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SUMMARY

Establishing healthy and effective communication is directly related to the vocabulary
of individuals. It is important that the development of individuals' vocabulary in the
education process is carried out in mother tongue lessons and based on scientific
principles. In this sense, Turkish teachers have important duties. In this study, it is aimed
to examine the experiences of Turkish teachers in the process of developing students'
vocabulary in a holistic manner. In line with this purpose, phenomenology design, one
of the qualitative research methods, was used in the study. Accordingly, a study group
was formed in the research. The study group consists of thirty-two Turkish teachers who
continue their duties in public schools in Kayseri. Snowball sampling, one of the
purposeful sampling methods, was used to determine the study group. A semi-
structured interview form developed by the researchers was used as a data collection
tool. The collected data were subjected to content analysis. In the study, it was concluded
that teachers consider the development of vocabulary important and try to enrich the
process with different practices. However, most of the teachers consider middle school
Turkish textbooks inadequate in terms of vocabulary teaching. Teachers see not having
the habit of reading books as the biggest difficulty encountered in the development of
vocabulary.

*This study is based on the master thesis prepared by the first author under the supervision of the
second author.
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INTRODUCTION

The effective use of language skills in the communication process depends on the vocabulary
accumulation of individuals. It is known that language is the basic tool for people to communicate
and interact. People need language to interact socially and to express their thoughts, feelings and
opinions. In this respect, it is an essential requirement of Turkish, which is a mother tongue course,
to ensure that people master the language and support them to communicate fully and effectively.
This purpose is also reflected in the 2019 Turkish Language Teaching Program (TCCP). As a matter
of fact, the specific objectives of the 2019 TCC aim for students to improve their language skills,
communicate effectively and enrich their vocabulary (MoNE, 2019). In a similar vein, Yal¢in (2018)
underlines that the primary principle that should be taken into consideration in the education and
teaching process of Turkish is to develop people's communication skills and to become competent
in using these skills. The way to achieve all these goals is to have a comprehensive vocabulary
accumulation. Because people meet their communication needs mostly through words.

Turkish course is a skills education-based course that is based on comprehension and
expression skills and adopts the principle of gaining awareness of language (Bahar, 2021a; Celik,
2020). One of the main objectives of the Turkish course is to provide individuals with the
vocabulary that will lead them to develop themselves in academic, social and personal areas
(Simsek & Demirel, 2020; Carkit, 2019). The most effective teaching environment in which
vocabulary development studies, and thus the most effective teaching environment in which
competence in basic language skills is realized, is Turkish lessons (Oguzkan et al., 2016). In this
regard, Turkish lessons have a special place in enriching students' existing vocabulary. Because the
most favorable environment for vocabulary development is Turkish lessons. Turkish lessons are
conducted through texts and books that are planned, programmed and have special language
stimulants. Thus, in Turkish lessons, students' four basic language areas develop and their personal
vocabulary is enriched (Gokge, 2020). Based on what we have mentioned above, to put it briefly,
vocabulary development studies in Turkish lessons are of vital importance for education and

training.

While the Turkish language is a real treasure in terms of vocabulary, studies show that
Turkish citizens do not use qualified vocabulary items in the context of daily communication. One
of the reasons for this study is to draw attention to the fact that individuals in Turkey cannot create
a reading culture and therefore spend their days with a very limited vocabulary. We can clarify this
assertion based on the research conducted by various institutions and organizations on reading
culture in Turkey. According to a report prepared by the Organization for Economic Cooperation
and Development (OECD) based on 2015 data, Turkey ranks second to last in terms of the number
of books in households with 179 books. According to the report prepared by the Center for
Democracy and Education Strategic Research (DESAM) (2019), the reading rate in Turkey is 0.01%,
compared to 21% in EU countries. According to the UNESCO report on reading habits in the world,
which is cited in the report, Turkey ranks 86th in terms of book reading rate. The Reading Culture
Map' of Turkey prepared by the Ministry of Culture and Tourism (2011) presents the most
comprehensive and valid data at the national level. According to this 'Reading Culture Map’, 32.9%
of individuals in Turkey do not read any books and an average of 7.2 books are read per person per

year.




There are many studies similar to the ones mentioned above. The results of these studies
show that reading culture is not established in our country. As a matter of fact, Bahar (2021b), in
his study on reading culture, stated that the reading culture in our country is unfortunately not at
the desired level based on many research results. In terms of students, it is inevitable that students
with poor vocabulary will face difficulties in various aspects. Because it is obvious that students
who do not care about reading will not develop their vocabulary. The negative consequences of
poor reading habits and the lack of reading culture are seen in many places. So much so that
according to the PISA results in 2018, Turkey ranks last among the participating countries in the
field of reading-comprehension skills. In addition to this, as it is known in recent years, in the exams
of OSYM and MoNE, the candidates who take the exam in the Turkish section are asked questions
that test their high-level thinking skills to understand what they read, interpret what they
understand, and make inferences from what they interpret. The key to reaching the correct result
in such questions is to understand what you read correctly. Reading comprehension depends on

making effective use of the vast and rich vocabulary in the mind.

Poor vocabulary is a problem not only in reading skills but also in writing skills. As a matter
of fact, Tiirkben (2018) compiled the studies on the vocabulary used by students in their written
expressions. The researcher found that the vocabulary items used by students in their written
expressions were insufficient. Poor vocabulary also negatively affects speaking skills. For example,
Kalfa (2019) conducted a study on the productive vocabulary in spoken language of students
studying at the first grade level of the university. The researcher stated that the students' vocabulary
items in oral expression were insufficient. Y1ldiz (2016) aimed to determine the vocabulary items in
the prepared speech of university students. In this study, as in Kalfa's (2019) study, it was
determined that the students did not use any proverbs in the oral expression process. In addition,
in both studies, students used dilemmas and aphorisms in very small numbers. Listening skill is
the first step of vocabulary formation. In this context, Zhang and Graham (2020) found in their
research that vocabulary will develop seriously through effective listening. In this respect, the
importance of listening activities for the continuity of vocabulary development is undeniable.
Similarly, Gokge (2020) stated that listening skill, which is the most used skill in daily life and

requires an intense mental action, has a direct relationship with vocabulary.

The fact that the vast vocabulary elements of Turkish are not used at all or underutilized by
students is a major problem that needs to be addressed in terms of our vocabulary. Yildiz and
Deveci (2021) examined students' impromptu speech holistically. The researchers found that
students had difficulty in finding words while speaking. According to the researchers, students do
not have sufficient vocabulary. In a sense, it can be said that students with limited and weak
vocabulary constantly fall into repetition in their written and oral expressions. All of this shows
that rich vocabulary is the precursor to using language skills effectively, efficiently and with
advanced proficiency.

One of the reasons for the emergence of the study is the realization that there are not enough
studies on teachers in studies on the phenomenon of vocabulary. For example, Tiirkben (2018), who
examined graduate theses on vocabulary, stated that based on the findings of his study, vocabulary
studies focused on students and textbooks. Moreover, the researcher emphasized that the tendency
in vocabulary studies is to identify the elements of vocabulary in written expression. However,
there are a few studies on vocabulary in oral expression in the literature (Bayburtlu, 2019; Dag,
2017; Kalfa, 2019; Obuz, 2012; Yildiz, 2016; Yildiz & Deveci 2021). However, these studies focused




on middle school students and pre-service teachers. In addition to the studies mentioned above,
when the literature review is conducted, it is seen that there are postgraduate thesis studies whose
content consists of Turkish teachers (Aldig, 2016; Alver, 2015; Ay, 2019; Basbayrak, 2021; Coban,
2020; Demir, 2014; Demir, 2017; Deniz, 2017; Dogan, 2018; Dogu, 2010; Erdogan, 2019; Erkinay, 2010;
Eroglu, 2013; Giilper, 2004; Itmeg, 2008; Kaya, 2019; Kayadibi, 2016; Kayman, 1997; Kili¢, 2002;
Kurga, 2021; Ozen, 2020; Saylan, 2019; Sahinci, 2011; Sener, 2019; Simsek, 2019; Tosun, 2014;
Tungbilek, 2011; Ugur, 2014). When these studies are analyzed, it is understood that there are no
thesis studies on the phenomenon of vocabulary.

In the best and most beautiful use of language, vocabulary lies at the basis of the
development of language skills. Moreover, vocabulary is like a cement that holds these skills
together and makes them work together. In other words, the fact that vocabulary, which is of vital
importance for language skills, is ignored in these interviews stands out as an important deficiency.
In this respect, it is very important to focus on the vocabulary development experiences of Turkish
teachers, the main executor of Turkish language teaching, who undertake a great task in the process
of vocabulary development, and to review holistically what they do for their and their students'
vocabulary development in the process. Based on all these reasons, this study aims to describe the
experiences, experiences, knowledge and experience of Turkish teachers in the process of
developing students' vocabulary, and to reveal their opinions and practices. In this direction, the

following problems were sought to be answered in the study:

1) Do Turkish teachers find Turkish textbooks sufficient in terms of vocabulary

development?
2) What kind of practices do Turkish teachers use to improve their students' vocabulary?
3) How do Turkish teachers use dictionaries in their lessons?

4) How do Turkish teachers work to make the vocabulary items they have acquired

permanent?

5) What are the opinions of Turkish teachers about the vocabulary acquisitions in 2019

Turkish Course Curriculum?

6) What kind of difficulties do Turkish teachers face in the process of developing students'

vocabulary? What are their views on the source of the difficulties they face?

METHOD

The qualitative research method was used in the study as it focused on the views and
experiences of Turkish teachers on a specific topic. According to Creswell (2021), qualitative
research is a research method aimed at understanding and exploring problems concerning the
individual and society. Qualitative researchers want to obtain comprehensive information about
the research (Biiyiikoztiirk et al., 2020). In this study, the phenomenological design, one of the
qualitative research approaches, was used. The phenomenological design focuses on phenomena
that we are aware of but do not have in-depth knowledge about the details (Yildirim & Simsek,
2018). In this study, Turkish teachers' views and practices regarding the process of developing
students’ vocabulary were examined in detail. The phenomenon addressed in the study was
determined as "Turkish teachers' experiences in developing students' vocabulary”. Based on the
idea that the participants have experiences and experiences about the issues addressed in the study,




a phenomenological design was preferred. Since the aim of the current study is to examine the
vocabulary development experiences of the Turkish teachers involved in the study in depth, this
design was used. Due to the nature of the research, the results of the study may not be definite or
generalizable (Yildinnm & Simsek, 2018). At this point, the research aimed to obtain in-depth
information about the development of students' vocabulary.

Working Group

In the phenomenological design, participants should have knowledge and experience on the
phenomenon that is the subject of the research (Creswell, 2021). As a matter of fact, Biiyiikoztiirk
et al. (2020) reported that the participants who are data sources in phenomenological research are
individuals or groups who have competence and experience about the phenomenon that the
research focuses on. For this reason, while forming the study group, attention was paid to teachers
who had gained experience in the phenomenon of vocabulary development. In this study, which
was designed with a phenomenological design, purposive sampling was used to form the study
group. Purposive sampling allows in-depth study of situations that meet certain criteria
(Biiytlikoztiirk et al., 2020). Snowball sampling, one of the types of purposive sampling, was
preferred in the formation of the study group. In this technique, the researcher first conducts initial
interviews with people who have extensive knowledge on the phenomenon (S6nmez & Alacapinar,
2019). Then, in line with the suggestions of these people, people with similar qualifications are
found (Karaca, 2021). Thus, the process progresses like a snowball (Ekiz, 2020) as new people join
the research. The study group of this research consists of 32 Turkish teachers, 19 male and 13 female,
working in public schools in Kayseri and participating voluntarily in the study. Twenty-one of the
participants graduated from Turkish Education/Teaching, 10 from Turkish Language and
Literature, and 1 from Literature Teaching. In terms of seniority, it was determined that 1 teacher
in the study group had 0-5 years of experience, 5 teachers had 6-10 years of experience, 8 teachers
had 11-15 years of experience, 10 teachers had 16-20 years of experience, and 8 teachers had 20 years
or more of experience. When the educational status of the participants is examined, twenty-five
teachers have bachelor's degree, six teachers have master's degree, and one teacher has a doctorate
degree.

Data Collection Tool

In this study, interview was used as the data collection method. In phenomenological
research, data are usually collected through interviews (Yildirim & Simsek, 2018). A semi-
structured interview form was prepared to collect information about the participants' processes
and experiences of developing students' vocabulary, to reveal their thoughts, and therefore to
conduct the interview. Three field experts were consulted during the preparation of the form.

Data Analysis

Content analysis was used in the data analysis of this study. As a result of detailed and in-
depth analysis, codes and categories were created. For example, the concept of "vocabulary" was
determined as the theme in the question in which the participants were asked how they see Turkish
textbooks in terms of developing vocabulary. Then, in line with the responses received from the
participants, the words summarizing the participant statements were discussed among the
researchers and common concepts (adequate, relatively adequate, inadequate) were determined as
codes. Based on these codes, the category (adequacy of texts and activities in the Turkish textbook)
was reached. In addition, direct quotations from the participants' opinions were also included in
each question. The data collected through audio recording were converted into written form
through Speech to Text in Microsoft Word and Microsoft Azure programs. The data collected from
the participants were transferred to the Microsoft Word program day by day. However, the
researcher frequently compared the voice recordings and written documents to avoid errors in the
data obtained. The words and sentences that the programs transferred and translated incorrectly
were corrected by the researcher without changing the expressions of the speakers. No intervention




was made to the collected data. Therefore, necessary precautions were taken to present the data to
the reader in a healthy way and to carry out the research process meticulously. Participants were
coded as P1, P2, P3... within the scope of the study.

Validity and Reliability

Table 1

Validity and Reliability Measures Taken in the Study

Validity

Reliability

Internal validity

Obtaining expert opinions
Participant confirmation
Long-term contact

Direct quote

Diversification of analysis

Explanation of data collection tool and process
Explanation of the data analysis process

Explanation of the characteristics of the study group

External validity =~ Specifying the method of selection of the working
group
Description of the implementation process of the study
Explanation of the rationale for the choice of method
Explanation of validity and reliability measures
Purposive sampling
Preventing data loss by using a recording device
Int‘ern‘a‘l Presentation of findings without interpretation
reliability
Appropriate discussion of the data in the conclusion
External . .
o Checking consistency between data
reliability

In this study, which was designed with the phenomenological research method, measures
were taken to increase validity and reliability. Because Bagkale (2016) stated that qualitative
research should be credible, reliable, verifiable and transferable.

Ethics Committee Permission Certificate

This research was ethically approved by Erciyes University Social and Human Sciences
Ethics Committee with the decision numbered 440 on 30.11.2021.




FINDINGS
This section presents the qualitative findings obtained during the research process.
Findings Related to the First Sub-Problem
Table 2

Teachers’ Opinions on the Sufficiency of Turkish Textbooks Distributed by the Ministry of National
Education in terms of Developing Vocabulary

Code Participant Frequency
Relatively K1, K8 2
adequate

Adequate Ko, K11, K13, K14, K16, K17, K19, K22, K23, K24, K29, K30 12
Inadequate K2, K3, K4, K5, K7, K9, K10, K12, K15, K18, K20, K21, K25, K26, 18

K27, K28, K31, K32

As seen in Table 2, the majority of the Turkish teachers in the study group find the Turkish
textbooks distributed by the Ministry of National Education inadequate in terms of developing
students' vocabulary. Eighteen participants did not consider the texts and activities in the Turkish
textbooks sufficient for vocabulary development. On the other hand, twelve participants consider
these books sufficient in terms of vocabulary development. Two participants find these books
relatively sufficient.

Findings Related to the Second Sub-Problem
Table 3

Teachers’ Practices to Improve Students’ Vocabulary

Code Participant Frequency
Color Paired Words K1, K29 2
Playing  Associative K2 1
Games

Word Derivation K3, K23 2
Creating a K4, K6, K7, K9, K14, K19, K25, K26, K28, K30, K32 11
Dictionary/Word Book

Brainstorming K18 1
Activities

Drama Studies K5, K15, K20, K27 4
Memorization K13, K22 2
Speaking-Writing K10, K15, K21 3
Exercises

Reading Activities K24, K31 2
Working with Poems K20 1
Project Creation K16 1

According to Table 3, the participants use different ways and practices to improve their
students’ vocabulary. The most common of these is to create a dictionary/word book. The second
most common way used by the Turkish teachers in the study group is 'charades/role-
playing/drama/theater’ activities. Four teachers apply activities such as 'charades/drama/theater’,
in which cognitive, affective and psychomotor skills are used together, in their lessons. Four of the

participants stated that they did not design any different practices or activities to improve their




students’ vocabulary. Sample opinions on the theme are given below:

"I did a project in TUBITAK. Most of my students were from the "Tavlusun” region. They compiled
local words belonging to the Tavlusun region. They compiled about one hundred, one hundred and fifty words

with local pronunciation and created a story with these compiled words.” (P, 16)

"You do this by reading a lot, but by reading different types of texts, by reading from multifaceted
sources, thus strengthening your pre-readings, which is what we do.” (P, 24)

"The word "improving students’ vocabulary’ sounds a bit funny. We are trying to improve the

students’ number of net scores.” (P, 13)
Findings Related to the Third Sub-Problem
Table 4

Findings Related to Participants’ Use of Dictionaries in Their Lessons

Code Participant Frequency
During  lectures  and
reading hours

Via smart board K7, K8, K11, K12, K15, K17, K19, K20, K26, K29, K32 11
Through printed K1, K2, K4, K6, K8, K8, K10, K11, K13, K14, K16, K18, K20, 18
dictionaries K22, K24, K25, K28 K30, K31

As seen in Table 4, most of the participants reported that they conducted their dictionary
studies through printed dictionaries. On the other hand, eleven participants stated that they
utilized the smart board in their dictionary studies and that they effectively used the Turkish
Language Association Dictionaries (https://sozluk.gov.tr/) online. The number of participants who
did not use dictionaries was three (P3, P9, P23). Two participants reported that they used both the
smart board and printed dictionaries (P8 and P20). Of the remaining two participants, P5 did not
give any answer to this question. P21, on the other hand, stated that he did not allocate a separate
time for the use of dictionaries in his lessons because he “could not keep up with the curriculum”. P14
reported that he had his students compete in a "dictionary contest”. The participant expressed how
the dictionary contest made students love dictionaries as follows:

"For example, two months ago, I had students who had never picked up a dictionary. The students
who did not know the alphabet order of a, b, ¢’ in the dictionary, after two months, with the work I have done
for two months, these students find which letter comes after which letter, and how the second letter of these
letters comes in an order, they find them all. For example, students who found the word I said in a minute
can now find and answer it in a few seconds. This improved vocabulary and dictionary reading. They say,
"Teacher, you have asked this before, if you ask them the same word. So it caught their attention. And they
always try to play it themselves when they are free.”

P24, who wanted a dictionary to be prepared separately for each grade level, stated his
ideas on this issue as follows: "Separate words should be made by lowering the levels of students in 5, 6,
7 and 8 so that this work you do should serve the purpose of the dictionary study. Unless it serves its purpose,
nothing means anything anyway.” In addition, according to the participant who stated that “they use
dictionaries and get help from dictionaries”, dictionary studies conducted in schools are inefficient,
ineffective and not permanent. He explained why he has such an opinion and how dictionary
studies can be successful as follows:



https://sozluk.gov.tr/

"Now experience is the best teacher. In 16 years, this is the point I have encountered: I make the
children write words from the dictionary, 1 make them write words from texts whose meaning you don’t know

and do such activities. None of these are permanent.”

P29, who thinks that students “carry too many books in their bags and that it is a burden for
them to bring a dictionary”, stated that they generally use the E-Dictionary of the Turkish Language
Institution. According to the participant, “Using the E-dictionary on the Turkish Language Association’s

own website makes their work easier.”
Findings Related to the Fourth Sub-Problem
Table 5

The Activities of Teachers to Permanentize the Elements of Vocabulary They Have Taught

Code Participant Frequency
Internalization/Awareness-raising K1, K2, K3, K24 4
Embodiment K3, K14 2
Joking with a student K4, K20 2
Use in a sentence K10, K11, K16, K17, K17, K18, K19, 10
K19, K22, K25, K26, K29

Do not repeat K5, K16, K17 3
Using visual stimuli Ke, K27 2
Text writing K7, K10, K12, K27, K29, K31, K32 7
Working with Proverb/Idiom cards K8, K27 2
Animation K9, K10, K13, K14, K15, K27, K29 7
Speaking exercises K10, K15, K21, K31 4
Use in daily life K2, K4, K30 3

When Table 5 is examined, it is understood that most of the participants use that
vocabulary item in sentences in order to make any vocabulary item they teach permanent. At the
same time, animation and text writing are seen as the most common ways used by the participants.
P4 emphasized that a vocabulary item should be used "continuously" to ensure permanence. He
explained the application he made in the lesson in order to attract students' attention and to make
the idioms he taught permanent as follows:

"Sometimes I joke in class. How, teacher? The idiom I teach, for example, there is an idiom with the
letter 'b’: To chew the cud and lie down like a camel. For example, a student does nothing in class. I say,
"What are you doing, you're lying there chewing your cud like a camel?” 1t stays in the child’s mind. I

choose especially the funny ones. When they are funny, they attract their attention.”

P5 emphasized the importance of repetition in embedding the learned vocabulary item in
long-term memory: "Et-tekrdrii ahsen velev kine hundred and eighty.” (Repetition is the best, even if it
is 180 times!) Repetition is good. You make them repeat. They learn through repetition.” P14 emphasized
the importance of "concretization" in making vocabulary items permanent. In this context, he said
that drawing pictures and caricature studies help concretization to a great extent. Moreover, the
participant added that they played charades on that subject in order to make the acquired
vocabulary item permanent. P28 stated that she benefited from the possibilities of the interactive
board. For example, she stated that they benefit from visuals in learning idioms and proverbs.
Emphasizing the importance of visuals and videos, the participant said the following on this
subject: “A live short animation or a slide you prepare yourself makes it permanent. The child does not forget




it, they can remember it more easily in the future as there was a story like this.” P29 stated that if there is
a song in proverbs, if there is a proverb in the song, they benefit from those songs, and if there are
idioms, they benefit from those songs and poems, for example, literary works. In short, the

participant supports this process in many ways.
Findings Related to the Fifth Sub-Problem
Table 6

Teachers’ Opinions on Vocabulary Acquisitions in 2019 TCC

Code Participant Frequency
Adequate K2, K4, K7, K12, K15, K16, K22, K28, K30, K32 9
Inadequate K10, K13, K18, K20, K21, K24, K27, K31 8
Superficial K25, K29 2
Repeating each other K8, K14 2

As seen in Table 6, almost half of the participants who responded to this question consider
the vocabulary acquisitions in TCC (2019) as sufficient. On the other hand, eight participants stated
that the vocabulary acquisitions in the program are insufficient and incomplete. Two participants
stated that the gains are superficial in the program, while two participants said that the gains repeat
each other. According to P18, there are “deficiencies” in the program. The participant stated that
there was no integrity in the objectives. Emphasizing that the objectives in the program are "really
incomplete”, P20 said, "A situation is created for a while as if everything consists of grammar, which is not
the case. It is as if a situation is created that if the teacher is interested in speaking and writing, the lesson is
not going on!” and reminded that the main purpose of Turkish lessons is to develop the four basic
language areas in a holistic manner. Unlike the other participants, P21, who thinks that grammar
acquisitions are missing in TCC, expressed his views as follows: "I mean, grammar practices are
missing. Practices related to grammar are very lacking, but I quess this is probably related to the fact that
there are fewer questions about grammar in the exam-oriented studies." Emphasizing that the curriculum
is constantly changed every “five or six years”, P24 said that "unfortunately, unfortunately, the fact that
these curricula are made independently from the teachers who are in the kitchen of the work creates serious
problems” and added, "Because the people [teachers] who are in the kitchen of the work express the
deficiencies here. They take minutes of the class meeting from us, the branch takes them, but how much they
are taken into account is not taken into account." Looking at the table above, this question, which we
asked in order to evaluate the Turkish Teaching Program objectively, is one of the questions that
teachers generally avoid answering. Because eleven out of thirty-two participants could not give

any answer to this question.
Findings Related to the Sixth Sub-Problem
Table 7

Findings Regarding the Difficulties Faced by Teachers in the Process of Developing Students’ Vocabulary
and the Source of These Difficulties

Code Participant Frequency
Student;

Use of mother tongue K1, K6

Use of local language K1

Lack of interest/interest ~ K2, K3, K8, K9, K26
Perception difficulties K4, K16, K18, K20

= 01 =N
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Inadequate K15, K25, K26, K27, K30 4
Not reading books K11, K12, K13, K16, K17, K19, K23, K24, K26, K31, K32 11
Exam-oriented work K31 1
Figurative expressions K5, K15 2
Status of parents K7, K10, K15, K17, K19, K21, K22, K24 8
Social media K2, K6, K14, K21, K28, K29 6
Poor quality of texts K25 1

Table 9 shows that the biggest difficulty encountered by the Turkish teachers in the study
group while developing their students' vocabulary is that children are far away from books. The
fact that students do not have the habit of reading stands out as a major problem in the formation
and development of vocabulary. Another difficulty encountered in this process is that parents are
indifferent and avoid communicating with their children. According to P2, every evil starts with
"interest”. If children have a desire to learn, you can teach something. Otherwise, it is not possible
to be successful. In addition, he explained how social media affects students negatively with the
following words: “"When they hear a good quote, they say, 'Oh, wow, that’s a good quote to post on
Instagram’, they say it’s a very good quote. They live their lives on it.” The biggest challenge P4 faced
was that her students' perceptions were closed. The participant, who complained that students
perceive it difficult, commented on this situation as follows: "Perception, I swear I don’t remember
having such a perception problem. I mean, every year it gets worse and I have the opportunity to observe it.
This is my seventeenth year. I compare it with the students at that time, the number of this is increasing.
They don’t understand, they don’t understand what you say, at first.” P25 stated that students have
deficiencies in basic literacy. She explained her evaluations on this issue as follows:

"It also comes from primary school, it’s a bit. They don’t have the ability to read fluently. They
inevitably misread words. When they misread the words, of course they determine the meanings incorrectly.
This interrupts the process. They need to acquire fluent reading skills. Since they do not have fluent reading
skills, I have a lot of difficulty in developing students’ vocabulary.”

DISCUSSION, CONCLUSION and RECOMMENDATIONS

An individual with a well-developed vocabulary reaches the pleasure and consciousness of
Turkish, which is kneaded with the depth of logic and thought, has the power to produce and
derive, and comprehends its logic. As the accumulation of vocabulary in an individual's mind
increases, his/her world of concepts expands, his/her horizon opens up, his/her thoughts deepen,
and his/her understanding and expression skills improve. On the other hand, it is inevitable that
individuals with insufficient vocabulary have difficulty in communicating and their narratives
become more complex. In fact, an individual with a poor vocabulary cannot use his/her mother
tongue skillfully. This individual cannot communicate in a healthy way, his/her forms of expression
are exhausted, and the act of speaking and writing is closed to a sterile process. Therefore, the
scarcity of vocabulary negatively affects communication skills. In short, enriching vocabulary is a
very important issue that should be emphasized and worked on meticulously. This study focuses
on the process of Turkish teachers in developing their own and their students' vocabulary.

In the light of the data we obtained in the study, we can summarize the results as follows:
Turkish teachers working in public schools affiliated to the Ministry of National Education in
Kayseri province find the texts and activities in the Turkish textbooks distributed by the Ministry
insufficient. Similarly, researchers such as Okur and Dagtas (2014), Yildirim (2006), Sarica (2014),
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Simsek and Demirel (2020) concluded in their studies that Turkish textbooks do not offer a variety
of methods and techniques in teaching vocabulary and that vocabulary studies are insufficient.
Tiirkben (2018) holistically examined the studies examining the adequacy of textbooks in terms of
vocabulary development. In general, it was concluded that textbooks are insufficient in vocabulary
development. Similar results were found in our study. However, when we look at the opinions of
the participants who found the textbooks successful in terms of developing personal vocabulary, it
is understood that the studies, activities and texts that should already be in the books are liked.
These participants refrained from criticizing the books and emphasized that teachers should take
responsibility. However, it is obvious that vocabulary will not be developed with unqualified texts
in the books; with poor quality, inefficient and stereotyped activities; and with words that students
will not use in their daily lives. In short, vocabulary development activities in Turkish textbooks
are not at a sufficient level and are not systematic. In this sense, the textbooks should be enriched
in terms of vocabulary and the number of activities and techniques should be increased.

Turkish teachers in the study group asked students to create a vocabulary notebook for the
development of their students' vocabulary. 'Silent Cinema/Drama/Theater' activities are also
practiced by the participants. These activities help students to use their mother tongue effectively
and to express their feelings and thoughts creatively in oral and written form. As it is known, if a
vocabulary item that is desired to be acquired by students is engraved in their minds with
different methods, various tools and activities that serve the purpose, learning of that item becomes
easier and forgetting it becomes difficult. At this point, it is very important for teachers to design
and implement vocabulary-enhancing activities.

Regarding the category of the ways of conducting dictionary use studies, we can say the
following: Interactive boards can be used in vocabulary development activities in Turkish lessons.
For example, a photograph of a vocabulary item to be taught can be shown, a video can be watched
or stories of idioms and proverbs can be read. Thus, by using multiple stimuli, the vocabulary item
to be taught is placed in students' long-term memory. In addition, the Turkish Language
Institution's website https://sozluk.gov.tr/ provides the word, proverb and idiom of the day. Again,

the words in the "frequently confused words" section can be transferred to the students and the
differences between the words can be shown to the students. It is very important to practice using
dictionaries through printed dictionaries. So much so that touching the pages of books and feeling
the texture of the book is the first step in gaining the habit of reading dictionaries. While searching
for the meaning of a word in a book, other words catch the eye. Latent learning occurs. Therefore,
multiple words are recorded in the mind consciously or unconsciously.

It was seen that most of the Turkish teachers in the study group used a vocabulary item in a
sentence in order to make a vocabulary item they taught permanent. At the same time, writing texts
and drama are among the most frequently used ways by the participants. As a newly learned
vocabulary item is used, permanence will be ensured. At this point, Giines (2017) states that
students' using the words they have learned in place and in accordance with their meaning is one
of the effective ways in vocabulary studies. As mentioned above, drama activities are of great
importance in Turkish language teaching. These activities enable the memorization of words, help
to teach the correct pronunciation of words (with emphasis and intonation), and support the
placement of words in long-term memory. In addition to these, repetition activities are very
valuable in vocabulary teaching. The use of a learned word at regular intervals is very effective in
ensuring permanence. At this point, repetition activities are very important in easily remembering

the learned vocabulary item and transferring it to long-term memory.

12


https://sozluk.gov.tr/

The opinions about the vocabulary acquisitions in TCC can be interpreted as follows based
on the collected data: The majority of the Turkish teachers in the study group either did not answer
this question or the answers they gave were not evaluated because they were not compatible with
the content of the question. The answers of the participants who did answer the question were rote
and cursory. The results obtained show that the participants did not thoroughly examine the
vocabulary acquisitions in the program, which is the guide of the Turkish language teaching
process. Almost half of the participants whose responses we evaluated consider the vocabulary
gains in the TCC (2019) to be sufficient. On the other hand, eight participants stated that the
vocabulary objectives in the program are insufficient and incomplete. Two participants stated that
the gains are superficial in the program, while two participants stated that the gains repeat each
other.

When the statements of the nine participants who found the program sufficient for
vocabulary development are examined, it is understood that the answers are repetitive and
stereotypical. These participants pointed out that teachers should take responsibility in the Turkish
teaching process rather than the program. On the other hand, we can summarize the reasons why
the Turkish teachers in the study group, who see the vocabulary acquisitions in TCC as incomplete,
inadequate and emphasize that the acquisitions are superficial and repetitive, do not find the
vocabulary acquisitions successful as follows: According to the participants, there is no integrity
among the acquisitions in TCC. These achievements constantly repeat each other. In addition, the
fact that grammar topics are predominant in the objectives hampers the development of the four
basic language skills. The objectives remain as they are written in the program and there are
problems in terms of implementation. In addition, these objectives are not of a quality to develop
students' higher-order thinking skills. In the program, there are no lists of vocabulary words that
students at each grade level must learn.

The results that can be revealed regarding the category of problems encountered in
vocabulary development are as follows: The biggest difficulty encountered by Turkish teachers in
the study group while developing their students' vocabulary is the problem of not reading books.
As it is known, reading habits cannot be acquired unless books are read. Therefore, the vocabulary
of someone who does not acquire the habit of reading does not naturally develop and enrich. The
lack of vocabulary also leads to reading disorders (Carkit & Sur, 2023). In Kili¢ and Goger's (2021)
study, it was revealed that one of the main difficulties encountered by Turkish teachers in
developing vocabulary is that students do not have the habit of reading books. The fact that families
and parents are unconscious and indifferent, moreover, not communicating with their children and
not chatting with them causes great harm to the development of vocabulary. In addition, the
widespread use of social media, especially in recent times, has led to profound negative changes in
children's use of the mother tongue. One of the studies conducted in this regard has revealed that
the virtual world greatly reduces students' academic achievement (Borak & Beki, 2021). Apart from
these, many other reasons hinder the process of vocabulary development. During the interview
process with teachers, we can summarize the main factors for the ineffective and inefficient studies
aimed at developing students' vocabulary as follows: Students' misadaptation to the digital age,
communication breakdowns with refugee students, indifferent parental attitudes, decreased
interest and desire to learn, perception and adaptation problems observed in students after the
pandemic, students' weak basic literacy skills and exam-oriented studies negatively affect

vocabulary studies.
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As seen above, the teachers in the study group resort to many ways to improve their
vocabulary. A teacher, especially a Turkish teacher, should have a rich vocabulary. Because the
society takes Turkish and literature teachers as an example in establishing effective communication.
The enrichment of vocabulary depends in a way on the development of reading culture. In this
context, cooperation between the Ministry of National Education and other institutions should
continue in order to create a reading culture in our country. In order to solve the problems Turkish
is facing, first of all, Turkish awareness should be spread in the society. Love of language should
be engraved in the hearts and minds of individuals. Educational institutions, radio and television
organizations, and press organs should take an active responsibility in developing Turkish
awareness in society and spreading correct and beautiful Turkish. Family members should stay
away from smart devices and social media as much as possible and strengthen family relationships
by spending quality time with their children. Based on dozens of studies in the field of Turkish
education and teaching, we can say that the content of the textbooks distributed by the Ministry of
National Education should be enriched. These books should include quality texts in which our
vocabulary is used in the most beautiful and correct way. In addition, the works of special,
distinguished and powerful writers of Turkish literature should be included among the texts to be
included in the books. In Turkish lessons, basic language skills activities and vocabulary studies
should be intertwined as a whole and students' active and passive vocabulary should be developed.
Mobile applications should be developed to support students' vocabulary. Dictionaries, which
make our word world visible, should be used effectively in and out of the classroom. Teachers
should carry out vocabulary studies patiently and meticulously during the education process.
Teachers should take responsibility and design activities and applications. They should create a

multi-stimulus learning environment.
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OZET

Saglikli ve etkili iletisim kurmak, kisilerin sahip olduklar1 s6z varlig: ile dogrudan
iligkilidir. Egitim siirecinde bireylerin s6z varliklarimin gelistirilmesinin ana dili
derslerinde ve bilimsel esaslara dayali bir sekilde yiiriitiilmesi nem arz etmektedir. Bu
anlamda Tiirkge 0gretmenlerine énemli gérevler diismektedir. Bu arastirmada Tiirkce
Ogretmenlerinin 6grencilerin s6z varliklarini gelistirme siirecindeki deneyimlerini
biitiinciil olarak incelemek amaglanmaktadir. Bu amag dogrultusunda ¢alismada nitel
arastirma yontemlerinden olgubilim deseni kullanilmistir. Buna gore arastirmada bir
¢alisma grubu olusturulmustur. Calisma grubu Kayseri’de devlet okullarinda
gorevlerini siirdiiren otuz iki Tiirk¢e 6gretmeninden olugsmaktadir. Calisma grubunun
belirlenmesinde amagh 6rnekleme yontemlerinden kartopu 6rneklemesi kullanilmaistir.
Aragtirmada veri toplama aract olarak arastirmacilar tarafindan gelistirilen yari
yapilandirilmis goériisme formu kullanilmistir. Toplanan veriler igerik analizine tabi
tutulmustur. Calismada 6gretmenlerin s6z varligmin gelisimini dnemli gordiikleri ve
gerceklestirdikleri farkli uygulamalar ile siireci zenginlestirmeye calistiklar1 sonucuna
ulasilmistir. Bununla birlikte d6gretmenlerin biiyiik bir béliimii ortaokul Tiirkc¢e ders
kitaplarin sozciik dgretimi agisindan yetersiz gormektedir. Ogretmenler s6z varhgmmn
gelisiminde karsilagilan en biiylik giliclitk olarak kitap okuma aliskanliginin
kazanilmamis olmasini1 gérmektedir.
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GIRIS

Iletisim siirecinde dil becerilerinin etkin kullanim, kisilerin s6z varlig1 birikimine baghdur.
Bilinmektedir ki dil, kisilerin iletisim kurabilmelerinin ve etkilesimde bulanabilmelerinin temel
aracidir. Kigiler; toplumsal etkilesimde bulunmak, diisiincelerini, duygularini, goriislerini
anlatmak i¢in dile gereksinim duyarlar. Bu bakimdan kisilerin; dile hakim olmalarini saglamak,
tam ve etkili iletisim kurmalarini desteklemek, bir ana dil dersi olan Tiirk¢enin esas geregidir. Bu
amag, 2019 Tiirkge Dersi Ogretim Programi (TDOP)’ye de yansimistir. Nitekim 2019 TDOP'nin 6zel
amagclarinda 6grencilerin dil becerilerini gelistirmeleri, etkili iletisim kurmalar1 ve s6z varliklarim
zenginlestirmeleri hedeflenmistir (MEB, 2019). Benzer dogrultuda Yalgin (2018) Tiirk¢enin egitim
ve Ogretim siirecinde goz oniine alinmasi gereken birincil ilkenin, kisilerin iletisim becerilerini
gelistirmek ve bu becerileri kullanmada yetkinlesmek oldugunun altin1 ¢izmistir. Tiim bu amagclara
ulasmanin yolu ise kapsaml s6z varlig1 birikimine sahip olmaktan ge¢gmektedir. Ciinkii insanlar

iletisim gereksinimlerini biiyiik ¢ogunlukla sdzciikler aracihigiyla karsilar.

Tiirkce dersi; anlama ve anlatma becerileri {izerine kurulmus, dile ait bilin¢ kazandirmay1
ilke edinen beceri egitimi temelli bir derstir (Bahar, 2021a; Celik, 2020). Tiirk¢e dersinin temel
amagclarindan biri; bireylerin akademik, sosyal ve kisisel alanlarda kendilerini gelistirmesine
onctiliik edecek s6z varligini onlara kazandirmaktir (Simsek ve Demirel, 2020; Carkat, 2019). Soz
varligr gelistirme calismalarinin, dolayisiyla temel dil becerilerinde yetkinlesmenin en etkili
mevcut s6z dagarciklarinin zenginlesmesinde Tiirkge dersinin ayri bir yeri vardir. Ciinkii soz
varlig1 gelisimi i¢in en elverisli ortam, Tiirkge dersleridir. Tiirkge dersleri; planli, programli ve 6zel
dil uyarialari olan metinler, kitaplar araaligiyla yiiriitiiliir. Boylelikle Tiirk¢e derslerinde
ogrencilerin dort temel dil alan1 gelisir ve kisisel soz varliklar1 zenginlesir (Gokge, 2020). Yukarida
andiklarimizdan yola ¢ikarak kisaca ifade etmek gerekirse Tiirkge derslerinde s6z varlig: gelistirme

calismalari, egitim 6gretim icin hayatl énem tasimaktadir.

Tirk dili s6z varhg agisindan gercek bir hazine iken yapilan arastirmalar Tiirk
vatandaglarmin giindelik iletisim baglaminda nitelikli soz varli§1 ogelerini kullanmadiklarimi
gostermektedir. Calismanin ortaya ¢ikma gereksinimlerinden biri Tiirkiye’de bireylerin okuma
kiiltiirii olusturamamasi dolayisiyla oldukca kisitli s6z varligiyla giinlerini gegirmelerine dikkat
cekmektir. Bu savimizi, gesitli kurum ve kuruluslarin Tiirkiye’de okuma kiiltiirti ile ilgili yaptiklar:
arastirmalara dayanarak acikliga kavusturabiliriz. Ekonomik Is Birligi C)rgﬁt'd (OECD) tarafindan
hazirlanan 2015 yili verilerinin esas alindigi rapora gore evlerde bulunan kitap sayilar
incelendiginde Tiirkiye’nin 179 kitapla sondan ikinci siray1 aldigi goriilmiistiir. Demokrasi ve
Egitim Stratejik Arastirmalar Merkezi (DESAM) (2019) tarafindan hazirlanan rapora gore AB
iilkelerinde %21 olan okuma oram, Tiirkiye’de %0,01 olarak goriilmektedir. Raporda atifta
bulunulan UNESCO diinyadaki okuma aliskanliklar1 raporuna gore Tiirkiye, kitap okuma
oraninda 86. siradadir. Kiiltiir ve Turizm Bakanlig1 (2011) tarafindan hazirlanan Tiirkiye ‘Okuma
Kiiltiirii Haritast’ ulusal diizeyde en kapsamli ve gegerli verileri ortaya koymaktadir. Tlgili ‘Okuma
Haritasi'na gore Tiirkiye’de bireylerin %32,9'u hi¢ kitap okumamakta ve Tiirkiye’de kisi basina
yilda ortalama 7,2 kitap okunmaktadir.

Yukarida belirttigimiz ¢alismalara benzer bir¢ok arastirma yapilmaktadir. Arastirmalardan
cikan sonuglar, iilkemizde okuma kiiltiiriiniin yerlesmedigini gostermektedir. Nitekim Bahar
(2021b), okuma kiiltiirii tizerine yapmis oldugu c¢alismasinda, bir¢ok arastirma sonucundan yola
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cikarak iilkemizde okuma Kkiiltiiriiniin ne yazik ki istenilen diizeyde olmadigini belirtmistir.
Ogrenciler 6zelinde ele alirsak séz dagarcigi zayif 6grencilerin gesitli yonlerden zorluklarla
karsilasmalar1 kaginilmazdir. Ciinkii okumay:r onemsemeyen O&grencilerin s6z varliklarinin
gelismeyecegi Dbellidir. Okuma aliskanhiginin zayif olmasimn ve okuma kiiltiiriimiiziin
yerlesmemesin yarattig1 olumsuz sonuglar, bir¢ok yerde karsimiza ¢ikmaktadir. Oyle ki 2018’ deki
PISA sonugclarma gore katiimei iilkeler arasinda okuma-anlama becerileri alaninda Tiirkiye son
siralarda yer almaktadir. Buna ek olarak son yillarda bilindigi {izere OSYM ve MEB’in sinavlarinda
Tiirk¢e boliimiinde sinava giren adaylara; okuduklarina anlamaya, anladiklarini yorumlamaya,
yorumladiklarindan ¢ikarimlar yapmaya yonelik iist diizey diigiinme becerilerini yoklayan sorular
sorulmaktadir. Bu tarz sorularda dogru sonuca ulasmanin anahtari, okudugunu dogru bir bicimde
anlamadan ge¢mektedir. Okudugunu anlamak, zihindeki genis ve zengin sz birikiminden etkin
bir sekilde yararlanmaya baghdar.

S6z varligmmn zayif olmasi, yalnizca okuma becerisinde degil aym zamanda yazma
becerisinin sergilenmesinde de bir problem olarak karsimiza ¢ikmaktadir. Nitekim Tiirkben (2018),
Ogrencilerin yazili anlatimlarinda kullandiklari séz varliklari {izerine yapilan ¢alismalar:
derlemistir. Arastirmaci, Ogrencilerin yazili anlatimlarinda kullandiklar1 s6z varligir ogelerinin
yetersiz oldugunu saptamistir. S6z varligimin zayif olmasi, konusma becerisini de olumsuz bir
bicimde etkilemektedir. Ornegin Kalfa (2019), calismasinda iiniversite 1. sinuf diizeyinde 6grenim
goren oOgrencilerin konusma dilindeki iiretici s6z varliklarina yonelik c¢alisma yapmuistir.
Aragtirmaci, 6grencilerin sozlii anlahmdaki so6z varhig1 ogelerinin yetersiz oldugu belirtmistir.
Yildiz (2016), iniversite 6grencilerinin hazirlikli konugsmalarmdaki soz varlig1 6gelerini belirlemeyi
amaclamistir. Kalfa'nin (2019) calismasinda oldugu gibi bu arastirmada da 6grencilerin sozlii
anlatim siirecinde hig atasozii kullanmadiklar: tespit edilmistir. Buna ek olarak 6grenciler, her iki
calismada ikileme ve Ozdeyisleri ¢ok az sayida kullanmislardir. Dinleme becerisi, sz varlig
olusumunun ilk adimidir. Bu baglamda Zhang ve Graham (2020), arastirmlarinda, etkili dinleme
yoluyla s6z varligimin ciddi orada gelisecegini arastirmalarinda tespit etmislerdir. Bu bakimdan soz
varlig1 gelisiminin devamlilig1 i¢in dinleme ¢alismalarinin 6nemi yadsinamazdir. Benzer sekilde
Gokge (2020), giinliik yasamda en ¢ok kullanilan ve yogun bir zihinsel eylem gerektiren dinleme

becerisinin s6z varligiyla dogrudan iliskisi oldugunu dile getirmistir.

Tiirkgenin engin séz varlig1 ogelerinin &grenciler tarafindan hi¢ kullanilmamas: veya az
kullanilmas1 s6z varligimiz agisindan ele alinmasi gereken biiyiik bir sorun olarak karsimiza
cikmaktadir. Yildiz ve Deveci (2021), ogrencilerin hazirliksiz konusmalarini biitiinsel olarak
incelemislerdir. Arastirmacilar, 6grencilerin konusurken sozciik bulmakta zorluk ¢ektiklerini tespit
etmiglerdir. Aragtirmacilara gore 6grenciler, yeterli s6z varligina sahip degillerdir. Bir anlamda s6z
birikimleri kisith ve zayif 6grencilerin yazili ve sdzlii anlatimlarinda siirekli tekrara diistiikleri
sOylenebilir. Tiim bu anlattiklarimiz; s6z varhig1 zenginliginin dil becerilerini etkili, verimli ve ileri

bir yeterlikte kullanmanin 6nciisii oldugu gercegini gostermektedir.

Caligmanin ortaya ¢ikma gereksinimlerinden biri de soz varliglr olgusuna yonelik
calismalarda dgretmenleri ele alan galigmalarin yeterince yapiimadiginin anlasiimasidir. Ornegin
s0z varligini konu alan lisanstistii tezleri inceleyen Tiirkben (2018), c¢alismasinda ulastigt
bulgulardan hareketle s6z varlig§1 calismalarinin Ogrenciler ve ders kitaplar1 {izerinde
yogunlastigini dile getirmistir. Dahas1 arastirmaci, soz varlig1 calismalarindaki egilimin yazih
anlatimdaki soz varlig1 dgelerinin tespitine yonelik oldugunun altin1 ¢izmistir. Bununla birlikte

alan yazinda az da olsa sozlii anlatimdaki s6z varlig1 {izerine galismalar yer almaktadir (Bayburtlu,
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2019; Dag, 2017; Kalfa, 2019; Obuz, 2012; Yildiz, 2016; Yildiz ve Deveci 2021). Ancak bu ¢alismalarda
ortaokul 6grencilerine ve 6gretmen adaylarina yogunlasilmistir. Yukarida andigimiz arastirmalara
ek olarak alan yazin taramas: yapildiginda igerigini Tiirkge Ogretmenlerinin olusturdugu
lisansiistii tez galismalarinin yer aldigr goriilmektedir (Aldig, 2016; Alver, 2015; Ay, 2019;
Bagbayrak, 2021; Coban, 2020; Demir, 2014; Demir, 2017; Deniz, 2017; Dogan, 2018; Dogu, 2010;
Erdogan, 2019; Erkinay, 2010; Eroglu, 2013; Giilper, 2004; itmeg, 2008; Kaya, 2019; Kayadibi, 2016;
Kayman, 1997; Kilig, 2002; Kurga, 2021; Ozen, 2020; Saylan, 2019; Sahinci, 2011; Sener, 2019; Simsek,
2019; Tosun, 2014; Tungbilek, 2011; Ugur, 2014). Bu ¢alismalar irdelendiginde s6z varli§1 olgusuna
yonelik herhangi bir tez calismasinin bulunmadig anlagilmaktadir.

Dili en gilizel ve en iyi kullanmada, dil becerilerinin gelisiminin temelinde s6z varli§1 yatar.
Ustelik soz varligi bir gimento gibi bu becerileri bir arada tutmakta birlikte islemesini
saglamaktadir. Diger bir deyisle dil becerileri i¢in hayati 6neme sahip s6z varliginin, bu
goriismelerde goz ardi edilmesi, onemli bir eksiklik olarak goze ¢arpmaktadir. Bu bakimdan sz
varlig gelistirme siirecinde biiyiik bir gorev iistlenen Tiirk¢e 6gretiminin asli yiiriitiiciisii Tiirkge
Ogretmenlerinin soz varlig1 gelistirme deneyimlerine yogunlasmak, siireg i¢cinde kendilerinin ve
ogrencilerinin s6z varlig1 gelisimleri i¢in neler yaptiklarini biitiinctil bir bigimde gozden gecirmek
oldukga onemlidir. Biitiin bu gerekgelerden yola ¢ikilarak gergeklestirilen bu calismada, Tiirkge
Ogretmenlerinin 6grencilerin s6z varligini gelistirme siirecindeki yasantilarini, deneyimlerini, bilgi
ve birikimlerini betimlemek, goriiglerini ve uygulamalarini ortaya ¢ikarmak amaglanmistir. Bu

dogrultusunda ¢alismada asagidaki problemlere cevap aranmustir:

1) Tirkge ogretmenleri Tiirkge ders kitaplarmi soz varligimi gelistirme agisindan yeterli

bulmaktalar mi1?

2) Tiirkge 6gretmenleri 6grencilerinin s6z varliklarim gelistirmek icin ne tiir uygulamalar

yapmaktadirlar?
3) Tiirkge 6gretmenleri derslerinde sozliik kullandirma ¢alismalarini nasil yiirtitmektedirler?

4) Tiirkge 6gretmenleri kazandirmus olduklari s6z varlig: ogelerini kalic1 hale getirmek igin

nasil ¢alismalar yapmaktadirlar?

5) Tiirkge 6gretmenlerinin 2019 TDOPde yer alan s6z varligi kazanimlarina iligkin goriisleri

nasildir?

6) Tiirkge 0gretmenleri dgrencilerin so6z varliklarini gelistirme siirecinde ne tiir giicliiklerle
karsilasmaktadirlar? Karsilasmis olduklari gliclitklerin kaynagina iliskin goriigleri

nasildir?

YONTEM

Arastirmada Tiirk¢e Ogretmenlerinin belirli bir konuda goriislerine ve deneyimlerine
odaklandig i¢in nitel arastirma yontemi kullanilmistir. Creswell’e (2021) gore nitel arastirma;
bireyi, toplumu ilgilendiren sorunlari anlamaya, kesfetmeye yonelik arastirma yontemidir. Nitel
arastirmacilar, arastirma hakkinda kapsamli bilgi elde etmek isterler (Biiytikoztiirk vd., 2020). Bu
calismada, nitel arastirma yaklasimlarindan olgubilim deseni kullanilmistir. Olgubilim deseni,
farkinda oldugumuz ancak tam anlamiyla ayrintilar hakkinda derinlemesine bilgi sahibi
olmadigimiz olgulara yogunlasmaktadir (Yildirnm ve Simsek, 2018). Bu calismada, Tiirkce
ogretmenlerinin 6grencilerin s6z varligini gelistirme siirecine yonelik goriis ve uygulamalar:
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ayrintili bir bigcimde irdelenmistir. Calismada ele alinan olgu, “Tiirkge 6gretmenlerinin 6grencilerin
s0z varligini gelistirme deneyimleri” olarak belirlenmistir. Katihmcilarin ¢alismada ele alinan
konular hakkinda yasant1 ve deneyimlere sahip oldugu diisiincesinden yola ¢ikilarak olgubilim
deseni tercih edilmistir. Mevcut ¢calismanin amaci, arastirmaya dahil olan Tiirkce 6gretmenlerinin
s0z varlig1 gelistirme deneyimlerini derinlemesine ele almak oldugundan bu desen kullanilmistir.
Arastirmanin dogasindan kaynakli ¢alismada ortaya ¢ikacak sonuglar, kesin veya genellenebilir
olmayabilir (Yildirrm ve $imsek, 2018). Bu noktada arastirma ile 6grencilerin s6z varliginin
gelistirilmesine yonelik derinlemesine bilgi edinilmesi amaglanmustir.

Calisma Grubu

Olgubilim deseninde, katiimcilarin arastirmaya konu olan olgu iizerinde birikime ve
deneyime sahip olmalar1 gerekmektedir (Creswell, 2021). Nitekim Biiyiikoztiirk vd., (2020),
olgubilim aragtirmalarinda veri kaynagi olan katilmcilarin, aragtirmanin odaklandigi olgu
hakkinda yeterlilige, deneyime sahip birey veya gruplar oldugunu bildirmislerdir. Bu nedenle
calisma grubu olusturulurken s6z varligr gelistirme olgusunda deneyim kazanmis 6gretmenler
olmasina dikkat edilmistir. Olgubilim deseni ile tasarlanmis bu arastirmada, ¢alisma grubunun
olusturulmasinda amagcli 6rneklem kullamlmistir. Amagh 6rnekleme, belirli dlgiitleri karsilayan
durumlarin derinlemesine ¢alisilmasina olanak verir (Biiyiikoztiirk vd., 2020). Calisma grubunun
olusturulmasinda amagl: 6rnekleme tiirlerinden biri olan kartopu 6rneklemesi tercih edilmistir. Bu
teknikte, arastirmaci oncelikle olgu {izerinde kapsamli bilgi birikime sahip kisilerle ilk
goriismelerini gergeklestirir (Sonmez ve Alacapinar, 2019). Sonra bu kisilerin Onerileri
dogrultusunda arastirma tizerinde benzer yeterli 6zelliklere sahip kisiler bulunur (Karaca, 2021).
Boylelikle siireg, yeni kisilerin arastirmaya katilmasiyla kartopu (zincir) gibi ilerler (Ekiz, 2020). Bu
arastirmanin ¢alisma grubunu Kayseri’de devlet okullarinda gorev yapan ve calismaya goniillii
katilan 19'u erkek, 13’ii kadin olmak iizere toplam 32 Tiirkge Ogretmeni olusturmaktadir.
Katilimcilardan 21'i Tiirkge Egitimi/Ogretmenligi, 10'u Tiirk Dili ve Edebiyat1 ve 1i Edebiyat
Ogretmenligi mezunudur. Kidem agisindan ele alindiginda galisma grubundaki 1 6gretmenin 0-5
yil, bes 6gretmenin 6-10 yil, sekiz 6gretmenin 11-15 yil, on 6gretmenin 16-20 yil, 8 6gretmenin 20
yil ve iizeri deneyimi oldugu belirlenmistir. Katilimcilarin egitim durumu incelendiginde yirmi bes
ogretmen lisans; alt1 6gretmen yiiksek lisans, bir 6gretmen ise doktora mezunudur.

Veri Toplama Araci

Bu calismada veri toplama yontemi olarak goriisme kullanilmigtir. Olgubilim
arastirmalarinda veriler, genellikle goriismeler yoluyla toplanmaktadir (Yildirim ve Simsek, 2018).
Katilimailarin 6grencilerin s6z varligini gelistirme siirecleri ve deneyimleri hakkinda bilgi
toplamak, diistincelerini agiga ¢ikarmak dolayisiyla goriismeyi yiiriitmek igin yar1 yapilandirilmis
bir goriisme formu hazirlanmistir. Formun hazirlanmas: siirecinde 3 alan uzmanindan goriis
alinmigtir.

Verilerin Analizi

Bu arastirmanin veri ¢dziimlemesinde igerik analizi kullanilmigtir. Detayl1 ve derinlemesine
yliriitiilen ~¢oziimlemeler sonucunda kodlar ve Kkategoriler olusturulmustur. Ornegin
katihmcilardan Tiirkge ders kitaplarimin s6z varligini gelistirme agisindan nasil gordiikleri istenen
soruda tema olarak “s6z varlig1” kavrami belirlenmigtir. Daha sonra katihmcilardan alinan yamtlar
dogrultusunda katilimar ifadelerini 6zetleyen sozciikler arastirmacilar arasinda tartisilarak ortak
kavramlar (Yeterli, nispeten yeterli, yetersiz) kod olarak belirlenmistir. Bu kodlardan da yola
cikilarak kategoriye (Tiirkge ders kitabindaki metinlerin ve etkinliklerin yeterliligi) ulagilmagtir.
Ayrica her soruda katihmar goriislerinden dogrudan alintilara da yer verilmistir. Ses kayit yoluyla
toplanan veriler; Speech to Text in Microsoft Word, Microsoft Azure programlar: araciligiyla yazili
hale dontistiirtilmiistiir. Katilimcilardan toplanan veriler giinii gilintine Microsoft Word
programina aktarilmistir. Bununla birlikte elde edilen verilerde hata olmamasi icin arastirmaci
tarafindan ses kayitlar ve yazili belgeler sik sik karsilagtirilmigtir. Programlarin yanhs aktardigi ve
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cevirdigi sozciikler, ciimleler arastirmaci tarafindan konusmacilarin ifadeleri degistirilmeden
diizeltilmistir. Toplanan verilere herhangi bir miidahale yapilmamistir. Dolayisiyla verilerin
saglikli bir bigimde okuyucuya sunulmasi, arastirma stirecinin titizlikle ytiriitiilmesi icin gereken
onlemler alinmistir. Katilimcilar ¢alisma kapsaminda K1, K2, K3... bigiminde kodlanmistir.

Gegerlik ve Giivenirlik
Tablo 1

Calismada Alinan Gegerlik ve Giivenirlik Onlemleri

Uzman goriislerinin alinmasi
Katilima teyidi

ic gecerlik Uzun stireli irtibat
Dogrudan alintt
Analiz cesitlendirilmesi

Gegerlik Veri toplama arac1 ve siirecinin agiklanmasi
Veri analiz siirecinin agiklanmast
Calisma grubunun 6zelliklerinin agiklanmasi

Dis gegerlik Calisma grubunun segim seklinin belirtilmesi

Calismanin uygulama siirecinin betimlenmesi
Yontemin secim gerekgesinin acitklanmast
Gegerlik ve giivenirlik 6nlemlerinin a¢iklanmasi
Amach 6rnekleme

Kayzit cihazi kullanilarak veri kaybinin 6nlenmesi

I¢ giivenirlik Bulgularin yorum yapilmadan sunulmasi

Giivenirlik Verilerin sonug kisminda uygun sekilde tartisilmasi

Da1s giivenirlik Veriler arasinda tutarliligin kontrol edilmesi

Olgubilimsel arastirma yontemiyle tasarlanmis bu arastirmada gegerligi ve giivenirligi
artirmak amaciyla onlemler alinmistir. Ciinkii Bagkale (2016) nitel arastirmalarin inandirici,
giivenilebilir, dogrulanabilir ve aktarilabilir olmas1 gerektigini dile getirmistir.

Etik Kurul izin Belgesi

Bu aragtirma Erciyes Universitesi Sosyal ve Beseri Bilimler Etik Kurulu'nun 30.11.2021

tarihinde 440 say1ili karari ile etik yonden uygun bulunmustur.

BULGULAR
Bu bdliimde arastirma siirecinde ulasilan nitel bulgulara yer verilmistir.
Birinci Alt Probleme iligkin Bulgular
Tablo 2

Ogretmenlerin Soz Varligini Gelistirmek Agisindan Milli Egitim Bakanlhiginca Dagitilan Tiirkce Ders

Kitaplarimin Yeterliligine Yonelik Goriigleri

Kod Katilma Siklik
Nispeten K1, K8 2
yeterli

Yeterli K6, K11, K13, K14, K16, K17, K19, K22, K23, K24, K29, K30 12

24



Yetersiz K2, K3, K4, K5, K7, K9, K10, K12, K15, K18, K20, K21, K25, K26, K27, 18
K28, K31, K32

Tablo 2’'de gorildiigii iizere ¢alisma grubundaki Tiirkge Ogretmenlerinin biiyiik
cogunlugu, Milli Egitim Bakanliginca dagitilan Tiirkce ders kitaplarim, 6grencilerin s6z varliklarini
gelistirmek agisindan yetersiz bulmaktadir. On sekiz katilimcy, Tiirkge ders kitaplarindaki
metinleri, etkinlikleri s6z varlig gelistirme agisindan yeterli gormemektedir. Diger yandan on iki
katilimci ise bu kitaplari, soz varlig gelistirme agisindan yeterli gérmektedir. Tki katitimer da bu

kitaplar1 nispeten yeterli bulmaktadir.
ikinci Alt Probleme iliskin Bulgular
Tablo 3

Ogretmenlerin Ogrencilerinin Séz Varligini Gelistirmek Igin Yaptig1 Uygulamalar

Kod Katilima Siklik
Renklerle Eslestirilmis K1, K29 2
Sozciikler

Cagrisim Oyunlar1 K2 1
Oynama

Sozciik Tiiretme K3, K23 2
Sozliik/Sozetik  Defteri K4, K6, K7, K9, K14, K19, K25, K26, K28, K30, K32 11
Olusturma

Beyin Firtinas1 K18 1
Caligsmalari

Drama Calismalar1 K5, K15, K20, K27 4
Ezberleme K13, K22 2
Konusma-Yazma K10, K15, K21 3
Calismalari

Okuma Calismalar1 K24, K31

Siirlerle Calisma K20 1
Proje Olusturma K16 1

Tablo 3’e gore katihmailar, 6grencilerinin s6z varliklarim gelistirmek amaciyla farkli yol ve
uygulamalara basvurmaktadir. Bunlardan en ¢ok basvurulani, sozliik/sozciik —defteri
olusturmaktir. Calisma grubundaki Tiirk¢e 6gretmenlerinin en ¢ok yararlandig ikinci yol, ‘sessiz
sinema/rol oynama/drama/tiyatro’ galismalaridir. Biligsel, duyussal ve psikomotor becerilerin
birlikte kullamldig1 ‘sessiz sinema/drama/tiyatro’ gibi c¢alismalari, dort ogretmen derslerinde
uygulamaktadir. Katilimcalardan dérdii ise 6grencilerinin s6z varliklarin gelistirmek i¢in herhangi
farkli bir uygulama, etkinlik tasarlama yoluna gitmediklerini bildirmistir. Temaya y&nelik 6rnek

goriislere asagida yer verilmistir:

“TUBITAK 'ta bir proje yapmistim. “Tavlusun” yoresindeydi ogrencilerimin cogu. Tavlusun
yoresine ait yoresel kelimeleri derlediler. Yaklasik yiiz, yiiz elli tane yoresel soyleyisli kelimeler derlediler ve

derlenen bu kelimelerle de bir hikdye olusturdular.” (K, 16)

“Bol okumayla ama farkli tiirde metinler okuyarak, cok yonlii kaynaklardan okuyarak dolayisiyla on

okumalarimzi giiclendirerek bu isi yaparsiniz ki biz de boyle yapryoruz zaten.” (K, 24)

“Ogrencilerin soz varligini gelistirmek kelimesi biraz komik geliyor. Ogrencilerin net sayisim

gelistirmeye yonelik calisiyoruz, biz.” (K, 13)
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Uciincii Alt Probleme iligskin Bulgular
Tablo 4

Katilimeilarm Derslerinde Sozlitk Kullandirma Calismalarina Iliskin Bulgular

Kod Katilima Siklik
Ders islerken wve okuma

saatlerinde

Akilli tahta tizerinden K7, K8, K11, K12, K15, K17, K19, K20, K26, K29, K32 11
Basili sozlukler K1, K2, K4, K6, K8, K10, K11, K13, K14, K16, K18, K20, K22, 18
lizerinden K24, K25, K28 K30, K31

Tablo 4'te goriildiigii gibi katilimalarin ¢ogu, basili sozliikler yoluyla sozliik calismalarim
ylriittiiklerini bildirmislerdir. Ote yandan on bir katilimci da sozliik kullanma ¢alismalarinda akilli
tahtadan yararlandiklarini, ¢evrim igi olarak Tiirk Dil Kurumu Sézliiklerini (https://sozluk.gov.tr/)

etkin bir bicimde kullandiklarini ifade etmislerdir. Sozliik kullanmayan katilimci sayist tigtiir (K3,
K9, K23). 1ki katiimet hem akilli tahtay1 hem basili sozliikleri kullandiklarini bildirmistir (K8 ve
K20). Geriye kalan iki katilimcidan K5, bu soruya herhangi bir yanit vermemistir. K21 ise
derslerinde sozliitk kullanmalarina ayri bir zaman ayirmadigin ¢iinkii “miifredat: yetistiremedigini”
gerekce gostermistir. K14, Ogrencilerine “sizliik yarismas:” yaptirdigini bildirmistir. Katilimey;

sozliik yarismasinin 6grencilere sozliikleri nasil sevdirdigini su sekilde dile getirmistir:

7

“Mesela iki ay dnce 6grencilerim eline daha hi¢ sozliik almams 6grencilerim vardi. Sozliikte ‘a, b, ¢
sirast alfabe sirasini bilmeyen 0grencilerimiz iki ay sonrasinda bu 0grencilerin iki ay boyunca yaptigim
calismayla iste hangi harf hangisinden sonra geliyor iste bunlarin ikinci harfini nasil hani bir siralamayla
geliyor, hepsini buluyor. Mesela soyledigim kelimeyi bir dakika icerisinde bulan 6grenciler simdi birkag saniye
icerisinde hemen bulup cevaplayabiliyor. Bu da hani soz varligimi, sozlitk okumay: gelistirdi. Hocam bunu
daha once sormustunuz diyorlar, aymi kelimeyi sorarsan. Demek ki dikkatlerini ¢ekmis. Ve siirekli bog
kaldiklarinda kendileri oynamaya calisiyor.”

Her sinif seviyesi i¢in ayr1 ayri sozlitk hazirlanmasini isteyen K24, bu konudaki fikirlerini
“5, 6, 7 ve 8'deki 6grencilerin seviyelerini diisiirerek ayri ayri sozciikler yapilmast lazim ki bu yapti§iniz isin
sozliik calismasimin amacina hizmet etmesi lazim. Amacina hizmet etmedigi siirece hicbir sey zaten bir sey
ifade etmiyor.” seklinde beyan etmistir. Bununa birlikte “sizliik kullandiklarimi, sozliiklerden yardim
aldiklarimi” belirten katiimciya gore okullarda yapilan sozliik ¢alismalar: verimsiz, etkisizdir aymn
zamanda kaliai degildir. Neden boyle bir diisiinceye sahip oldugunu ve sozliik ¢alismalarinin nasil

basariya ulagsacagin soyle izah etmistir:

“Simdi deneyim, en iyi 6gretmendir. 16 yillik siire icerisinde karsilagti§im nokta surasi: Sozliikten
kelime yazdiriyorum iste sozliikten deftere cocuklara anlamini bilmediginiz metinlerden kelimeler yazdirip

boyle etkinlikler yaptiriyorum. Hocam bunlarin hicbiri kalic: degil.”

Ogrencilerin cantalarinda “gok fazla kitap tasidiklarini bir de sozliik getirmelerinin cocuklara
yiik” oldugunu diistinen K29, genellikle Tiirk Dil Kurumunun E-S6zliik’tinti kullandiklarim dile
getirmistir. Katihmcarya gore “Tiirk Dil Kurumunun kendi sitesindeki E-sozliigii kullanmak islerini
kolaylastirmaktadir.”

Dérdiincii Alt Probleme iliskin Bulgular

Tablo 5
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Ogretmenlerin Ogretmis Olduklart S6z Varligr Ogelerini Kalict Hale Getirmek Icin Yaptiklart Calismalar

Kod Katilimcr Siklik
Icsellestirme/Bilinclendirme K1, K2, K3, K24 4
Somutlagtirma K3, K14 2
Ogrenciyle sakalasma K4, K20 2
Ciimle i¢inde kullanma K10, K11, K16, K17, K18, K19, K22, K25, 10
K26, K29

Tekrar etme K5, K16, K17 3
Gorsel uyariclar kullanma Ke, K27 2
Metin yazma K7, K10, K12, K27, K29, K31, K32 7
Atasozii/Deyim kartlariyla calisma K8, K27 2
Canlandirma K9, K10, K13, K14, K15, K27, K29 7
Konugma calismalari K10, K15, K21, K31 4
Giinlik hayatta kullanma K2, K4, K30 3

Tablo 5 incelendiginde cogu katilimcinin, 6grettikleri herhangi bir s6z varli1 6gesini kalict
hale getirmek icin o s6z varligi Ogesini ciimle iginde kullandirdiklari anlasilmaktadir. Aym
zamanda canlandirma, metin yazdirma katilimcilarin en ¢ok basvurduklar yol olarak
goriilmektedir. K4, bir s6z varligr ogesinin kalicilligin saglanmas: igin “stirekli” kullanilmasi
gerektigini vurgulamistir. Ogrencilerin ilgilerini cekmek ve &grettigi deyimlerin kalici olmast igin

derste yaptig1 uygulamayi sdyle anlatmistir:

“Bazen saka yapiyorum derste. Nasil hocam? Ogrettigim deyimi mesela ‘b’ harfindeyken bir deyim
vardir: Bey devesi gibi gevis getirip yatmak. Mesela derste bir 6grenci bir sey yapmuyor. Yani ne yapiyorsun
bey devesi gibi gevis getirip yatwjorsun, diyorum. Cocugun aklinda kalyor. Ozellikle komik olanlar:

seciyorum. Komik olunca dikkatlerini cekiyor.”

K5, 6grenilen soz varligi 6gesinin uzun siireli bellege yerlesmesinde tekrarn 6nemine
dikkat cekmistir: "Et-tekrdrii ahsen velev kine yiiz seksen.” (Tekrar etmek en giizeldir, 180 kere de
olsa!) Tekrar giizeldir. Tekrar ettiriyorsun. Tekrarla 6greniyorlar.” K14, sz varlig1 6gesinin kalic1 hale
getirilmesinde “somutlaghrma”nin 6nemine deginmistir. Bu baglamda, resim ¢izdirmenin ve
karikatiir ¢calismalarinin somutlastirmaya biiyiik dl¢iide yardimcr oldugunu sdylemistir. Dahasi
katilimci, edinilen s6z varlig1 dgesini kalicl hale getirme amaciyla o konu {izerine sessiz sinema
oynadiklarini da sozlerine eklemistir. K28, etkilesimli tahtanin olanaklarindan yararlandigin ifade
etmistir. Ornegin deyim ve atasozlerinin &grenilmesinde gorsellerden yararlandiklarm dile
getirmistir. Gorsellerin ve videolarin 6nemini vurgulayan katilimci, bu konuda sunlar1 s6ylemistir:
“Canly bir kisa bir animasyon ya da kendi hazirladigimiz bir slayt bunu kalici hdle getiriyor. Cocuk onu
unutmuyor, soyle bir hikdyesi vardi seklinde ileride daha rahat hatirlayabiliyor.” K29, 6grendikleriyle ilgili
eger atasOzlerinde bir sarki varsa sarkinin icinde bir atasdzii geciyorsa o sarkilardan
yararlandiklarini, yine deyim varsa o sarkilardan ve siirlerden s6z gelimi edebi eserlerden de

yararlandiklarin dile getirmistir. Kisaca katilimci, bu siireci bir¢ok agidan desteklemektedir.
Beginci Alt Probleme liskin Bulgular
Tablo 6

Ogretmenlerin 2019 TDOP’de Yer Alan Soz Varligi Kazanimlarina Tliskin Goriisleri

Kod Katilima Siklik
Yeterli K2, K4, K7, K12, K15, K16, K22, K28, K30, K32 9
Yetersiz K10, K13, K18, K20, K21, K24, K27, K31 8
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Yiizeysel K25, K29 2
Birbirini tekrar etmekte K8, K14 2

Tablo 6’da goriildiigii iizere bu soruya yamit veren katilimcilarin neredeyse yarisi,
TDOPteki (2019) séz varligi kazanimlarini yeterli gérmektedir. Diger taraftan sekiz katihimer ise
programdaki s6z varlig1 kazamimlarinin yetersiz ve eksik olduklarin ifade etmistir. Tki katilimay,
kazanimlarin programda yiizeysel gectigini bildirirken iki katilimc1 ise kazanimlarin birbirlerini
tekrar ettigini sOylemistir. K18'e gore programda “eksiklikler mutlaka” vardir. Katilimc,
kazanimlarda bir biitiinliik olmadigini sdylemistir. Programdaki kazanimlarin “gercekten cok eksik”
oldugunu vurgulayan K20, bu konudaki diisiincesini “Her sey dil bilgisinden ibaretmis gibi bir durum
yaratilwyor bir siire hilbuki oyle degil. Sanki dyle bir durum ki 6gretmen konugsma ile ilgileniyorsa, yazma ile
ilgileniyorsa derste, ders islemiyormus gibi hava yaratiliyor!” seklinde dile getirerek Tiirkge derslerinin
asil amacinin dort temel dil alamimi biitiinciil bir bigimde gelistirmek oldugunu ammsatmistir.
Diger katiimailardan farkli olarak TDOP'te dil bilgisi kazanimlarmin eksik oldugunu diisiinen
K21, gortislerini “Yani dil bilgisi ile ilgili uygulamalar eksik. Dil bilgisi ile ilgili uygulamalar ¢cok eksik ama
bu da herhalde sinava yonelik calismalarda artik dil bilgisi ile ilgili sorularin az ¢ikmasiyla alakali herhalde.”
seklinde izah etmigtir. “Bes alt: yilda” bir stirekli program degistirildigini “ancak bu programlarin
maalesef, maalesef isin mutfagindaki olan 63retmenlerden bagimsiz yapilmas: ciddi stkintilar” yarattigini
vurgulayan K24, bu durumu “Ciinkii isin mutfaginda olan insanlar [63retmenler] burada eksikleri dile
getiriyor. Bizden ziimre toplant: tutanaklart aliyor, sube aliyor ama ne kadar dikkate aliniyor, alinmiyor.”
seklinde agiklamustir. Yukaridaki tabloya bakildiginda Tiirkge Ogretim Programi'ni objektif bir
gozle degerlendirmek amaciyla sordugumuz bu soru, genel olarak 6gretmenlerin cevaplamaktan
kagindiklar sorulardan biridir. Ciinkii otuz iki katilimcidan on biri bu soruya herhangi bir yanit

verememistir.
Altinct Alt Probleme iliskin Bulgular

Tablo 7

Ogretmenlerin Ogrencilerinin Soz Varliklarimi Gelistirme Siirecinde Karsilastiklar: Giicliikler ve Bu

Giicliiklerin Kaynagma Iliskin Bulgular

Kod Katillma Siklik
Ogrencinin;

Ana dil kullanmasi K1, K6 2
Yerel dil kullanmasi K1 1
Mlgisiz/Meraksiz olmast K2, K3, K8, K9, K26 5
Algilama giicliigii K4, K16, K18, K20 4
Yetersiz olmast K15, K25, K26, K27, K30 4
Kitap okumamas: K11, K12, K13, K16, K17, K19, K23, K24, K26, K31, K32 11
Sinav odakli calismast K31 1
Mecazli ifadeler K5, K15 2
Velilerin durumu K7, K10, K15, K17, K19, K21, K22, K24 8
Sosyal medya K2, K6, K14, K21, K28, K29 6
Metinlerin niteliksiz olmas1 K25 1

Tablo 9'da goriilmektedir ki ¢alisma grubundaki Tiirk¢e 6gretmenlerinin 6grencilerinin
s0z varliklarini gelistirirken karsilastiklar: en biiyiik giigliik, cocuklarin kitaplardan uzak olmasidir.
Ogrencilerin okuma aliskanligi kazanmamis olmalari, séz varligi olusumunda ve gelisiminde

biiyiik bir sorun olarak 6ne ¢tkmaktadir. Bu siirecte velilerin ilgisiz olusu, ¢ocuklariyla iletisimden
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kaginmalar1 en ¢ok karsilasilan diger bir giigliiktiir. K2'ye gore her ser “ilgi” ile bagslar. Cocuklarin
Ogrenme arzusu varsa bir seyler ogretebilirsin. Yoksa basarili olmak olanakli degildir. Bununla
beraber sosyal medyanin 6grencileri olumsuz yonde nasil etkiledigini ise su sozlerle agiklamistir:
“Giizel bir soz duyduklarinda aaa, vaaay tam Instagram’a atmalik falan diyorlar, cok giizel bir sozmiis
diyorlar. Hayatlarini onun iistiine yasiyorlar.” K4'iin karsilastigi en biiyiik giigliik, 6grencilerinin
algilarinin kapali olmasidir. Ogrencilerin zor algiladigindan yakiman katilimei, bu durum iizerine
sOyle yorum yapmustir: “Algi, ben vallahi bu kadar alg1 sorunu yasadigim hatirlamiyorum. Yani her sene
daha kotii bir de gozlemleme imkdnim var. Benim on yedinci yilim. O zamanki 6grencilerle kiyasliyorum,
bunun sayisi artiyor. Anlamuyor, senin soyledigini anlamiyor, en basta.” K25, ogrencilerin temel
okuryazarlik konusunda eksikleri oldugunu belirtmistir. Bu konudaki degerlendirmelerini soyle
aciklamistir:

“llkokuldan da geliyor, bu biraz. Akict bir sekilde okuma becerileri yok. Ister istemez sozciikleri
yanlis okuyorlar. Sozciikleri yanlis okuduklarinda tabii ki anlamlar: yanlis tespit ediyorlar. Bu da siireci
sekteye ugratiyor. Akici okuma becerilerini kazannus olmalar: gerekiyor. Akici okuma becerisi olmadig1 icin

de 6grencinin soz varligini gelistirmekte epey zorlaniyorum.”

TARTISMA, SONUC ve ONERILER

Soz varlig1 gelismis birey; mantik ve diisiince derinligiyle yogrulmus, engin iiretme ve
tiiretme giiciine sahip Tiirk¢enin zevkine ve bilincine ulasir, mantigini kavrar. Bireyin zihnindeki
sOz birikimi arttik¢a kavramlar diinyas: genislemekte, ufku agilmakta, diisiinceleri derinlesmekte,
anlama ve anlatma becerileri gelismektedir. Ote yandan s6z varlig1 yetersiz bireylerin iletisim
kurmada zorlanmalari, anlatilarinin karmasiklasmasi kacinilmazdir. Oyle ki s6z dagarcigi zayif
birey, ana dilini ustaca kullanamaz. Bu birey saglikli iletisim kuramaz, ifade bigimleri tiikenir,
konugma ve yazma eylemi kisir bir siirece kapanir. Dolayisiyla soz dagarciginin kit olmasi, iletisim
becerilerini olumsuz yonde etkilemektedir. Kisacas1 s6z varligimin zenginlestirilmesi oldukca
onemli ve lizerinde titizlikle durulmasi, emek verilmesi gereken bir konudur. Bu ¢calismada Tiirkge
ogretmenlerinin hem kendilerinin hem o&grencilerinin s6z varliklarmi gelistirme siirecine
odaklanilmistir.

Calismada elde ettigimiz veriler 1s1§1nda sonuglar1 sdyle 6zetleyebiliriz: Kayseri ilinde Milli
Egitim Bakanlhigina bagh resmi okullarda gorev alan Tiirkge 6gretmenleri, Bakanlikca dagitilan
Tiirkce ders kitaplarindaki metinleri, etkinlikleri yetersiz bulmaktadirlar. Benzer sekilde Okur ve
Dagtas (2014), Yildirim (2006), Sarica (2014), Simsek ve Demirel (2020) gibi arastirmacilar yapmais
olduklar: ¢alismalarda Tiirkge ders kitaplarinin s6z varligr 6gretiminde yontem-teknik cesitliligi
sunmadigl, sozciik ¢alismalarinin yetersiz oldugu sonucuna ulasmislardir. Tiirkben (2018), ders
kitaplarinin sz varligr gelistirme acisindan yeterligini inceleyen ¢alismalar: biitiinciil olarak ele
almistir. Genel olarak ders kitaplarinin soz varligi gelistirmede yetersiz oldugu sonucuna
ulagilmigtir. Calismamizda da benzer sonuglar ortaya ¢ikmistir. Bununla birlikte ders kitaplarin
kisisel soz varlig gelistirme adina basarili bulan katilimcilarin goriislerine bakildiginda kitaplarda
zaten olmasi gereken calismalarin, etkinliklerin, metinlerin begenildigi anlasilmaktadir. Bu
katilimailar, kitaplar1 elestirmekten imtina ederek 6gretmenlerin sorumluluk almasi gerektigine
vurgu yapmuslardir. Fakat bilinmektedir ki kitaplardaki niteliksiz metinlerle; kalitesiz, verimsiz ve
basmakalip etkinliklerle, 6grencilerin giindelik hayatlarinda kullanmayacaklar1 sozciiklerle soz
varliginin gelismeyecegi agiktir. Kisacasi, Tiirkge ders kitaplarindaki s6z dagarcig: gelistirme
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calismalar yeterli diizeyde degildir, sistemli degildir. Bu anlamda kitaplarin s6z varlig1 agisindan
zenginlestirilmesi, etkinlik ve teknik sayisinin artirilmasi gerekmektedir.

Calisma grubundaki Tiirk¢e O0gretmenleri, 6grencilerinin sdz varliklarinin gelisimi igin
ogrencilerden kelime defteri olusturmalarini istemistir. ‘Sessiz Sinema/Drama/Tiyatro’ ¢alismalari
da katilimcilar tarafindan uygulanmaktadir. Bu calismalar, 6grencilerin ana dillerini etkili bir
sekilde kullanabilmelerine, duygu ve diisiincelerini yaratici bir sekilde sozlii ve yazili olarak ifade
edebilmelerime biiyiik yarar saglamaktadir. Bilindigi iizere 6grencilere kazandirilmak istenen bir
soz varlig1 6gesi, 0grenciye farkli yontemler, cesitli arag gerecler ve amaca hizmet eden etkinliklerle
zihnine kazinirsa o 6genin 6grenimi kolaylasir ve unutulmas: zorlasir. Bu noktada 6gretmenlerin
s0z varlig: gelistirici etkinlikler tasarlayip uygulamaya koymalar1 ¢ok énemlidir.

Sozliikk kullanma c¢alismalarinin yiriitiilme bigimleri kategorisine iliskin sunlari
sOyleyebiliriz: Tiirkce derslerinde s6z varligi gelistirme c¢alismalarinda etkilesimli tahtalar
kullanilabilir. Ornegin 6gretilmek istenen bir sz varlig1 6gesinin fotografi gosterilebilir, videosu
izletilebilir veya deyimlerin, atasozlerinin hikayeleri okunabilir. Boylece ¢oklu uyaricilar
kullanilarak ogretilmek istenen soz varlig1 6gesi 6grencilerin uzun siireli belleklerine yerlestirilir.

Ayrica Tirk Dil Kurumunun https://sozluk.gov.tr/ sitesinde giiniin kelimesi, atasézii ve deyimi

verilmektedir. Yine “sikca karistirilan sozler” kismindaki soOzciikler &grencilere aktarilip
Ogrencilere sozciikler arasindaki farkliliklar gosterilebilir. Basili sozliikler iizerinden sozlitk
kullanma galismalar1 yapmak ¢ok énemlidir. Oyle ki kitaplarin sayfasina dokunmak, kitabin
dokusunu hissetmek sozlitk okuma aligkanli$1 kazanmada ilk adimdir. Kitapta herhangi bir
sozcligin anlami aranirken baska sozciikler goze carpar. Gizil 6grenmeler olusur. Dolayisiyla
birden ¢ok sozciik bilingli veya farkinda olmadan zihne kaydedilir.

Calisma grubundaki Tiirkge 6gretmenlerinin ¢cogu, 6gretmis olduklari bir s6z varhig: 6gesini
kalial héle getirmek icin o s6z varligl ogesini ciimle icinde kullandirdiklar1 goriilmiistiir. Aym
zamanda metin yazdirma, drama katiimcilarin en ¢ok basvurduklar1 yollar arasinda
goriilmektedir. Yeni 6grenilen bir s6z varligi 6gesi kullanildikga kalicilik saglanacaktir. Bu noktada
Giines (2017), Ogrencilerin Ogrendikleri sozciikleri yerinde ve anlamina uygun olarak
kullanmalarmin s6z varhig: calismalarinda etkili yollardan biri oldugunu bildirmektedir. Yukarida
da degindigimiz tizere drama c¢alismalarimin Tiirk¢e Ogretiminde Snemi ¢ok biiyiiktiir. Bu
calismalar; sozciiklerin ezberlenmesine olanak saglar, sozciiklerin dogru (vurgu ve tonlamas ile)
sesletimini O0gretmeye yardimc olur, sozciiklerin uzun siireli bellege yer etmesini destekler.
Bunlarin yani sira sézciik 6gretiminde tekrar galismalari cok degerlidir. Ogrenilen bir sézctigiin
devamli araliklarla yeri geldiginde kullanilmasi kalicilik saglamada ok etkilidir. Bu noktada
ogrenilen s6z varli§1 6gesinin kolayca hatirlanmasinda, uzun siireli bellege aktarilmasinda tekrar
calismalar1 olduk¢a 6nemlidir.

TDOP'te yer alan séz varhig kazammlaria yénelik goriisler toplanan verilerden yola
cikilarak soyle yorumlanabilir: Calisma grubundaki Tiirkce 6gretmenlerinin biiyiik ¢cogunlugu bu
soruya ya yanit vermemislerdir ya da verdikleri yanitlar sorunun igerigi ile bagdasmadig: igin
degerlendirmeye tabi tutulmamistir. Soruya yanit veren katilicillarin yanitlari ise ezbere ve
uistiinkoriidiir. Elde edilen sonuglar, katilimalarin Tiirkge 6gretimi siirecinin yol gostericisi olan
programdaki soz varligi kazanimlarini etraflica incelemediklerini gostermektedir. Yaritlarim
degerlendirdigimiz katiimcilarin neredeyse yaris;, TDOP'teki (2019) sz varligi kazanimlarin
yeterli gormektedir. Ote yandan sekiz katilimci, programdaki s6z varhigi kazamimlarinin yetersiz
ve eksik olduklarini ifade etmislerdir. Tki katilimci, kazammlarin programda yiizeysel gectigini

bildirirken iki katilimc1 ise kazanimlarin birbirlerini tekrar ettigini dile getirmistir.
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Programi s0z varligi gelistirme adina yeterli bulan dokuz katiimcinn ifadeleri
incelendiginde yanitlarin biteviye ve basmakalip olduklari anlasilmaktadir. Bu katihimcilar, Tiirkge
Ogretim siirecinde programdan ziyade Ogretmenlerin sorumluluk almalar gerektigine dikkat
cekmislerdir. Ote taraftan TDOP’teki soz varligi kazanimlarini eksik, yetersiz goren ve
kazanimlarin yiizeysel ve birbirini tekrar ettigini vurgulayan calisma grubundaki Tiirkge
ogretmenlerinin, s6z varligr kazanimlarimi nigin basarih bulmadiklarmi soéyle 6zetleyebiliriz:
Katilimcilara gore TDOP'teki kazanimlar arasinda biitiinliik yoktur. Bu kazanimlar, siirekli
birbirini tekrar etmektedir. Bununla birlikte kazanimlarda dil bilgisi konularinin agirhkta olmasi
dort temel dil becerisinin gelismesini aksatmaktadir. Kazanimlar programda yazildig sekilde
kalmakta, uygulama agisindan sorunlar yasanmaktadir. Ayrica bu kazanimlar, 6grencilerin {ist
diizey diisiinme becerilerini gelistirecek nitelikte degildir. Programda, kitaplarda her simf
diizeyindeki 6grencilerin mutlaka 6grenmesi gerektigi sozciik listeleri yoktur.

Soz varlig1 gelistirmede karsilasilan sorunlar kategorisine iliskin olarak ortaya konulabilecek
sonuglar sunlardir: Calisma grubundaki Tiirkge Ogretmenlerinin ogrencilerinin s6z varliklarim
gelistirirken karsilastiklar1 en biiyiik giicliik, kitap okumama sorunudur. Bilindigi tizere kitap
okunmadig siirece okuma aliskanlig1 kazanmlamaz. Dolayisiyla okuma aligkanligi kazanmayan
birinin, sd6z varligi dogal olarak gelismez, zenginlesmez. S6z varligi yetersizligi okuma
bozukluklarina da yol agar (Carkit ve Sur, 2023). Kilig ve Goger’in (2021) calismasinda Tiirkge
Ogretmenlerinin, soz varlig1 gelistirmede karsilasmis olduklart giigliiklerin basinda 6grencilerin
kitap okuma aliskanliklar1 olmadig1 ortaya ¢ikmustir. Ailelerin, velilerin bilingsiz ve ilgisiz oluslar:
uistelik ¢ocuklariyla iletisim kurmamalari, sohbet etmemeleri s6z varlig1 gelisimine biiyiik zarar
vermektedir. Bununla birlikte, Ozellikle son zamanlarda sosyal medyanin yayginlasmasi,
¢ocuklarin ana dil kullaniminda olumsuz anlamda derinden degisimler yaratmistir. Bu hususta
yapilan calismalardan biri, sanal alemin Ogrencilerin akademik basarilarini biiyiik oranda
diistirdiigiinii ortaya ¢ikarmistir (Borak ve Beki, 2021). Bu saydiklarimizin disinda baska bir¢ok
neden soz varlig gelisim siirecini aksatmaktadir. Ogretmenlerle yiiriitiilen goriisme siirecinde,
Ogrencilerin soz varliklarim gelistirmeye doniik calismalarin etkisiz, verimsiz ge¢mesindeki baslica
etmenleri sdyle o6zetleyebilirizz Ogrencilerin dijital ¢aga yanls ayak uydurmalari, miilteci
Ogrencilerle yasanan iletisim kopukluklari, ilgisiz veli tutumlari, 6grenmeye ilginin ve istegin
azalmasi, salgin sonrasi 6grencilerde gozlemlenen algilama ve uyum sorunlari, 6grencilerin temel
okuryazarlik becerilerinin zayif olmasi ve sinav odakli ¢calismalar s6z varlig calismalarini olumsuz
yonde etkilemektedir.

Yukarida goriildiigii {izere calisma grubundaki &gretmenler, soz varliklarim gelistirme
amaciyla bircok yola basvurmaktadirlar. Bir 6gretmenin ozellikle de Tiirk¢e Ogretmenin sz
varliginin zengin olmasi gerekir. Ciinkii toplum, etkili iletisim kurmada Tiirk¢e ve edebiyat
ogretmenlerini 6rnek alir. 56z varliginin zenginlesmesi, bir bakima okuma kiiltiiriiniin gelismesine
baglidir. Bu baglamda iilkemizde okuma kiiltiiriiniin olusturulabilmesi igin Milli Egitim Bakanlig:
ve diger kurumlar arasinda is birli§i yapilmaya devam etmelidir. Tiirkgenin kargi karsiya
bulundugu sorunlarin ¢6ziimii i¢in 6ncelikle toplumda Tiirkge bilinci yaygimlagtirnlmahidir. Dil
sevgisi bireylerin kalplerine ve zihinlerine islenmelidir. Egitim kurumlari, radyo ve televizyon
kuruluslari, basin yayin organlari; toplumda Tiirkce bilincinin gelistirilmesi, dogru ve giizel
Tiirkgenin yayginlastirilmas: konusunda etkin bir sorumluluk almalidir. Aile bireyleri; akilli
aygitlardan, sosyal medyadan olabildigince uzak durmali ve ¢ocuklariyla kaliteli vakit gecirerek
aile ici iliskileri saglamlastirmalidir. Tiirkce egitimi ve Ogretimi alaninda yapilan onlarca

calismadan yola c¢karak Milli Egitim Bakanliginca dagitilan ders kitaplarimin igerigi
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zenginlestirilmesi gerektigini sdyleyebiliriz. Bu kitaplarda s6z hazinemizin en giizel ve en dogru
sekilde kullanildig: kaliteli metinler yer almalidir. Ayrica kitaplara alinacak metinler arasina Tiirk
edebiyatinin 6zel, seckin ve gliclii kalemlerin eserleri mutlaka eklenmelidir. Tiirk¢e derslerinde
temel dil becerileri etkinlikleriyle s6z varligi calismalar: bir biitiin halinde, i¢ ige islenerek
ogrencilerin etkin ve edilgin s6z varliklar1 gelistirilmelidir. Ogrencilerin séz varliklarim
destekleyecek mobil uygulamalar gelistirilmelidir. S6z diinyamizin goriiniir kilindig1 sozliikler,
ders ici ve ders diginda etkin bir sekilde kullanilmahdir. Ogretmen, egitim dgretim siirecinde s6z
varlig1 caligmalarini sabirla ve titizlikle yiiriitmelidir. Ogretmen; sorumluluk almaly, etkinlikler ve
uygulamalar tasarlayabilmelidir. Coklu uyaranli 6grenme ortami olusturmalidir.

Yazarlarin Katki Orani

Yazarlarin katki orani: 1. yazar %60, 2. yazar %40

Cikar Catismasi
Bu arastirmada herhangi bir kurum, kurulus veya kisi ile ilgili mali bir ¢ikar ¢atismasi

olmadigini ve yazarlar arasinda da bir ¢ikar ¢atismasi bulunmadigin beyan ederim.
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