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INTRODUCTION

As an ordinary cycle of nature, natural events affect our world. As a result of the deterioration
of the balance of nature due to human-induced actions, the frequency, severity and impact of the
events occurring over time have begun to increase and these events have been called "disasters" by
human beings (Karabulut & Bekler, 2019). In the Annotated Glossary of Disaster Management Terms
prepared by the Disaster and Emergency Management Presidency (AFAD), the term disaster is
defined as "nature, technology or human-induced events that cause injuries or loss of life for the
whole or a certain segment of the society, cause economic and social losses, disrupt or completely stop
normal life and humanitarian activities, and the capacity of the affected society to cope with the

existing means is not sufficient" (AFAD, 2014).

Disasters are situations that occur at a time when human beings do not expect and cause
damage. Disasters are divided into two general classes as natural and artificial. We can define events
such as volcanic eruption, earthquake, flood, tsunami, lightning as natural disasters. However,
earthquake and flood are the leading ones (Kadioglu, 2017). Geographically, Turkey, which has three
major fault lines, namely Eastern Anatolia, Northern Anatolia and Western Anatolia Fault Line, is a
region where earthquakes are frequently experienced (Maden, 2023). Therefore, many earthquakes
have occurred in our country from past to present. According to the AFAD (Disaster and Emergency
Management Presidency) report, the first earthquake with a magnitude of Mw 7.7, which occurred in
Pazarcik district of Kahramanmaras at 04.17 on 6 February 2023, affected eleven cities in our country,
including Gaziantep, Kahramanmaras, Diyarbakir, Malatya, Kilis, Sanliurfa, Adiyaman, Hatay,
Osmaniye, Adana and Elaz1g. The earthquake was followed by frequent aftershocks in a short period
of time, while the second earthquake with a magnitude of Mw 7.6, which occurred in Elbistan district
of Kahramanmaras at 13.24 on the same day, resulted in increased damage in these regions, resulting

in a seven-day national mourning and the declaration of a State of Emergency (OHAL).

On 20 February 2023, an earthquake with a magnitude of Mw 6.4 occurred at 20:04 Turkey
time with the epicentre in Yayladagi, Hatay. These earthquakes caused major destruction in 11
provinces in total. These earthquakes are unprecedented disasters in recent history in terms of severity
and area covered (Presidency of Strategy and Budget [SBB], 2023). The scale of the disaster rendered
almost all of the preparations made in advance inadequate. The time of the earthquakes, the season in
which they occurred, the duration of their occurrence, and the fact that they were consecutive
increased the dimensions of the disaster. AFAD, public authority and civil initiative had great
difficulty in providing the first response to the earthquake that spread over a wide area (Sipal, 2023).
Shelter, access to health services, heating, livelihoods, social protection, temporary settlement, clean
water and hygiene were the problems that followed the earthquake crisis (Medium, 2023). More than
tifty thousand people lost their lives, thousands of injured people were pulled from the rubble, more
than half a million buildings were damaged, communication and energy infrastructure was damaged

and significant material losses occurred.

After the earthquake, thousands of people had to take shelter in various places in order to
continue their lives in line with the opportunities provided by friends, relatives, state and non-
governmental organisations (Telli and Altun 2023). Most people in the earthquake region were left
homeless. As a result, thousands of tents and container cities were established. In such an
environment, it was impossible for students who could hardly meet their basic needs to find a study

environment. The basic needs necessary to continue living have come to the fore. After these needs,
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the need for education came to the fore. Following the earthquakes, schools across Turkey were closed
for a while. Education started in 71 provinces on 20 February 2023, Diyarbakir, Sanliurfa and Kilis on 1
March 2023, Adana, Gaziantep and Osmaniye on 13 March 2023, Hatay, Kahramanmaras, Adiyaman
and Malatya on 27 March 2023 (Ministry of National Education [MoNE], 2023).

Problems such as earthquakes, fires, wars, violence, climate crisis, floods or economic crises
can negatively affect education systems. The most important factor that should not be forgotten here is
that the right to education is an indispensable right for every child. As a result of these negativities,
states have to guarantee children's right to education (Gencer, Kesbig, & Arik, 2021). Due to natural
disasters, children's right to education guaranteed by law should not be interrupted, and it should not

be forgotten that this right of children becomes more important after the disaster (Pigozzi, 1999).

After the earthquake, students, parents, teachers and the whole environment experienced
psychological and physical traumas, especially economic difficulties. In the aftermath of these natural
disasters, the vital needs of children, especially the right to education, have become more important
(Sinclair, 2007). As a result, it is absolutely necessary to prevent the decrease in the morale and
motivation of our teachers as human beings and to provide all kinds of support in transferring their
knowledge to children. If the causes of these factors affecting the success of teachers in the educational
process are identified and the measures to be taken can be determined, success in schools will increase

and teachers will be able to provide more effective education and training (Yildiz, 2000).

For these reasons, it is thought that it is important to determine the current problems based on
the opinions of school administrators about the adaptation of students to school during the disaster
process and what kind of studies, practices and solutions to the problems are important. In this
respect, in the present study, the opinions of school administrators about students' adaptation to
school during the disaster process were evaluated. In this context, questions were asked about what
kind of problems school administrators faced during the disaster process, the strategies they applied
to solve these problems in their institutions and their solution suggestions. As a result of the study, it
is predicted that students can adapt to the education and training process during the disaster process
and provide an important perspective in terms of effective continuation of the process. In addition, it
is thought that it will be useful in terms of revealing what the effects of the educational policies and

decisions taken during the disaster process are in school and classroom environments.
Purpose of the Study

The aim of this study is to reveal what kind of problems school administrators face during the
disaster process, the strategies they apply to solve these problems in their own organisations and their

solution suggestions. For this purpose, answers to the following questions were sought:

1. What are the main problems experienced by the students in your school during the disaster

process after the earthquakes?
2. What are the practices you have developed for the problems experienced by the students?
3. What are your solution suggestions for the problems experienced by the students?
METHOD
Research Model

In this study, which was conducted to reveal the views of school administrators on the
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problems experienced by school administrators regarding the adaptation of students to school during

the disaster process, case study design, one of the qualitative research methods, was used. The most
basic feature of qualitative case study is to investigate one or several situations in depth. Case study is
a widely used approach in qualitative research (Yildirim & Simsek, 2013:45). According to Merriam
(2013), case study is an in-depth description and examination of a limited system. The thing to be
researched should be a limited system such as a single person, a programme, a group, an institution,

etc.
Work Group

The study group of the research consists of 12 school administrators, three administrators from each
level, working in kindergartens, primary schools, secondary schools and high schools in Sehitkamil
District of Gaziantep Province in the 2022-2023 academic year. The participants were determined by
criterion sampling method, one of the purposeful sampling methods. The basic understanding of this
sampling method is to study all situations that meet a set of predetermined criteria. The criteria here
can be prepared by the researcher or can be used in previously prepared criteria (Yildirim & Simsek,
2013:45). In this context, as a criterion in the current study, school administrators working in schools

that experienced the 6 February 2023 Kahramanmaras-based earthquake were included in the study
group.

Table 1. Personal Information of School Administrators Participating in the Study

Total

Professiona Education Duration Number Post-
Gender .. Position Type of School of Service Disaster
1 Seniority Status (Yean) of Trainin
Students 8
Y1 Female 14 Master degree School Principal Kindergarten 7 225 Not taken
Y2 Female 11 Master degree School Principal Kindergarten 4 221 Not taken
Y3 Male 10 Undergraduate School Principal Kindergarten 5 280 Not taken
Y4 Male 21 Master degree School Principal Primary School 2 332 Not taken
Y5 Male 5 Undergraduate Deputy Director Primary School 2 800 Got it
Y6 Male 6 Undergraduate Deputy Director Primary School 3 860 Got it
Y7 Male 12 Undergraduate School Principal Middle School 5 825 Not taken
Y8 Male 23 Undergraduate School Principal Middle School 8 540 Not taken
Y9 Male 14 Undergraduate Deputy Director Middle School 8 340 Not taken
Y10 Male 20 Undergraduate School Principal High School 1 550 Not taken
Y11 Male 11 Undergraduate School Principal High School 11 300 Not taken
Y12 Male 25 Undergraduate Deputy Director High School 5 415 Not taken

As seen in Table 1, 2 of the participants in the study were female, 10 of them were male, and 8
of them were school principals and 4 of them were assistant principals. The professional seniority of
the administrators varies between 5-25 years. The majority of the participants are undergraduate
graduates. Three kindergarten, three primary school, three secondary school and three high school
administrators participated in the study. It is seen that the school administrators participating in the
study have at least 221 students and at most 860 students in their schools. It is also seen that the
majority of the administrators did not receive any training on post-disaster education.
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Data Collection

Interview method was used to obtain the data of the study. Semi-structured questions were
used. Semi-structured interview technique, which is more flexible than structured interview
technique, was used. In this technique, the researcher prepares the interview protocol including the
questions he/she plans to ask in advance. On the other hand, the researcher can use sub-questions
depending on the course of the interview and enable the participant to give more detailed answers to
the questions (Tiirniiklii, 2000). Semi-structured interviews combine both fixed-choice answering and
going in depth in the relevant field (Biiyiikoztiirk et al., 2013). The most important convenience that
this technique provides to the researcher is that more systematic information is obtained as a result of
the continuation of the interview depending on the interview protocol prepared in advance (Yildirim
& Simsek, 2013).

While preparing the data collection tool, the relevant literature was analysed and a pool of
questions to be included in the data collection tool was created. After the items that would serve the
purpose and importance of the research were determined from the question pool, the draft data
collection tool was submitted to the opinion of 5 teachers who are experts in the field to ensure content
validity and three open-ended questions were determined. In order to realise the reliability of the
research, the answers given by the teachers to the open-ended questions were examined by the
researchers and the items with "Agreement" and "Disagreement” were determined. Then, the
following formula stated by Miles and Hubarman (1994) was used for reliability calculation.
Reliability = (Agreement) / [(Agreement)+(Disagreement) ]= 0.96. Three open-ended interview
questions were included in the data collection form; the main problems experienced by the students in
the disaster process after the earthquakes, solution suggestions for the problems experienced by the
students, and the opinions of the school administrators about the practices developed for the problems

experienced by the students were taken.

After the earthquakes on 6 February, an appointment was made for the interviews with the
school administrators who were willing to participate in the study and who were working in
kindergartens, primary schools, secondary schools and high schools in $Sehitkdmil District of
Gaziantep Province in the 2022-2023 academic year, and the participants were informed about the
subject and interviews were conducted in a friendly chat environment in their schools at the time they
deemed appropriate. The interviews were written on the interview form. The interview started with
obtaining personal information and then the questions in the semi-structured interview form were
asked to the participants. The interviews lasted between 15 and 35 minutes on average, and
statements that would direct the participants were avoided. As mentioned above, all interviewees
were asked standardised questions, some interviewees gave short answers and some interviewees

gave much longer answers; therefore, the duration of the interview varied.
Data Analyses

After the interviews were completed, the administrators were given codes as Y1, Y2, Y3...
during the analysis process. Content analysis was used to analyse the data. Content analysis is one of
the most important techniques frequently used in social sciences. Content analysis is defined as a
systematic, repeatable technique in which some words of a text are summarised with smaller content
categories by coding based on certain rules (flgar & Ilgar, 2014). It is a technique in which inferences
are made to recognise certain features of a message in an objective and systematic way (Biiylikoztiirk

et al., 2013). The main purpose of qualitative data is to collect similar answers to semi-structured
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questions under certain themes and present them to the reader in a way that they can understand.
Qualitative research data are analysed in four stages: coding the data, finding themes, organising
codes and themes, presenting and interpreting the findings (Yildirim & Simsek, 2013). The data
obtained as a result of the interviews were analysed separately. The answers given to the questions
were separated on the basis of questions and all sections were named by determining what they mean

and what they express.
FINDINGS

In this section, the findings obtained as a result of the analysis of the answers given to the
interview questions formed in line with the purpose of the research are presented. The findings

obtained are presented under separate headings in the context of the interview questions.
Problems Encountered with Students' Adaptation to School

The themes and codes created as a result of the data obtained from the question "What are the
main problems experienced by the students in your school during the disaster process after the

earthquakes?" asked to the school administrators are presented in Table 2.

Table 2. Problems Encountered Regarding Students' Adaptation to School During the Disaster

Theme Code Frequency

Anxiety, uneasiness, pessimism 7

Fear

Sensitivity to sound or movement
Isolation

Accommodation Problem
Distraction

Harmony problem

Psychological problems
Absenteeism

Lack of Material

Unhappiness
Problems

Encountered Security

Excessive mobility
Not accepting what happened
Inability to sleep at night

Contact

=R, R R R, R, NN NN W W W W R

Transport

As can be seen in Table 2, the theme determined in relation to the opinions of school
administrators about the problems encountered with students during the disaster process is the
problems encountered. The codes created under this theme are pessimism (7), fear (4), sensitivity (4),
anxiety, uneasiness, introversion (3), sheltering problem against sound or movement (3), distraction
(3), absenteeism (3), adaptation problems (3), lack of materials (2), unhappiness (2), psychological
problems (2), inability to accept what is happening (1), hyperactivity (1), security (1), inability to sleep

at night (1), transportation (1). In this context, it is seen that the most common problems related to
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students are psychological problems such as anxiety, uneasiness and pessimism. Some of the views of
the administrators participating in the research on the problem of anxiety, uneasiness and pessimism

are as follows.

"Our children came to school with fear and anxiety. There were also children who cried, but they were

happy when they saw their teachers and friends.” (Y1)
" After the earthquake, some students started to worry that the events would happen again.” (Y4)

According to the opinions of school administrators, one of the most common problems related to
students’ adaptation to school during the disaster is the problem of fear. Some of the opinions of the

administrators participating in the research regarding the problem of fear are as follows.

"In addition, psychological factors such as fear, anxiety, behavioural disorders, silence, withdrawal and

security due to the earthquake were seen from time to time.” (Y7)
"Fear and anxiety......... " (Y10)

According to the opinions of school administrators, one of the most frequently
encountered problems related to students' adaptation to school during the disaster is the
problem of sensitivity to sound or movement. Some of the opinions of the administrators
participating in the research regarding the problem of sensitivity to sound or movement are as

follows.

........................ on the contrary, it was noticed that some of them had excessive mobility

and some had excessive sensitivity to sound." (Y2)
............................... sensitivity to movements (excessive), absenteeism etc." (Y7)

According to the opinions of school administrators, one of the most common problems
related to students' adaptation to school during the disaster process is the problem of
introversion. Some of the opinions of the administrators participating in the research regarding

the problem of introversion are as follows.
"It was noticed that some of our students became withdrawn." (Y2)

"In addition, psychological factors such as ........................ , introversion and security due

to the earthquake are sometimes seen.”" (Y10)

According to the opinions of school administrators, one of the most common problems
related to students' adaptation to school during the disaster is the problem of accommodation.
Some of the opinions of the administrators participating in the research regarding the housing

problem are as follows.

"Negative activities of some students such as psychological problems, ......................

and housing problems are observed with the disaster.” (Y11)
"Housing, water, sanitation and transport ....." (Y12)

According to the opinions of school administrators, one of the most common problems related to
students’ adaptation to school during the disaster is the problem of distraction. Some of the opinions of the
administrators participating in the research regarding the problem of distraction are as follows.

"Some students had problems such as focusing problems, .................... , inability to sustain attention
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"They have distraction and inability to focus.” (Y10)

According to the opinions of school administrators, one of the most common problems related to
students’ adaptation to school during the disaster is the problem of absenteeism. Some of the opinions of the

administrators participating in the research regarding the problem of absenteeism are as follows.
"Students had absenteeism and short-term fear of school.” (Y6)
.............................. absenteeism etc. problems were seen.” (Y7)

According to the opinions of school administrators, one of the most frequently encountered problems
related to students’ adaptation to school during the disaster process is the adaptation problem. Some of the

opinions of the administrators participating in the research regarding the adaptation problem are as follows.

"Adaptation to school, ................... as well as psychological factors such as fear due to the
earthquake, ..........ccccccvvvccninn. are sometimes seen.” (010)
"Negative activities of some students such as psychological problems, ............. , adaptation and

accommodation problems are observed with the disaster.” (Y11)

According to the opinions of school administrators, one of the most common problems related
to students' adaptation to school during the disaster is the lack of materials. Some of the opinions of

the administrators participating in the research regarding the problem of lack of materials are as

follows.

"Our students could not work because all their materials were under the rubble."(Y2)

"Not being able to access books and notebooks......" (Y12)

Solution Suggestions Regarding the Problems Encountered in Students' Adaptation to
School

The themes and codes created as a result of the data obtained from the question "What are your
suggestions for solutions to the problems experienced by students?" which was asked to the school

administrators are presented in Table 3.

Table 3. Solution Suggestions Regarding the Problems Encountered in Students’ Adaptation to School

Theme Code Frequency

Providing disaster trainings to students
Providing psychological support

Organising social, cultural and sportive activities
Limited use of TV and social media

Material support should be provided
Teacher-student-parent co-operation

Solution Proposals Meeting basic needs

N N N W W g g O

Solving the housing problem
Providing parent trainings 1
Considering students' feelings and thoughts 1

Compulsory school attendance 1
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As can be seen in Table 3, the theme determined in relation to the solution suggestions of
the school administrators regarding the problems encountered related to students' adaptation to
school during the disaster process is solution suggestions. The codes created under this theme are
as follows: providing disaster training to students (5), providing psychological support (5),
organising social, cultural and sportive activities (5), providing parent trainings (1), limited use of
TV and social media (3), material support should be provided (3), solving the housing problem
(2), teacher-student-parent cooperation (2), meeting basic needs (2), taking into account the
feelings and thoughts of students (1), school attendance obligation (1). It is seen that the most
repeated codes here are informing and training students (5), providing psychological support (5)
and organising social, cultural and sportive activities (5). Some of the views of the administrators

participating in the research on informing students and providing training are as follows.

"Just as it is not possible for adults to ignore the disaster, it is of course not possible for children. The
subject should be comprehended in accordance with the level of our children and normal life should be returned.”
(Y2)

"Providing more precise and decisive trainings to our students about earthquake.”(Y8)

According to the opinions of school administrators, one of the solution suggestions for the most common
problems related to students’ adaptation to school during the disaster is to provide psychological support. Some
of the opinions of the administrators participating in the study regarding the provision of psychological support

are as follows.
" Actively providing counselling services” (Y7)
"Psychological support studies can be done.” (Y10)

According to the opinions of school administrators, one of the solution suggestions for the most common
problems related to students’ adaptation to school during the disaster process is to organise social, cultural and
sportive activities. Some of the opinions of the administrators participating in the research regarding social,

cultural and sportive activities are as follows.
................ games should be accompanied, stories about earthquake should be read” (Y1)

"Social activities can be increased in order for students to forget these events. Students can be directed

to sportive activities. ....... Social activities such as excursions and picnics can be organised.”(Y10)

According to the opinions of school administrators, one of the solution suggestions for
the most common problems related to students' adaptation to school during the disaster is the
limited use of TV and social media. Some of the opinions of the administrators participating in

the research regarding the limited use of TV and social media are as follows.

"It is very important that children should not be exposed to the screen, social media or

adults' conversations on this subject."(Y1)

"Children should be kept away from social media posts and environments related to
earthquake."(Y4)

According to the opinions of school administrators, one of the solution suggestions for
the most common problems related to the adaptation of students to school during the disaster is
to provide material support. Some of the opinions of the administrators participating in the study
regarding the provision of material support are as follows.
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"Students need to be provided with material support.” (Y8)
" Activities to meet the material and moral needs of students can be increased.” (Y11)

"Service books and notebooks should be provided for students whose homes are far from school.”
(Y12)

According to the opinions of school administrators, one of the solution suggestions for the most
common problems related to students’ adaptation to school during the disaster is to solve the housing
problem. Some of the opinions of the administrators participating in the research about solving the housing

problem are as follows.

"First of all, supplying containers to the students whose houses are heavily damaged and

demolished and providing adaptation training by disaster teams coming to schools.” (Y3)

"The demolished buildings should be cleaned as soon as possible and the transition to normal life

should be accelerated by making environmental arrangements.” (Y11)

According to the opinions of school administrators, one of the solution suggestions for the most
common problems related to students’ adaptation to school during the disaster process is teacher-student-
parent cooperation. Some of the opinions of the administrators participating in the study regarding teacher-

student-parent co-operation are as follows.

"By ensuring co-operation between teachers, students and parents, students’ adaptation to school can
be faster and more effective.” (Y3)

...................... Activities based on co-operation with parents can be increased.”(Y5)

According to the opinions of school administrators, one of the solution suggestions for the most common
problems related to students’ adaptation to school during the disaster is meeting basic needs. Some of the

opinions of the administrators participating in the research on meeting basic needs are as follows.

........................ planning of social and sportive activities to reduce the effects of earthquake effects,

opportunities should be created where food, hygiene and similar basic needs can be reached by everyone.” (Y7)

"Meeting housing and basic needs as soon as possible ....." (Y11)

Practices Developed Regarding the Problems Encountered with Students' Adaptation to
School

"Are there any practices you have developed for the problems experienced by students? If
so, please explain." The themes and codes created as a result of the data obtained from the question

are presented in Table 4.

Table 4. Strategies Developed by Managers for the Problems Encountered in Disaster Process

Theme Code Frequency
Organising social and sportive activities 6
Doing activities with all classes 3
Providing training on disasters 2
Psychological support applications 2

Developed Applications 5

Communicating with students

143




Drama activities

Story reading activities

Making school fun

Learning by doing and experiencing activities
Co-operation with parents

Intensive training application

N S S G W

Making home visits

As can be seen in Table 4, the theme determined in relation to the distribution of the
opinions of the administrators regarding the practices developed by the administrators for the
problems encountered related to students' adaptation to school during the disaster process is the
practices developed. The codes created under this theme are as follows: doing social and sportive
activities (6), doing activities with all classes (3), giving education about disasters (2),
psychological support practices (2), communicating with students (2), cooperation with parents
(1), drama activities (1), story reading activities (1), making school fun (1), learning by doing (1),
implementing intensive education (1), making home visits. The most repeated code here is social
and sportive activities (6). Some of the views of the administrators participating in the research

on social and sportive activities are as follows.

.................. I also support them in social activities such as table tennis, volleyball and basketball within
the possibilities of our school” (Y9)

"We participate in sportive activities. We plan travelling picnic activities.” (Y10)

According to the opinions of school administrators, one of the practices developed for the problems
encountered during the disaster process related to students’ adaptation to school is to do activities with all
classes. Some of the opinions of the administrators who participated in the research about doing activities with

all classes are as follows

"We gathered all the classes in the school in the common area and did common activities so that they
felt safer in the crowd.” (Y1)

"A lot of activities were carried out with the students in all classes to help them get away from the post-
earthquake mood.” (Y4)

According to the opinions of school administrators, one of the practices developed for the problems
encountered in the disaster process related to students’ adaptation to school is to provide training on disasters.
Some of the opinions of the administrators participating in the research about giving training about disasters are

as follows.

"I gave trainings about the need to construct buildings in accordance with .................... earthquake
regulations.” (Y3)

“In my lessons, I pay more attention to my behaviours, speeches and approaches, and I prefer to raise

awareness about earthquake-related issues without re-differentiating them.” (Y7)

According to the opinions of school administrators, psychological support practices are one of the
practices developed for the problems encountered related to students' adaptation to school
during the disaster. Some of the opinions of the administrators participating in the study

regarding psychological support practices are as follows.
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"Both financial and psychological support was provided for the students who lost their relatives in the
earthquake.” (Y8)

"Psychological support activities are carried out.” (Y10)

According to the opinions of school administrators, one of the practices developed for the
problems encountered during the disaster process related to students' adaptation to school is
communicating with students. Some of the opinions of the administrators participating in the

research about communicating with students are as follows.

"I chat with the students and 1 am with them in social activities such as table tennis, volleyball
and basketball within the possibilities of our school and I try to make them feel that I am with them.” (Y9)

“In order to communicate one-to-one with the students who were seriously affected by the
earthquake and to overcome the negativities experienced by them, efforts are being made to develop close
and intimate environments.” (Y11)

DISCUSSION, CONCLUSION and RECOMMENDATIONS

In this study, based on the opinions of school administrators, the problems faced by school
administrators related to students in the disaster process and solution suggestions for the problems
are presented. In line with the answers given by the school administrators, it is seen that anxiety,
uneasiness and pessimism are the main problems experienced by the students in the school during the
disaster process after the earthquakes. Anxiety can be defined as a state of worry and uneasiness
about a subjective situation that the person is experiencing at the moment and it is not known how it
will happen in the future; perhaps it is not likely to happen at all. Individuals deny, reject and ignore
situations that cause them pain, cut off internal and external contact, and resort to defence
mechanisms. These situations that are suppressed, pushed out of consciousness, unresolved problems
cause the person to be uneasy, anxious and anxious even in ordinary situations (Erskine, 2018; Kring
& Johnson, 2015).

In line with the answers given by the school administrators, it was also seen that the other
problems most experienced by the students in the school during the disaster process after the
earthquakes were sensitivity to movement and fear. Fear is a disturbing and negative feeling triggered
by various threat perceptions in the face of one or many uncertainties (Wikipedia, 2023). Symptoms
such as panic, anxiety and fear that recur after the trauma experienced by individuals can cause
serious damage to the psychological health of students, one of the groups most affected by the
earthquake. Therefore, it is necessary to consider the psychological state of students in the post-
earthquake period and to act accordingly (Kurt & Gulbahce, 2019). Worries and fears are among the
factors that affect the psychological state of individuals. After the earthquake, the concerns
experienced by students are the destruction of their homes, loss of loved ones, injuries and similar
situations (Turhan, 2022). In addition to these concerns, students' fear that the earthquake will be
repeated can also negatively affect their psychological state (Kurt & Giilbahce, 2019).

As a result of the research, the main solution suggestions for the problems encountered by
school administrators in the disaster process are informing students about earthquakes and similar
natural disasters and providing training to students, providing psychological support to students, and

carrying out social, cultural and sportive activities. In addition to these, solution suggestions were
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offered for students' limited use of TV and social media, providing material support to students,
increasing student-teacher-parent cooperation, and meeting the basic needs of students. Since it is not
possible to prevent earthquake, which is a natural event, raising conscious and sensitive individuals
about earthquake is the most effective method to solve these problems (Demirkaya, 2007). Students
who learn about earthquakes at school think more scientifically about this natural disaster (Tsai, 2001).
Students affected by earthquakes need support in many subjects after the earthquake. After the 17
August 1999 earthquake, the Ministry of National Education and the United Nations Children's Fund
(UNICEF) provided training to students, teachers and parents through the psychosocial school project.
As a result of these trainings, the effects of some psychological events were overcome more easily.
Teachers have important responsibilities in reducing the damages of natural disasters and
earthquakes, which occur most frequently in Turkey, and in realising disaster education in a conscious
way (Oztiirk, 2013).

Again, based on the opinions of the administrators in the study, it was seen that the strategy
used by the school administrators regarding the solutions of the problems encountered in the disaster
process was social and sportive activities. In addition, school administrators have implemented
practices such as joint activities with all classes, giving trainings about disasters, psychological
support practices and one-to-one communication with students. Sportive activities can help in the
psychosocial development of children and in the solution of socio-cultural problems that may arise.
Because sportive activities are accepted as a means of socialisation. Sport provides a suitable
environment for children and young people to acquire both social and moral values (Sagin & Giillii,
2020).

As with all natural disasters, earthquakes can cause great problems in human and social life. In
order to cope with these problems, educational institutions, teachers, school administrators and other
educational stakeholders have important duties. In this context, school administrators, teachers,
students and parents can be given information and trainings on disaster education, guidance services
of schools can be used more effectively in the disaster process, all teachers and administrators can be
given post-disaster psychological support trainings. In addition, while formulating educational
policies, the opinions of stakeholders in the field can be taken within the scope of the problems
experienced. Psychological support programmes can be developed for students and families.
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Afet Siirecinde Ogrencilerin Okula Uyumu Ile Ilgili
Okul Yoneticilerinin Yasadig1 Sorunlar

Musa ARICI?, Siileyman GUNES’, Tuba YAVUZ:

OZET

Afet siirecinde okul yoneticilerinin ne tiir sorunlarla karsilastiklari, kendi kurumlarinda
bu sorunlarin ¢éziimiine iliskin uyguladiklar: stratejiler ve ¢6ziim onerilerini ortaya
koyan bu arastirmada nitel arastirma ydntemlerinden durum ¢alismas: deseni

Anahtar Kelimeler: kullanilmistir. Arastirmanin ¢alisma grubu, 2022-2023 egitim-6gretim yilinda Gaziantep
Afet, ilinin Sehitkamil lcesi'ne bagli anaokulu, ilkokul, ortaokul ve liselerde gorev yapan her

Okul Yéneticisi, kademeden ftiger yonetici olmak {izere 12 okul yoneticisinden olugsmaktadir. Veriler,
Ogrenci arastirmacilar tarafindan hazirlanan, “Yar1 Yapilandirilmis Goriisme Formu” ile

toplanmustir. Verilerin ¢oziimlenmesinde igerik analizi teknigi kullanilmistir. Elde
edilen bulgular karsilasilan sorunlar, ¢dziim Onerileri ve gelistirilen uygulamalar
temalar1 altinda toplanmustir. Arastirma sonucunda Ogrencilerin kaygs, tedirginlik,
karamsarlik, harekete kars: hassasiyet ve korku sorunlari yasadiklar: ifade edilmistir.
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GIRIS

Doganin olagan bir dongiisii olarak doga olaylar1 diinyamiz: etkilemektedir. Doga dengesinin
insan kaynakli yapilanlardan dolay1 bozulmasi sonucunda, zaman igerisinde meydana gelen
olaylarmin sikligi, siddeti, etkisi artmaya baglamis ve insanoglu tarafindan bu olaylar "afet" olarak
adlandirilir olmustur. (Karabulut ve Bekler, 2019). Afet ve Acil Durum Yo6netimi Baskanligi (AFAD)
tarafindan hazirlanan Agiklamali Afet Yonetimi Terimleri sozliiglinde afet terimi “Toplumun tamami
veya belirli bir kesimi i¢in yaralanmalara veya can kayiplarma neden olan, ekonomik ve sosyal kayiplar
doguran, normal hayati ve insani faaliyetlerini kesintiye ugratarak aksatan veya tamamen durduran,
etkilenen toplumun mevcut imkéanlari ile bas etme kapasitesinin yeterli olmadig1 doga, teknoloji veya
insan kaynakli olaylar seklinde tanimlanmigtir” (AFAD, 2014). Afetler insanoglunun beklemedigi bir
anda meydana gelen ve zarar veren durumlardir. Afetler, dogal ve yapay olarak iki genel sinifa
ayrilmaktadir. Yanardag patlamasi, deprem, sel, tusunami, yildirim gibi olaylar1 dogal afet olarak
tanimlayabiliriz. Ancak bunlarin basinda deprem ve sel basi ¢cekmektedir (Kadioglu, 2017). Cografya
itibariyle Dogu Anadolu, Kuzey Anadolu ve Bati Anadolu Fay Hatt1 olmak {izere {ii¢ biiyiik fay hatt1
bulunan Tiirkiye, sik sik depremlerin yasandig1 bir bolgedir (Maden, 2023). Bu yiizden ge¢misten
giiniimiize kadar {ilkemizde ¢ok sayida deprem meydana gelmistir. Giiniimiize gelindiginde ise AFAD
(Afet ve Acil Durum Yonetim Bagkanligl) raporuna gore 6 Subat 2023'te saat 04.17'de
Kahramanmaras'in Pazarcik ilgesinde meydana gelen Mw 7,7 biiyiikliigtindeki ilk deprem; Gaziantep,
Kahramanmaras, Diyarbakir, Malatya, Kilis, Sanliurfa, Adiyaman, Hatay, Osmaniye, Adana ve Elaz1g
olmak tizere tilkemizdeki onbir sehri etkilemistir. Depremin ardindan kisa bir siirede ve sik sik artc1
depremler olmaya devam ederken aym giin saat 13.24'te Kahramanmaras'm Elbistan ilgesinde
meydana gelen Mw 7,6 biiyiikliigiindeki ikinci deprem ise bu bolgelerdeki hasarin artmasia ve bunun
sonucunda yedi giinliik ulusal yas ve Olaganiistii Hal (OHAL) ilan edilmesiyle sonug¢lanmistir. 20 Subat
2023 tarihinde de Tiirkiye saati ile 20:04'te merkez iissii Hatay Yayladagi olan Mw 6.4 biiyiikliigiinde
bir deprem meydana gelmistir. S6z konusu depremler toplamda 11 ilde biiyiik yikimlara yol agmaistir.
Bu depremler siddet ve kapsadig alan agisindan bakildiginda yakin tarihte esi benzeri olmayan
felaketlerdir (Strateji ve Biitge Baskanligi [SBB], 2023). Yasanan afetin boyutlar1 6nceden yapilan
hazirliklarin neredeyse tamamini yetersiz kilmistir. Depremlerin gerceklesme saati, gerceklestigi
mevsim, gerceklesme siiresi ve ardisik olmalari felaketin boyutlarini artirmistir. AFAD, kamu otoritesi
ve sivil insiyatif oldukca genis bir alana yayilan depreme ilk miidahaleyi yapmakta oldukca
zorlanmistir (Sipal, 2023). Barinma, saglik hizmetlerine erisim, 1sinma, ge¢im kaynaklari, sosyal
koruma, gecici yerlesim, temiz su ve hijyen depremin yarattigi krizin devamindaki
problemleri olusturdu (Medium, 2023). Ellibinden fazla insan hayatin1 kaybetmis, binlerce insan yarali
olarak enkazlardan ¢ikarilmis, yarim milyondan fazla bina hasar gérmidis, iletisim ve enerji alt yapist
zarar gormiis ve dnemli maddi kayiplar olusmustur. Depremin ardindan binlerce insan, arkadaslars,
akrabalari, devlet ve sivil toplum kuruluslarinin sagladiklar1 imkanlar dogrultusunda yasamlarimi
devam ettirmek amagh ¢esitli yerlere siginmak zorunda kalmislardir (Telli ve Altun 2023). Deprem
bolgesindeki ¢ogu insan evsiz kalmistir. Bunlarin sonucunda binlerce ¢adir ve konteyner kentler
kurulmasina neden olmustur. Bdyle bir ortamda temel ihtiyaglarini bile zor karsilayabilen 6grencilerin
ders calisma ortami bulmalari olanaksiz olmustur. Yasamaya devam edebilmek igin gerekli olan temel
ihtiyaglar 6n plana ¢ikmustir. Bu ihtiyaglardan sonra egitim ihtiyacina gecilmistir. Yasanan depremlerin
ardindan Tiirkiye genelinde bir siire okullar tatil edilmistir. Ilk olarak 71 ilde 20 Subat 2023'te egitim
Ogretimin basladigi, 1 Mart 2023'te Diyarbakir, Sanlurfa ve Kilis, 13 Mart 2023’te Adana, Gaziantep ve
Osmaniye, 27 Mart 2023'te ise Hatay, Kahramanmaras, Adiyaman ve Malatya’da egitim 6gretim
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baglamistir (Milli Egitim Bakanligi [MEB], 2023). Depremler, yanginlar, savaslar, siddet, iklim krizi,
seller veya ekonomik krizler gibi sorunlar egitim sistemlerini de olumsuz anlamda etkileyebilmektedir.
Burada unutulmamasi gereken en 6nemli unsur egitim hakkinin her ¢ocuk i¢in vazgegilmez bir hak
olusudur. Yasanan bu olumsuzluklar sonucunda devletler ¢ocuklarin egitim haklarmi giivence altinda
tutmak zorundadirlar (Gencer, Kesbig ve Arik, 2021). Yasanan dogal afetler nedeniyle cocugun yasalarla
giivence altina alinmis egitim haklari kesintiye ugramamali, cocuklarin bu hakkinin felaket sonrasi daha
onemli hale geldigi unutulmamalidir (Pigozzi, 1999). Deprem sonrasi dgrenciler, veliler, 6gretmenler
biitiin ¢evre basta ekonomik sikintilar olmak iizere psikolojik ve fiziksel travmalar yagsamuslardir.
Yasanan bu dogal afetler sonrasinda ¢ocuklarin yasamsal ihtiyaclar1 basta olmak tiizere egitim hakki
daha fazla 6nem arz etmektedir (Sinclair, 2007). Bunun sonucunda mutlaka 6gretmenlerimizin de insan
olarak moral ve motivasyonlarinin diismesini dnlemek ve ¢ocuklara bilgi birikimlerini aktarmalar1
konusunda her tiirlii destegi vermek gerekmektedir. Ogretmenlerin egitim siirecindeki aktarimlariyla
ilgili, bagarilarini etkileyen bu etkenlerin nedenleri tesbit edilirse ve alinacak dnlemler belirlenebilirse
okuldaki bagar artacak, 6gretmenlerin daha etkin bir egitim ve 6gretim yapmasi saglanacaktir (Yildiz,
2000). Bu nedenlerle afet siirecinde Ogrencilerin okula uyumu ile ilgili okul yoneticilerinin
goriislerinden yola ¢ikarak mevcut sorunlari belirlemenin ve yoneticilerin ne gibi c¢aligmalar,
uygulamalar yaptiklarinin ve sorunlara yonelik ¢6ziim onerilerinin énemli oldugu diisiiniilmektedir.
Bu agidan mevcut Arastirmada afet siirecinde dgrencilerin okula uyumu ile ilgili okul y&neticilerinin
goriisleri degerlendirilmistir. Bu kapsamda afet siirecinde okul yoneticilerinin ne tiir sorunlarla
karsilastiklari, kendi kurumlarinda bu sorunlarin ¢oziimiine iligkin uyguladiklar: stratejiler ve ¢6ziim
Onerilerine yonelik sorular yoneltilmistir. Calismanin sonucunda afet siirecinde 6grencilerin egitim
Ogretim siirecine uyum saglayip siirecin etkin siirdiiriilmesi bakimindan o6nemli bakis agist
saglayabilecegi Ongoriilmektedir. Ayrica afet siirecinde uygulanan egitim politikalarin, alman
kararlarin, okul ve sinif ortamlarinda etkilerinin neler oldugunun ortaya ¢ikartilmasi agisindan fayda

saglayacag: diistiniilmektedir.
Arastirmanin Amaci

Bu ¢alismanin amact afet siirecinde okul yOneticilerinin ne tiir sorunlarla karsilastiklari, kendi
kurumlarinda bu sorunlarin ¢éziimiine iliskin uyguladiklar: stratejiler ve ¢dziim Onerilerini ortaya

koymaktir. Bu amag dogrultusunda asagdaki sorulara yanit aranmistir:

1. Meydana gelen depremler sonrasi afet siirecinde okulunuzdaki grencilerin yasadig: baslica

sorunlar nelerdir?
2. Ogrencilerin yasadig1 sorunlara yonelik gelistirdiginiz uygulamalar nelerdir?

3. Ogrencilerin yasadig1 sorunlara iligkin ¢6ziim &nerileriniz nelerdir?

YONTEM

Arastirmanin Modeli

Afet siirecinde 6grencilerin okula uyumu ile ilgili okul yoneticilerinin yasadigi sorunlara iliskin
goriislerinin ortaya koyulmasi amaciyla yiiriitiilen bu ¢alismada nitel arastirma yontemlerinden durum
calismasi deseni kullanilmigtir. Nitel durum calismasinin en temel 6zelligi bir ya da birkag durumun
derinligine arastirilmasidir. Durum c¢alismasi nitel arastirmada ¢ok yaygin olarak kullanilan bir

yaklasimdir (Yildirim ve Simsek, 2013:45). Merriam’a (2013) gore vaka (durum) c¢alismasi sirurl bir
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sistemin derinlemesine betimlenmesi ve incelenmesidir. Arastirilacak sey tek bir kisi, bir program, bir

grup, bir kurum vb. sinurl: bir sistem olmalidir.
Calisma Grubu

Aragtirmanin ¢alisma grubu 2022-2023 egitim-Ogretim yilinda Gaziantep ilinin Sehitkamil
flgesi'ne bagli anaokuluy, ilkokul, ortaokul ve liselerde gorev yapan her kademeden {iger yonetici olmak
tizere 12 okul yoneticisinden olusmaktadir. Katilimcilar amacli 6rnekleme yontemlerinden olgiit
ornekleme yontemi ile belirlenmistir. Bu 6rnekleme yonteminin temel anlayisi 6nceden belirlenmis bir
dizi olgiitii karsilayan biitiin durumlarin ¢alisiimasidir. Buradaki Olgiitler arastirmaci tarafindan
hazirlanabilir veya 6nceden hazirlanan olgiitlerde kullanilabilir (Yildirim ve $imsek, 2013:45). Bu
kapsamda mevcut aragtirmada Olgiit olarak, 6 Subat 2023 Kahramanmaras merkezli depremi yasamis

olan okullarda gorev yapan okul yoneticileri ¢alisma grubuna dahil edilmistir.

Tablo 1. Arastirmaya Katilan Okul Yéneticilerinin Kisisel Bilgileri

. e Okulda Toplam Afet
.. Mesleki Egitim N - N o .
Cinsiyet Gorevi Okul Tiirii  Calistign ~ Ogrenci Sonras1
Kidem Durumu .. .

Siire(Y1l) Sayis1 Egitim
Y1 Kadin 14 Yiiksek Lisans Okul Midiira Anaokulu 7 225 Almad1
Y2 Kadin 11 Yiiksek Lisans Okul Midiiria Anaokulu 4 221 Almad1
Y3 Erkek 10 Lisans Okul Mudiria Anaokulu 5 280 Almad1
Y4 Erkek 21 Yiiksek Lisans Okul Midiirt flkokul 2 332 Almadi

Y5 Erkek 5 Lisans Miidir Yardimaist flkokul 2 800 Alda

Y6 Erkek 6 Lisans Miidir Yardimast Tlkokul 3 860 Alda
Y7 Erkek 12 Lisans Okul Mudiria Ortaokul 5 825 Almad1
Y8 Erkek 23 Lisans Okul Mudiria Ortaokul 8 540 Almad1
Y9 Erkek 14 Lisans Miidir Yardimast Ortaokul 8 340 Almad1
Y10 Erkek 20 Lisans Okul Midiirt Lise 1 550 Almadi
Y11 Erkek 11 Lisans Okul Midiirt Lise 11 300 Almadi
Y12 Erkek 25 Lisans Miidir Yardimaist Lise 5 415 Almadi

Tablo 1’de goriildiigii izere arastirmaya dahil olan katiimcilarin 2’si kadin, 10'u erkek ve 8’i
okul miidiirii, 4t miidiir yardimcisi olan okul yoneticilerinden olusmaktadir. Yoneticilerin mesleki
kidemleri 5-25 yil araliginda degismektedir. Katilanlarin biiyiik ¢ogunlugu lisans mezunudur.
Arastirmaya 3 anaokulu, 3 ilkokul, 3 ortaokul ve 3 lise yoneticisi katilmigtir. Arastirmaya katilan okul
yoneticilerin okullarinda en az 221 6grenci ve en fazla 860 dgrenci oldugu goriilmektedir. Ayrica
yoneticilerin ¢ogunlugunun afet sonras: egitimi ile ilgili olarak herhangi bir egitim almadig:

goriilmektedir.
Verilerin Toplanmasi

Calismanin verilerini elde etmek i¢in goriisme yontemi kullanilmistir. Yar1 yapilandirilmis
sorular kullanilmistir. Yapilandirilmis goriisme teknigine gore daha esnek olan, yar1 yapilandirilmis
goriisme teknigi kullanilmigtir. Bu teknikte, aragtirmaci énceden sormayi planladig sorulan iceren
goriisme protokoliinii hazirlar. Buna kargin arastirmaci goriismenin gidisatina bagh olarak alt sorular
kullanabilir ve katilmicinin sorulara daha ayrintili cevaplar vermesini saglayabilir (Tiirniiklii, 2000).
Yar1 yapilandirilmis goriismeler hem sabit secenekli cevaplamay1 hem de ilgili alanda derinlemesine
gidebilmeyi birlestirir (Biiyiikoztiirk vd., 2013). Bu teknigin arastirmay: yapan kisiye sagladig1 en
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onemli kolaylik goriismenin dnceden hazirlanmis goriisme protokoliine bagli olarak siirdiiriilmesi

sonucunda daha sistematik bilgilere ulasilmasidir (Yildirim ve Simsek, 2013).

Veri toplama araci hazirlanirken, ilgili alanyazin incelenmis, veri toplama aracinda yer alacak
sorulardan havuz olugsturulmustur. Soru havuzundan arastirmanin amacina ve énemine hizmet edecek
maddeler belirlendikten sonra olusturulan taslak veri toplama aracinin kapsam gegerligini saglamak
i¢in alaninda uzman olan 5 6gretmenin goriisiine sunulmus ve ti¢ adet soru agik uglu soru belirlenmistir.
Aragtirmanin giivenirligini gerceklestirmek amaciyla, 6gretmenlerin agik uglu sorulara verdikleri
cevaplar aragtirmacilar tarafindan incelenip, “Goriis Birligi” ve “Goriis Ayriiginda” oldugu maddeler
belirlenmistir. Daha sonra giivenirlik hesaplamasi icin Miles ve Hubarman’in (1994) belirttigi asagidaki
formiil kullanilmisgtir. Giivenirlik = (Goriis Birligi) / [(Goriis Birligi)+(Goriis Ayriligt) = 0.96 olarak tespit
edilmistir. Veri toplama forunda ii¢ agik uglu goriisme sorusunun yer aldig1; meydana gelen depremler
sonrasi afet siirecinde 6grencilerin yasadig1 baglica sorunlar, 6grencilerin yasadig1 sorunlara iliskin
¢ozlim Onerileri, 6grencilerin yasadigi sorunlara yonelik gelistirilen uygulamalar ile ilgili okul

yoneticilerinin goriisleri alinmistir.

Yasanan 6 Subat depremlerinden sonra 2022-2023 egitim-6gretim yilinda Gaziantep ilinin
Sehitkamil flgesi'ne bagl anaokuly, ilkokul, ortaokul ve liselerde gorev yapan, arastirmaya katilmaya
istekli okul yoneticilerinden goriismelerin yapilabilmesi i¢in randevu alinmig, katihmcilara konu
hakkinda bilgi verilerek onlarin uygun gordiigii zamanda ve okullarinda samimi bir sohbet ortaminda
goriisme gerceklestirilmistir. Goriismeler goriisme formu {izerine yaziyla aktarilmistir. Goriismeye ilk
olarak kisisel bilgilerin alinmasiyla baslanmis daha sonra, katiimcilara yar1 yapilandirilmis goriisme
formunda yer alan sorular yoneltilmistir. Gorlismeler ortalama 15 ile 35 dakika arasinda siirmiis,
katiimcilar1 yonlendirecek ifadelerden kagmilmistir. Yukarida belirtildigi gibi biitiin goriismecilere
standart sorular sorulmus bazi goriismeciler kisa cevaplar verdigi gibi baz1 goriismeciler de ¢ok daha

uzun cevaplar vermislerdir; bu nedenle de goriismenin siireleri farklilik gostermistir.
Verilerin Coziimlenmesi

Gorilismeler tamamlandiktan sonra analiz siirecinde yoneticilere Y1, Y2, Y3... seklinde kodlar
verilmisgtir. Verilerin ¢6z{imlenmesinde icerik analizinden faydalanilmistir. Igerik analizi sosyal bilimler
alaninda siklikla kullamilan en énemli tekniklerden biridir. Icerik analizi belirli kurallara dayali
kodlamalarla bir metnin baz sozciiklerinin daha kiigiik icerik kategorileri ile 6zetlendigi sistematik,
yinelenebilir bir teknik olarak tanimlanur (Ilgar ve Tlgar, 2014). Bir mesajin belli 6zelliklerinin objektif ve
sistematik bir sekilde taninmasina yonelik ¢ikarimlarm yapildig: bir tekniktir (Biiylikoztiirk vd., 2013).
Nitel verileri, yar1 yapilandirilmis sorulara verilen cevaplardan benzer olanlarini belirli temalar
basliklar altinda toplamak ve okuyucuya anlayacaklari bir sekilde sunmak asil amagtir. Nitel arastirma
verileri; verilerin kodlanmasi, temalarin bulunmasi, kodlarin ve temalarin diizenlenmesi, bulgularin
sunulmasi ve yorumlanmasi olmak iizere dort asamada analiz edilir (Yildirim ve Simsek, 2013). Yapilan
goriisme sonucunda elde ettigimiz veriler ayr1 ayr1 analiz edilmistir. Sorulara verilen cevaplarin soru

bazinda ayrilmasi ve biitiin boliimlerin ne anlama geldigi, ne ifade ettigi belirlenerek isimlendirilmisgtir.

BULGULAR

Bu boliimde arastirmanin amact dogrultusunda olusturulan, goriisme sorularina verilen
yarutlarin analizi sonucunda ortaya ¢ikan bulgular sunulmustur. Elde edilen bulgular gériisme sorular:

baglaminda ayr1 bagliklar altinda sunulmustur.
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Ogrencilerin Okula Uyumu ile Ilgili Karsilagilan Sorunlar

Okul yoneticilerine yoneltilen “Meydana gelen depremler sonrasi afet siirecinde okulunuzdaki
Ogrencilerin yasadig1 baslica sorunlar nelerdir?” sorusuna ait elde edilen veriler sonucu olusturulan

tema ve kodlar Tablo 2’de sunulmustur.

Tablo 2. Afet Siirecinde Ogrencilerin Okula Uyumu Ile flgili Karsilagilan Sorunlar

Tema Kod Frekans

Kaygy, tedirginlik, karamsarlik
Korku

N

Sese veya harekete kars1 hassasiyet
Ice kapaniklik
Barmma Sorunu
Dikkat daginiklig
Uyum sorunu
Psikolojik sorunlar
Devamsizlik
Materyal Eksikligi
Mutsuzluk

Karsilagilan Sorunlar Gitvenlik
Asgir1 hareketlilik
Olanlar: kabullenmeme
Geceleri uyuyamama

iletisim

R, R R R, R, NN WW W W R

Ulagim

Tablo 2’de goriildiigii iizere afet siirecinde dgrenciler ile ilgili karsilagilan sorunlara iliskin okul
yoneticilerinin goriisleri ile ilgili olarak belirlenen tema, karsilasilan sorunlardir. Bu tema altinda
olusturulan kodlar karamsarlik (7), korku (4), hassasiyet (4), kayg, tedirginlik, ice kapaniklik (3), Sese
veya harekete karsi barinma sorunu (3), dikkat dagimikligi (3), devamsizlik (3), uyum sorunu (3),
materyal eksikligi (2), mutsuzluk (2), psikolojik sorunlar (2), olanlar1 kabulenememe (1), asir1
hareketlilik (1), giivenlik (1), geceleri uyuyamama (1), ulasim (1) seklinde siralanmaktadir. Bu
kapsamda Ogrencilerle ilgili en ¢ok sorunun kaygi, tedirginlik, karamsarlik gibi psikolojik sorunlar
oldugu goriilmektedir. Aragtirmaya katilan yoneticilerin kaygi, tedirginlik, karamsarlik sorununa
iligkin goriiglerinin bazilar asagidaki gibidir.

“Cocuklarimiz okula korkarak ve kaygu ile geldiler. Aglayanlar cocuklarimiz da vard: fakat 6gretmenlerini

ve arkadaglarim gordiiklerinde mutlu oldular.” (Y1)

“Deprem sonrasinda bazi 0grenciler olaylarin tekrar yasanacagma dair endise duymaya
basladilar.” (Y4)

Okul yoneticilerinin goriislerine gore afet siirecinde 6grencilerin okula uyumu ile ilgili en ¢ok
kargilasilan sorunlardan biri de korku sorunudur. Arastirmaya katilan yoneticilerin korku sorununa

iliskin goriislerinin bazilar1 asagidaki gibidir.

“Bunun yamnda depremden kaynakl korku, kaygi, davrang bozukluklari, sessizlik, ice kapanma
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ve giivenlik gibi psikolojik etkenlerde zaman zaman goriidii.” (Y7)
“Korku ve kaygt......... ”(Y10)

Okul yoneticilerinin goriislerine gore afet siirecinde 6grencilerin okula uyumu ile ilgili en ¢ok
karsilasilan sorunlardan biri de sese veya harekete kars: hassasiyet sorunudur. Arastirmaya katilan

yOneticilerin sese veya harekete karsi hassasiyet sorununa iligskin gortislerinin bazilari asagidaki gibidir.

........................ tam tersi aswr1 hareketlilik kimilerinde ise sese karsi asir1 duyarlilik
gozlemlendigi fark edildi.” (Y2)

............................... hareketlere duyarlilik (asir1), devamsizlik v.b.” (Y7)

Okul yoneticilerinin goriislerine gore afet siirecinde 6grencilerin okula uyumu ile ilgili en ¢ok
karsilasilan sorunlardan biri de ige kapaniklik sorunudur. Arastirmaya katilan yoneticilerin ige

kapaniklik sorununa iliskin goriislerinin bazilar1 asagidaki gibidir.
“Kimi dgrencilerimizde ice kapanma, ........................... gozlemlendigi fark edildi.” (Y2)

“Bunun yamnda depremden kaynakly ........................ , ice kapanma ve giivenlik gibi psikolojik

etkenlerde zaman zaman goriilmektedir.” (Y10)

Okul yoneticilerinin goriislerine gore afet siirecinde 6grencilerin okula uyumu ile ilgili en ¢ok
karsilasilan sorunlarin bir de barinma sorunudur. Aragtirmaya katilan yoneticilerin barinma sorununa

iliskin goriislerinin bazilar1 asagidaki gibidir.

“Yasamlan afetle beraber psikolojik sorunlar, ...................... ve barmmma sorunu da gibi bazi

ogrencilerin olumsuz etkinlikleri gozlemlenmektedir.” (Y11)
“Barimma su temizlik ve ulagim .....” (Y12)

Okul yoneticilerinin goriislerine gore afet siirecinde 6grencilerin okula uyumu ile ilgili en ¢ok
karsilagilan sorunlarin biri de dikkat dagmiklig1 sorunudur. Arastirmaya katilan yoneticilerin dikkat

daginiklig1 sorununa iligskin goriislerinin bazilar1 asagidaki gibidir.

“Bazi dgrencilerde odaklanma problemleri, ..................... , dikkati siirdiirememe ve

............................ gibi problemler yasandi.” (Y4)
“Dikkat dagimikli$1 ve odaklanamama durumlar: var.” (Y10)

Okul yoneticilerinin goriislerine gore afet siirecinde 6grencilerin okula uyumu ile ilgili en ¢ok
karsilasilan sorunlarin biri de devamsizlik sorunudur. Arastirmaya katilan yoneticilerin devamsizlik

sorununa iliskin goriislerinin bazilar1 asagidaki gibidir.
“Ogrencilerde devamsizlik ve kisa siireli okul korkusu vardr.” (Y6)
.............................. devamsizmik v.b sorunlar goriildii.” (Y7)

Okul yoneticilerinin goriislerine gore afet siirecinde 6grencilerin okula uyumu ile ilgili en ¢ok
karsilagilan sorunlarin biri de uyum sorunudur. Arastirmaya katilan yoneticilerin uyum sorununa

iliskin goriislerinin bazilar1 asagidaki gibidir.

“Okula adaptasyon, ......................... bunun yamnda depremden kaynakli korku,
.................................. gibi psikolojik etkenlerde zaman zaman goriilmektedir.” (O10)

“Yasamlan afetle beraber psikolojik sorunlar, ............. , uyum ve barimma sorunu da gibi baz
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ogrencilerin olumsuz etkinlikleri gozlemlenmektedir.” (Y11)

Okul yoneticilerinin goriislerine gore afet siirecinde 6grencilerin okula uyumu ile ilgili en ¢ok
karsilasilan sorunlarin biri de materyal eksikligi sorunudur. Arastirmaya katilan yoneticilerin materyal

eksikligi sorununa iligkin goriiglerinin bazilar1 asagidaki gibidir.
“Ogrencilerimiz tiim materyallerini enkaz altinda kaldigt icin calisma yapamamislardir.”(Y2)

“Kitap ve defterlerini ulasamama......”(Y12)

Ogrencilerin Okula Uyumu ile ilgili Karsilasilan Sorunlara iliskin Coziim Onerileri

Okul yoneticilerine yoneltilen Ogrencilerin yasadigi sorunlara iliskin ¢oziim &nerileriniz

nelerdir? sorusuna ait elde edilen veriler sonucu olusturulan tema ve kodlar Tablo 3’ de sunulmustur.

Tablo 3. Ogrencilerin Okula Uyumu Ile flgili Karsilasilan Sorunlara Iliskin Coziim Onerileri

Tema Kod Frekans

Ogrencilere afet egitimleri verilmesi 5
Psikolojik destek saglanmasi
Sosyal, kiiltiirel ve sportif etkinliklerin yapilmasi
TV ve sosyal medyanin sinirli kullanimi
Materyal destegi saglanmali
) Ogretmen-6grenci-veli isbirligi yapilmasi
(6ztim Onerileri Temel ihtiyaglarin karsilanmasi
Barmmma sorunun ¢oziilmesi

Veli egitimleri verilmesi

Ogrencilerin duygu ve diisiincelerini dikkate alma

_ = = NN NN W W O O

Okula devam zorunlulugu

Tablo 3" de goriildiigii gibi okul yoneticilerinin afet siirecinde 6grencilerin okula uyumu ile ilgili
karsilasilan sorunlara iligkin ¢6ziim onerileri ile ilgili olarak belirlenmis tema ¢dziim Onerileridir. Bu
tema altinda olusturulan kodlar 6grencilere afet egitimi verilmesi (5), psikolojik destek saglanmasi (5),
sosyal, kiiltiirel ve sportif etkinliklerin yapilmasi (5),veli egitimleri verilmesi (1), TV ve sosyal medyanin
sinirli kullanimi (3), materyal destegi saglanmali (3), barinma sorunun ¢oziilmesi (2), gretmen-6grenci-
veli igbirligi yapilmasi (2), temel ihtiyaglarin karsilanmasi (2), 6grencilerin duygu ve diisiincelerini
dikkate alma (1), okula devam zorunlulugu (1) seklinde siralanmaktadir. Burada en ¢ok tekrar edilen
kodlarin 6grencileri bilgilendirme, egitim verilmesi (5), psikolojik destek saglanmasi (5) ve sosyal,
kiiltiirel ve sportif etkinliklerin yapilmasi (5) oldugu goriilmektedir. Arastirmaya katilan yoneticilerin

Ogrencileri bilgilendirme, egitim verilmesine iliskin goriislerinin bazilar1 asagidaki gibidir.

“Yasanan felaketi yok saymak yetiskinler icin nasil miimkiin degilse cocuklar icin de degildir elbette.
Cocuklarimizin seviyelerine uygun olarak konu kavratilip normal hayata doniilmelidir.” (Y2)

“Ogrencilerimizi depremle alakali daha kesin ve kararli egitimler verilmesi.”(Y8)

Okul yoneticilerinin goriislerine gore afet siirecinde 6grencilerin okula uyumu ile ilgili en ¢ok

karsilasilan sorunlara yonelik ¢6ziim 6nerilerinden biri de psikolojik destek saglanmasidir. Arastirmaya
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katilan yoneticilerin psikolojik destek saglanmasina iliskin goriislerinin bazilar1 asagidaki gibidir.
“Rehberlik hizmetlerinin aktif olarak yerine getirilmesi” (Y7)
“Psikolojik destek calismalar1 yapilabilir.” (Y10)

Okul yoneticilerinin goriislerine gore afet siirecinde 6grencilerin okula uyumu ile ilgili en ¢ok
karsilasilan sorunlara yonelik ¢dziim Onerilerinden biri de sosyal, kiiltiirel ve sportif etkinliklerin
yapilmasidir. Arastirmaya katilan yoneticilerin sosyal, kiiltiirel ve sportif etkinliklerin yapilmasina

iliskin goriislerinin bazilar1 asagidaki gibidir.
................ oyunlarina eslik edilmeli, deprem konulu hikayeler okunmali” (Y1)

“Ogrencilerin bu yasanan hadiselerin unuttun olmast icin sosyal faaliyet calismalar: cogaltilabilir.
Ogrencilerin sportif etkinliklerin yonlendirilmesi yapilabilir. ....... Ogrencilerin gezi piknik gibi sosyal
faaliyetler yapilabilir.”(Y10)

Okul yoneticilerinin goriislerine gore afet siirecinde 6grencilerin okula uyumu ile ilgili en ¢ok
karsilasilan sorunlara yonelik ¢oziim onerilerinden biri de TV ve sosyal medyanin sinirh kullanimidir.
Arastirmaya katilan yoneticilerin TV ve sosyal medyanin sinirli kullanimina iligkin goriislerinin bazilar:

asagidaki gibidir.

“Cocuklarin ekran, sosyal medya veya yetiskinlerin bu konu ile ilgili konusmalarina maruz

birakilmamast oldukca onemlidir.” (Y1)

“Deprem ile ilgili yapilan sosyal medya paylagimlarmdan ve ortamlardan cocuk uzak
tutulmahdir.”(Y4)

Okul yoneticilerinin goriislerine gore afet siirecinde 6grencilerin okula uyumu ile ilgili en ¢ok
karsilasilan sorunlara yonelik ¢dziim onerilerinden biri de materyal destegi saglanmasidir. Arastirmaya

katilan yoneticilerin materyal destegi saglanmasina iligkin goriislerinin bazilar1 asagidaki gibidir.
“Ogrencilere materyal desteginin yapilmast gerekmekte.” (Y8)
“Ogrencilerin maddi ve manevi ihtiyaclarim kargilayacak etkinlikler artirilabilir.” (Y11)
“Evi okuldan uzaklasan 6grencilere yonelik servis kitap ve defter yardimi yapilmal.” (Y12)

Okul yoneticilerinin goriislerine gore afet siirecinde 6grencilerin okula uyumu ile ilgili en ¢ok
karsilasilan sorunlara yonelik ¢6ziim Onerilerinden biri de barinma sorununun ¢oziilmesidir.
Arastirmaya katilan yoneticilerin barinma sorununun c¢o6ziilmesine iliskin goriislerinin bazilar1

asagidaki gibidir.

“Oncelikle evi agir hasarl ve yikilan 6grencileri konteynir tedarik edilmesi afat ekiplerinin okul okul
gelip adaptasyon egitimi vermesi.” (Y3)

“Yikilmaya yiiz tutmus binalarin bir an 6nce temizlenmesi cevre diizenlemelerinin yapilarak normal

yasama gecis calismalarini hizlandirilmas: gerekmektedir.” (Y11)

Okul yoneticilerinin goriislerine gore afet siirecinde 6grencilerin okula uyumu ile ilgili en ¢ok
karsilagilan sorunlara ydnelik ¢6ziim &nerilerinden biri de Ogretmen-6grenci-veli isbirligi yapilmasidir.
Aragtirmaya katilan yoneticilerin Ogretmen-dgrenci-veli isbirligi yapilmasima iligkin goriislerinin

bazilar1 asagidaki gibidir.

“Ogretmen, 63renci ve veliler arasinda isbirligi saglanarak 6grencilerin okula uyumlarinin daha
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hizli ve etkili olabilir.” (Y3)

...................... Veliler ile olan isbirligine dayali etkinlikler arttirilabilir.”(Y5)

Okul yoneticilerinin goriislerine gore afet siirecinde 6grencilerin okula uyumu ile ilgili en ¢ok
karsilasilan sorunlara yonelik ¢6ziim Onerilerinden biri de temel ihtiyaglarin karsilanmasidir.
Aragtirmaya katilan yOneticilerin temel ihtiyaglarin karsilanmasina iliskin goriislerinin bazilar:

agsagidaki gibidir.

........................ deprem etkilerinin etkilerini azaltmaya yonelik sosyal ve sportif etkinliklerin

planlanmas: gida hijyen ve benzeri temel ihtiyaclarin herkesi ulagilabilecegi imkanlar olusturulmalidir.” (Y7)

“Barinma ve temel ihtiyaclar: bir an énce giderilmesi .....” (Y11)

Ogrencilerin Okula Uyumu ile ilgili Karsilasilan Sorunlara iliskin Gelistirilen Uygulamalar

Okul ydneticilerine ydneltilen “Ogrencilerin yasadigi sorunlara yonelik gelistirdiginiz
uygulamalar var m1? Varsa agiklaymiz.” sorusuna ait elde edilen veriler sonucu olusturulan tema ve
kodlar Tablo 4’ de sunulmustur.

Tablo 4. Afet Siirecinde Karsilasilan Sorunlara Yonelik Yoneticilerin Gelistirdigi Stratejiler

Tema Kod Frekans

(o)}

Sosyal ve sportif faaliyetler yapma
Tiim smiflarla birlikte etkinlik yapma
Afetler ile ilgili egitim verme
Psikolojik destek uygulamalar:
Ogrencilerle iletisim kurma
Gelistirilen Drama ¢aligmalari
Uygulamalar ~ Hikaye okuma etkinlikleri

Okulu eglenceli hale getirme

Yaparak yasayarak 6grenme etkinlikleri

Veliler ile igbirligi

Yogunlastirilmis egitim uygulama

_ R e e e = = NN NN W

Ev ziyaretleri yapma

Tablo 4’ de goriildiigii gibi afet siirecinde Ogrencilerin okula uyumu ile ilgili karsilasilan
sorunlara yonelik yoneticilerin gelistirdigi uygulamalara ait goriislerin dagilimi ile ilgili olarak
belirlenmis tema gelistirilen uygulamalardir. Bu tema altinda olusturulan kodlar; sosyal ve sportif
faaliyetler yapma (6), tim smiflarla birlikte etkinlik yapma (3), afetler ile ilgili egitim verme (2),
psikolojik destek uygulamalar1 (2), 6grencilerle iletisim kurma (2),veliler ile isbirligi (1), drama
calismalar1 (1), hikdye okuma etkinlikleri (1), okulu eglenceli hale getirme (1), yaparak yasayarak
ogrenme etkinlikleri (1), yogunlastirilmis egitim uygulama (1), ev ziyaretleri yapma oldugu
goriilmektedir. Burada en ¢ok tekrar edilen kodun sosyal ve sportif faaliyetler yapma (6) oldugu
goriilmektedir. Arastirmaya katilan yoneticilerin sosyal ve sportif faaliyetler yapmaya iliskin

goriislerinin bazilar1 asagidaki gibidir.

.................. ayrica okulumuzun imkanlari dahilinde masa tenisi voleybol basketbol gibi sosyal
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etkinliklerde onlarin yamnda oluyorum” (Y9)
“Sportif faaliyetlere katilim saglariz. Gezi piknik faaliyetleri planliyoruz.” (Y10)

Okul yoneticilerinin goriiglerine gore afet siirecinde 6grencilerin okula uyumu ile ilgili
karsilasilan sorunlara yonelik gelistirilen uygulamalardan biri de tiim siniflarla berabar etkinlik
yapmaktir. Arastirmaya katilan yoneticilerin tiim smiflarla beraber etkinlik yapmaya iliskin

goriislerinin bazilar asagidaki gibidir.

“Okuldaki tiim sumiflar: ortak alanda toplayip ortak etkinlikler yaptik boylece kalabalik icinde daha
glivenli hissetmelerini sagladik.” (Y1)

“Tiim siiflardaki 6grencilerle bol bol etkinlikler yapilip deprem sonrasi yasanan o ruh halinden

biraz da olsa uzaklasmalar: sagland:.” (Y4)

Okul yoneticilerinin goriiglerine gore afet silirecinde 6grencilerin okula uyumu ile ilgili
karsilasilan sorunlara yonelik gelistirilen uygulamalardan biri de afetler ile ilgili egitim vermektir.
Arastirmaya katilan yoOneticilerin afetlerle ilgili egitim vermeye iliskin goriislerinin bazilar1 asagidaki
gibidir.

.................... deprem yonetmeligine uygun binalarin yapilmas: gerektigi ile ilgili egitimler
verdim.” (Y3)

“Derslerimde davramslarimi konusmalarima ve yaklasimlarima daha dikkat ediyorum depremle

alakali konular: yeniden fark gecirmeden bilinglendirme yolunu tercih ediyorum.” (Y7)

Okul yoneticilerinin goriislerine gore afet siirecinde Ogrencilerin okula uyumu ile ilgili
karsilasilan sorunlara yonelik gelistirilen uygulamalardan biri de psikolojik destek uygulamalaridir.
Arastirmaya katilan yoneticilerin psikojik destek uygulamalarina iliskin goriislerinin bazilari asagidaki
gibidir.

“Depremde yakinlarim kaybeden 0grencilerimiz icin maddi hem de psikolojik destek uygulamas:
yapuldi.” (Y8)

“Psikolojik destek ¢calismalar: yapilmaktadir.” (Y10)

Okul yoneticilerinin goriiglerine gore afet siirecinde 6grencilerin okula uyumu ile ilgili
karsilasilan sorunlara yonelik gelistirilen uygulamalardan biri de &grencilerle iletisim kurmaktir.
Aragtirmaya katilan yoneticilerin 6grencilerle iletisim kurmaya iligkin goriislerinin bazilar1 asagidaki
gibidir.

“Ogrencilerle sohbet ediyorum ayrica okulumuzun imkdnlar: déhilinde masa tenisi voleybol

basketbol gibi sosyal etkinliklerde onlarin yamnda oluyorum kendimi onlarin yammnda oldugumu
hissettirmeye calistyorum.” (Y9)

“Depremden ciddi anlamda etkilenen 0grencilerle birebir iletisim kurmak, onlarin yasadig

olumsuzluklar: gidermek amactyla bire bir yakin ve samimi ortamlar gelistirme ¢alismalar: yapiliyor.” (Y11)

TARTISMA, SONUC VE ONERILER

Bu arastirmada okul yoneticilerinin goriislerinden yola ¢ikarak afet siirecinde dgrenciler ile

ilgili okul yoneticilerinin karsilastiklar1 sorunlar ve sorunlara yonelik ¢6ziim Onerileri sunulmustur.
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Okul yoneticilerinin verdigi cevaplar dogrultusunda meydana gelen depremler sonrasi afet siirecinde
okuldaki Ogrencilerin yasadigi sorunlarin basinda kaygi, tedirginlik, karamsarlik geldigi
goriilmektedir. Kisinin o anda yasadig1 ve gelecekte nasil gergeklesecegi belli olmayan; belki de
gerceklesmesi hi¢c muhtemel olmayan 6znel bir durumla ilgili endise ve tedirginlik duyma hali kayg1
olarak tamimlanabilir. Bireyler kendilerine aci veren durumlari inkar ederler, reddederler ve yok
sayarlar, igsel ve digsal temasi keserler; savunma mekanizmalarina basvururlar. Bastirilan, biling disina
itilen bu durumlar, ¢6ziilmemis sorunlar kisinin olagan durumlarda bile tedirgin, endiseli ve kaygili

olmasina yol agar (Erskine, 2018; Kring ve Johnson, 2015).

Okul yoneticilerinin verdigi cevaplar dogrultusunda meydana gelen depremler sonras: afet
siirecinde okuldaki 6grencilerin en ¢ok yasadig1 diger sorunlar ise harekete karsi hassasiyet ve korku
oldugu da goriilmiistiir. Korku, bir ya da bir¢ok belirsizlik karsisinda cesitli tehdit algilari ile tetiklenen,
rahatsiz edici ve olumsuz bir histir (Vikipedi, 2023). Bireylerin yasadigi bu travmanin ardindan
tekrarlayan panik, endise ve korku gibi belirtiler, depremden en ¢ok etkilenen gruplardan biri olan
ogrencilerin psikolojik saghigina ciddi zararlar verebilmektedir. Bu nedenle, deprem sonrasi déonemde
ogrencilerin psikolojik durumlarinin goz éniinde bulundurulmas: ve bu duruma uygun davranilmasi
gerekmektedir (Kurt & Gulbahce, 2019). Endise ve korkular bireylerin psikolojik durumunu etkileyen
faktorlerin baginda gelmektedir. Depremden sonra, ogrencilerin yasadig1 endigeler; evlerinin yikilmasi,
sevdiklerinin kaybi, yaralanmalari ve benzeri durumlardir (Turhan, 2022). Bu endiselerin yani sira,
ogrencilerin depremin tekrarlanacag: korkusu da psikolojik durumlarini olumsuz etkileyebilmektedir
(Kurt & Giilbahce, 2019).

Arastirma sonucunda afet siirecinde okul yoneticilerinin karsilastiklar1 sorunlara yonelik
¢0zlim Onerilerinin basinda dgrencilerin deprem ve benzeri dogal affetler konusunda bilgilendirilmesi
ve Ogrencilere egitim verilmesi, 6grencilere psikolojik destek saglanmasi, sosyal, kiiltiirel ve sportif
faaliyetlerin yapilmasi gelmektedir. Bunlarla birlikte 6grencilerin TV ve sosyal medyay1 sinirli
kullanmasi, 6grencilere materyal destegi saglanmasi, 6grenci- 6gretmen- veli isbirliginin arttirilmis,
ogrencilerin temel ihtiyaglarinin karsilanmasi gerektigine yonelik ¢oziim Onerileri sunulmustur. Dogal
bir olay olan depremi Onlemek miimkiin olmadigina gore deprem konusunda bilingli ve duyarh
bireyler yetistirmek, bu problemlerin ¢6ziimii i¢in en etkili yontem olarak karsimiza c¢ikmaktadir
(Demirkaya, 2007). Depremle ilgili bilgileri okulda 6grenen 6grenciler bu dogal afet konusunda daha
bilimsel diistinmektedirler (Tsai, 2001). Depremlerden etkilenen &grencilerin deprem sonrasinda birgok
konuda destege ihtiyaci vardir. 17 Agustos 1999 depreminden sonra Milli Egitim Bakanlig: ve Birlesmig
Milletler Cocuk Fonu (UNICEF) uyguladiklar: psikososyal okul projesi ile 6grenci, 6gretmen ve velilere
egitim vermistir. Verilen egitimler sonucunda baz1 psikolojik olaylarin etkilerinin daha kolay atlatilmasi
saglanmigtir. Dogal afetlere ve bunlar igerisinde Tiirkiye’de en ¢ok meydana gelen depremlerin
zararlarinin azaltilmasi ve afet egitiminin bilingli bir sekilde gerceklestirilmesinde 6gretmenlere 6nemli
sorumluluklar diismektedir (Oztiirk, 2013).

Yine arastirmada yoneticilerin goriislerinden yola cikarak afet siirecinde karsilasilan sorunlarin
¢oziimleri ile ilgili okulla okul yoneticilerinin kullandig: stratejinin sosyal ve sportif faaliyetler oldugu
goriilmiistiir. Bunun yaninda okul yoneticileri; tiim siniflarla ortak etkinlikler yapma, afetler ile ilgili
egitimler verme, psikolojik destek uygulamalar1 yapma ve 6grencilerle bire bir iletisim kurma gibi
uygulamalar gerecklestirmislerdir. Sportif faaliyetler ¢ocuklarin psikososyal gelisimlerinde ve ortaya
cikabilecek sosyo-kiiltiirel problemlerin ¢ziimiinde yardimcr olabilir. Ciinkii sportif etkinlikler bir
sosyallesme araci olarak kabul edilmektedir. Spor, cocuklarin ve genglerin gerek sosyal gerekse ahlaki

degerlerin kazanmasi agisindan uygun bir ortam sunmaktadir (Sagin ve Giillii, 2020).
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Tiim dogal afetlerde oldugu gibi depremlerde insan ve toplum hayatinda ¢ok biiyiik problemler
cikarabilmektedir. Bu problemler ile basa ¢ikma konusunda egitim kurumlarina dolayisi ile 6gretmen,
okul yoneticileri ve diger egitim paydaslarina 6nemli gorevler diismektedir. Bu kapsamda okul
yOneticisi, 0gretmen, 6grenci ve velilere afet egitimi konusunda bilgiler, egitimler verilmesi, okullarin
rehberlik servislerinin afet siirecinde daha etkin kullanilmasi, tiim 0gretmenlere ve yoneticilere afet
sonrast psikolojik destek egitimleri verilebilir. Bunun yamnisira egitim politikalar1 olusturulurken
sahadaki paydaslarin yasadig1 sorunlar kapsaminda goriisleri almabilir. Ogrenci ve ailelere psikolojik
destek programlari gelistirilebilir.

Yazarlarin Katki Orani
Yazarlarin ¢alismadaki katki oranlar esittir.
Cikar Catismasi

Calisma kapsaminda herhangi bir kurum veya kisi ile ¢ikar catismasi bulunmamaktadir.

KAYNAKLAR
AFAD. (2014). Aciklamal afet yonetimi terimleri s0zliigii. Erisim adresi:

https://www.afad.gov.tr/aciklamali-afet-yonetimi-terimleri-sozlugu

Biiyiikoztiirk, $., Kilic-Cakmak, E., Akgiin, 0. E., Karadeniz, S., ve Demirel, F. (2013). Bilimsel arastirma
yontemleri (15. Baski). Pegem Akademi.

Demirkaya, H. (2007). [lkogretim 5. 6. ve 7. simf 6grencilerinin depreme yonelik tutumlarimin cesitli

degiskenlere gore incelenmesi. Tiirkiye Sosyal Arastirmalar Dergisi, 3, 37-49.

Deprem Dairesi Baskanlig1. (2023). Kahramanmaras depremleri on degerlendirme raporu. Erisim adresi:
https://deprem.afad.gov.tr/assets/pdf/Kahramanmaras%20%20Depremleri_%200n%20Degerlen
dirme%20Raporu.pdf

Erskine, R. G. (2018). Relational patterns, therapeutic presence: Concepts and practice of integrative
psychotherapy. Routledge.

Gencer, E., Kesbig, K., ve Arik, B. (2021). Covid-19 etkisinde Tiirkiye'de egitim. TUSIAD.

Kadioglu, M. (2007). Afet yonetimi: Beklenmeyeni beklemek, en kitiisiinii yonetmek. Istanbul: Marmara
Belediyeler Birligi Kiiltiir Yayimnlari.

Karabulut, D., ve Bekler, T. (2019). Dogal afetlerin ¢ocuklar ve ergenler iizerindeki etkileri. Dogal Afetler
ve Cevre Dergisi, 5(2), 368-376. https://doi.org/10.21324/dacd.500356

Kring, A. M., ve Johnson, S. L. (2015). Anormal psikoloji, Muzaffer Sahin (Cev. Ed.). Nobel Yayinevi.

Kurt, E. ve Giilbahge, A. (2019). Van depremini yasayan Ogrencilerin travma sonrasi stres bozuklugu
diizeylerinin incelenmesi. Atatiirk Universitesi Sosyal Bilimler Enstitiisii Dergisi, 23(3), 957-972.
Erisim adresi: https://dergipark.org.tr/en/pub/ataunisosbil/issue/49603/617188

figar, S. C. ve Ilgar, M. Z. (2014). Nitel veri analizinde bilgisayar programlari kullanilmasi. IZU Sosyal
Bilimler Dergisi, 3(5), 31-78.
Erigim adersi: https://openaccess.izu.edu.tr/xmlui/handle/20.500.12436/159

161



https://www.afad.gov.tr/aciklamali-afet-yonetimi-terimleri-sozlugu
https://deprem.afad.gov.tr/assets/pdf/Kahramanmaras%20%20Depremleri_%20On%20Degerlendirme%20Raporu.pdf
https://deprem.afad.gov.tr/assets/pdf/Kahramanmaras%20%20Depremleri_%20On%20Degerlendirme%20Raporu.pdf
https://doi.org/10.21324/dacd.500356
https://dergipark.org.tr/en/pub/ataunisosbil/issue/49603/617188
https://openaccess.izu.edu.tr/xmlui/handle/20.500.12436/159

Maden, S. (2023). 6 Subat 2023'te Kahramanmaras’ta yasanan depremler ekseninde Tiirkiye’de deprem
haberciligine bakis: Prof. Dr. Siilleyman Irvan ile soylesi. Etkilesim (11), 406-420.
https://doi.org/10.32739/etkilesim.2023.6.11.202

MEB. (2023). Depremden en cok etkilenen 4 ilde egitim 63retime kademeli olarak baslanacak. Erisim adresi:
https://www.meb.gov.tr/depremden-en-cok-etkilenen-4-ilde-egitim-ogretime-kademeli-olarak-
baslanacak/haber/29406/tr Erisim tarihi: 20.05.2023

MEB. (2023). Tiim Tiirkiye'de egitim 0gretime 13 Subat’a kadar ara verildi. Erisim adresi:
https://www.meb.gov.tr/tum-turkiyede-egitim-ogretime-13-subata-kadar-ara-verildi/haber/
28950/tr Erisim tarihi: 20.05.2023

Medium. (2023). Raporlardan ozetlerle 6 Subat  depremleri. Erisim  Adresi:
https://medium.com/imeceplatformu/raporlardan-%C3%B6zetlerle-6-%C5%9Fubat-depremleri-
f7tfcc512eb9 Erisim tarihi: 29.07.2023

Meriam, S. (2013). Nitel arastirma: Desen ve uygulama icin bir rehber, Selahattin Turan (gev. Ed.). Nobel
Yaymevi.

Miles, M. B. & Huberman, A. M. (1994). Qualitative data analysis: An expanded sourcebook, SAGE

Publications

Oztiirk, M. K. (2013). Siif 8gretmeni adaylarimin deprem deneyimleri iizerine bir aragtirma. Hacettepe
Universitesi Egitim Fakiiltesi Dergisi, 28(1), 308-319.
Erisim adresi: http://efdergi.hacettepe.edu.tr/yonetim/icerik/makaleler/149-published.pdf

Pigozzi, M. (1999). Education in emergencies and for reconstruction: A developmental approach. New York:
United Nations Children’s Fund Working Paper Series.

Sagin, A. E., ve Giilli, M. (2020). Suriyeli 6grencilerin okula uyum siireci; Sportif etkinliklerin rolii.
Beden Egitimi ve Spor Bilimleri Dergisi, 22(3), 86-99.
Erisim adresi: https://dergipark.org.tr/tr/pub/ataunibesyo/issue/57066/748230

SBB. (2023). Kahramanmaras ve Hatay depremleri raporu. T.C. Cumhurbaskanlig Strateji ve Biitce
Baskanligi. Mart 2023. Erisim adresi: https://www.sbb.gov.tr/wp-content/uploads/2023/03/2023-

Kahramanmaras-ve-Hatay-Depremleri-Raporu.pdf

Sinclair, M. (2007). Education in emergencies: Commonwealth education partnerships. Nexus Strategic
Partnerships, 52-56. Erisim adresi:
https://citeseer.ist.psu.edu/viewdoc/download?doi=10.1.1.465.9965&rep=repl&type=pdf

Sipal, Y. Z. (2023). 6 Subat 2023 depreminin afet yonetim ve deprem lojistigi acisindan degerlendirilmesi.
Lzmir Katip Celebi Universitesi Saghk Bilimleri Fakiiltesi Dergisi, 8(2). 821-825. Erisim adresi:
https://dergipark.org.tr/tr/pub /ikcusbfd/issue/ 78150/ 1267773

Telli, S. G., ve Altun, D. (2023). Tiirkiye'de deprem sonrasi ¢evrimici 6grenmenin vazgecilmezligi.
Universite Arastirmalari Dergisi, 6(2), 125-136. https://doi.org/10.32329/uad. 1268747

Tsai, C. C. (2001). Ideas about earthquakes after experiencing a natural disaster in Taiwan: An analysis
of students' worldviews. International Journal of Science Education, 23(10), 1007-1016.
http://dx.doi.org/10.1080/09500690010016085

Turhan, C. E. (2022). Deprem. Istanbul: Oncii Yéneticiler.

162



https://doi.org/10.32739/etkilesim.2023.6.11.202
https://www.meb.gov.tr/depremden-en-cok-etkilenen-4-ilde-egitim-ogretime-kademeli-olarak-baslanacak/haber/29406/tr
https://www.meb.gov.tr/depremden-en-cok-etkilenen-4-ilde-egitim-ogretime-kademeli-olarak-baslanacak/haber/29406/tr
https://medium.com/imeceplatformu/raporlardan-%C3%B6zetlerle-6-%C5%9Fubat-depremleri-f7ffcc512eb9
https://medium.com/imeceplatformu/raporlardan-%C3%B6zetlerle-6-%C5%9Fubat-depremleri-f7ffcc512eb9
https://www.google.com.tr/search?hl=tr&gbpv=1&dq=Miles,+M.+B.+%26+Huberman,+A.+M.+(1994).+Qualitative+Data+Analysis:+An+Expanded+Sourcebook,+Sage.&printsec=frontcover&q=inpublisher:%22SAGE+Publications%22&tbm=bks&sa=X&ved=2ahUKEwj58qSA_vaAAxURh_0HHbTMCEQQmxMoAHoECCMQAg&sxsrf=AB5stBihsCD4eoa8FR_xs075FgsFE01ImA:1692938133161
https://www.google.com.tr/search?hl=tr&gbpv=1&dq=Miles,+M.+B.+%26+Huberman,+A.+M.+(1994).+Qualitative+Data+Analysis:+An+Expanded+Sourcebook,+Sage.&printsec=frontcover&q=inpublisher:%22SAGE+Publications%22&tbm=bks&sa=X&ved=2ahUKEwj58qSA_vaAAxURh_0HHbTMCEQQmxMoAHoECCMQAg&sxsrf=AB5stBihsCD4eoa8FR_xs075FgsFE01ImA:1692938133161
http://efdergi.hacettepe.edu.tr/yonetim/icerik/makaleler/149-published.pdf
https://dergipark.org.tr/tr/pub/ataunibesyo/issue/57066/748230
https://www.sbb.gov.tr/wp-content/uploads/2023/03/2023-Kahramanmaras-ve-Hatay-Depremleri-Raporu.pdf
https://www.sbb.gov.tr/wp-content/uploads/2023/03/2023-Kahramanmaras-ve-Hatay-Depremleri-Raporu.pdf
https://citeseer.ist.psu.edu/viewdoc/download?doi=10.1.1.465.9965&rep=rep1&type=pdf
https://dergipark.org.tr/tr/pub%20/ikcusbfd/issue/%2078150/
https://doi.org/10.32329/uad.1268747
http://dx.doi.org/10.1080/09500690010016085

Tiurniikld, A. (2000). Egitimbilim arastirmalarinda etkin olarak kullanilabilecek nitel birarastirma

teknigi: Goriisme. Kuram ve uygulamada egitim yonetimi, 24(24), 543-559.
Vikipedi. (2023, Haziran 02). Korku. Vikipedi Ozgiir Ansiklopedi: https://tr.wikipedia.org/wiki/Korku
Yildirim, A., ve Simsek, H. (2013). Sosyal bilimlerde nitel arastirma yontemleri. Seckin Yayincilik.

Yildiz, M. (2000). [lkdgretim okullarindaki 5gretmenlerin deprem dncesi ve deprem sonrasi grenme ve dgretme
bagarilar1 ile deprem sonrasi olusabilecek degisiklikler. [Yayinlanmamis doktora tezi]. Marmara

Universitesi.

163



https://tr.wikipedia.org/wiki/Korku

	5a
	5b
	ÖZET
	KAYNAKLAR


