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ABSTRACT

Reading is a complex cognitive activity. On one side, it encompasses different

components such as phonemic awareness, word recognition, vocabulary, reading

comprehension, and others, while on the other, it involves motivation. Reading

Keywords: motivation is a multifaceted structure that can be developed or transformed. In this
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were carried out with different participants. Subsequently, the scale was administered

to students for validity and reliability testing. The study's participants were selected

using the maximum variation sampling method and comprised a total of 432 students

from third, fourth, and fifth grades. Exploratory Factor Analysis (EFA) was conducted

Submit: 09/072024 to assess the construct validity of the scale, and the analysis revealed that the scale
Acce.pt: 28/10/2024 consists of five factors. These factors were named as follows: Approval Dimension of
Publish: 31/10/2024 Reading, Curiosity Dimension of Reading, Interest Dimension of Reading, Difficulty
Dimension of Reading, and Social Dimension of Reading. The Cronbach's Alpha

reliability coefficient for the entire scale was calculated to be .78. The scale consists of a
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scoring scale, students' reading motivation levels are classified as "very low" for scores
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"high" for scores between 51-61, and "very high" for scores between 62-72.
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INTRODUCTION

Reading is a complex cognitive process that enables individuals to derive meaning from
their surroundings, encompassing numerous cognitive, linguistic, and affective elements (Koda,
2007; Coskun, 2002; Ozdemir, 2018). This process involves multifaceted components such as
linguistic skills, reading strategies, and the individual's motivation toward the reading process.
While fundamental reading skills, including phonemic awareness, word recognition, vocabulary,
and reading comprehension, constitute the technical aspects of reading, motivation is considered a
crucial factor determining the effective use of these skills (Guthrie, 2013; Akyol, 2015; Cambria &
Guthrie, 2010). Students' reading motivation emerges as a critical component in sustaining their

reading activities, enjoying the reading process, and developing reading habits.

Motivation is generally defined as an intrinsic and extrinsic drive that enables individuals
to initiate and sustain a particular behavior (Kaya, 1995). Reading motivation encompasses both
the intrinsic and extrinsic motivational factors that individuals develop toward reading, directly
influencing not only their reading skills but also their reading habits (Wigfield & Guthrie, 1997).
Intrinsic motivation stems from an individual's personal interest and curiosity in the reading
activity. In contrast, extrinsic motivation refers to the individual's motivation driven by external

factors such as rewards, approval, and competition (Ryan & Deci, 2000).

The study conducted by Wang and Guthrie (2004) identified nine different dimensions of
reading motivation, including interest and curiosity, engagement (commitment), self-efficacy,
competition, recognition, and social interaction. These dimensions provide significant insights into
understanding the emotional and social motivations of students during the reading process.
Similarly, Wigfield and Guthrie (1997) examined reading motivation across 11 different
dimensions, highlighting the importance of components such as self-efficacy, curiosity, recognition,

and social interaction in enhancing students' reading motivation.

Self-efficacy (Bandura, 1977) relates to an individual's confidence in their abilities and holds
a crucial place in the reading process. A student who is confident in their abilities believes they can
successfully read even challenging texts, resulting in a higher level of willingness toward reading
(Henk et al., 2012). In this context, students with a high sense of self-efficacy regarding reading
persist in the reading activity, regardless of how difficult the text might be. On the other hand,
students with a low sense of self-efficacy tend to avoid reading activities.

Curiosity and interest are key components of intrinsic motivation toward reading material.
Reading is more than just a technical skill; it is a process shaped by an individual's curiosity for
knowledge and desire to learn (Baker, 2003). In this process, students' interactions with reading
materials and their interest in these materials are critically important for the development of their
reading skills. External goals such as achieving high grades, receiving positive evaluations from
teachers, or competition are also among the factors influencing students' reading motivation (Baker,
2003).

The social dimension refers to the concept of reading as a social activity, emphasizing interactions

such as sharing what one has read and meeting the expectations of others (Baker & Wigfield, 1999).



When students engage in reading activities within a social context, their desire to share and the

interactions involved in this process play a role in enhancing their reading motivation.

Reading motivation is a multidimensional construct shaped by both intrinsic and extrinsic
factors. The dynamics of this structure can vary based on an individual's personal interests, social
environment, and intrinsic drives toward reading activities. Intrinsic motivation is directly related
to the personal satisfaction and enjoyment that individuals derive from the act of reading (Ryan &
Deci, 2000). Students' commitment to the reading process encourages them to dedicate more time

to learning, which in turn contributes to the development of their reading skills (Guthrie, 2013).

External sources of motivation for students include evaluations from their teachers,
support from their parents, and competition within their social environment. While such external
rewards can be effective in encouraging students to engage in reading activities in the short term,
for the sustainability of reading habits in the long term, these external motivations need to be
transformed into intrinsic motivation (Sahrang, 2015). Enhancing students' levels of intrinsic
motivation will lead them to perceive reading as an enjoyable activity, thereby contributing to long-

term success.

In summary, reading is a complex and demanding cognitive activity, with motivation
being one of its essential dimensions. Reading motivation presents itself as a multidimensional
construct that can be developed or transformed. In this context, determining the motivation levels
of students is considered important. The aim of the study is to develop a scale to measure the
reading motivation levels of students aged 8-10. During the research process, various factors
influencing reading motivation were examined, leading to the creation of a new scale. This scale
aims to determine the reading motivation levels of students in the 8-10 age range and to contribute
to the planning of educational interventions based on their needs. The steps followed in line with
the research objectives are presented in detail under the heading "Development Process of the

Reading Motivation Scale" in the methodology section.
METHOD

This study aims to develop a valid and reliable measurement tool to determine the reading
motivation levels of students aged 8-10. To achieve this goal, the steps followed in the scale
development process, the study group, data collection, data analysis, and adherence to ethical

guidelines are detailed below.
Development Process of the Reading Motivation Scale

The research involves several stages designed to align with its purpose (Seger, 2015; Erkus,

2016). The steps followed in this research process are explained below.
Literature Review and Needs Assessment

In developing the scale, a thorough review of the national and international literature was
conducted, and the existing reading motivation scales (Baker & Scher, 2002; Coddington & Guthrie,
2009; De Naeghel et al., 2012; Gambrell et al., 1996; Gomes & Boruchovitch, 2015; Henk et al., 2012;
fleri, 2011; Malloy et al., 2013; McKenna et al., 2012; Schutte & Malouff, 2007; Wigfield & Guthrie,
1997; Yildiz, 2010) were carefully examined. The use of these scales in different societies in the
international literature is only possible after adaptation studies tailored to the specific cultural

context. It was considered that changes in societal, cultural, educational systems, and individual



needs since the adaptation of these scales to our culture might affect their validity. In this context,
aneed was identified for a valid and reliable measurement tool to determine the reading motivation

levels of students aged 8-10.

Item Pool Development

In the development of the scale, the structure developed by Guthrie and Wigfield (1997)
and later refined by Wang and Guthrie (2004) through new analyses, consisting of eight dimensions
and two factors, was used as the foundation. In this context, a total of 14 items were prepared for
the sub-dimensions of intrinsic motivation, including curiosity (4 items), interest (4 items), and
preference for challenge (6 items). For the sub-dimensions of extrinsic motivation, a total of 13 items
were developed, covering recognition (3 items), grades (2 items), competition (3 items), social (3
items), and compliance (2 items).

Based on the finding that it is challenging for elementary school students to choose from a
large number of options (Case & Khanna, 1981; Gambrell et al., 1996), four response options were
provided for each item. The response options on the scale were arranged as follows: "never,
sometimes, often, always." To address potential issues like marking without reading during the
response process, some items were reverse-coded. Additionally, the items prepared for all
dimensions were presented in a mixed order. The distribution of items in the item pool according
to the dimensions of reading motivation is presented in Table 1.

Table 1. Specification Table Indicating the Dimensions of Items in the Item Pool

Reading Motivation Sub-dimensions Item
Dimensions
Curiosity 1,5,12,19
Intrinsic Motivation Interest 3,13,15,17
Zoru Preference for Challenge 10, 14, 21, 22, 24, 26
Recognition 7,9,16
Grades 6, 23
Extrinsic Motivation Competition 20, 25, 27
Social 4,8,18
Compliance 2,11

Expert Review

The items in the item pool were reviewed by 7 classroom teachers, 1 Turkish language
teacher, 1 literature teacher, and 3 academics (Professors). Experts were asked to evaluate the
questions in terms of scope, content, and suitability for the grade level. The data obtained from

these 12 experts were analyzed using the Lawshe (1975) technique.

Initial Formation of the Scale

Based on expert feedback, 2 items were removed from the scale, and 5 items were revised.
A draft scale consisting of a total of 25 items aimed at measuring reading motivation was prepared.

Preliminary Trial

After revising the scale items, they were read aloud to two students with average grades in
Turkish (one fourth-grade student and one fifth-grade student), and the students were asked to
explain what they understood from each item. The method of reading aloud and explaining the

understood content is used to check the appropriateness of the scale items for the student level



(Roettger et al., 1979). Following this step, the scale was administered by the researcher to 15
students (from third, fourth, and fifth grades). It was observed that there were no issues during the
administration and that all items were completed by the students within 5 to 15 minutes, leading
to the pilot application stage.

Pilot Study

The pilot study was conducted with 112 fourth-grade students (from four elementary
schools) selected through maximum variation sampling from four central districts of Diyarbakir
province, representing different socioeconomic levels. The data obtained from the pilot study were
analyzed, and the preliminary reliability coefficient (Cronbach's Alpha) of the scale was determined
to be .81.

Expert Review

During the research process, feedback was obtained from the same group of experts at
different times. The data gathered from the 12 experts were analyzed using the Lawshe (1975)
technique. In this technique, expert evaluation forms are structured to rate each item as "the item

"non

measures the intended construct,” "the item is related but unnecessary,” or "the item does not
measure the intended construct." According to this technique, if more than half of the experts
indicate that an item "measures the intended construct,” it is considered to have content validity.
Thus, the degree to which the measurement tool can assess the conceptual construct is preliminarily

evaluated by experts (Giirbiiz & Sahin, 2018).

In this study, the ratings in the Lawshe (1975) technique were modified to "Appropriate,"
"Appropriate but Needs Revision," and "Should be Removed." Similar modifications were also
made by Simsek and Alisinanoglu (2013), and Yesilyurt and Capraz (2018). Four of the 12 experts
identified issues with either the items themselves or their response options in a total of seven items.
Two items (competition and preference for challenge) could not be revised and were removed from
the draft scale, while the response options for five items were adjusted by the researcher and
presented to the experts for review. As a result, a draft scale consisting of a total of 25 items aimed
at measuring the reading motivation levels of students aged 8-10 was prepared. The pilot
applications of the draft form were conducted, and the data obtained were analyzed. The results of
the analysis were shared with the expert panel consulted during the study. Based on the experts'

feedback, the scale was enhanced with visual elements.
Determining the Structural Features of the Scale

The final form of the draft scale was refined after obtaining a second round of expert
feedback. The draft scale was administered to 432 students from various socioeconomic
backgrounds and grade levels for validity and reliability analyses. The collected data were examined
using statistical analyses to determine the structural features of the scale.

Data Collection

Data collection was challenging due to the conditions imposed by the pandemic. Since
students attended face-to-face education only two days a week, some school administrators did not
permit the researcher to conduct data collection activities. The researcher contacted the teachers,
provided them with information about the study, and requested their support. The Reading
Motivation Scale was administered in the classes of volunteer teachers with the consent of both



students and their families, on dates and times determined by the teachers. Some of the scales were
administered under the supervision of the teachers, while others were overseen by the researcher.

No issues were encountered during the administration process.

Study Group

To determine the validity and reliability of the developed scale, it is essential to apply a
sample that represents the population. The literature suggests that the sample size should be at
least five, ten, or fifteen times larger than the number of items in the scale (Bryman & Cramer, 2001,
cited in Seger, 2015; Nunally, 1978; Gorush, 1983, cited in Delice & Ergene, 2015). In this context, the
study group consisted of 432 students from 9 schools (6 elementary schools and 3 secondary
schools) located in the central districts of Diyarbakir province, selected using the maximum
variation sampling method. To ensure that the study results reflect the population, students from
different socioeconomic backgrounds and grade levels were included. The distribution of the
students' demographic characteristics reached within the scope of the study is presented in Table
2.

Table 2. Demographic Characteristics of the Study Sample Group

Demographic Characteristics N %
Gender
Female 225 52.1
Male 207 47.9
Socioeconomic Level
Lower 151 35
Middle 120 27.8
Upper 161 37.2
Grade Level
Third Grade 73 16.9
Fourth Grade 252 58.3
Fifth Grade 107 24.8

As seen in Table 2, of the 432 students who participated in the study, 225 (52.1%) were female,
and 207 (47.9%) were male. The sample consisted of 73 (16.9%) third-grade students, 252 (58.3%)
fourth-grade students, and 107 (24.8%) fifth-grade students. Additionally, 37.2% of the students
were from the upper socioeconomic level, 27.8% from the middle level, and 35% from the lower
socioeconomic level.

Ethics Committee Approval Document

This study was approved as ethically appropriate by the Ethics Committee of Social and
Human Sciences Research at Istanbul University-Cerrahpasa, with the decision number 87084
dated 14/12/2020.

FINDINGS

In this study, a Reading Motivation Scale, which has undergone validity and reliability
testing, was developed to determine the reading motivation levels of students aged 8-10.

Findings Related to Validity Studies

During the applications, it was observed that Item 23 (the item related to book exams) was
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not applicable in some classes and was not answered by the students. Therefore, it was decided to
remove this item from the draft scale. The descriptive statistical values of the data obtained from

the administration of the draft scale are presented in Table 3.

Table 3. Descriptive Statistical Values of the Reading Motivation Scale

Istatistik SS
Mean 3.2866 0.019
Intrinsic Motivation Skewness -0.559 0.117
Kurtosis 0.085 0.234
Mean 3.5156 0.017
Extrinsic Motivation Skewness -0.865 0.117
Kurtosis 0.783 0.234

As seen in Table 3, the kurtosis and skewness values are .085 and -.559 for the intrinsic
motivation dimension, and .783 and -.865 for the extrinsic motivation dimension, respectively. This
finding indicates that the distribution is normal (Tabachnick & Fidell, 2013). To determine the
preliminary reliability of the draft scale, the Cronbach's Alpha reliability coefficient was calculated.
The Cronbach's Alpha value was found to be .76, indicating that the scale is a reliable measurement
tool (Alpar, 2013).

The item-total correlation was examined to explain the relationship between the scores
obtained from the items and the total score of the scale. The data related to the item-total correlation
obtained from the administration of this scale are presented in Table 4.

Table 4. Item-Total Correlations of the Reading Motivation Scale

Item Corrected Item-Total Correlation
curiosityl 150
compliance? .340
interest3 392
social4 290
curiosity5 324
grades6 427
recognition? 397
social8 404
recognition9 303
preferenceforchallenge10 276
compliancell 114
curiosity12 435
interest13 .383
preference for challengel4 320
interest15 352
recognition16 420
interest17 461
sociall8 .340
curiosity19 293
competition20 390
preference for challenge21 293
preference for challenge22 229
preference for challenge24 394
competition25 ,028




Erkus (2016) describes the proper approach in the scale development

process as follows:

“Even if analyses begin directly with Confirmatory Factor Analysis (CFA), this
does not imply validation of the structure; the correct approach is to individually
apply exploratory factor analytical techniques, examining each rotation method
separately, and repeatedly removing each item while considering its semantic
structure, almost as if to 'sniff out’ or ‘read’ what the statistical values 'are trying

to say,” in order to reveal the structure of the scale.”

During the analyses for this scale, items 1, 11, 21, 22, and 25 were removed. The subsequent

steps taken after the removal of these items are detailed in the structural features of the scale.
Structural Features of the Reading Motivation Scale

In the data obtained from the initial application of the scale, the Kaiser-Meyer-Olkin (KMO)
test and Bartlett's test, which assess sample adequacy, were examined first. The KMO value for this
scale was found to be .818, and the result of Bartlett's test was determined to be significant (p <.05,
df = 171). This finding indicates that the data obtained from the scale are suitable for conducting
Exploratory Factor Analysis (Biiyiikoztiirk et al., 2014).

Items 1, 11, 21, 22, and 25, which had very low factor loadings, were excluded from the
factor analysis. During construct validity, orthogonal rotation was applied. The analyses revealed

that the scale has a five-factor structure.

Eigenvalues
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Figure 1. Scree Plot Graph of the Factor Structure.

As a result of the factor analysis, the scale demonstrated a five-factor structure, as shown
in Figure 1. The factors within the structure were identified, and then the item loadings on these
factors were examined. It was observed that 13 items had loadings on more than one sub-
dimension. Therefore, a principal component analysis with a criterion of eigenvalue greater than 1
was performed, followed by a varimax rotation (25) on the remaining 19 items. As a result, the scale



was confirmed to retain its five-factor structure, with one item (item 20) not loading on any sub-
dimension.

Table 5. Results of the Exploratory Factor Analysis (EFA) and Reliability Analysis of the Reading
Motivation Scale

Dimension 1 2 3 4 5 Variance% Cronbacha
Approval
i9 .73
i16 .67 % 11.35 .65
i6 .66
i7 .55
Curiosity
i15 .74
i13 .65 %11.02 .60
i2 .58
i19 .57
Interest
i12 71
i5 .66 %9.92 .60
i17 .59
i3 45
Challenge
i14 .73
i10 .68 %9.52 .60
i24 .59
Social
i8 72
i4 .67 %9.43 .59
118 .66

Total %51.24 .78

Upon examining Table 5, it is observed that the reading motivation scale, consisting of 18
items, has a five-factor structure. The factor loadings of the 18 items range from a minimum of .45
to a maximum of .74. All factors in the scale account for 51.24% of the total variance. The Cronbach's
Alpha (o) value for the entire scale was determined to be .78. Additionally, the internal consistency
coefficients for all sub-dimensions of the reading motivation scale were calculated as follows:
Curiosity, a = .60; Interest, a = .60; Approval, a = .65; Social, ot = .59; and Challenge, o = .60.

In the scale development process, if Confirmatory Factor Analysis (CFA) is to be conducted
following Exploratory Factor Analysis (EFA), the finalized scale needs to be administered to a new
sample. Otherwise, conducting CFA with the existing data has no significance (Erkus, 2016). The
global pandemic and the transition to remote learning as a consequence made it challenging to
reach students. It was particularly difficult to reach students who attended school only two days a
week and spent less time in school than usual, and to administer the scale to them. For this reason,
reliability calculations using CFA and the test-retest method could not be performed for the scale,
which was finalized with 18 items. Additionally, it is known that CFA is used to examine the

structure of a developed scale or to test whether the structural integrity of the scale is preserved



when adapted to a different culture (Seger, 2015).
Scoring and Interpretation of the Reading Motivation Scale

The Reading Motivation Scale, consisting of 18 items created in a Likert style, uses a scoring
system where, for 12 items that are not reverse-coded, responses of "Never" receive 1 point,
"Sometimes" receive 2 points, "Often" receive 3 points, and "Always" receive 4 points. For the six
reverse-coded items (items 9, 11, 12, 13, 17, and 18), the scoring is reversed: "Never" receives 4
points, "Sometimes" receives 3 points, "Often" receives 2 points, and "Always" receives 1 point. A
participant's total score on the scale is calculated by summing the points obtained from each item.
Certain steps have been followed in interpreting the total score obtained by the participant from
the scale.

For the interpretation of the scores obtained from the scale, five levels have been
established: "very low, low, medium, high, and very high." The difference between the maximum
score (72) and the minimum score (18) obtainable from the scale is divided by 5 (since five levels
are defined). This quotient is then added to the minimum score (18) to determine the score range
for the "very low" level (Bektas et al., 2021). The score ranges for reading motivation levels are
presented in Table 6.

Table 6. Score Range for Reading Motivation Levels

Level Score Range
Very Low 18-28*
Low 29-39*
Medium 40-50*
High 51-61*
Very High 62-72%

*: To express the score ranges in whole numbers, the result of the 54/5 calculation was rounded to 10. The score ranges were determined
by taking approximate values.

As seen in Table 6, an increase in the total score obtained from the scale indicates a higher

level of reading motivation in the participant.

DISCUSSION, CONCLUSION and RECOMMENDATIONS

The aim of this study was to develop a Likert-type scale to determine the reading motivation
levels of students aged 8-10. Likert-type scales are developed to collect information on specific
topics (Tezbasaran, 2008). These scales are frequently used in many fields, such as educational
sciences and social sciences, due to the convenience they provide in practice (Spector, 1992;
Edmondson, 2005).

During the scale development process, the findings obtained largely aligned with the results
of significant studies in the literature. In particular, the intrinsic and extrinsic motivation structures
of the scale were based on the motivation theory of Wigfield and Guthrie (1997), and the alignment
of this structure with the theoretical framework was confirmed. Wigfield and Guthrie's studies
emphasized that reading motivation is a multidimensional construct, with intrinsic motivation

playing a crucial role in enhancing reading performance (Wigfield & Guthrie, 1997).

Based on the finding that elementary school students have difficulty choosing from a large
number of options (Case & Khanna, 1981; Gambrell et al.,, 1996), four response options were

determined for each item in the scale. These options were arranged as "never, sometimes, often,
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always" and were supported with visual aids to facilitate students' understanding. A review of the
literature reveals that a similar approach was applied in the study by McKenna and colleagues
(2012), in which they evaluated middle school students' reading attitudes. In that study, four levels
of classification were used for response options to simplify the students' answering process
(McKenna et al., 2012). Additionally, in the Reading Motivation Profile scale developed by Malloy
and colleagues (2013) for students in grades 2 to 6, a four-option system was employed to prevent
indecisive responses and obtain clearer feedback from students. In this context, it can be said that
the four-option response system is an effective method for facilitating students' decision-making
processes and reducing ambiguity in responses. Consequently, the preference for the four-option
approach in this study can be justified by similar studies in the literature and aims to enhance the

accuracy of the measurement process.

During the scale development process, the scale development steps recommended by Erkus
(2016) and Seger (2015) were taken as references. In this context, the research involved identifying
needs, reviewing the relevant literature, creating an item pool, and preparing a draft scale based on
expert feedback. The preliminary reliability coefficient (Cronbach's Alpha) of the draft scale was
determined to be .81. This finding indicates that the preliminary reliability calculated for the scale
is sufficient (Biiyiikoztiirk, 2020) and that Exploratory Factor Analysis (EFA) can be conducted to
determine the scale's structural features and investigate its construct validity (Can, 2014).

For EFA, the sample adequacy was first tested using the Kaiser-Meyer-Olkin (KMO) test and
Bartlett's test. The KMO value was found to be .818 (.818 > .60), and the result of Bartlett's test was
determined to be significant (p <.05, df =171). As a result of the EFA, a scale with 18 items and five
factors was obtained. The first factor was named the Approval Dimension of Reading, the second
factor the Curiosity Dimension of Reading, the third factor the Interest Dimension of Reading, the
fourth factor the Challenge Dimension of Reading, and the fifth factor the Social Dimension of
Reading. These factors reflect the intrinsic and extrinsic dimensions of reading motivation. The
study aligns with the reading motivation scale developed by Naeghel et al. (2012), which is two-

dimensional (intrinsic motivation, extrinsic motivation).

Another study in the literature that reveals the multidimensional structure of reading
motivation was conducted by Henk et al. (2012). In that study, the scale consisted of four main
dimensions assessing reading motivation, named "Progress, Observational Comparison, Social
Feedback, and Physiological States." The Progress dimension addresses how students perceive their
development in reading skills, while the Observational Comparison dimension considers how they
compare these skills with those of their classmates. Social Feedback includes students' perceptions
of the feedback they receive from their surroundings, while the Physiological States dimension aims

to measure the internal states and emotional responses students experience during reading.

The factor loadings of the items in the reading motivation scale range from .45 to .74. The
five factors in the scale explain 51.24% of the total variance. The homogeneity (internal consistency)
of the items in the scale is determined by calculating the Cronbach's Alpha (a) reliability coefficient
(Tezbasaran, 2008). For this scale, a = .78 was calculated. Additionally, the internal consistency
coefficients of all sub-dimensions of the scale were examined. As a result, the Cronbach's Alpha
reliability coefficients for the sub-dimensions were found to range between .59 and .65. Similar
values for internal consistency coefficients have been observed in other studies (Y1ldiz, 2010; Baker
& Scher, 2002).
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A participant's score on the reading motivation scale is calculated by summing the points
obtained from each item. An increase in the total score can be interpreted as an increase in the

individual's reading motivation.

The findings obtained from the data analysis indicate that the developed scale is a valid and
reliable measurement tool. The current state of the sub-dimensions and item distributions of the

18-item scale is presented below.
Approval Dimension of Reading: Items 5, 6, 7, and 8.
Curiosity Dimension of Reading: Items 1, 11, 13, and 17.
Interest Dimension of Reading: Items 2, 4, 10, and 15.
Challenge Dimension of Reading: Items 9, 12, and 18.
Social Dimension of Reading: Items 3, 14, and 16.

The developed scale is provided in Appendix 1. As previously emphasized, Exploratory
Factor Analysis (EFA) was conducted to provide evidence of the construct validity of the scale. In
another study, new evidence of the construct validity of the scale could be obtained by collecting
data from a different but similar sample and conducting Confirmatory Factor Analysis (CFA).
Additionally, using the developed scale, the reading motivation levels of students from different
grade levels (3rd, 4th, and 5th) can be determined, and new studies can be conducted to address
students' needs.
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GIRiS

Okuma, bireyin ¢evresinden anlam ¢ikarmasini saglayan, birgok bilissel, dilsel ve duyussal
unsuru kapsayan karmasik bir zihinsel siirectir (Koda, 2007; Coskun, 2002; Ozdemir, 2018). Bu
siireg, dilbilimsel beceriler, okuma stratejileri ve bireyin okuma siirecine yonelik motivasyonu gibi
¢ok yonlii unsurlar1 igermektedir. Fonetik farkindalik, kelime tamima, kelime hazinesi ve
okudugunu anlama gibi temel okuma becerileri, okumanin teknik boyutlarini olustururken,
motivasyon, bu becerilerin etkin kullanimini belirleyen 6nemli bir faktor olarak kabul edilmektedir
(Guthrie, 2013; Akyol, 2015; Cambria & Guthrie, 2010). Ogrencilerin okuma motivasyonu, onlarin
okuma etkinliklerini siirdiirme, okuma siirecinden keyif alma ve okuma aliskanliklarin gelistirme

agisindan kritik bir bilesen olarak 6ne ¢ikmaktadir.

Motivasyon, genel anlamda, bireyin belirli bir davramisi baslatmasin ve siirdiirmesini
saglayan igsel ve dissal bir giidii olarak tanimlanmaktadir (Kaya, 1995). Okuma motivasyonu,
bireyin okumaya karsi gelistirdigi i¢sel ve dissal motivasyon faktorlerini kapsamakta ve
ogrencilerin okuma becerilerinin yani sira okuma aligkanliklarini dogrudan etkilemektedir
(Wigfield & Guthrie, 1997). Igsel motivasyon, bireyin okuma etkinligine duydugu kisisel ilgi ve
meraktan kaynaklanmaktadir. Digsal motivasyon ise 6diil, onay, rekabet gibi dissal kosullar

araciligiyla bireyin motive olmasini ifade etmektedir (Ryan & Deci, 2000).

Wang ve Guthrie (2004) tarafindan yapilan arastirma, okuma motivasyonunun dokuz
farkli boyutunu ortaya koymustur. Bunlar arasinda ilgi ve merak, baghlik (adanmighk), 6z-
yeterlilik, rekabet, onaylanma ve sosyal etkilesim yer almaktadir. Bu boyutlar, 6grencilerin okuma
stireclerindeki duygusal ve sosyal motivasyonlarini anlamak agisindan 6nemli ipuglar
sunmaktadir. Ayn1 zamanda, Wigfield ve Guthrie (1997) de okuma motivasyonunu 11 farkh
boyutta inceleyerek, 6grencilerin okuma motivasyonlarini gelistirmede 6z-yeterlik, merak, onay ve

sosyal etkilesim gibi bilesenlerin 6nemine dikkat cekmistir.

Oz-yeterlik (Bandura, 1977), bireyin kendi becerilerine olan giiveniyle ilgilidir ve okuma
stireglerinde de 6nemli bir yer tutmaktadir. Kendine giivenen bir 6grenci, zorlayict metinleri bile
basariyla okuyabilecegine inanmakta ve okuma siirecine yonelik istekliligi daha yiiksek diizeyde
olmaktadir (Henk vd., 2012). Bu baglamda, okuma konusunda 6z-yeterlik algis1 yiiksek olan
ogrenciler, metin ne kadar zorlayici olursa olsun okuma eylemine devam etmektedir. Oz-yeterlik

algisi diisiik olan 6grenciler ise okuma etkinliklerinden kaginma egilimi gostermektedir.

Merak ve ilgi unsurlari, okuma materyaline duyulan i¢sel motivasyonun o6nemli
bilesenlerindendir. Okuma, yalnizca teknik bir beceri olmanin 6tesinde, bireyin bilgiye olan meraki
ve Ogrenme istegiyle sekillenen bir siiregtir (Baker, 2003). Bu stirecte, Ogrencilerin okuma
materyalleriyle etkilesimleri ve bu materyallere duyduklari ilgi, okuma becerilerini gelistirmeleri
agisindan kritik onem tasimaktadir. Yiiksek not alma, 6gretmen tarafindan olumlu degerlendirilme
veya rekabet gibi digsal hedefler, 6grencilerin okuma motivasyonlarini etkileyen diger faktorler

arasinda yer almaktadir (Baker, 2003).

Sosyal boyut ise, okumanin sosyal bir etkinlik oldugu ve bireyin okuduklarin1 paylasma,
bagkalarinin beklentilerini karsilama gibi sosyal etkilesimlere dayandigin ifade etmektedir (Baker

& Wigfield, 1999). Ogrenciler, okuma etkinliklerini sosyal bir baglamda gergeklestirdiklerinde,
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baskalariyla paylasma istegi ve bu paylasim siirecindeki etkilesim, okuma motivasyonlarini artirict

bir rol oynamaktadir.

Okuma motivasyonu hem ig¢sel hem de digsal faktorler tarafindan sekillendirilen ¢ok
boyutlu bir yapidadir. Bu yapimin dinamikleri, bireyin kisisel ilgileri, sosyal ¢evresi ve okuma
etkinliklerine yonelik igsel giidiileri dogrultusunda degisiklik gosterebilmektedir. Igsel
motivasyon, bireyin okuma etkinli§inden aldig1 kisisel tatmin ve keyif ile dogrudan iligkilidir
(Ryan & Deci, 2000). Ogrencilerin okuma siireclerine olan bagliliklari, grenme siireglerine daha
fazla zaman ayirmalarini saglarken, bu baglilik, onlarin okuma becerilerini gelistirmelerine katki
sunmaktadir (Guthrie, 2013).

Ogrencilerin digsal motivasyon kaynaklar1 arasinda, 6gretmenlerinin degerlendirmeleri,
ebeveynlerinden aldiklar1 destek ve sosyal gevrelerindeki rekabet yer almaktadir. Bu tiir digsal
odiiller, 6grencilerin kisa vadede okuma eylemini gerceklestirmeleri icin etkili olabilirken, uzun
vadede okuma aligkanliklarini siirdiirebilmeleri i¢in bu digsal motivasyonlarin i¢sel motivasyona
doniistiiriilmesi gerekmektedir (Sahrang, 2015). Ogrencilerin igsel motivasyon diizeylerini
ylikseltmek, onlarin okuma siirecini keyifli bir etkinlik olarak gdrmelerini saglayacak ve bu da

uzun vadeli basariya katki sunacaktir.

Ozetlemek gerekirse okuma; karmasik, zahmetli bir zihinsel eylemdir. Bu eylemin bir
boyutunda motivasyon bulunmaktadir. Okuma motivasyonu ¢ok boyutlu, gelistirilen veya
donitstiiriilebilen bir yap: gostermektedir. Bu baglamda Ogrencilerin motivasyon diizeylerini
belirlemek o©nemli goriilmektedir. Aragtirmada, 8-10 yas arahfindaki ogrencilerin okuma
motivasyon diizeylerini belirlemeye yonelik bir Olcek gelistirmek amaglanmistir. Arastirma
siirecinde, gesitli faktorlerin okuma motivasyonu tizerindeki etkileri incelenmis ve yeni bir dlgek
olusturulmusgtur. Bu 6l¢ek, 8-10 yas arahigindaki 6grencilerin okuma motivasyon diizeylerini
belirleme ve egitsel miidahalelerin, ihtiya¢ dogrultusunda planlanmasma katki sunmayi
hedeflemektedir. Aragtirma amaci dogrultusunda izlenen adimlar Okuma Motivasyonu Olgeginin

Geligtirilmesi Siireci Baghg: ile yontem boliimiinde detayl bir sekilde sunulmustur.

YONTEM

Bu arastirma, 8-10 yas araligindaki 6grencilerin okuma motivasyon diizeylerini belirlemeyi
amagclayan gecerli ve giivenilir bir Olgme aract gelistirmeyi amaglamaktadir. Bu amag
dogrultusunda, dlgegin gelistirilme siirecinde izlenen adimlar, arastirmanin ¢alisma grubu, veri

toplama, veri analizi ve etik kurallara uygunluk asagida detaylandirilmistir.
Okuma Motivasyonu Olgeginin Gelistirilmesi Siireci

Arastirma, amacina uygun olacak bi¢imde bir¢ok asamay1 icermektedir (Seger, 2015; Erkus,

2016). Bu arastirma siirecinde izlenen adimlar asagida agiklanmistir.
Alanyazin tarama ve ihtiya¢ belirleme

Olgegin gelistirilmesinde &ncelikle ulusal ve uluslararasi alanyazin taranmis ve gelistirilen
okuma motivasyonu olgekleri (Baker & Scher,2002; Coddington & Guthrie, 2009; De Naeghel vd.,
2012; Gambrell vd., 1996; Gomes & Boruchovitch, 2015; Henk vd., 2012; ileri, 2011; Malloy vd., 2013;
McKenna, vd., 2012; Schutte & Malouff, 2007; Wigfield & Guthrie 1997; Yildiz, 2010) dikkatle

incelenmistir. Uluslararasi alanyazinda bulunan 6lgeklerin farkl: toplumlarda kullanim, o toplum
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icin yapilan uyarlama c¢alismalarindan sonra olanakli olmaktadir. Mevcut Olgeklerden,
kiiltiirlimiize uyarlanan ve pek ¢ok aragtirmada kullamilan o&lgeklerin uyarlandigi tarihten
giiniimiize toplumsal, kiiltiirel, egitim sistemleri ve bireylerin ihtiyaclarinda meydana gelmis olan
degisimlerin 6lgegin gecerliligine etki edebilecegi diistiniilmiistiir. Bu baglamda 8-10 yas araliginda
bulanan 6grencilerin okuma motivasyon diizeyini belirlemek i¢in gegerli ve giivenilir bir 6l¢me

aracimna ihtiya¢ duyulmustur.
Madde havuzu olusturma

Olgegin gelistirilmesinde, Guthrie ve Wigfield (1997) tarafindan gelistirilen ve daha sonra
Wang ve Guthrie’nin (2004) yaptiklar1 yeni analizlerle sekiz boyut ve iki faktorden olusan yap:
temel alinmistir. Bu baglamda igsel motivasyonun alt boyutlarina iliskin; merak 4, ilgi 4 ve zoru
tercih 6 olmak iizere toplam 14 madde hazirlanmistir. Digsal motivasyonun alt boyutlarina iligkin
ise taninma 3, not 2, rekabet 3, sosyal 3 ve uyum 2 olmak iizere toplam 13 madde hazirlanmistir.

Tlkokul 6grencilerinin daha fazla secenek arasindan tercih yapmalarinin zor oldugu (Case
& Khanna, 1981; Gambrell vd., 1996) bulgusuna dayanarak her madde icin dort secenek yazilmistir.
élgekte secenekler; “hicbir zaman, bazen, genellikle, her zaman” bic¢iminde diizenlenmistir.
Yanitlama siirecinde yasanabilecek okumadan isaretleme gibi olasi bir probleme kars: bazi
maddeler ters kodlanmistir. Ayrica tiim boyutlar i¢in hazirlanan maddeler karisik bir bicimde
siralanmigtir. Madde havuzunu olugturan maddelerin okuma motivasyon boyutuna gore dagilimi

Tablo 1’de verilmistir.

Tablo 1. Madde Havuzunu Olusturan Maddelerinin Ait Oldugu Boyutlari Gésteren Belirtke Tablosu

Okuma motivasyonu Alt boyutlar Madde
boyutlar:
Merak 1,5,12,19
Igsel motivasyon fgi 3,13,15,17
Zoru tercih 10, 14, 21, 22, 24, 26
Taninma 7,9,16
Not 6,23
Dissal motivasyon Rekabet 20, 25, 27
Sosyal 4,8,18
Uyum 2,11

Uzman goriisii alma

Madde havuzunu olusturan maddeler 7 sinif 6gretmeni, 1 Tiirk¢e 6gretmeni, 1 edebiyat
Ogretmeni ve 3 akademisyen (Prof. Dr.) tarafindan incelenmistir. Uzmanlardan sorular1 kapsam,
icerik ve siuf diizeyine uygunluk agisindan incelemeleri istenmistir. 12 uzmandan elde edilen
veriler Lawshe (1975) teknigi kullanilarak analiz edilmistir.

Olcege ilk seklini verme

Uzman goriisleri dogrultusunda 2 madde oOlgekten cikarilmis ve 5 madde goézden
gegirilerek diizenlenmistir. Okuma motivasyonunu 6lgmeye yonelik toplam 25 maddeden olusan

taslak 6l¢ek hazirlanmugtir.

On deneme
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Olgek maddeleri gozden gegirilip diizeltildikten sonra Tiirkge ders notu orta diizeyde olan
2 ogrenciye (1 dordiincii siuf, 1 besinci sinif) Slgek sesli okutulmus ve her bir maddeden ne
anladiklar1 sorulmustur. Sesli okutma ve anlasilanlarin anlatilmasi yontemi, 6lgek maddelerinin
Ogrenci seviyesine uygunlugunu kontrol etmek icin kullanilmaktadir (Roettger vd., 1979). Bu
asamadan sonra Olcek 15 (3., 4. ve 5. siuf diizeyinden) &grenciye arastirmact tarafindan
uygulanmistir. Uygulamalar sirasinda herhangi bir problemin yasanmadigy, tiim maddelerin 5 - 15

dakika araliginda 6grenciler tarafindan yanitlandig: goriiliince pilot uygulamaya gegcilmistir.
Pilot uygulama

Diyarbakir ilinde farkli sosyoekonomik gelir diizeyine sahip 4 merkez ilgeden maksimum
gesitlilik ornekleme yontemi ile secilen 4. sinif diizeyinde 112 &grenci (dort ilkokuldan) ile pilot
uygulamalar gerceklestirilmistir. Pilot uygulamalardan elde edilen veriler analiz edilmis ve dlgegin

on giivenirlik katsayisi (Cronbach Alpha) katsayisi .81 olarak belirlenmistir.
Uzman goriisii alma

Arastirma siirecinde farkli zamanlarda ayni kisilerden olusan uzman kadrodan goriis
alinmistir. 12 uzmandan elde edilen veriler Lawshe (1975) teknigi kullanilarak analiz edilmistir.
Lawshe (1975) tekniginde uzman goriis formlar1 olusturulurken her bir madde i¢in; “madde
hedeflenen yapiy1 olgiiyor”, “madde yapu ile iligkili ancak gereksiz” ve “madde hedeflenen yapiy1
6lgmiiyor” seklinde bir derecelendirme s6z konusudur. Bu teknige gbre uzmanlarin yarisindan
fazlasinin bir madde icin “madde hedeflenen yapiy1 olgliyor” biciminde goriis belirtmesi o
maddenin igerik gegerligine sahip oldugu anlamina gelmektedir. Boylelikle 6l¢iim aracinin sz
konusu kavramsal yapiy1 6lgebilme derecesi uzmanlarca 6n degerlendirmeye tabi tutulmaktadir

(Giirbiiz & Sahin, 2018).

Bu arastirmada Lawshe (1975) teknigindeki derecelendirmeler; “Uygun”, “Uygun Ancak
Diizeltilmeli” ve “Cikartilmali” bi¢giminde diizenlenmistir. Benzer diizeltmeler Simgek ve
Alisinanoglu (2013), Yesilyurt ve Capraz (2018) tarafindan da yapilmistir. 12 uzmandan 4'ii, toplam
7 maddenin ya kendisinde ya da segeneklerinde sorun tespit etmislerdir. 2 madde (rekabet ve zoru
tercih) diizeltilemedigi icin taslak Olgekten cikarilmis, 5 maddenin secenekleri arastirmaci
tarafindan diizenlenmis ve uzmanlara sunulmustur. Son durumda, 8-10 yas araliginda bulunan
ogrencilerin okuma motivasyon diizeylerini 6l¢meye yonelik, toplam 25 maddeden olusan taslak
Olcek formu hazirlanmistir. Taslak formun pilot uygulamalar: yapilmis ve elde edilen veriler analiz
edilmistir. Analiz sonuglar1 arastirma kapsaminda goriis alinan uzman kadro ile paylasilmistir.

Uzman goriisleri dogrultusunda olgek gorsellerle desteklenmistir.
Olcegin yapisal 6zelliklerini belirleme

Taslak 6lgegin nihai formu, ikinci kez uzman goriisii alindiktan sonra netlestirilmistir.
Gegerlik ve giivenirlik analizleri icin farkli sosyoekonomik gelir ve sif diizeylerinden 432
Ogrenciye taslak 6lgek uygulanmis ve elde edilen veriler istatistiksel analizlerle incelenerek 6l¢egin

yapisal ozellikleri belirlenmistir.
Verilerin Toplanmasi

Veri toplama, salgin hastalik kosullarinda giicliikle gergeklestirilmistir. Ogrenciler haftada

iki giin yiiz ylize egitim aldiklar1 icin kimi okul yoneticileri arastirmacinin veri toplama
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faaliyetlerini uygun bulmamislardir. Arastirmaci, 6gretmenlerle iletisime gecip arastirmaya iliskin
bilgi vererek destek olmalarimi istemistir. Okuma motivasyonu oOlgegi, goniillii 6gretmenlerin
smiflarinda 6grenci ve ailelerin onayiyla, 6gretmenlerin belirledigi giin ve saatte uygulanmisgtir.
Olgeklerin bir kism1 gretmenlerin gozetiminde, diger bir kismu ise arastirmacinin gézetiminde

uygulanmistir. Uygulama sirasinda herhangi bir sorunla karsilasilmamistir.
Calisma Grubu

Gelistirilen 0lgegin gecerligi ve giivenirliginin belirlenmesi amaciyla evreni temsil edecek
bir ornekleme uygulanmasi onem tasimaktadir. Alanyazinda 6rneklemin, uygulanan olgekteki
madde sayisinin en az bes, on ya da on bes kat1 biiyiiklii§iinde olmas: gerektigi yoniinde goriigler
bulunmaktadir (Bryman & Cramer, 2001, Akt., Seger, 2015; Nunually, 1978; Gorush, 1983, Akt.,
Delice & Ergene, 2015). Bu baglamda arastirmanin calisma grubunu Diyarbakir ili merkez
ilcelerinde bulunan, maksimum cesitlilik ornekleme yontemi ile secilen 9 okulda (6 ilkokul- 3
ortaokul) Ogrenim goren 432 Ogrenci olusturmaktadir. Arastirma sonuglarinin, evreni
yansitabilmesi igin farkli sosyoekonomik gelir ve simif diizeyinden Ogrencilere ulasilmistir.
Aragtirma kapsaminda ulagilan 6grencilerin demografik 6zelliklerine gore dagilimlar: Tablo 2" de

sunulmustur.

Tablo 2. Arastirmanin Orneklem Grubu Demografik Ozellikleri

Demografik 6zellik N %
Cinsiyet
Kiz 225 52.1
Erkek 207 47.9
Sosyoekonomik diizey
Alt 151 35
Orta 120 27.8
Ust 161 37.2
Sinif Diizeyi
Ucgiincii sinuf 73 16.9
Dordiincii sinif 252 58.3
Beginci sinif 107 24.8

Tablo 2’de goriildiigii gibi arastirmaya katilan 432 6grencinin 2251 (% 52.1) kiz, 207’si (%
47.9) erkek, 73"t (% 16.9) 3.smif; 252'si (% 58.3) 4. sinif ve 107’si (% 24.8) 5. smif 6grencilerinden
olusmaktadir. Ayrica 6grencilerin % 37.2’si iist, % 27.8'i orta ve % 35'i alt sosyoekonomik gelir
diizeyindedir.
Etik Kurul izin Belgesi
Bu aragtirma Istanbul Universitesi-Cerrahpasa Sosyal ve Beseri Bilimler Arastirmalari Etik

Kurulu'nun 14/12/2020 tarihinde 87084 say1ili karari ile etik yonden uygun bulunmustur.
BULGULAR

Bu arastirmada, 8-10 yas araligindaki oOgrencilerin okuma motivasyon diizeylerini
belirlemeyi hedefleyen gecerligi ve giivenirligi yapilmis Okuma Motivasyonu Olgegi

gelistirilmistir.
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Gecerlik arastirmalarina iliskin bulgular

Uygulamalar sirasinda 23. maddenin (kitap sinavlarmna iliskin madde) bazi siniflarda
gecerli olmadig1 ve 6grenciler tarafindan yamitlanmadig goriilmiistiir. Bu nedenle, maddenin
taslak Olgekten cikarilmasma karar verilmistir. Taslak Olgegin uygulanmasindan elde edilen

verilere yonelik betimsel istatiksel degerler Tablo 3'te verilmistir.

Tablo 3. Okuma Motivasyonu Olcegi Betimsel Istatistik Degerler

Istatistik SS
Ortalama 3.2866 0.019
Igsel Motivasyon Carpiklik -0.559 0.117
Basiklik 0.085 0.234
Ortalama 3.5156 0.017
Digsal Motivasyon Carpiklik -0.865 0.117
Basiklik 0.783 0.234

Tablo 3’te basiklik (Kurtosis) ve carpiklik (Skewness) degerlerinin sirasiyla, igsel
motivasyon boyutu igin, .085 ve -.559 digsal motivasyon boyutu i¢in ise .783 ve -.865 oldugu
goriilmektedir. Bu bulgu, dagilimin normal oldugunu gostermektedir (Tabachnick & Fidell, 2013).
Taslak Olgegin on giivenirligini belirlemek igin Cronbach Alpha giivenirlik katsayisi
hesaplanmistir. Cronbach Alpha degeri .76 olarak belirlenmistir. Bu bulgu ise dlgegin giivenilir bir
Olcek oldugunu gostermektedir (Alpar, 2013).

Olgekteki maddelerden alinan puanlar ile &lgegin toplam puam arasindaki iligkiyi
acgiklamak i¢in Madde-toplam korelasyonuna bakilmistir. Bu 6lgegin uygulanmasi sonucu elde

edilen Madde-toplam korelasyonuna iliskin veriler Tablo 4’ te sunulmustur.

Tablo 4. Okuma Motivasyonu Olcegi Madde-Toplam Korelasyonlart

Madde Diizeltilmis Madde -Toplam Korelasyonu
merak1 150
uyum?2 .340
ilgi3 .392
sosyal4 290
merak5 324
not6 427
taninma? 397
sosyal8 404
taninma9 .303
zorutercih10 276
uyumll 114
merak12 435
ilgil3 .383
zorutercih14 .320
ilgil5 .352
taninmal6 420
ilgil7 461
sosyall8 .340
merak19 .293
rekabet20 .390
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zorutercih21 293
zorutercih22 .229
zorutercih24 .394
rekabet25 ,028

Erkus (2016) dlgek gelistirme siirecinde dogru olan durumu su bigimde ifade etmektedir;

“Analizlere dogrudan DFA ile baslansa bile bu, yaprmn gecerlenmesi anlami
tasimaz; dogrusu ise aciklayict faktor analitik tekniklerin deyim yerindeyse her
birini ayr1 ayri, dondiirme tekniklerinin her birini ayri ayr1 her madde ¢ikarilip
alindiginda tekrar tekrar ve maddelerin anlamsal yapisima bakarak, adeta
istatistiksel degerlerin “ne demek istediklerini” “koklayarak”, “okuyarak”,

olcegin yapisimin ortaya ¢ikarilmaya calisilmasidir.”

Bu 6lgek icin analizler yapilirken 1., 11., 21., 22. ve 25. maddeler dlgekten ¢ikarilmistir. S6z
konusu maddelerin g¢ikarilmasindan sonra yapilan islemler Olgegin yapisal Ozelliklerinde

verilmigtir.
Okuma Motivasyonu Ol¢eginin Yapisal Ozellikleri

Olgegin ilk uygulamasindan elde edilen verilerde, dncelikle 6rneklemin yeterliligini test
eden Kaiser-Meyer-Olkin (KMO) ve Barlett testlerine bakilmistir. Bu 6lgek icin KMO degeri .818
olarak bulunmus ve Barlett testinin sonucunun (p < .05, df=171) anlaml oldugu tespit edilmistir.
Bu bulgu, oOlcekten elde edilen verilere agimlayicit faktdr analizi yapmaya uygun oldugunu
kanitlamaktadir (Biiyiikoztiirk vd., 2014).

Madde yiik degeri ¢ok diisiik olan 1., 11., 21., 22. ve 25. maddeleri faktor analizine dahil
edilmemistir. Yap1 gecerligi esnasinda none eksen dondiirmesi yapilmistir. Analizler 6l¢egin bes

faktorlii bir yapida oldugunu gostermektedir.

Ozdegerler

'\—o—.—;\_’_.

Tt 2 3 4 5 6 7 6 9 10 M 12 13 14 15 16 17 18 19

Madde Numaralari

Sekil 1. Scree-plot grafigi faktor yapist sekli.
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Faktor analizi sonucunda, Olgek Sekil 1’de goriildiigli gibi bes faktorlii bir yapi
gostermektedir. Yapidaki faktorler belirlenmis ardindan maddelerin faktorlerdeki yiikleri
incelenmistir. 13 maddenin birden fazla alt boyutta madde yiikii oldugu goriilmiistiir. Bu nedenle
19 madde tizerinden 6z degeri 1 olacak bigimde temel bilesenler analizi dncelikli olmak tizere
varimax (25) eksen dondiirmesi gerceklestirilmistir. Sonug olarak dlgegin tekrar bes faktorlii bir

yapida oldugu ve bir maddenin (m 20) herhangi bir alt boyuta yiiklenmedigi belirlenmistir.

Tablo 5. Okuma Motivasyonu Olge§i AFA ve Giivenirlik Analizi Sonuglar:

Boy 1 2 3 4 5 Varyans%  Cronbacha
ut

Onay

m9 .73

m 16 .67 % 11.35 .65
m6 .66

m 7 .55

Merak

m 15 .74

m 13 .65 %11.02 .60
m 2 .58

m 19 .57

flgi

m 12 71

mb5 .66 %9.92 .60
m 17 .59

m 3 45

Zorluk

m 14 73

m 10 .68 %9.52 .60
m 24 .59

Sosyal

m 8 72

m 4 .67 %9.43 .59
m 18 .66

Toplam %51.24 .78

Tablo 5 incelendiginde; 18 maddeden olusan okuma motivasyonu 0Olgeginin bes faktorlii
bir yapida oldugu goriilmektedir. 18 maddenin faktorlerdeki yiik degerleri en diisiik .45 ve en
yiiksek .74'tiir. Olgekte bulunan faktrlerin tamami, toplam varyansin % 51.24’iinii agiklamaktadr.
Olgegin geneline ait Cronbach Alpha () degerinin .78 oldugu belirlenmistir. Ek olarak okuma
motivasyonu 6l¢eginin tiim alt boyutlari icin de i¢ tutarlilik katsayilar1 incelenmis ve Merak, o =.60;
ilgi, a=.60; Onay, a =.65; Sosyal, a =.59; Zorluk, a =.60 olarak hesaplanmugtur.

Olgek gelistirme siirecinde AFA’dan sonra DFA yapilacaksa son sekli verilen 8lgegin yeni
bir kitleye uygulanmas: gerekmektedir. Aksi halde mevcut verilerle yapilan DFA'nin bir anlami
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bulunmamaktadir (Erkus, 2016). Diinya genelinde yasanan salgin ve salgmin etkilerinden biri
olarak egitime uzaktan devam edilmesi 6grenciye ulasmayi zorlagtirmigtir. Okullaria haftanin iki
giinii giden ve normalden daha kisa siire okulda kalan 6grencilere ulasmak ve dlgegi uygulamak
oldukga gii¢ olmustur. Bu nedenle son durumda 18 madde olarak diizenlenen 6l¢ek i¢in DFA ve
test tekrar test yontemi ile giivenirlik hesaplamalar: yapilamamstir. Buna ek olarak, DFA'min
gelistirilmis bir dlgegin yapisinin incelenmesi veya olgegin farkli bir kiiltiire uyarlanirken yapisal
bitiinliigiiniin korunup korunmadiginin test edilmesi amaciyla kullanildig: bilinmektedir (Seger,
2015).

Okuma Motivasyonu Ol¢egi Puanlanma ve Yorumlama

Likert tarz1 ile olusturulan 18 maddelik Okuma Motivasyonu Olgeginde ters kodlanan 9.,
11.,12,,13,,17. ve 18. maddeler disinda kalan 12 madde i¢in; “Hi¢bir zaman” yanitindan 1, “Bazen”
yarnutindan 2, “Genellikle” yanitindan 3 ve “Her zaman” yamitindan 4 puan alinmaktadir. Ters
kodlanan 6 madde igin ise “Hicbir zaman” yanmitindan 4, “Bazen” yamitindan 3, “Genellikle”
yanitindan 2 ve “Her zaman” yanitindan 1 puan alinmaktadir. Bir katiimcinin 6lgekten alacag:
puan, her bir maddeden alacag1 puanlarin toplami ile bulunur. Katiimeinin 6lgekten aldig toplam

puanin yorumlanmasinda bazi adimlar izlenmistir.

C")lgekten alman puanlarin yorumlamasinda, “cok diisiik, diisiik, orta, yiiksek ve ¢ok
yiiksek” olmak iizere bes diizey belirlenmistir. Olgekten alinabilecek en yiiksek puan (72) ve en
diisitk puanin (18) farki alinarak sonug 5'e (bes diizey belirlendigi i¢in) boliinmdiistiir. Boliim en
diisitk puana (18) eklenerek “cok diisiik” (en diisiik diizey i¢in puan aralig belirlenmistir (Bektas
vd., 2021). Bu baglamda okuma motivasyonu diizeyi i¢in puan aralig1 Tablo 6’da verildigi gibidir.

Tablo 6. Okuma Motivasyonu Diizeyi Icin Puan Araligi

Diizey Puan arali1
Cok diisiik 18-28*
Diisik 29-39*
Orta 40-50*
Yiiksek 51-61*
Cok yiiksek 62-72%

*: Puan araliklarmin tam sayilarla ifade edilebilmesi igin 54/5 isleminin sonucu 10 olarak hesaplanmistir. Puan araliklan yaklasik
degerler alinarak belirlenmistir.

Tablo 6’da da goriildiigii lizere Olgekten alinan toplam puanin yiikselmesi, katilimcinin

okuma motivasyonu diizeyinin yiikseldigini gostermektedir.

TARTISMA, SONUC ve ONERILER

Bu arastirmada, 8-10 yas araligindaki 6grencilerin okuma motivasyon diizeylerini belirleyen
Likert tipi bir olgek gelistirmek amaclanmustir. Likert tipi Olgekler, herhangi bir konuda bilgi
toplamay1 saglamak amaciyla gelistirilmektedir (Tezbasaran, 2008). Bu Olgekler uygulamada
sagladig1 kolayliklar (Spector, 1992) nedeniyle egitim bilimleri ve sosyal bilimler gibi pek ¢ok
alanda siklikla kullanilmaktadir (Edmondson, 2005).

Olgegin gelistirildigi siiregte, elde edilen bulgular, literatiirdeki 6nemli calismalarla biiyiik
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dlgiide uyumlu sonuglar ortaya koymustur. Ozellikle, dlgegin icsel ve digsal motivasyon yapilari,
Wigfield ve Guthrie'nin (1997) motivasyon teorisi temel alinarak olusturulmus ve bu yapinin teorik
cerceveye uygunlugu dogrulanmistir. Wigfield ve Guthrienin c¢alismalarinda, okuma
motivasyonunun ¢ok boyutlu bir yap1 oldugu ve i¢sel motivasyonun okuma performansini

artirmada dnemli bir rol oynadig1 vurgulanmistir (Wigfield & Guthrie, 1997).

flkokul 6grencilerinin fazla sayida segenek arasindan tercih yapmalarinin zor oldugu
bulgusuna (Case & Khanna, 1981; Gambrell vd., 1996) dayanarak, dlgekte yer alan her madde icin
dort segenek belirlenmistir. Bu segenekler 'hicbir zaman, bazen, genellikle, her zaman' bigiminde
diizenlenmis ve Ogrencilerin daha kolay anlamalarmi saglamak amaciyla gorsellerle
desteklenmistir. Alanyazin incelendiginde, benzer bir yaklasimin McKenna ve arkadaglarinin
(2012) ortaokul dgrencilerinin okuma tutumlarini degerlendirdikleri ¢alismada da uygulandigi
goriilmektedir. Bu calismada da Ogrencilerin cevaplama siireglerini basitlestirmek amaciyla
seceneklerin dort diizeyde smiflandirildigr vurgulanmistir (McKenna vd., 2012). Ayrica, Malloy ve
arkadaslar1 (2013) tarafindan gelistirilen ve 2 ila 6. siuf Ogrencilerine yonelik Okuma
Motivasyonlar1 Profili dlgeginde, 6grencilerin kararsiz yanitlarini onlemek ve daha net geri
bildirimler almak amaciyla yine dort secenekli bir sistem kullanilmistir. Bu baglamda, dort
secenekli yanit sisteminin, 6grencilerin karar verme siireglerini kolaylastirmada ve yarutlardaki
belirsizligi azaltmada etkili bir yontem oldugunu sdylemek olanaklidir. Sonug olarak, aragtirmada
tercih edilen dort secenekli yaklasimin, alanyazindaki benzer ¢alismalara dayandirilildig: ve dl¢iim

siirecinin dogrulugunu artirmayr amacladig: sdylenebilmektedir.

Olgegin gelistirildigi siirecte Erkus (2016) ve Seger (2015) tarafindan onerilen 6l¢ek gelistirme
adimlar1 referans alinmistir. Bu baglamda arastirma kapsaminda ihtiya¢ belirlenmis, ilgili
alanyazin taranmis, madde havuzu olusturulmus, uzman goriisleri dogrultusunda taslak Slgek
hazirlanmigtir. Taslak 6lgegin 6n giivenirlik katsayisi (Cronbach Alpha) .81 olarak belirlenmistir.
Bu bulgu, 6lgek i¢in hesaplanan 6n giivenirligin yeterli oldugunu (Biiyiikoztiirk, 2020) ve dlgegin
yapisal ozelliklerini belirlemek, yap1 gecerligini arastirmak igin agimlayici faktor analizi (AFA)
yapilabilecegini (Can, 2014) gdstermektedir.

AFA igin oncelikle 6rneklemin yeterliligini test eden Kaiser-Meyer-Olkin (KMO) ve Barlett
testlerine bakilmistir. KMO degeri .818 (.818> .60) bulunmus ve Barlett testinin sonucunun (p<.05,
df=171) anlamh oldugu tespit edilmistir. AFA sonucunda 18 madde ve 5 faktorlii bir dlgek elde
edilmistir. Birinci faktér Okumanin Onay Boyutu, ikinci faktor Okumanm Merak Boyutu, tigiincii
faktdr Okumanin Ilgi Boyutu, dérdiincii faktér Okumanin Zorluk Boyutu ve besinci faktor
Okumanin Sosyal Boyutu olarak adlandirilmistir. Sozkonusu faktorler okuma motivasyonun igsel
ve digsal boyutlarini yansitmaktadir. Calisma, Naeghel ve arkadaslarinin (2012) gelistirdigi ve iki
boyutlu (igsel motivasyon, digsal motivasyon) olan okuma motivasyonu 6lgegi ile drtiismektedir.

flgili alanyazinda okuma motivasyonunun ¢ok boyutlu yapisini ortaya koyan bir diger
arastirma Henk ve arkadaslar1 (2012) tarafindan yiiriitiilmiistiir. S6z konusu arastirmada 6lgek,
okuma motivasyonunu degerlendiren dort ana boyuttan olusmaktadir. Bu boyutlar; “Ilerleme,
Gozlemsel Karsilastirma, Sosyal Geri Bildirim ve Fizyolojik Durumlar” olarak adlandirilmistir.
Ilerleme boyutu, ogrencilerin okuma becerilerindeki gelisimi nasil algiladigini, gdzlemsel
karsilastirma boyutu ise bu becerilerini sinif arkadaslarinin becerileriyle nasil kiyasladiklarini ele
almaktadir. Sosyal geri bildirim, 6grencilerin ¢evrelerinden aldiklari geri bildirimlere dair algilarini

igerirken, fizyolojik durumlar boyutu ise 6grencilerin okuma sirasinda hissettikleri i¢sel durumlar:

25



ve duygusal tepkilerini 6l¢meyi hedeflemektedir.

Okuma motivasyonu Olgeginde bulunan maddelerin faktorlerdeki yiik degerleri .45-.74
arasinda degismektedir. Olcekteki bes faktor, toplam varyansin % 51.24’iinli agiklamaktadir.
Olgekte bulunan maddelerin homojenligi (i¢ tutarlilig1) Cronbach Alpha (a) giivenirlik katsayist
hesaplanarak belirlenir (Tezbagsaran, 2008). Bu 6lgek igin o = .78 olarak hesaplanmistir. Ayrica
Olcegin tiim alt boyutlarinda da ig tutarlilik katsayilar1 incelenmistir. Sonug olarak alt boyutlarin
Cronbach Alpha giivenirlik katsayilarinin .59 ile .65 arasinda degerler aldig1 goriilmiistiir. Benzer
i¢ tutarlilik katsayis1 degerlerine diger arastirmalarda da rastlanmistir (Y1ldiz, 2010; Baker & Scher,
2002).

Bir katilimcinin okuma motivasyonu olgeginden alacagi puan, her bir maddeden alacag:
puanlarin toplamui ile bulunur. Toplam puanda gozlenen artis, bireyin okuma motivasyonun arttig1

biciminde yorumlanabilir.

Verilerin analizinden elde edilen bulgular, gelistirilen 6l¢egin gegerli ve giivenilir bir 6lgek
oldugunu gostermektedir. 18 maddelik 6lgegin alt boyutlar1 ve madde dagilimlarinin son durumu

asagida verilmistir.
Okumanin Onay Boyutu: 5., 6., 7. ve 8. maddeler.
Okumanin Merak Boyutu: 1., 11., 13. ve 17. maddeler.
Okumanin {lgi Boyutu: 2., 4., 10. ve 15 maddeler.
Okumanin Zorluk Boyutu: 9.,12. ve 18. maddeler.
Okumanin Sosyal Boyutu: 3., 14. ve 16. maddeler.

Geligtirilen ©lcek EK-1’de verilmigtir. Daha Once de vurgulandigi gibi olgegin yapi
gecerligine kamit saglamak amaciyla agimlayici faktor analizi yapilmistir. Baska bir calismada,
farkli ancak benzer 6zelliklerdeki 6rneklemden veri toplanip dogrulayic faktor analizi yapilarak
Olcegin yap1 gegerligine yeni kanitlar saglanabilir. Ayrica elde edilen 6l¢ek yardimiyla farkl: smnif
seviyelerindeki Ogrencilerin (3., 4. ve 5.) okuma motivasyonu diizeyleri belirlenip 6grencilerin

ihtiyaglar1 dogrultusunda yeni arastirmalar yapilabilir.

Yazarlarin Katki Orani

Aragtirmanin tiim agsamalar1 ikinci yazar damigmanliginda birinci yazar tarafindan
ylriitilmiistiir.

Cikar Catismasi

Yazarlarin arastirma ile ilgili bir catisma beyani bulunmamaktadir.

KAYNAKLAR

Akyol, H. (2015). Tiirkge ilk okuma yazma 63retimi (15. baski). Pegem Akademi.

Baker, L., & Scher, D. (2002). Beginning readers' motivation for reading in relation to parental beliefs
and  home  reading  experiences.  Reading  Psychology,  23(4),  239-269.
https://doi.org/10.1080/713775283

26


https://doi.org/10.1080/713775283
https://doi.org/10.1080/713775283

Baker, L., & Wigfield, A. (1999). Dimensions of children's motivation for reading and their relations
to reading activity and reading achievement. Reading Research Quarterly, 34(4), 452-477.
https://www.researchgate.net

Baker, L. (2003). The role of parents in motivating struggling readers. Reading and Writing Quarterly,
19(1), 87-106. https://doi.org/10.1080/10573560308207

Bryman, A., & Cramer, D. (2001). Quantitative analysis with SPSS release 10 for Windows: A guide for
social scientists. Routledge. https://www.researchgate.net

Buytikoztiirk, $., Kilig-Cakmak, E., Akgiin, 0., Karadeniz, S., & Demirel, F. (2014). Bilimsel aragtirma
yontemleri. Pegem Akademi.

Cambria, J., & Guthrie, J. T. (2010). Motivating and engaging students in reading. New England
Reading Association Journal, 46(1), 16-29. https://webcapp.ccsu.edu

Can, A. (2014). SPSS ile bilimsel arastirma siirecinde nicel veri analizi. Pegem Akademi.

Case, R., & Khanna, F. (1981). The missing links: Stages in children's progression from sensorimotor
to logical thought. New Directions for Child Development, 12(1), 21-32.

Ceyhan, S. (2019). Etkilesimli sesli okumanin 6grencilerin okudugunu anlama, okuma motivasyonu ve akict
okumalarina etkisi [Yayimlanmamis doktora tezi]. Gazi Universitesi.

Coddington, C. S., & Guthrie, J. T. (2009). Teacher and student perceptions of boys” and girls’
reading motivation. Reading Psychology, 30(3), 225-249.
https://doi.org/10.1080/02702710802275371

Coskun, E. (2002). Okumanin hayatimizdaki yeri ve okuma siirecinin olusumu. Tiirkliik Bilimi
Aragtirmalari, (11), 231-244. https://dergipark.org.tr/en/download/article-file/156741

De Naeghel, J., Van Keer, H., Vansteenkiste, M., & Rosseel, Y. (2012). The relation between
elementary students' recreational and academic reading motivation, reading frequency,
engagement, and comprehension: A self-determination theory perspective. Journal of
Educational Psychology, 104(4), 1006-1021. https://doi.org/10.1037/a0027800

Delice, A., & Ergene, 0. (2015). Olgek gelistirme ve uyarlama calismalarinin incelenmesi: matematik
egitimi makaleleri Ornegi. Karaelmas Journal of Educational Sciences, 3, 60-75.
https://dergipark.org.tr/en/download/article-file/2160898

Edmondson, D. R. (2005). Likert scales: A history. In L. C. Neilson (Ed.), Proceedings of the 12th
conference on historical analysis and research in marketing (CHARM) (pp. 127-133).
http://faculty.quinnipiac.edu/charm

Erkus, A. (2016). Psikolojide dl¢me ve dlcek gelistirme. Pegem Akademi Yayinlari.

Gambrell, L. B., Palmer, B. M., Codling, R. M., & Mazzoni, S. A. (1996). Assessing motivation to
read. The Reading Teacher, 49(7), 518-533.
http://www.delaneycation.com/uploads/4/7/5/4/4754336/assessing_motivation to read.pdf

Gomes, M. A. M., & Boruchovitch, E. (2015). Escala de motivagao para a leitura para Estudantes do
Ensino Fundamental: Construgao e Validagao. Psicologia: Reflexio e Critica, 28(1), 68-76.
https://doi.org/10.1590/1678-7153.201528108

Guthrie, J. T., & Wigfield, A. (2000). Engagement and motivation in reading. In M. L. Kamil, P. B.
Mosenthal, P. D. Pearson, & R. Barr (Eds.), Handbook of reading research (pp. 403-422). Exlbaum.

Guthrie, J. T. (2013). Best practices for motivating students to read. In L. Morrow & L. Gambrell
(Eds.), Best Practices in Literacy Instruction (3rd ed., pp. 41-63). The Guilford Press.

Guthrie, J. T., Hoa, A. L. W., Wigfield, A., Tonks, S. M., Humenick, N. M., & Littles, E. (2007).
Reading motivation and reading comprehension growth in the later elementary years.
Contemporary Educational Psychology, 32(3), 282-313. https://www.academia.edu

Guthrie, J. T, McRae, A, & Klauda, S. L. (2007). Contributions of concept-oriented reading
instruction to knowledge about interventions for motivations in reading. Educational
Psychologist, 42(4), 237-250. https://www.researchgate.net

Guthrie, J. T., Wigfield, A., & VonSecker, C. (2000). Effects of integrated instruction on motivation
and strategy use in reading. Journal of Educational Psychology, 92(2), 331. https://web.pdx.edu

Guthrie, J. T., Wigfield, A, & You, W. (2012). Instructional contexts for engagement and
achievement in reading. In S. Christensen, A. Reschly, & C. Wylie (Eds.), Handbook of research

27


https://www.researchgate.net/
https://www.researchgate.net/
https://doi.org/10.1080/10573560308207
https://doi.org/10.1080/10573560308207
https://www.researchgate.net/
https://www.researchgate.net/
https://webcapp.ccsu.edu/
https://webcapp.ccsu.edu/
https://doi.org/10.1080/02702710802275371
https://doi.org/10.1080/02702710802275371
https://dergipark.org.tr/en/download/article-file/156741
https://dergipark.org.tr/en/download/article-file/156741
https://doi.org/10.1037/a0027800
https://doi.org/10.1037/a0027800
https://dergipark.org.tr/en/download/article-file/2160898
https://dergipark.org.tr/en/download/article-file/2160898
http://faculty.quinnipiac.edu/charm
http://faculty.quinnipiac.edu/charm
http://www.delaneycation.com/uploads/4/7/5/4/4754336/assessing_motivation_to_read.pdf
http://www.delaneycation.com/uploads/4/7/5/4/4754336/assessing_motivation_to_read.pdf
https://doi.org/10.1590/1678-7153.201528108
https://doi.org/10.1590/1678-7153.201528108
https://www.academia.edu/download/52325796/Reading_motivation_and_reading_comprehen20170327-11685-nwq4gp.pdf
https://www.academia.edu/download/52325796/Reading_motivation_and_reading_comprehen20170327-11685-nwq4gp.pdf
https://www.researchgate.net/profile/John-Guthrie-4/publication/232918121_Contributions_of_Concept-Oriented_Reading_Instruction_to_Knowledge_About_Interventions_for_Motivations_in_Reading/links/54aea3990cf29661a3d39f7a/Contributions-of-Concept-Oriented-Reading-Instruction-to-Knowledge-About-Interventions-for-Motivations-in-Reading.pdf
https://www.researchgate.net/profile/John-Guthrie-4/publication/232918121_Contributions_of_Concept-Oriented_Reading_Instruction_to_Knowledge_About_Interventions_for_Motivations_in_Reading/links/54aea3990cf29661a3d39f7a/Contributions-of-Concept-Oriented-Reading-Instruction-to-Knowledge-About-Interventions-for-Motivations-in-Reading.pdf
https://web.pdx.edu/%7Emccunee/quant_621/PSY%20624/5%20Exploring%20Quasi-experiments/Guthrie%20et%20al.pdf
https://web.pdx.edu/%7Emccunee/quant_621/PSY%20624/5%20Exploring%20Quasi-experiments/Guthrie%20et%20al.pdf

on student engagement (pp. 601-634). Springer Science.

Giirbiiz, S., & $Sahin, F. (2018). Sosyal bilimlerde arastirma yontemleri. Seckin Yayincilik.

Henk, W. A., Marinak, B. A., & Melnick, S. A. (2012). Measuring the Reader Self-Perceptions of
Adolescents: Introducing the RSPS 2. Journal of Adolescent & Adult Literacy, 56(4), 311-320.
https://epublications.marquette.edu

lleri, Z. (2011). Ekrandan okumanmn ilkégretim 5. suuf 6grencilerinin okudugunu anlama ve okuma
motivasyonu diizeylerine etkisi (Tez No. 328030) [Yiiksek lisans tezi, Sakarya Universitesi]. YOK
Ulusal Tez Merkezi.

Koda, K. (2007). Reading and language learning: Crosslinguistic constraints on second language
reading development. Language Learning, 57(1), 1-44. https://doi.org/10.1111/j.1467-
9922.2007.00411.x

Malloy, J. A., Marinak, B. A., Gambrell, L. B., & Mazzoni, S. A. (2013). Assessing motivation to read:
The motivation to read profile-revised. The Reading Teacher, 67(4), 273-282.
https://doi.org/10.1002/trtr.1215

McKenna, M. C., Conradi, K., Lawrence, C., Jang, B. G., & Meyer, J. P. (2012). Reading attitudes of
middle school students: Results of a US survey. Reading Research Quarterly, 47(3), 283-306.
https://doi.org/10.1002/rrq.021

Ozdemir, E. (2018). Elestirel okuma. Bilgi Yaynevi.

Roettger, D., Szymczuk, M., & Millard, J. (1979). Validation of a reading attitude scale for
elementary students and an investigation of the relationship between attitude and
achievement. The Journal of Educational Research, 72(3), 138-142.
https://doi.org/10.1080/00220671.1979.10885139

Ryan, R. M., & Deci, E. L. (2000). Intrinsic and extrinsic motivations: Classic definitions and new
directions. Contemporary Educational Psychology, 25(1), 54-67.
https://doi.org/10.1006/ceps.1999.1020

Sahrang, U. (2019). Ogrenme psikolojisi ile ilgili temel kavramlar. In I. Yildirim (Ed.), Egitim
psikolojisi. An1 Yayincilik.

Schunk, D. H. (1982). Effects of effort attributional feedback on children's perceived self-efficacy
and achievement. Journal of Educational Psychology, 74(4), 548-556.

Schutte, N. S., & Maloulff, J. M. (2007). Dimensions of reading motivation: Development of an adult
reading motivation scale. Reading Psychology, 28(5), 469-489.
https://doi.org/10.1080/02702710701568991

Secer, 1. (2015). SPSS ve LISREL ile pratik veri analizi. An1 Yayincilik.

Secer, 1. (2018). Psikolojik test gelistirme ve uyarlama siireci: SPSS ve LISREL uygulamalari. Am
Yaymcilik.

Spector, P. E. (1992). Summated rating scale construction: An introduction. Sage.

Tezbasaran, A. A. (2008). Likert Tipi Ol¢ek Hazirlama Kilavuzu. https://www.academia.edu

Wang, J. H. Y., & Guthrie, J. T. (2004). Modeling the effects of intrinsic motivation, extrinsic
motivation, amount of reading, and past reading achievement on text comprehension
between U.S. and Chinese students. Reading Research Quarterly, 39(2), 162-186.
https://www.academia.edu

Wigfield, A., & Guthrie, J. T. (1997). Relations of children's motivation for reading to the amount
and breadth of their reading. Journal of Educational Psychology, 89(3), 420-432.
https://doi.org/10.1037/0022-0663.89.3.420

Wigfield, A., Gladstone, J. R., & Turci, L. (2016). Beyond cognition: Reading motivation and reading
comprehension. Child Development Perspectives, 10(3), 190-195.
https://doi.org/10.1111/cdep.12184

Yildiz, M. (2010). ilkégretim 5. simf 6grencilerinin okudugunu anlama, okuma motivasyonu ve okuma
aliskanligr arasindaki iliski [Yayimlanmamis doktora tezi]. Gazi Universitesi.

28


https://epublications.marquette.edu/cgi/viewcontent.cgi?article=1303&context=edu_fac
https://epublications.marquette.edu/cgi/viewcontent.cgi?article=1303&context=edu_fac
https://doi.org/10.1002/trtr.1215
https://doi.org/10.1002/trtr.1215
https://doi.org/10.1002/rrq.021
https://doi.org/10.1002/rrq.021
https://doi.org/10.1080/00220671.1979.10885139
https://doi.org/10.1080/00220671.1979.10885139
https://doi.org/10.1006/ceps.1999.1020
https://doi.org/10.1006/ceps.1999.1020
https://doi.org/10.1080/02702710701568991
https://doi.org/10.1080/02702710701568991
https://www.academia.edu/1288035/Likert_Tipi_%C3%96l%C3%A7ek_Haz%C4%B1rlama_K%C4%B1lavuzu
https://www.academia.edu/1288035/Likert_Tipi_%C3%96l%C3%A7ek_Haz%C4%B1rlama_K%C4%B1lavuzu
https://www.academia.edu/download/50657293/rrq.39.2.220161201-9457-10jvixm.pdf
https://www.academia.edu/download/50657293/rrq.39.2.220161201-9457-10jvixm.pdf
https://doi.org/10.1037/0022-0663.89.3.420
https://doi.org/10.1037/0022-0663.89.3.420
https://doi.org/10.1111/cdep.12184
https://doi.org/10.1111/cdep.12184

	İngilizce
	Türkçe
	ÖZET


