

Insanlar cesitli sebeplerle (dogal afetler, savaslar, ge¢im sikintisi... vb.) bir yerden baska bir
yere hareket edebilmektedir. Insanlarin gergeklestirdigi bu hareketlerden en dnemlisinden birinin
ise gog¢ oldugu soylenebilir. Go¢ kavrami, insanlik tarihi kadar eski bir olgu olmakla birlikte kimi
zaman insanlarin isteyerek kimi zaman ise gesitli zorunluluklardan kaynaklanan yer degistirmesi
olarak tanimlanmaktadir (Ustiin & Alimcan, 2021). Tiirk Dil Kurumu [TDK] (2022) go¢ kavramin
“Ekonomik, toplumsal, siyasi sebeplerle bireylerin veya topluluklarin bir iilkeden baska bir iilkeye, bir
yerlesim yerinden baska bir yerlesim yerine gitme isi” olarak belirtmektedir. Go¢ kavramina ait
tanimlardan yola ¢ikildiginda bireylerin ya da topluluklarin istemli veya istemsiz hareket ettikleri
ve bu hareketler neticesinde hem go¢ edenlerin hem de goce maruz kalan toplumlarin sosyolojik

yapilarmin derinden etkilendigi sdylenebilir.

Tiirkiye, cografi konumu geregi Avrupa’ya gitmek isteyen go¢menlerin 6nemli gegis
giizergahlarindan biri olabilmektedir. Tiirkiye’ye komsu iilkelerde meydana gelen i¢ karisikliklar
ve savaglar gibi durumlar insanlarin can ve mal giivenliklerini tehlikeye atmakta ve bu sebeple de
insanlar daha giivenli bir siginak olan Tirkiye'ye go¢ etmek durumunda kalabilmektedirler.
Tiirkiye icin son donemlerin siiphesiz en biiyiik go¢ olay1 en uzun {iilke sinirina sahip oldugu
gliney komsusu Suriye” de Mart 2011’de baslayan olaylar neticesinde meydana gelmistir. Tiirkiye
bu biiyiik go¢ dalgasina karsilik “acik kapi” politikasini uygulamis ve {iilkeye giris yapan her
Suriyeliye “gecici koruma” statlisii vermistir (Kap, 2014). The UN Refugee Agency’nin [UNHCR]
(2022) verilerine gore Tiirkiye, yaklasik 3,7 milyon Suriyeli ve 300.000’e yakin diger uyruklardan
miilteci ile Diinya’da en fazla miilteciye ev sahipligi yapan iilke konumundadir. Bu durumun
iilkelere sosyal, kiiltiirel ve ekonomik alanda gesitli sikintilar yaratabildigi ve uzun yillar siirecek

bir¢ok sorunu beraberinde getirebilecegi sdylenebilir.

Tiirkiye uyguladig politikalarla ilk go¢ dalgasindan bugiine kadar Suriyeli siginmacilarmn
can giivenligi kaygilarini gidermis; temel saglik, barinma, is ve isttihdam konularinda ihtiyaglarin
biiyiik dlciide kargilamaya déniik politikalar uygulamustir. ik yillarda Suriye’deki olaylarin kisa
siirede sona erecegi diigliniildii§iinden egitim alaminda net politikalar olugturmaktan ziyade
gecici ¢oztimler uygulanmaya calisilmistir (Seydi, 2013). Suriyeli siginmacilarin Tiirkiye'ye
geldikleri ilk yillarda Afet ve Acil Durum Yonetimi Baskanligi (AFAD) araciligiyla kurulan gegici
barinma merkezlerinde Gegici Egitim Merkezleri (GEM) agilarak siginmacilarin kendi dilleri,
miifredatlar1 ve kendi 6gretmenleri ile egitim almalar1 saglanmistir. Suriyeli siginmacilarin
iilkemizde kalic1 oldugunun ve GEM'lerin Suriyeli ¢ocuklarin egitim ihtiyaglarini karsilamakta
yetersiz kaldigimin anlasilmasi iizerine Milli Egitim Bakanhgi tarafindan 2017-2018 egitim-
Ogretim yili itibariyla {i¢ yil i¢inde kademeli gecisle Suriyeli siginmacilarin okullara dahil
edilmesine karar verilmistir (MEB: Yabancilara Yonelik Egitim-Ogretim Hizmetleri konulu
genelge, 2014). Bu genelge ile Suriyeli ¢ocuklarin Tiirk okullarina kademeli olarak dahil
edilmesine olanak sunan PIKTES projesi 6n plana ¢ikmistir. 03.10.2016 tarihinde baslayan PIKTES
(Suriyeli Cocuklarin Tiirk Egitim Sistemine Entegrasyonunun Desteklenmesi Projesi) projesinin
blitcesi Avrupa Birligi tarafindan karsilanmaktadir. Bu proje ile Suriyeli ¢ocuklarin Tiirk
okullarina uyum siireci iz kazandig1 goriiliirken uyum siirecinin tamamlanmasimin ise daha
fazla zamana yayilmasi gerektigi de diisiiniilmektedir (Nizamoglu, 2022). S6z konusu projeyle dil
ve uyum sorunu yasayan Suriyeli 6grencilerin problemlerini ¢ozerek okullasma oranini artirmak,

gecici egitim merkezlerinde olusan egitim sorunlarimin Oniine gecmek, cagdas egitim
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yaklagimlariyla Ogrencilerin basarilarini artirmak ve Ogrencileri orgiin egitim kurumlarina
hazirlayip toplumsal sisteme entegre etmek amaglanmaktadir (PIKTES, 2021). PIKTES projesi
kapsaminda bircok alt proje uygulanmakla beraber Orgiin egitim kurumlari iginde en
etkililerinden birisi “uyum simiflar1” olarak goriilmektedir. 06.09.2019 tarih ve 2019/15 No'lu
genelge ile acilan uyum siniflarina, 3. siniftan 12. smifa kadar Tiirkge dil beceri diizeyi yetersiz
olan tiim Ogrenciler kaydedilerek Ogrencilerin bu smflarda egitimlerine devam etmeleri
saglanmaktadir. Tiirkce yeterlik sinavina (TYS) alinan ve sinavda 60 puan altinda kalan 6grenciler
i¢in en az 10 en fazla 30 kisi olacak sekilde olusturulan uyum siniflarinda 6ncelikle 4857 Sayil Is
Kanunu kapsaminda gorevlendirilen 6gretmenler ile kadrolu, sdzlesmeli ve iicretli 6gretmenler
gorevlendirilebilmektedirler (MEB, 2019).

Proje kapsaminda okullar biinyesinde agilan uyum smiflarinda Tiirkge 6gretmek icin gegici
siireli istihdam edilen bu 6gretmenler s6zlesmeli olarak ¢alismakta, yeterli olmamakla birlikte bu
ogretmenlerin kadrolu 6gretmenlere benzer bazi haklara sahip olduklar1 goriilmektedir. Gerek
ozliik haklar gerekse is kosullar diistiniildiigiinde uyum simiflarinda goérev yapan dgretmenlerin
bir¢ok sorunla karsilastiklar1 ve bu sorunlarin ¢oziilmesinin 6gretmenler ve 6grenciler i¢in Snemli
oldugu goriilmektedir (Akar, 2021). Ulkemizde bulunan Suriyeli siginmacilarin geri dénme
olasiliklarinin azalmasi nedeniyle topluma uyumlarinin gerceklestirilmesi zorunluluk haline
gelmistir. Bu baglamda Suriyeli siginmacilarin iilkeye uyumlarinin saglanmasinda okullarin kilit
rol oynayacagi agiktir (Soylu vd., 2020). Dil sorunlariyla uyum sorunlarinin i¢ ice gegmesi,
okullarin bu noktada daha islevsel bir rol {istlenmesi gerektigini gostermektedir. Suriyeli
siginmaci Ogrencilerin okuma yazma ve Tiirkge dil becerilerini gelistirmeye yonelik ¢alismalar
yapilmas: kiiltiir aktarimi agisindan 6nemli goriilmekte ve uyum sorunlarini en aza indirme

noktasinda topluma olumlu adimlar olarak yansiyacag: diistiniilmektedir (Ciftci, 2019).

Calismanin Tiirkge Ogreticilerinin mesleki yetkinliklerini artirmak amaciyla ne tiir
egitimlere ihtiyaclarinin olabilecegi konusunda fikir vermesi ag¢isindan da faydali olacag:
diisiiniilmektedir. Bu ¢alismanin, uyum smiflarinda uygulanan 6gretim programinda ne tiir
degisikliklere ihtiya¢ oldugu, ogretmenlerin bu programlari uygulamada kullandig1 yontem ve
tekniklerin ne derece yeterli oldugu ve hangi yontemleri tercih etmelerinin faydali olacag:
konularina agiklik getirecegi diisiiniilmektedir. Bu sorunlari ele alan ve bunlara ¢o6ziim tiretmeyi
amaclayan c¢alismalara ihtiya¢ oldugu ortadadir. Bu c¢alismanin Tiirk¢e Ogreticilerinin
ilkokullarda agilan uyum siniflarinda yasadiklari egitsel sorunlara ¢oziim Onerileri getirerek
Ogrencilerin  egitimlerine ve {ilkemiz kiiltiirine uyum sorunlarinin ¢oziimiine katk:

saglayabilecegi diistiniilmektedir.

Bu calismada, ilkokullarda agilan uyum siruflarinda gorev yapan Tiirkge Ogreticilerinin
yasamis olduklar1 egitsel sorunlarin neler olabilecegi, bu sorunlarin uyum sinuflarindaki
ogrencilerin toplumumuza entegrasyonunu (uyum siirecini) nasil etkileyebilecegi ve bu siirecte
yasanan problemler ile bunlara yonelik ¢6ziim onerilerini ortaya c¢ikarmak hedeflenmistir. Bu

amag dogrultusunda ¢alismada asagidaki sorulara cevap aranmustir:

1-Ilkokullarda agilan uyum sinuflarinda gérev yapan Tiirkge dgreticilerinin karsilagtiklar:

egitsel sorunlar nelerdir?

2-flkokullarda agilan uyum siniflarinda gérev yapan Tiirkge dgreticilerinin karsilagtiklart

egitsel sorunlara yonelik ¢6ziim Onerileri nelerdir?
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YONTEM

Arastirma, nitel arastirma yontemlerinden Fenomenolojik (olgubilim) yontem ile
tasarlanmistir. Bu yontemde simirlandirma, onsezi, analiz ve betimleme gibi adimlar bulunmakla
birlikte kisilerin yasamis olduklari tecriibelerin dogrudan ortaya ¢ikarilmasinda ve derinlemesine
incelenmesinde oldukga etkili bir yontem olarak goriilmektedir. Bu arastirma ydnteminde
insanlarin sahip olduklari bakis agilarindan yararlanarak bulunduklar1 kosullar1 6znel olarak
deneyimlemelerine olanak sunulmaktadir (Christensen vd., 2015). Bu baglamda arastirmada
ilkokullarda agilan uyum smiflarinda gorev yapan Tiirkge Ogreticilerinin yasamis olduklar
egitsel sorunlar ve bu sorunlara yonelik ¢6ziim Onerilerinin tespit edilmesi amaglandigindan bu

yontemin kullanilmasinin uygun olacag: diisiiniilmiistiir.
Calisma Grubu

Arastirmanin evrenini Gaziantep ili Sahinbey ve Sehitkamil ilgelerinde goérev yapan 217
Tiirkce Ogreticisi 6gretmen olusturmaktadir. Arastirmanin ¢alisma grubu ise 2022-2023 egitim ve
ogretim yilinda Gaziantep ilinde PIKTES projesi kapsaminda ilkokullarda agilan uyum
smiflarinda gorev yapan 12 Tiirkge Ogreticisi olusturmaktadir. Aragtirmanin ¢alisma grubu
belirlenirken amagh Ornekleme yontemlerinden benzesik oOrnekleme yontemi kullanilmigtir.
Benzesik Ornekleme yonteminde kiiciik ve homojen gruplar secilerek bu secilen gruplardan
derinlemesine veri elde etme amaglanmaktadir (Patton, 2011). Katilimcilar, Sahinbey ve
Sehitkamil ilgelerinde yer alan 12 farkli okulda gorevli 6gretmenlerden gondiilliiliik esasina gore
secilmistir. Etik ilkeler dogrultusunda ogretmenlerden elde edilen bilgiler 6gretmenlerin
kimlikleri belli olmayacak sekilde K1, K2...K12 seklinde kodlanmistir. Aragtirmanin verilerinin

toplandig1 katilimcilarin demografik 6zellikleri Tablo 1’de verilmistir.

Tablo 1. Aragtirma Orneklemini Olusturan Uyum Siniflarinda Gérev Yapan Tiirkge

Ogreticilerinin Demografik Bilgileri

Katiima ~ Cinsiyet Yast  Ogrenim Brang Mesleki Kidem  Okulundaki
Durumu Calisma Stiresi
K1 Erkek 30 Lisans Simf Ogretmenligi 6 2
K2 Kadin 35 Lisans Tiirk Dili ve Edebiyat 6 3
K3 Erkek 31 Lisansiistii Tiirk Dili ve Edebiyat 6 3
K4 Kadin 30 Lisans Tiirkge Ogretmenligi 6 3
K5 Erkek 32 Lisansiistii Smnif Ogretmenligi 6 3
K6 Erkek 25 Lisans Sinif Ogretmenligi 3 1
K7 Erkek 27  Lisans Smif Ogretmenligi 3 2
K8 Kadin 40 Lisans Smif Ogretmenligi 6 3
K9 Kadin 30 Lisans Smif Ogretmenligi 6 2
K10 Kadin 29 Lisans Tiirkge Ogretmenligi 6 1
K11 Erkek 30 Lisans Siif Ogretmenligi 6 2
K12 Kadin 32 Lisans Smnif Ogretmenligi 6 3

Tablo 1 incelendiginde; veri toplanan katilimcilarin 6’sinin kadin 6’sinin erkek oldugu, veri

toplanan katimcilarin yas araligmmin 25-40 oldugu, 10 katihimcimin lisans mezunu iken 2
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katilimcinin lisansiistii mezun oldugu, 2 kisinin bransinin Tiirkge, 2 kisinin bransinin Tiirk Dili ve
Edebiyati, 8 kisinin bransinin sinif ogretmenligi oldugu, 2 kisinin 3 yillik, 10 kisinin ise 6 yillik
mesleki kideme sahip oldugu, katilimcilarin bulunduklar: okulda en fazla 3 yil gorev yaptiklar

goriilmektedir.

Veri Toplama Araci

Arastirmanin verileri yar1 yapilandirilmis goriisme formu (ek-1) ile toplanmistir. Goriisme,
belirli bir ama¢ ugruna ister yiiz yiize ister diger arag ve teknikler yoluyla kisilerin karsilikli
etkilesimi olarak tanimlanmaktadir (Ozgiiven, 1999). Yar1 yapilandirilmig goriisme ise bir form
esliginde yapilan ancak ¢ok kati olmayan hem sabit segenekli hem de derinlemesine bilgi
alinmasimi saglayan esnek bir yapiya sahiptir (Biiyiikoztiirk vd., 2009). Goriigme sorular
hazirlanirken veri toplama aracimin olusturulmasinda oncelikle literatiir taramasi yapilmig
ardindan uzmanlk alanm egitim yonetimi olan bir 6gretim iiyesinin de goriisleri dogrultusunda

forma son sekli verilmistir.

Calisma grubunda yer alan Tiirkge Ogreticileriyle yapilan goriismelerde, katilimalara iki
ana soru sorulmus ve katilimalarin derinlemesine bilgi vermesine olanak sunulmustur.
Katilimallarin sorulara igtenlikle cevap verdikleri ve formdaki sorularin amaca hizmet etme
derecelerinin yiiksek oldugu varsayilmistir. Gorlismeler yiiz ylize ve Google form aracilig ile
toplanmis olup tiim goriismeler sonunda elde edilen veriler yaziya dokiilerek kayit altina

alinmigtir.

Verilerin Analizi

Bu arastirmada betimsel analiz yontemi kullanilmistir. Betimsel analiz, veri toplama
teknikleriyle toplanan veri setlerini mantik gergevesinde siniflamaya dayali temalar olusturan bir
igerik analiz yontemidir. Bu yontemde derinlemesine analizden ziyade neden-sonug iliskileri
onemlidir. Betimsel analiz dort basamakta gerceklestirilir. [k basamakta temalarin belirlenmesi
igin arastirma sorularindan kavramsal bir gerceve olusturulur. Ardindan veriler cerceveye dayali
olarak anlamli ve mantikli bir sekilde diizenlenir. Kimi veriler bu asamada gereksiz goriilerek
cikarilir. Bu asamadan sonra temalar altinda diizenlenen veriler tanumlamr ve dogrudan
alintilarla da desteklenir. Son olarak yazili belge haline getirilen veriler daha anlaml hale gelmesi
icin karsilagtirilir (Yildirim & Simsek, 2008).

Arastirma siirecinde veriler Microsoft Word programinda yaziya dokiilmiistiir. Yazili hale
getirilen veriler ayrica 2 katilimciya da teyit ettirilmistir. Ardindan satir satir okunan bu
verilerden anlamli biitiinler ¢ikarmak amaciyla kiiciik kodlamalar yapilmistir. Tiim kodlamalar
tamamlandiktan sonra kodlar arasindaki iliskiler gozden gegirilerek temalar olusturulmaya
calisilmistir. Arastirmadaki bazi katilimcilarin cevaplarindan herhangi bir temaya ait olamayacagt
goriilen ifadelerin ¢ikarilmasi gerekmistir. Bu nedenle de tablolarda bazi katilimcilarin fikirlerine
yer verilememistir. Ayrica ¢oziimlemeler diizenlenirken elde edilen sonuglarin desteklenmesi

amaciyla ve giivenirligi arthirmasi nedeniyle dogrudan alintilara da yer verilmistir.
Gecgerlik ve Giivenirlik

Nitel arastirmalarda gegerligin saglanmas1 aragthirmanin dogrulugunu, giivenirligin
saglanmasi ise tekrar edilebilirligi artirmakla ilgilidir (Yildirrm & Simsek, 2008). Arastirmada

gecerlik ve giivenirligi artirma noktasinda cesitli dnlemler alinmaya ¢alisilmistir. Arastirmanin ig

96



gecerligi (inandiriciligy) igin ilgili literatiir taranmis ve uzman goriisiine bagvurularak olusturulan
form 2 6gretmene gonderilerek pilot uygulamalar yapilmas: saglanmistir. Yiiz yiize yapilacak
goriismeler icin dnceden randevu alinmis ve 6gretmenlerin daha icten cevaplar verebilmelerini
saglamak amaciyla gorev yerlerinde goriismeler yapilmasina 6nem verilmistir. Goriismelerin
sonunda goriismelerin yaziya dokiilmiis hali katihimcilara gonderilerek kontrolleri
gerceklestirilmistir. Arastirmanin dis gegerligini (aktarilabilirlik) artirmak igin arastirma siireci
ayrintili olarak anlatilmis ve kodlamalar1 desteklemesi amaciyla katilimcr ifadelerinden dogrudan
alintilara yer verilmistir. Arastirmanun i¢ giivenirligini (tutarlik) artirmak icin goriisme formunda
yer alan sorularinin agik, net ve anlasilir olmasina 6zen gosterilmistir. Arastirma sorularmin
aragtirmanin amaci ile tutarli olmasina 6nem verilmistir. Ayrica bagimsiz bir kodlayia ile
tutarlilik kontrolii de yapilmustir. Son olarak aragtirmanin dis giivenirligini (teyit edilebilirligini)
artirmak igin aragtirma siirecinde yapilan tiim uygulamalar ayrintilandirilmis, verilerin hangi
yontemlerle kaydedildigi ve elde edilen verilerin analizinin nasil gerceklestirildigi agiklanmistir.
Arastirmadaki katilimcilarin demografik bilgileri tabloya islenmis verilerin baska arastirmacilar
tarafindan incelenmesinin miimkiin olabilmesi i¢in hazir bir sekilde aragtirmaci tarafindan

muhafaza edilmektedir.
BULGULAR

Bu boliimde arastirmadan elde edilen bulgular goriisme formunda yer alan iki soruya
verilen cevaplara bagli olarak incelenmistir. Tiirkce Ogreticilerinin karsilastiklar: sorunlar 2 adet
soruya bagl olarak verilen cevaplar neticesinde temalar ve kategorilere ayrilmistir. Bazi
arastirmacilardan elde edilen verilerin yeterince acik olmayist ve herhangi bir tema ya da kod
altinda birlestirilemeyisinden dolay1 tablolara eklenememistir. Arastirma sorularina verilen
yanitlardan olusturulan tema ve kodlara iliskin veriler asagidaki tablolarda ayrintili sekilde
paylasilmistir.

Katilimeilarin  “Ilkokullarda agilan  uyum suflarnda  gorev yapan Tiirkce O3reticilerinin
karsilagtiklart egitsel sorunlar nelerdir?” sorusuna yonelik verdigi cevaplar sosyo-ekonomik cevre
kaynakli sorunlar olarak temalastirilmis ve temaya ait kategoriler Tablo 2’de verilmistir.

Tablo 2. Sosyo-ekonomik Cevreden Kaynaklanan Sorunlar

Tema Kodlar Katilimcilar
Sosyo-ekonomik Cevreden Gelir se.v1?7§:°, : K2, K5, K9, K12
Kaynaklanan Sorunlar Gocuk isciligi KL K3

y Okula ulagim K10

Tablo 2 incelendiginde, katihmcilarin verdikleri yartlar “Sosyo-ekonomik Cevreden Kaynaklanan
Sorunlar” bashiginda temalastirilmis ve bu temaya ait kategoriler en fazla frekansa sahip olandan
en az frekansa sahip olan seklinde; gelir seviyesi (f=4), cocuk isciligi (f=2) ve okula ulasim (f=1)
olarak siralanmustir. Tiirkce Ogreticilerinin sosyo-ekonomik c¢evreden kaynaklanan sorunlar
temasina iliskin verdikleri yanitlardan “gelir seviyesi” kategorisini olusturan katilimci
ifadelerinden K9 gortislerini “Ekonomik gelir seviyesi diisiik bir grupla ¢alismaktayim. Bu durumda
cocuklara yansimakta her konuda eksikligini gormekteler. Sosyo-ekonomik imkdnsizlik aymi zamanda
kiiltiirel bir geri kalmishk seviyesi de dogurmaktadir. Bu sebeple cocuklara dersleri konusunda yardimci
olamamaktadirlar.” sekline ifade ederken, katilimcilardan K5 “Materyal edinim giicliigii. Ailenin
gecim derdine odaklanip maddi kaygilardan egitimi geri planda tutmas: yasadi§imiz sorunlardandir.”

ifadelerini kullanmistir.
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Tiirkge Ogreticilerinin sosyo-ekonomik ¢evreden kaynaklanan sorunlar temasina iliskin
verdikleri yanitlardan “cocuk isciligi” kategorisini olusturan katilimcilardan K1, “Ogrencilerin zorla
islerde calistirilmast ve okula devam etmemesi biiyiik bir sorun olarak karsimiza ¢ikmaktadir.” sozleriyle
goriislerini ifade etmistir.

Tiirkge Ogreticilerinin sosyo-ekonomik ¢evreden kaynaklanan sorunlar temasina iligkin
verdikleri yanitlardan “okula ulagim” kategorisini olusturan katihimcilardan K10, “Ogrencilerin
okula ulagtmda  zorlanmalar1  ve devamsizlik gibi  sorunlart  nedeniyle olumsuz — durumlar
yasanabilmektedir.” sdzleriyle goriislerini ifade etmistir.

Katihmalarin  “Ilkokullarda agilan uyum smuflarmda  gorev yapan Tiirkce 6§reticilerinin
karsilastiklar1 egitsel sorunlar nelerdir?” sorusuna yonelik verdigi cevaplar okulun fiziki sartlarindan
kaynaklanan sorunlar olarak temalastirilmis ve temaya ait kategoriler Tablo 3’te verilmistir.

Tablo 3. Okulun Fiziki Sartlarindan Kaynaklanan Sorunlar

Tema Kodlar Katilimcilar

Okulun Fiziki Ders materyali eksikligi K1, K2, K3, K6, K7, K9, K10, K11
Sartlarindan Standart dig1 sinflar K1, K2, K3, K7, K10, K11
Kaynaklanan Sorunlar Donanim eksikligi K4, K5, K8, K9, K10

Tablo 3 incelendiginde, katihmcilarin verdikleri yanitlar “Okulun Fiziki Sartlarmdan Kaynaklanan
Sorunlar” bashiginda temalastirilmis ve bu temaya ait kategoriler en fazla frekansa sahip olandan
en az frekansa sahip olan seklinde; ders materyali eksikligi (f=8), standart dis1 sinuflar (f=6) ve
donanim eksikligi (f=5) olarak siralanmistir. Tiirk¢e Ogreticilerinin okulun fiziki sartlarindan
kaynaklanan sorunlar temasina iliskin verdikleri yamitlardan “ders materyali eksikligi” kategorisini
olusturan katilimcr ifadelerinden K2 gortislerini “6gretim materyallerinin zamanminda gonderilmemesi
ve okullarda derslik yetersizligi karsilastigimiz sorunlardan.” sozleriyle ifade ederken, katilimcilardan
K10 “Swmflarin kiiciik olmasi, dolap yetersizligi, bazi klimalarin calismamasi, ders materyallerinin
eksikligi.” sozleriyle yasadig: sikintilar dile getirmistir.

Tiirkge Ogreticilerinin okulun fiziki sartlarindan kaynaklanan sorunlar temasina iliskin
verdikleri yamitlardan “standart disi simiflar” kategorisini olusturan katihimcilardan K11,
“Okulumuz prefabrik bir yapr akilly tahta ve materyal eksigimiz var. Stmiftmz uygun degil.” sozleriyle
goriislerini ifade etmistir.

Tiirkge Ogreticilerinin okulun fiziki sartlarindan kaynaklanan sorunlar temasina iliskin
verdikleri yanitlardan “donanim eksikligi” kategorisini olusturan katilimcilardan K8, “Bulundugum
okul akilli tahtadan ve daha bircok teknolojik donamimdan yoksun ve de cocuklara ekstra kaynak
oneremiyoruz maddi durumdan dolayi. Buda yapmak istediklerimizi tam olarak yapamamamiza sebep
oluyor.” sdzleriyle goriislerini ifade etmistir.

Katihmalarin - “Ilkokullarda agilan uyum smiflarinda  gorev yapan Tiirkce ogreticilerinin
karsilastiklart egitsel sorunlar nelerdir?” sorusuna yonelik verdigi cevaplar miifredat ve Bakanlik

kaynakl1 sorunlar olarak temalastirilmis ve temaya ait kategoriler Tablo 4’te verilmistir.

Tablo 4. Miifredat ve Bakanlik Kaynakli Sorunlar

Tema Kodlar Katilimailar
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Seviye {istii materyal K1, K3, K6, K8, K12
Miifredat ve Miifredatin yogun olmasi Keé, K7, K8
Bakanlik Kaynakl K2 K9
Sorunlar Kazanimlarin yetersiz kalmasi ¢
Kaynaklarin zamaninda gelmemesi K2, K3
K9, K11
Plansizlik
K4
Denetim eksikligi

Tablo 4 incelendiginde, katilimailarin verdikleri yarutlar “Miifredat ve Bakanlik Kaynakli Sorunlar”
bashiginda temalastirilmis ve bu temaya ait kategoriler en fazla frekansa sahip olandan en az
frekansa sahip olan seklinde; seviye iistii materyal (f=5), miifredatin yogun olmas: (f=3),
kazanimlarin yetersiz kalmasi (f=2), kaynaklarin zamaninda gelmemesi (f=2), plansizlik (f=2) ve
denetim eksikligi (f=1) olarak siralanmigtir. Tiirkge 6greticilerinin miifredat ve Bakanlik kaynakl
sorunlar temasina iligkin verdikleri yamitlardan “seviye iistii materyal” kategorisini olusturan
katilimcr ifadelerinden K1 goriisiinii “Génderilen materyallerin 63rencilerin  seviyelerine uygun
olmamas: bizi zorluyor.” olarak ifade ederken baska bir katilimc olan K8 ise, “Bize gonderilen kaynak
kitaplar cogu zaman cocuklarin seviyesinin c¢ok iistiinde oluyor ve bu durum da kaynaklardan pek
faydalanamamamiza  sebep  oluyor.  Ayrica  bize  belirlenen  miifredat  0grenci  profilimizin
hazirbulunusluguyla ortiismiiyor.” seklinde ifade etmistir.

Tiirkce Ogreticilerinin miifredat ve Bakanlik kaynakli sorunlar temasina iliskin verdikleri
yanitlardan “miifredatin yogun olmas:” kategorisini olusturan katilimcilardan K7, “Miifredatin cok
yogun olmast 6grencileri bir yarismact gibi miifredata uydurmaya calistyoruz.” sozleriyle goriislerini
ifade etmistir.

Katihmalarin - “Ilkokullarda agilan uyum smiflarmmda  gorev yapan Tiirkge 6greticilerinin
karsilastiklart egitsel sorunlar nelerdir?” sorusuna yonelik verdigi cevaplar ogrencilerden

kaynaklanan sorunlar olarak temalastirilmis ve temaya ait kategoriler Tablo 5'te verilmistir.

Tablo 5. Ogrencilerden Kaynaklanan Sorunlar

Tema Kodlar Katilimcilar
Glidiilenme eksikligi K3, K4, K6, K9, K11, K12
Ogrencilerden Kaynaklanan Davranis ve uyum sorunu K2, K8, K10
Sorunlar Derse aktif katilmama K1
Gelecek kaygisi K5

Tablo 5 incelendiginde, katilimcilarin verdikleri yanitlar “Ogrencilerden Kaynaklanan Sorunlar”
bashiginda temalastirilmis ve bu temaya ait kategoriler en fazla frekansa sahip olandan en az
frekansa sahip olan seklinde; giidiilenme eksikligi (f=6), davranis ve uyum sorunu (f=3), derse
aktif katilmama (f=1) ve gelecek kaygisi (f=1) siralanmustir. Tiirkce Ogreticilerinin cevaplar
Ogrencilerden kaynaklanan sorunlar temasina iliskin verdikleri yanitlardan “giidiilenme eksikligi”
kategorisini olusturan katilimc ifadelerinden K3 goriisiinii “Isteksizlik, Tiirkceyi bir ihtiyag olarak
gormemeleri, aile desteginin olmamas: biiyiik birer sorun olmaktadir.” olarak ifade etmistir.

“Davranmis ve uyum sorunu” kategorisinde ise K8 goriisiinti “Bu cocuklar maalesef her anlamda
ikinci planda tutulup ihmal edilmis ¢cocuklar. Bu yiizden beraberinde sil bagtan davramis egitimi de dahil
vermeye calistyoruz. Davranig problemleri biiyiik safhada.” seklinde ifade etmistir.

Katihmailarin - “Ilkokullarda agilan uyum smiflarmda  gorev yapan Tiirkge dgreticilerinin
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karsilastiklar1 egitsel sorunlar nelerdir?” sorusuna yonelik verdigi cevaplar velilerden kaynaklanan

sorunlar olarak temalastirilmis ve temaya ait kategoriler Tablo 6’da verilmistir.

Tablo 6. Velilerden Kaynaklanan Sorunlar

Tema Kodlar Katilimailar
. Okula yonelik ilgisizlik K2, K3, K4, K8, K10, K11, K12
Velilerden Kaynaklanan T o
Diisiik egitim seviyesi K1, K6, K7
Sorunlar . o
lletisim eksikligi K1, K10

Tablo 6 incelendiginde, katihmcilarin verdikleri yarmtlar “Velilerden Kaynaklanan Sorunlar”
basliginda temalastirilmis ve bu temaya ait kategoriler en fazla frekansa sahip olandan en az
frekansa sahip olan seklinde; okula yonelik ilgisizlik (f=6), diisiik egitim seviyesi (f=3) ve iletisim
eksikligi (f=3) olarak siralanmistir. Tiirkce Ogreticilerinin velilerden kaynaklanan sorunlar
temasina iliskin verdikleri yamtlardan “okula yinelik ilgisizlik” kategorisini olusturan katilimci
ifadelerinden K3 goriisiinii “velilerin cocuklar: okula zorla gondermeleri, ilgisizlik, cocuklart kiiciik yasta
calistirma fikirleri sik karsilastigimiz sorunlar” olarak ifade ederken, K8 ise “Biz veliden dil ve kiiltiir
farkliliklart nedeniyle 6rencinin egitimi ile ilgili yardim alamiyoruz. Yani egitimde kazayag: denilen
durumu yasayamyoruz. Okula yonelik bir ilgi goremiyoruz.” seklinde ifade etmistir.

Tiirkge Ogreticilerinin velilerden kaynaklanan sorunlar temasma iliskin verdikleri
yanitlardan “diisiik eitim seviyesi” kategorisini olusturan katiimc ifadelerinden K7 goriisiindi,
“velilerin egitim seviyesi ve okuma yazma ovanlarmin ¢ok diisiik olmast bizleri olumsuz etkiliyor.”
sOzleriyle goriislerini ifade etmistir.

Tiirkge Ogreticilerinin velilerden kaynaklanan sorunlar temasma iliskin verdikleri
yanitlardan “iletisim eksikligi” kategorisini olusturan katilimci ifadelerinden K10 goriisiinii,
“velilerin 0gretmenle ve diger wvelilerle iletisim halinde olmamasi karsilastigimiz sorunlardandir.”
sOzleriyle goriislerini ifade etmistir.

Katilimeilarin  “Ilkokullarda agilan uyum smiflarinda  gorev yapan Tiirkce O3reticilerinin
karsilagtiklart egitsel sorunlar mnelerdir?” sorusuna yonelik verdigi cevaplar Ogretmenlerin
kendilerinden kaynaklanan sorunlar olarak temalastirilmis ve temaya ait kategoriler Tablo 7’de

verilmistir.

Tablo 7. Ogretmenlerin Kendilerinden Kaynaklanan Sorunlar

Tema Kodlar Katilimailar
Yontem Teknik Uygunsuzlugu K4, K6, K10, K12
Ogretmenlerin Motivasyon eksikligi K3, K5, K11
Kendilerinden Maddi kaygilar K2, K8
Kaynaklanan Sorunlar Hazirliksiz derse gelme K6, K7
Mesleki seminerler K1

Tablo 7 incelendiginde, katilimcilarin verdikleri yanitlar “Ogretmenlerin Kendilerinden Kaynaklanan
Sorunlar” bashginda temalastirilmis ve bu temaya ait kategoriler en fazla frekansa sahip olandan
en az frekansa sahip olan seklinde; yontem teknik uygunsuzlugu (f=4), motivasyon eksikligi (f=3),
maddi kaygilar (f=2), hazirliksiz derse gelme (f=2) ve mesleki seminerler (f=1) olarak siralanmistir.
Tiirkge Ogreticilerinin Ogretmenlerin kendilerinden kaynaklanan sorunlar temasina iliskin
verdikleri yanitlardan “yéntem teknik uygunsuzlugu” kategorisini olusturan katilimci ifadelerinden
K10 goriiglerini “Ogretmen dgrencilerin seviyelerini onlarm neye ihtiyact oldugunu bilmiyor. Onlara

uygun yontem ve Teknik kullanmiyorlar.” seklinde ifade ederken K6 ise, “Ogretmenin tek bir yontemle
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ders anlatmasi bizden kaynaklanan bir sorundur.” olarak ifade etmistir.

Tiirkge Ogreticilerinin 6gretmenlerin kendilerinden kaynaklanan sorunlar temasina iliskin
verdikleri yanitlardan “motivasyon eksikli¢i” kategorisini olusturan katilimcilardan olan K5'in
goriisti “Ogretmenin en biiyiik problemi bulundugu kabin seklini almasidir. Bu 63rencilere bu kadart bile
fazla goriisiidiir. Tyi okullarda birbirlerine bakarak daha fazla calismalari, kotii okullarda birbirlerine
bakarak gevsemeleri. Motivasyonlarinr iist seviyede tutamamalar1” iken, K3'tin goriisii ise
“Motivasyonunu verememesi, gelecek kaygisi, ekonomik belirsizlikler karsilastigimiz ~ sorunlar.”
seklindedir.

Katihmalarin - “Ilkokullarda agilan uyum smflarmda gorev yapan Tiirkce 6§reticilerinin
karsilastiklar1 egitsel sorunlara yonelik ¢oziim onerileri nelerdir?” sorusuna yonelik verdigi cevaplar
sosyo-ekonomik c¢evre kaynakli sorunlara yonelik ¢oziim Onerileri olarak temalastirilmis ve

temaya ait kategoriler Tablo 8'de verilmistir.

Tablo 8. Sosyo-ekonomik Cevre Kaynakli Sorunlara Yonelik Coziim Onerileri

Tema Kodlar Katilimailar
Maddi destek saglanmasi K1, K4, K6, K11, K12
Sosyo-ekonomik Gevre Arag-gereg ve kaynak temini K5, K9, K10
Kaynakli Sorunlara Yonelik . .
W e Aile rehberligi K7, K8
Cozim Onerileri
Cocuk isciligi K1

Tablo 8 incelendiginde, katilimailarin verdikleri yarutlar “Sosyo-ekonomik Cevre Kaynakli Sorunlara
Yonelik Coziim Onerileri” bagliginda temalastirilmis ve bu temaya ait kategoriler en fazla frekansa
sahip olandan en az frekansa sahip olan seklinde; maddi destek saglanmas: (f=5), arag-gere¢ ve
kaynak temini (f=3), aile rehberligi (f=2) ve cocuk isciligi (f=1) olarak siralanmistir. Tiirkge
Ogreticilerinin sosyo-ekonomik ¢evre kaynakli sorunlara yonelik ¢6ziim onerileri temasina iliskin
verdikleri yanitlardan “maddi destek saglanmas:” kategorisini olusturan katilimc ifadelerinden K1
goriislerini “Bakanlik ve belediye el birligiyle sosyo-ekonomik imkanlarda sorun yasayan ailelere yardim
etmelidir.” seklinde ifade ederken, K11 goriisiiniti “Maddi durumlarn diizelmesi icin gerekli adimlar
atilmali devlet destegi arttirilmali.” sozleriyle aciklamistir.

Tiirkge Ogreticilerinin sosyo-ekonomik g¢evre kaynakli sorunlara yonelik ¢dziim Onerileri
temasina iliskin verdikleri yanitlardan “arac-gere¢ ve kaynak temini” kategorisini olusturan
katilimar ifadelerinden K10'un goriisii ise “Ogrencilere kitap defter seti saglanmali, esit sartlara
ulasmalar: saglanmal1.” seklinde olmustur.

Katihmalarin  “Ilkokullarda agilan uyum smiflarinda  gorev yapan Tiirkce ogreticilerinin
karsilagtiklar: egitsel sorunlara yonelik ¢oziim onerileri nelerdir?” sorusuna yonelik verdigi cevaplar
okulun fiziki sartlarindan kaynaklanan sorunlara yonelik ¢6ziim onerileri olarak temalastirilmis

ve temaya ait kategoriler Tablo 9'da verilmistir.

Tablo 9. Okulun Fiziki Sartlarindan Kaynaklanan Sorunlara Yonelik Coziim Onerileri

Tema Kodlar Katilimailar

Okulun Fiziki Sartlarindan Donanim eksikligi K5, K6, K8, K11, K12
Kaynaklanan Sorunlara Teknolojik destek K4, K9

Yonelik Coziim Onerileri Standart sinif K3, K7

Tablo 9 incelendiginde, katihmcilarin verdikleri yanitlar “Okulun Fiziki Sartlarimdan Kaynaklanan
Sorunlara Yonelik Coziim Onerileri” basliginda temalastirilmis ve bu temaya ait kategoriler en fazla
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frekansa sahip olandan en az frekansa sahip olan seklinde; donanim eksikligi (f=5), teknolojik
destek (f=2) ve standart siuf (f=2) olarak siralanmistir. Tiirkce Ogreticilerinin okulun fiziki
sartlarindan kaynaklanan sorunlara yonelik ¢oziim Onerileri temasma iliskin verdikleri
yanitlardan “donanmim eksikligi” kategorisini olusturan katilimc ifadelerinden K5 goriislerini
“Egitim kaynaklarmin aktarmmundaki usulsiizliik ve adaletsizliklerin engellenmelidir. Kardes okul vb.
uygulamalarla muhtag durumdaki okullar: cirosu yiiksek okullara maddi anlamda tamamen baglanmalidr.
Iki okulda da ayni sartlarin olusmasimi saglanmalidir.” seklinde ifade ederken K8'in goriisii ise “Bence
gerek bakanlik gerekse sivil toplum kuruluglar: ile irtibata gecilip eksiklerin temini igin istisare edilebilir.”
seklindedir.

Tiirkge Ogreticilerinin okulun fiziki sartlarindan kaynaklanan sorunlara yonelik ¢6ziim
Onerileri temasina iligkin verdikleri yamitlardan “teknolojik destek” kategorisini olusturan
katilimcilardan K4 goriisiinii “Ogretmenlere bilgisayar ya da tablet dagitilmali.” seklinde ifade
etmisgtir.

Katihmailarin  “Ilkokullarda agilan uyum smiflarinda  gorev yapan Tiirkce dgreticilerinin
karsilastiklar1 egitsel sorunlara yonelik ¢oziim onerileri nelerdir?” sorusuna yonelik verdigi cevaplar
miifredat ve Bakanlik kaynakli sorunlara yonelik ¢6ziim Onerileri olarak temalastirilmis ve

temaya ait kategoriler Tablo 10’da verilmistir.

Tablo 10. Miifredat ve Bakanlik Kaynakli Sorunlara Yénelik Coziim Onerileri

Tema Kodlar Katilimcilar
Miifredat ve Bakanlik Miifredat calismalari K1, K6, K7, K8, K12
Kaynakli Sorunlara Bakanlik uygulamalari K2, K5, K9, K10
Yonelik Coziim Denetim yapilmal K4

Onerileri Kaynak ve materyal gelistirilmeli K11

Tablo 10 incelendiginde, katiimcilarin verdikleri yanitlar “Miifredat ve Bakanlik Kaynakly Sorunlara
Yénelik Coziim Onerileri” baghginda temalastirilmis ve bu temaya ait kategoriler en fazla frekansa
sahip olandan en az frekansa sahip olan seklinde; miifredat ¢alismalar1 (f=5), bakanlik
uygulamalar1 (f=4), denetim yapilmali (f=1) ve kaynak ve materyal gelistirilmeli (f=1) olarak
siralanmigtir. Tiirkge Ogreticilerinin miifredat ve Bakanlik kaynakli sorunlara yonelik ¢oziim
Onerileri temasina iliskin verdikleri yamitlardan “miifredat calismalar:” kategorisini olusturan
katilimar ifadelerinden K1 “Miifredatin 63rencilerin sevilerine uygun yalin hale getirilmesi bir ¢alisma
komisyonunun kurulmas:.” seklinde goriis belirtirken, K8 ise “Sahada aktif bulunan 6gretmenlerin fikri
alinip mevcut durum hakkinda bilgi edinilebilir.” olarak diislincelerini ifade etmistir.

Tiirkge Ggreticilerinin miifredat ve Bakanlik kaynakli sorunlara yonelik ¢dziim Onerileri
temasina iliskin verdikleri yamitlardan “Bakanlik uygulamalar1” kategorisini olusturan katilima
goriislerinden K2 goriistinii “Yeni bir proje degil bazi seylerin ne zaman yapilmas: gerektigi belli. Yedi
yullik bir projede biz hala bircok seyi ya son dakika ya da aradan zaman gectikten sonra dgrenebiliyoruz.
Biraz daha yapilacaklar zamaninda yapilsa biz de ona gire kendimizi planlariz. Belirsizlik istemiyoruz ve
yanmimizda bizi de diisiinen bir bakanlik istiyoruz.” seklinde ifade etmistir.

Katihmalarin - “Ilkokullarda agilan uyum smuflarmda gorev yapan Tiirkce 6§reticilerinin
karsilagtiklart egitsel sorunlara yonelik ¢oziim onerileri nelerdir?” sorusuna yonelik verdigi cevaplar
ogrencilerden kaynaklanan sorunlara yonelik ¢6ziim Onerileri olarak temalastirilmis ve temaya ait

kategoriler Tablo 11’de verilmistir.

Tablo 11. Ogrencilerden Kaynaklanan Sorunlara Yonelik Coziim Onerileri
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Tema Kodlar Katilimcilar
C)grencilerden Kaynaklanan Ogrenme ortami K2, K6, K8, K10, K12
Sorunlara Yonelik Coziim Dil 6gretimi K5, K11

Onerileri Paydas iletisimi K1, K3

Tablo 11 incelendiginde, katilimailarin verdikleri yanitlar “Ogrencilerden kaynaklanan Sorunlara
Yonelik Coziim Onerileri” basliginda temalastirilmis ve bu temaya ait kategoriler en fazla frekansa
sahip olandan en az frekansa sahip olan seklinde; 6grenme ortamu (f=5), dil ogretimi (f=2) ve
paydas iletisimi (f=2) olarak siralanmistir. Tiirk¢e Ogreticilerinin Ogrencilerden kaynaklanan
sorunlara yonelik ¢6ziim Onerileri temasina iliskin verdikleri yarmitlardan “dgrenme ortami”
kategorisini olusturan katilimci ifadelerinden K8 goriisiinii “Heniiz bize verilmeden diger okullarda
takipleri yapilabilirse bu ihmal edilmislik bir nebze de olsa azaltilabilirse her anlamda sorunlari ¢ok daha
azaltilmig olur.” seklinde ifade ederken “dil 6gretimi” kategorisini olusturan katilima ifadelerinden
K5 ise “dgrencilerin gelecek kaygisini gidermek. Okuyan kisilerin toplumdaki rol ve statiilerini ve hatta
maddi olanaklarini arttirmak gerekli. Bu sayede sayginlik ve itibar artacag: igin 6grencilerin uzun vadeli
planlar1 tahsil yapmak olarak degisecektir. Talebin yonii degisecektir.” seklinde goriis bildirmistir.
Katihmalarin  “Ilkokullarda agilan uyum suuflarinda gorev yapan Tiirkge §§reticilerinin
karsilastiklar1 egitsel sorunlara yonelik ¢coziim onerileri nelerdir?” sorusuna yonelik verdigi cevaplar
velilerden kaynaklanan sorunlara yonelik ¢oziim Onerileri olarak temalastirilmis ve temaya ait

kategoriler Tablo 12’de verilmistir.

Tablo 12. Velilerden Kaynaklanan Sorunlara Yénelik Céziim Onerileri

Tema Kodlar Katilimcilar
. Veli iletisimi K4, K5, K10, K12
Velilerden Kaynaklanan Sorunlara . . .
T Veli seminerleri K3, K6, K8, K9
Yonelik Coziim Onerileri e
Dil 6gretimi K1, K2

Tablo 12 incelendiginde, katilimcilarin verdikleri yantlar “Velilerden Kaynaklanan Sorunlara Yonelik
Coziim Onerileri” baghgimda temalastirilmis ve bu temaya ait kategoriler en fazla frekansa sahip
olandan en az frekansa sahip olan seklinde; veli iletisimi (f=4), veli seminerleri (f=4) ve dil
Ogretimi (f=2) olarak siralanmistir. Tiirkge Ogreticilerinin velilerden kaynaklanan sorunlara
yonelik ¢oziim Onerileri temasina iliskin verdikleri yanitlardan “veli iletisimi” kategorisini
olusturan katilimer ifadelerinden K5 goriisiinii “Iletisim. Velilerin oyuna daha fazla dahil edilmesi.
Irtibat kanallarin siirekli iletisime hazir ve aktif tutmak.” seklinde ifade ederken “veli seminerleri”
kategorisini olusturan katilimc ifadelerinden K8 goriisiinii “Onlara yonelik egitim faaliyetleri
arttirllip daha biiyiik bir ciddiyetle takibi yapiimalidir.” s6zleriyle ifade etmistir.

Katihmalarin - “Ilkokullarda agilan uyum smuflarmda gorev yapan Tiirkce 6§reticilerinin
karsilastiklar: egitsel sorunlara yonelik ¢oziim onerileri nelerdir?” sorusuna yonelik verdigi cevaplar
Ogretmenlerin  kendilerinden kaynaklanan sorunlara yonelik ¢6ziim Onerileri olarak

temalastirilmis ve temaya ait kategoriler Tablo 13'te verilmistir.

Tablo 13. Ogretmenlerin Kendilerinden Kaynaklanan Sorunlara Yonelik Coziim Onerileri

Tema Kodlar Katilimcilar
Ogretmenlerin Kendilerinden Yontem Teknik kullanimi K4, K7, K10, K12
Kaynaklanan Sorunlara Yonelik Ozliik haklar K3, K8, K11
Coziim Onerileri Mesleki gelisim K1, K5

Tablo 13 incelendiginde, katiimcilarin verdikleri yamtlar “Ogretmenlerin  Kendilerinden
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Kaynaklanan Sorunlara Yonelik Coziim Onerileri” baghginda temalastirlmis ve bu temaya ait
kategoriler en fazla frekansa sahip olandan en az frekansa sahip olan seklinde; yontem teknik
kullanimi (f=4), o6zlik haklar1 (f=3) ve mesleki gelisim (f=2) olarak siralanmustir. Tiirkge
Ogreticilerinin O0gretmenlerin kendilerinden kaynaklanan sorunlara yonelik ¢oziim Onerileri
temasina iliskin verdikleri yanitlardan “yontem teknik kullanimi” kategorisini olusturan katilimct
ifadelerinden K4 “4gretim yontem ve teknigini dogru kullanmak.” iken, K10'nun goriisii de “Ogretmen
seviye belirlemeli, 6rencilerini tanimali, gerekli materyali hazirlayip derse girmeli.” seklindedir.

Tiirkge 6greticilerinin 6gretmenlerin kendilerinden kaynaklanan sorunlara yonelik ¢oziim
onerileri temasma iliskin verdikleri yarutlardan “dzlitk haklar:” kategorisini olusturan
katilimcilardan, K3 goriistinti “Bakanlik tarafindan kadro verilmesi, ek biitce ve ek ders haklarimin
verilmesi, 63retmen 6zliik haklarimin tamaminin verilmesi.” olarak ifade etmistir.

TARTISMA, SONUC ve ONERILER

Aragtirma ilkokullarda agilan uyum simiflarda gorev yapan Tiirkge dgreticilerinin yasamis
olduklar1 egitsel sorulari ortaya gikarmak ve bu sorunlara ¢dziim onerileri iiretmek amaciyla
gerceklestirilmistir. Bu amaca yo6nelik olarak uyum simiflarinda gorev yapan Tiirkge 6greticilerine
iki adet goriisme sorusu sorulmus ve bu goriismeler neticesinde asagida yer alan bazi sonuglara
ulagilmistir.

Uyum sinuflarda gorev yapan Tiirk¢e Ogreticilerinin verdikleri cevaplara bakildiginda
egitsel anlamda karsilastiklart sorunlarin belirli temalar altinda toplandiklari goriilmiistiir.
Arastirmada elde edilen bulgulardan olusturulan ilk temada yasanilan ¢evrenin sosyo-ekonomik
imkanlarindan kaynaklanan sorunlar belirlenmis olup Tiirkge Ogreticilerinin verdikleri
cevaplardan yola ¢ikildiginda; gelir seviyesinin diisitk olmasinin egitime verilen énemi azalttig1,
Ogrencilerin ders arag gereclerinin temininde zorluk gektigi, imkan ve firsat esitliginin tam olarak
saglanamadigl gibi sonuglara ulasilmistir. Ayrica bazi 6grencilerin okula ulasmada sorunlar
yasadig1 ve bu 6grencilerden bazilarimin ¢ocuk isgi olarak calistirildig: tespit edilmistir. Gencer
(2017) arastirmasinda; yoksullugun 6grencileri olumsuz etkiledigini, cocuk isciliginin ise okulun
terk edilmesi gibi bir¢ok soruna neden oldugunu belirlemistir. Bu agidan arastirma sonuglariyla
benzerlik gosterdigi soylenebilir.

Aragtirmada elde edilen bulgulardan olusturulan ikinci temada egitim 6gretim materyalleri
ve okulun fiziki sartlarindan kaynaklanan sorunlarin 6n plana c¢iktigi belirlenmistir. Tiirkge
Ogreticilerinin verdikleri cevaplarin ders materyallerini zamaninda ve tam olarak temin
edilmemesi, baz1 okullarin fiziki sartlar1 uygun olmayan bdltimleri (depo vb.) uyum siniflarina
doniistiirmesi ve siniflardaki donanim eksikliklerinin giderilmemesi gibi sorunlar olarak
gruplandigi tespit edilmistir. Aragtirmanin bu sonucuna benzer olarak Ustiin & Alimcan’in (2021)
yaptiklari ¢alismada uyum sinifinda gorev yapan 6gretmenlerin ders materyal ve kaynaklarinin
kisitli oldugu sonucuna ulagmislardir.

Arastirmada elde edilen bulgulardan olusturulan tiglincii temada miifredat ve bakanlik
uygulamalarindan kaynaklanan sorunlarin 6n plana ¢iktig1 belirlenmistir. Miifredatin yogun
oldugu, kazanimlarin 6grenciler icin yeterli olmadigi, kaynak kitaplarin 6grenci seviyesinin
iizerinde oldugunu Bakanlik tarafindan yapilan planlama ve denetimlerde eksiklikler bulundugu
uyum smiflarindaki 6grencilerin yaz donemlerinde de egitime alindig1 sonuglarma ulasilmustir.
Kogoglu & Yanpar Yelken (2018) de calismasinda ders kitaplarinda yer alan kazammlarin
Ogrencilerin seviyesine uygun olmadig1 sonucuna ulasmiglardir. Bu sonugla ¢alismanin paralellik

gosterdigi soylenebilir.
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Arastirmada elde edilen bulgulardan olusturulan dordiincii temada Ogrencilerden
kaynaklanan sorunlarin 6n plana ¢iktig1 tespit edilmistir. Ogrencilerin Tiirkge 6grenmeyi bir
ihtiyag olarak gormedikleri ve bu nedenle motivasyonlarinin diisiik oldugu, derse aktif katihim
gostermedikleri, Arapgada tinlii harf olmadig: i¢in {inlii harflerin telaffuzunda zorlandiklari, dil
ve iletisim problemlerinin Ogrencilerde davranis ve uyum sorunlarina yol actig1 sonuglarina
ulasilmistir. Morali (2018) calismasinda saldirganlik davramslarinda bulunan Suriyeli
ogrencilerin benzer sorunlar1 oldugunu tespit etmistir. Bu sonu¢ mevcut ¢alisma ile benzerlik
gostermektedir.

Arastirmada elde edilen bulgulardan olusturulan besinci temada velilerden kaynaklanan
sorunlarin 6n plana gktig1 tespit edilmistir. Dil kaynakl iletisim yetersizligi ve kiltiir farklilig:
nedeniyle velilerle iletisim kurmakta zorluklar yasandigi, velilerin ¢ocuklarinin egitime yeterli
ilgiyi gostermedikleri ve Tiirkce Ogreticilerinin egitim konusunda velilerden yeterli destegi
alamadiklar1 sonucuna ulagilmistir. Aykir1 (2017) da Suriyeli velilerin ¢ocuklarinin egitimlerine
ilgisiz olduklar1 sonucuna ulasmistir. Bu sonu¢ mevcut calisma ile benzerlik gostermektedir.

Arastirmada elde edilen bulgulardan olusturulan altinci temada Ogretmenlerin
kendilerinden kaynaklanan sorunlarin 6n plana ¢iktigi tespit edilmistir. Katiimcilarin ders
anlatiminda 6grenci seviyesine uygun yontem ve teknik kullanmada eksiklikleri oldugu, 6grenci
seviyelerini ve ihtiyaglarim belirlemekte zorlandiklari, gelecek kaygist yasadiklari igin tam olarak
yaptiklar ise odaklanamadiklar: sonucuna ulasilmistir. Er ve arkadaslari (2012) da ¢alismalarinda
yabancilara Tiirkce Ogretiminde karsilasilan sorunlarin ara¢ gereglerde yetersizlikler olmasi,
ogretim programlarindaki yetersizlikler, kullanilan yontem ve tekniklerden kaynakli sikintilar
oldugu gibi benzer sonuglara ulagsmislardir.

Aragtirmada elde edilen bulgulardan olusturulan yedinci temada yaganilan ¢evrenin sosyo-
ekonomik imkanlarindan kaynaklanan sorunlara yonelik ¢dziim Onerilerinin 6n plana ¢iktigi
goriilmistiir. Katilimallar; ekonomik sorunlari bulunan ailelere devlet destegi saglanarak,
istihdam olanaklarinin artirilmasi yoniinde tedbirler alinmasimn o6grencilerin okula ulagim
sorunlarini azaltacagl, ders arag gereglerine erisim giigliigii ceken 6grencilere saglanacak kaynak
ve kirtasiye malzemeleri ile esit sartlarda egitim Ogretim olanaklarindan yararlandirilmalari
gerektigi gibi Onerilerde bulunmuslardir.

Arastirmada elde edilen bulgulardan olusturulan sekizinci temada egitim Ogretim
materyalleri ve okulun fiziki sartlarindan kaynaklanan sorunlara yonelik ¢6ziim Onerilerinin 6n
plana ¢iktig1 goriilmiistiir. Katilimcilar; Bakanlik tarafindan dagitimi yapilan ders materyallerinin
Ogrencilere zamaninda ulasmasi i¢in yapilan planlamaya titizlikle uyulmas: gerektigine vurgu
yapmislardir. Uyum siniflarinin fiziki sartlarinin iyilestirmesi, donatim ve teknolojik alt yapinin
gelistirilmesi, kaynak kitaplarin igeriginin 6grenci seviyelerine gore diizenlenmesi, 6grencilerin
dil egitimlerinde birden fazla duyu organina hitap eden tablet, akilli tahta vb. gibi teknolojik
araglarin kullanimmin 6nemli oldugu sonuglarina ulasimistir. Gogen (2020) arastirmasinda
gercek iletisim ortaminda, dil 6grenimini gorsel ve isitsel araglarla destekleyerek Ogrenme
saglamanin 6nemli oldugu sonucuna ulagmigtir. Bu sonuctan yola ¢ikarak uyum siruflarinda
kullanilacak ders materyallerinin 6grencilerin 6grenmelerinde etkili olabilecegi Onerilerinde
bulunmuglardir.

Aragtirmada elde edilen bulgulardan olusturulan dokuzuncu temada miifredat ve Bakanlik
uygulamalarindan kaynaklanan sorunlara yonelik ¢O6ziim Onerilerinin 6n plana ¢ktg:
goriilmiistiir. Katiimecilar; miifredatin yogun oldugu, kazanimlarin Ogrenciler igin yeterli

olmadigi, uyum siniflarinda uygulanan miifredatin sahada gorev yapan Ogretmen goriisleri de
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alinarak gozden gegcirilmesi gerektigi, projeyle ilgili yapilan ¢alismalarin planlamalarin daha uzun
donemli yapilarak ogretmenlerdeki is giivencesi ile gelecek kaygisini ortadan kaldirmaya doniik
adimlarin atilmasi ve Tiirkge &greticilerinin 6zIiik haklarinin iyilestirilmesi yoniinde taleplerinin
oldugu sonucuna ulasilmistir. Kapat ve Sahin (2021) de Tiirkge 6greticilerinin gelecekleri ile ilgili
belirsizliklerin 6nemli sorunlardan oldugu sonucuna ulasmislardir.

Arastirmada elde edilen bulgulardan olusturulan onuncu temada ogrencilerden
kaynaklanan sorunlara yonelik ¢6ziim onerilerinin 6n plana gktg goriilmiistiir. Katilimcilar;
ogrencilerin Tiirkge 6grenmeyi bir ihtiya¢ olarak gormelerini saglayacak rehberlik ¢aligmalar:
yapilmas iletisim sorununu azaltacag: icin 6grencilerin derslere aktif katiim saglamalarinin
kolaylasacag1 sonucuna ulasilmistir. Biger (2017) de ders anlatimlarinda 6grencilerin Tiirkceyle
¢ok daha fazla i¢ ige olamamalarin Tiirk¢e dil becerilerine katki saglayacagi sonucuna
ulagsmigtir. Bu baglamda arastirmalar arasinda paralellik oldugu sdylenebilir.

Aragtirmada elde edilen bulgulardan olusturulan on birinci temada velilerden kaynaklanan
sorunlara yonelik ¢6ziim Onerilerinin 6n plana ¢iktig1 goriilmiistiir. Katilimcilar; velilerle iletisim
problemini ortadan kaldirmak amaciyla Tiirkce dil kurslar1 acilmasinin ve kiiltiirel uyumlarin
kolaylastirmak i¢in aile egitimleri diizenlenmesinin 6gretmen-veli-6grenci iletisimini artiracag:
sonucuna ulagilmisgtir.

Arastirmada elde edilen bulgulardan olusturulan on ikinci temada Ogretmenlerin
kendisinden kaynaklanan sorunlara yonelik ¢o6ziim Onerilerinin 6n plana ¢iktigr gortilmiistiir.
Katilimailar; Bakanligin diizenledigi seminerlere katilim saglanmasimn mesleki gelisim igin
onemli oldugunu, mesleki kaygilar tagimalarina ragmen yaptiklar ise odaklanmalar1 gerektigi,
derslerin islenisinde 6grenci seviyesine uygun yontem ve teknik kullanmanin 6grencilerin Tiirkge
ogrenmelerini kolaylagtiracag: gibi onerilerde bulunmuslardir.

Katilimcilarin goriislerine bakildiginda; smiflarin fiziki yetersizlikleri, velilerin iletisim
problemleri, 6grencilerin kaynak ve materyal eksiklikleri Milli Egitim Bakanliginin planlama ve
denetim eksikligi, mesleki gelecek kaygisi Tiirkce Ogreticilerinin karsilasti1 egitsel sorunlardan
oldugu ve bu sorunlarin ¢oziimiine yonelik olarak, simflarin fiziki yapilariin iyilestirilmesi,
Ogrencilere arac-gereg ve kaynak destegi saglanmasi, velilere dil ve aile egitimi kurslar1 acilmasi,
Bakanlik planlamalarinda 6gretmen goriislerinin alinmasi, Tiirkge dgreticilerini 6zlitk haklarinin
iyilestirilmesi ¢alismalarinin hem 6gretmenlere hem de 6grencilere olumlu katkilar olacag: tespit
edilmistir.

Son olarak arastirma sonuglarindan yola g¢kilarak hem arastirmacilara hem de
uygulayicilara yonelik bazi onerilerde bulunulmustur. Arastirma Gaziantep ilinin Sahinbey ve
Sehitkamil ilgesinde agilmis olan uyum siniflarda gorev yapan Tiirkce dgreticilerinin goriislerine
gore yapilmistir. Ayni arastirma farkli il ve ilgelerde yapilabilir. Bu arastirma nitel arastirma
yontemi ile yapilmistir. Arastirma orneklem genisletilerek daha genis kapsamda nicel olarak da
yapilabilir. Tiirkge Ogreticilerinin gelecege yonelik is kaygilar1 giderilerek mesleki aidiyet
duygularini arttiric 6nlemler alinabilir. Suriyeli 6grencilerin velilerine Tiirkge dil kurslan ve aile
egitimleri diizenlenerek katilimlar1 tesvik edilebilir. Proje kapsaminda uygulamaya konulacak
olan programlar Tiirkce 6greticilerinin goriis ve Onerileri aliarak hazirlanabilir. Derslik olmaya
uygun olmayan boliimlerin uyum sinifi olarak kullanilmamasi ve dersliklerin belirli standartlarda
olusturulmas1 saglanabilir. Tiirkge Ogreticilerini dil 6gretimi konusunda mesleki gelisimlerine
yonelik galismalar yapilabilir. Ogrenciler igin hazirlanan kaynak kitaplarin sayisi arttirilabilir.
Uyum smiflarinda gorev yapan Tiirkge O0greticilerine bilgisayar ve uyum smiflarinda 6grenim

goren 0grencilere tablet gibi teknolojik arag gereg destegi yapilabilir.
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Yazarlarin Katki Oram1

Aragtirmaya katkida bulunan her iki yazarin da arastirmaya olan katkilar1 %50, %50
seklinde olmustur.

Cikar Catismasi

Arastirmaya katkida bulunan yazarlar arasinda ¢ikar catismasi yaratabilecek herhangi bir
konu bulunmamaktadir.
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