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ABSTRACT
Keywords: Listening skill, which is included in communication skills, is a critical skill that affects
Primary school, success in both school and social life. Listening skill is accepted as one of the four basic
Turkish course, skill areas in Turkish Course Curricula in Turkey and various methods and
Listening/monitoring skills, achievements are recommended for the development of this skill in students. The
Curricutum process of how to acquire listening skills is generally classified in three stages: pre-
listening, during listening and post-listening. However, in the curricula developed at
different times, these topics may appear in different ways. For example, it can be said
that the achievements included in the 2009, 2019 and 2024 curricula for listening skills
Submit: 05/10/2024 are not made according to these titles. Undoubtedly, the titles and outcomes for listening
Accept: 19/10/2024 skills in Turkish Course Curriculas may vary depending on the conditions of the current
Publish: 31/10/2024 period and the importance of the meaning attributed to listening skills. In this direction,
the aim of this study is to determine the extent to which the listening/watching skill area,
which is often described as a "neglected skill" in the literature, is included in the 2024
, Primary School Turkish Course Curriculum and to determine the changes made by
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comparing it with the 2019 Primary School Turkish Course Curriculum. The research
was conducted using document analysis, one of the qualitative research methods. In this
context, the 2019 and 2024 Turkish Curricula were analyzed in detail with the
DO 10.5281/zenodo. 14017990 curriculum analysis form created by the researchers. The findings obtained are
presented in tables. It can be said that listening skill was seen as a neglected area in the
past, but in the 2024 Turkish Course Curriculum, this skill has started to be given more
importance. However, it was concluded that a clear classification of listening skills is

still not fully established and more development is needed in this regard.
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INTRODUCTION

Communication is a skill area whose importance is understood more and more from the past
to the present day and which is almost a compulsory skill area to be acquired for the 21st century.
It can be said that listening is undoubtedly the most frequently used skill in maintaining and
developing communication. Listening is one of the four basic skills that students are expected to
acquire in Turkish courses and can be defined as the ability to understand the message that a person
who speaks or reads aloud wants to give in a complete and accurate way (Ozbay, 2006, p.5).
Listening is an activity that plays an active role in the realization of understanding and learning
activities as well as having a very important place in people's communication with each other, and
is an activity in which the person is mentally active although he/she seems passive physically
(Yaldiz, 2013, p.190). Listening education is among the most neglected issues in primary school.
However, it is one of the most used skill areas and constitutes one of the important elements of the
reading process (Akyol, 2016, p.1).

In addition, the understanding and approaches used in education also have an impact on the
importance given to this skill. In the behavioralist approach to education, listening skill is not given
much importance and it is thought that this skill will develop spontaneously. The constructivist
approach changed the perspective on this skill and strengthened the perception that listening starts
to be acquired in the womb, continues its development informally in family and social life, and can
be further developed with a formal education approach at school (Carkit, 2021, p.828). With the
teaching curricula prepared in line with the constructivist approach, importance is given to the
holistic development of the student and the development of all skill areas is given importance. Since
listening skill is actively used in the acquisition of other skill areas at school, it also has an important
place in student success. It should not be forgotten that it is impossible to be successful without
being a good listener (Mackay, 1997, p.29). Because students learn most of the information during
the school period by listening. This situation reveals the necessity of giving the necessary
importance to listening activities in educational activities (Ozbay & Melanlioglu, 2012, p.88-89). If
individuals are not provided with sufficient information and training on listening skills, a society
that cannot acquire listening habits will be formed. In such a society, conflicts will be inevitable
(Melanlioglu, 2011, p.69). Listening, which is one of the most frequently used skills in and out of
school, is taught to students in a planned manner when they start school. It is not possible for
students to become good listeners without giving enough space to listening skills in the curriculums
(Ediger, 2002, p.3). For this reason, the Turkish Course Curricula include achievements for the
acquisition of listening skills.

The listening process, which refers to the planned teaching of listening skills to students, is
examined under three headings: before listening, during listening and after listening (Demirel &
Sahinel, 2006; Temur, 2010; Melanloglu, 2012; Yildiz & Kiling, 2015; Akkaya & Unal, 2016; Akyol,
2016; Dogan, 2020). However, it was observed that the acquisitions in the 2009, 2019 and 2024
Turkish Course Curricula were not made according to these titles. In the 2009 curriculum, listening
acquisitions were classified under three headings, while the 2019 curriculum did not include any
classification and directly included acquisitions statements. In the 2024 curriculum, the concept of
"learning outcomes" was used instead of the concept expressed as "achievement" in previous
curricula. Learning outcomes are classified under four headings in the first grades and five in the
other grades. It can be stated that the achievements or learning outcomes included in the curricula
are not made in accordance with the classification specified in the literature, but the statements
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under different classification headings include strategies that are compatible with the contents of
the titles specified in the literature. Undoubtedly, the titles and outcomes for listening skills in
Turkish curricula can change in relation to the conditions of the current period and the importance
of the meaning attributed to listening skills. In this context, identifying the changes in the curricula
will contribute both to the researchers working in this field and to the literature.

In Turkey, all curricula were updated and changed in 2024 within the scope of the "Turkish
Century Education Model". One of the curricula updated and changed in this direction is the
Primary School Turkish Course Curriculum. It is important for both researchers and practitioners
and the literature to determine how the skills in the curriculum have changed. In this direction, the
aim of this study is to determine the extent to which the listening/watching skill area, which is often
described as a "neglected skill" in the literature, is included in the 2024 Primary School Turkish
Course Curriculum and to determine the changes made by comparing it with the 2019 Primary
School Turkish Course Curriculum. In this context, answers to the following questions were sought:

1. How has there been a quantitative change in the titles and acquisitions in terms of listening
skills in the 2019 Primary School Turkish Course Curriculum and the 2024 Primary School Turkish
Course Curriculum?

2. How have there been changes in terms of content/quality in achievements in terms of

listening skills between the curricula?

METHOD
Research Model

Document analysis, one of the qualitative research methods, was used in this study.
Document analysis is defined as a qualitative research method that involves analyzing written
materials containing information about the phenomenon or phenomena targeted for research. In a
research related to the field of education, documents such as textbooks, curriculum guidelines, etc.
can be used as data sources (Yildirim & Simgek, 2018, pp.189-190). In the study, the listening skill
in the 2024 Primary School Turkish Course Curriculum, which was adopted in 2024 and will be
implemented starting from the 2024-2025 academic year, was analyzed in detail. In this direction,
how the acquisitions for listening skills are included was examined by comparing with the 2019
Primary School Turkish Course Curriculum. The achievements in the curriculums were compared in

two different dimensions in terms of quantity and quality.
Data Sources of the Research

Document analysis is a method used in both quantitative and qualitative research. Within
the scope of document analysis, materials such as books, journals, articles, written sources, visuals,
pictures, movies, videos, etc. can be used as data. In addition, all kinds of written, drawn or printed
materials containing information about the events, phenomena and situations targeted for research
can be handled within the scope of document analysis (Sonmez & Alacapinar, 2011). In this
direction, the Primary School Turkish Course Curricula of the years mentioned in the study were
used as data sources. The curriculum for 2024 was obtained from the Primary School Turkish
Course Curricula published in the curricula section of the official web page of the Presidency of the
Board of Education and Instruction (https://mufredat.meb.gov.tr). The 2019 Primary School
Turkish Course Curriculum was archived in PDF format by the researchers before it was abolished
and examined within the scope of this study.
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Data Collection and Analysis

Criterion sampling, one of the purposeful sampling methods, was used in the selection of
2019 and 2024 Primary School Turkish Course Curricula used as data sources in the study. In the
criterion sampling method, it is aimed to study situations that meet a predetermined set of criteria
(Yildirim & Simsek, 2018). For this reason, 2019 and 2024 curricula were selected within the scope
of the research questions. The criteria were that the new curriculum had significant changes
compared to the previously implemented curriculum, the old curriculum had been implemented
until recently, and there were significant changes in terms of listening skills. The data obtained
from the two curriculums were analyzed using the "Comparative Curriculum Analysis Form"
created by the researchers in line with the analysis units. Descriptive analysis was used to analyze
the data. The data obtained were analyzed comparatively by the researchers and their accuracy was
checked. In addition, the data were also analyzed by a field expert and a classroom teacher working
in this field. After the accuracy of the data was checked, the findings were presented in tables and
interpreted.

Ethics Committee Permission Certificate

Since this research is a document review, does not involve human and living beings and does

not involve an experimental intervention, ethics committee permission was not applied.

FINDINGS

The first question of the study, "How has there been a quantitative change in the number of
titles and achievements between the curricula?" In order to see the change made in relation to the
question more clearly, the classification of the achievements belonging to the listening/monitoring
skill area in the 2009 Primary School Turkish Course Curriculum was also included. The classification
titles used in the curricula are presented in Table 1.

Table 1. Classification titles used in Turkish course curricula

Turkish course Classification used
curriculum

» Applying listening rules
2009 » Listening comprehension
» Listening in accordance with genres, methods and techniques

2019 Direct achievements are included without classification.

» Manage listening/monitoring
» To be able to create meaning about what they listen/watch
2024 » Analyzing what they listen/watch
> To be able to review the situations affecting the listening/watching
process (not in 1st grade)
» To be able to evaluate the listening/monitoring process

According to Table 1, in the 2009 Primary School Turkish Course Curriculum, listening skills
were examined under three titles, while in the 2019 curriculum, no classification was made and
direct learning outcome statements were included. In the 2024 curriculum, learning outcomes were

included under four titles for primary school first grades and five titles for other grades (MoNE,
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2024, p.207-218). The number of outcomes or learning outcomes in the curricula is presented in
Table 2.

Table 2. Learning outcomes and learning outcomes in the Turkish Course Curricula

Classes Turkish course curriculum
2009 (Gain) 2019 (Gain) 2024 (Learning outcomes)
1st grade 23 11 21
2nd grade 31 9 20
3rd grade 38 13 26
4th grade 45 13 26
5th grade 48 - -

When Table 2 is examined, it is seen that the learning outcomes in the 2009 Primary School
Turkish Course Curriculum increase gradually according to the grade levels. It can be said that it is
an intensive curriculum compared to other curriculums in terms of the number of objectives. In the
2019 curriculum, it is seen that there is no increase in the number of learning outcomes between the
grades according to the grade levels and that a great simplification has been made compared to the
previous curriculum. In the 2024 curriculum, it can be said that the understanding shown in the
2019 curriculum is tried to be continued in the distribution of learning outcomes according to grade
levels. Looking at the number of learning outcomes, it is seen that it is a more intense curriculum

compared to the 2019 curriculum and a simpler curriculum compared to the 2009 curriculum.

Regarding the second question of the study, "How have the outcomes changed in terms of
content/quality?", the 2019 and 2024 Primary School Turkish Course Curricula were examined
comparatively. In accordance with the classification titles in the 2024 Primary School Turkish
Course Curriculum, the learning outcomes are presented below by comparing them with the

achievements in the 2019 curriculum:
1. Managing listening/watching

There are five learning outcomes under the title of being able to manage listening/watching.
These learning outcomes are compared with the learning outcomes in the 2019 curriculum and

presented in Table 3.

Table 3. Managing listening/watching

Learning outcomes (2024) Associated outcomes (2019)
a) "Selects the image(s) containing the sound "Distinguishes letters corresponding to
he/she has learned from the given visuals." sounds."
b) "Selects what to listen/watch in accordance No gains.
with its purpose.”
¢) "Chooses a listening/watching strategy in "Applies listening strategy."
accordance with the subject and purpose."
¢) "Listens in accordance with listening rules." "Applies listening strategy."
d) "Takes the floor at the appropriate time to "Expresses his/her opinions about what
participate in the conversation during listening."  he/she listens to/watches."

The five comparative learning outcomes in Table 3 are examined in detail below.

a) Selects the image(s) containing the sound he/she has learned from the given visuals

The learning outcome was included only in the first grade and this learning outcome was

not included in other grades. Since the learning outcome is related to the first reading and writing
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process, it is thought that the learning outcome is only included in the first grade. In the 2019
curriculum, the learning outcome "Distinguishes letters corresponding to sounds” can be associated
with this learning outcome. The activity "selects the visual(s) in which the sound he/she has
learned", which is one of the activities carried out during the acquisition of sounds in the first

reading and writing process, was included as a learning outcome in the new curriculum.

b) Selects what to listen/watch in accordance with its purpose

While this learning outcome was limited to the choice appropriate to the purpose in the first
grade, in the second and third grades, the student's "making a choice in accordance with his/her
field of interest” was added to the purpose, and this learning outcome was not included in the
fourth grade. It can be said that it is thought that students should have acquired purposeful
listening by the third grade of primary school. While the 2019 curriculum did not include learning
outcomes for the purpose of listening, textbooks included examples of activities for the purpose of
listening in order for students to acquire the purpose of listening. In the new curriculum, the
activity example included in the textbooks was included as a learning outcome. It can be said that
this learning outcome is prepared for selective listening/watching type.

¢) Chooses the listening/watching strategy in accordance with the subject and purpose

The learning outcome was not included in the first and second grades, it was included in the
third grade, and in the fourth grade it was also included that when choosing a listening/watching
strategy, it should be "appropriate to the type of relationship". Since there are no details about the
type of relationship here, it is not clear what is meant by the type of relationship. This learning
outcome is included in the 2019 curriculum as the outcome "Applies listening strategy”. This outcome
is expressed as two sub-achievements in a gradual change according to the grades. The outcome is
included in all grade levels. Regarding the first sub-achievement, it was stated that the importance
of following the rules of courtesy should be emphasized in the first grade, and it was stated that
listening without interrupting and taking the floor should be given importance as listening
behaviors. In the second grade, it was stated that the importance of listening in accordance with the
rules of courtesy should be reminded, and the behaviors of listening without interrupting and
taking the floor were preserved in the same way, and the behaviors of watching the listener and
making eye contact were also added. In the third grade, they were reminded that they should
follow the rules of courtesy while listening, but no information was given about listening behaviors.
In the fourth grade, this outcome was expressed as that they should be encouraged to take notes of
sentences, important information, etc. that they liked while listening/watching.

Regarding the second sub-gain, the sub-gain expressed as “Students are encouraged to focus
their attention on what they listen to/watch" in the first grade was expressed as "Students are encouraged
to focus their attention on what they listen to/watch” in the second and third grades. In the fourth grade,
it was expressed as "Students are encouraged to concentrate their attention”. In short, it can be said that
while the teacher was active in the acquisition of the listening/watching strategy in the previous
curriculum, in the 2024 curriculum, all responsibility was given to the student.

¢) Listens in accordance with listening rules

The learning outcome is included in all grades of primary school. Although there is no
information about what the listening rules are, in the measurement and evaluation section of the
rubric, as listening behaviors, "Keeps his/her interest alive by concentrating his/her attention on the subject
during the listening/watching process, listens/watches without disturbing others, makes eye contact with the
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speaker, Speaks by taking the floor at the appropriate time to express his/her opinions or ask questions about
what he/she listens to/watches, tells his/her predictions about the continuation or conclusion of the text,
determines the subject of the text he/she listens to/watches, tells the text he/she listens to/watches by paying
attention to pronunciation, tells the text he/she listens to/watches with his/her own sentences, speaks with an
audible tone of voice". In the 2019 curriculum, there is no learning outcome related to listening rules,
but in the sub-achievements of the learning outcome “Applies listening strategy”, listening rules such
as focusing students' attention on what they listen to, listening without interrupting, taking the
floor, following the listener and making eye contact are included. It can be said that what is meant

by the listening rules expected from students in the new curriculum is not clearly stated.
d) Takes the floor at the appropriate time to participate in the conversation during listening

The learning outcome was included in the first and second grades, and in the third and fourth
grades, the statement "Takes the floor at the appropriate time to express his/her thoughts on the subject
he/she listened to” was included. It is thought-provoking that in the first and second grades, the
student only wants to be involved in the conversation, but from the third grade onwards, he/she
takes the floor to express his/her opinions on the subject. It can be said that in the first and second
grade, the student is expected to comprehend only the appropriate time interval to be included in
the conversation, while in the third and fourth grades, it can be said that he/she has learned this
time interval and that a development in which he/she can now express his/her opinions about the
conversation is envisaged. In addition, it is not clearly stated what is meant by being involved in
the conversation. In the 2019 curriculum, taking the floor at the appropriate time is included as a
sub-achievement under the learning outcome “applies listening strategy”. In addition, since it is
mentioned in this learning outcome that students express their opinions on the subject, this
statement was included among the third and fourth grade achievements in the 2019 curriculum in
the form of "Expresses his/her opinions about what helshe listens/watches”. This outcome was not
included in the first and second grades. In short, it can be said that there is a confusion of purpose

in this learning outcome.
2. Constructing meaning about what they listen/watch

Eleven learning outcomes were included under the title of being able to create meaning about
what they listen/watch. These learning outcomes are compared with the learning outcomes in the

2019 curriculum and presented in Table 4.

Table 4. To be able to create meaning about what they listen/watch

Learning outcomes (2024) Associated outcomes (2019)
a) "Recognizes the symbol/letter corresponding to  "Imitates the sounds they hear."
the sound." "Distinguishes letters corresponding to
sounds."

b) "Guesses the source of the sound he/she listens ~ "Distinguishes sounds from natural and

"

to. artificial sound sources."
c) "Makes predictions about the text to be listened =~ "Makes predictions about the text to be
to/watched based on visuals/visuals. " listened to/watched based on the
visual/visuals."
"Expresses his/her opinions about what
¢) "Makes inferences by comparing what he/she he/she listens to/watches."
listens with his/her experiences and prior "Evaluates the content of what they listen
knowledge." to/watch."
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d) "Gives examples of words with the sound "Imitates the sounds they hear."

he/she listens to." "Distinguishes letters corresponding to
sounds."

e) "Makes predictions about before and after the "Makes predictions about the

events in what he/she listens/watches." development and outcome of events in

what he/she listens/watches."

"Evaluates the content of what they listen

f) "Compares the messages in what he/she to/watch."

listens/watches with his/her prior knowledge in (Students are encouraged to question the

terms of accuracy and reality." content of what they listen/watch in terms
of coherence).

g) "Categorizes objects in what he/she listens There is no achievement.

to/watches according to their physical

characteristics."

) "Expresses his/her thoughts about what he/she = "Expresses his/her opinions about what

listens to/watches." he/she listens to/watches."

h) "Makes suggestions about the messages in "Suggests different titles for what they

what he/she listens/watches." listen to/watch."

1) "Expresses his/her thoughts about what he/she ~ No achievement is included.
listens to/watches with verbal and non-verbal
communication elements."

The eleven learning outcomes in Table 4 are matched with the learning outcomes in the 2019

curriculum and each learning outcome is examined in detail below.
a) Recognizes the symbol/letter corresponding to the sound

The learning outcome was included only in the first grade. While the 2019 Primary School
Turkish Course Curriculum included the learning outcomes “Imitates the sounds he/she hears" and
"Distinguishes the letters corresponding to the sounds”, the new curriculum combines the two learning
outcomes and rephrases them. In the 2019 curriculum, the focus was on imitating new sounds and
distinguishing that it is a different sound from the previous sounds, while in the new curriculum,
it can be said that a more general learning outcome is included with the expression "recognizes the

symbol or letter corresponding to the sound".
b) Estimates the source of the sound he/she listens to

The learning outcome was included only in the first grade. It can be said that the learning
outcome “Distinguishes the sounds emitted from natural and artificial sound sources” in the 2019

curriculum has been readdressed in a more general expression.
¢) Makes predictions about the text to be listened to/viewed based on the visuals/visuals

While the learning outcome addresses only making predictions about the text based on
visuals in the first grade, it is addressed in the second, third and fourth grades as “Predicts the subject
of the text to be listened to/watched based on visuals”. A similar situation is also included in the 2019
curriculum. The expression in the first grade and other grades has been preserved exactly the same,
and in the new curriculum, the acquisition has been included as a learning outcome without

changing it.
¢) Makes inferences by comparing what he/she listens with his/her experiences and prior knowledge

The learning outcomes, which can be expressed as making inferences and making
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connections, are given one learning outcome in the first grade, two in the second and third grades,
and three in the fourth grade. In the first grade, there is a learning outcome related to making
inferences and it is expressed as "Makes inferences by comparing what he/she listens to with his/her
experiences and prior knowledge". This learning outcome was also included in the second grade and
the learning outcome "Makes inferences from the messages in what he/she listens/watches in accordance
with his/her field of interest” was added. In the third and fourth grades, the learning outcome “Makes
connections between the information in what helshe listens/watches and prior knowledge” was also
included. While making inferences was emphasized in the first and second grades, making
connections was emphasized in the third and fourth grades. In the first and second grades, it was
considered sufficient to make inferences about what they listened to/watched, whereas in the third
and fourth grades, it is now accepted that the student has learned to make inferences and is asked
to associate these inferences with prior knowledge. In the third grade, the learning outcomes
"Establishes a connection between the information in what he/she listens/watches and his/her prior
knowledge” and "Makes inferences appropriate to his/her purpose and field of interest from the messages in
what he/she listens/watches” were included. In the second grade, it was stated that the student makes
inferences in accordance with his/her field of interest, while in the third grade, the statement "makes
inferences in accordance with his/her purpose and field of interest" was added to the field of
interest. In the fourth grade, two learning outcomes related to making connections and one learning
outcome related to making inferences were included. Regarding making connections; "Establishes
the connection between the text he/she listens/watches and daily life” and "Establishes a connection between
the information in what helshe listens/watches and his/her prior knowledge” learning outcomes were
included. In relation to making inferences, the learning outcome "Makes appropriate inferences based
on the content of what he / she listens / watches” is included. In the 2019 curriculum, while there were
no learning outcomes in the first and second grades regarding making inferences, students were
expected to express their opinions about what they listened to in the third and fourth grades, and
they were asked to make inferences only in the fourth grade. In the third grade, the outcome in
which students were asked to express their opinions about what they listened to was expressed as
"Expresses his/her opinions about what he/she listened to/watched”. In the fourth grade, the same
outcome was included, and the outcome related to making inferences was "Evaluates the content of
what they listen to/watch”. In this learning outcome, it can be said that the learning outcomes in the

previous curriculum were reorganized in detail with the concept of learning outcome.
d) Gives examples of words with the sound he/she listens to

The learning outcome was included only in the first grade. Since it is a learning outcome
related to teaching first reading and writing, it can be said that it is only included in the first grade.
In the first reading process, the sound is made to be felt, the student is asked to find the words in
which the sound occurs, and then the student is asked to give an example of a word in which the
sound occurs. In this sense, it can be said that the learning outcome needs two learning outcomes
before it. In the 2019 curriculum, it was observed that the learning outcome “Imitates the sounds
he/she hears” and the learning outcome "Distinguishes the letters corresponding to the sounds” were not
included in this curriculum. It can be said that this learning outcome is expressed in a more general

way, while the learning outcomes related to making inferences include details.
e) Makes predictions about before and after the events in what he/she listens/watches

Since the two learning outcomes related to making predictions, predicting before and
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predicting after, are related to each other, they were combined and interpreted under a single
heading. The two learning outcomes were included in all grades of primary school. The learning
outcomes were not considered as a developmental stage according to the grades and were
expressed in the same way in all grades. In the 2019 curriculum, the outcome expressed as "Makes
predictions about the development of events in what they listen/watch” in the first grade was expressed
as "Makes predictions about the development and outcome of events in what they listen/watch” in the
second, third and fourth grades. In the first grade, students' making predictions about the
development of events is emphasized, while in other grades, students' making predictions about
the outcome of events as well as the development of events is emphasized. In the new curriculum,
students are supported to develop opinions about the before and after of events in all grades of
primary school. In the new curriculum, the importance of learning outcomes to be connected with
students' daily life and prior knowledge is emphasized. It is thought that predicting the pre-events
may have been added in order to facilitate students to make connections with their prior knowledge
by making inquiries about the before and after events. In the literature, predictions about the
development and outcome of events are generally included. It can be said that the learning outcome

of making predictions before the events is an innovation specific to this curriculum.

f) Compares the messages in what he/she listens/watches with his/her prior knowledge in terms of

accuracy and reality

The learning outcome is included in all grades of primary school. Starting from the second
grade, the learning outcome "Compares the information in the text he / she listens / watches in terms of
accuracy and reality" was included in the curriculum. In the 2019 curriculum, the learning outcome
"Evaluates the content of what they listen to/watch” was included only in the fourth grade in relation
to evaluating the text they listened to. This outcome was expressed as two sub-achievements, and
as content evaluation criteria, it was expressed as "Students are enabled to question the content of what
they listen to/watch in terms of consistency”. In the new curriculum, it is stated that a stage according
to grade levels is not observed in content evaluation, and that questioning in terms of consistency
should be done according to the criteria of accuracy and reality. In the previous curriculum, taking
into account the developmental stages of students, the learning outcome was expressed with the
word questioning only in the fourth grade, while in the new curriculum, the learning outcome was
expressed with the word comparison and included in all grades. In the new curriculum, it can be

said that students in all grades are expected to make inquiries about what they listen/watch.
g) Categorizes objects in what they listen to/watch according to their physical characteristics

It is seen that the learning outcome related to classification is organized according to grade
levels. In the first grade, the learning outcome "Classifies the objects in what he/she listens/watches
according to their physical characteristics” was expressed as "Classifies different objects and characters in
what he/she listens/watches according to their characteristics” in the second grade. In the third grade,
the learning outcome "Classifies different situations, objects and characters in what they listen to/watch
according to their characteristics” was expressed as "Classifies events, situations, objects and characters in
what they listen to/watch according to their characteristics” in the fourth grade. While students were
asked to classify according to physical characteristics in the first grade, it is seen that a spiral
development is expected from the second grade onwards. In the second grade, students were asked
to classify according to objects and characters, while in the third grade, the situation classification

criterion was added to the classification according to objects and characters. In the fourth grade,
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the event classification criterion is added to the classification criteria in the third grade, and a
student who completes primary school is expected to have a quadruple classification criterion for
what he/she listens to/watches. In the 2019 curriculum, listening/watching outcomes related to
classification are not included. It can be said that learning outcomes with classification is an

innovation specific to this curriculum.
8) Expresses his/her thoughts about what he/she listens/watches

The learning outcome was not included in the first grade. However, a student who can make
inferences about what he/she listens to means that he/she has expressed his/her thoughts about
what he/she listens to. This learning outcome seems to be a simpler learning outcome among the
learning outcomes for making inferences. It can be said that this learning outcome is expressed in
accordance with the grade levels. In the second grade, the learning outcome “Expresses his/her
thoughts about what he/she listens to/watches" was expressed as "Expresses his/her thoughts about what
helshe listens to/watches with reasons" in the third grade. In the fourth grade, it was expressed as
"Expresses whether he/she agrees or disagrees with what he/she listened to/watched”. While students were
asked to express their opinions about what they listened to in the second grade, in the third grade
they were asked to state the reasons for these opinions, and in the fourth grade they were asked to
express their opinions about whether they agreed or disagreed with what they listened to/watched
with reasons. In the 2019 curriculum, while there was no learning outcome in the first and second
grades related to opinion development, the learning outcome "Expresses his/her opinions about what
helshe listens to/watches” was included in the third and fourth grades. In the previous curriculum,
students were only asked to express their opinions, but in the new curriculum, they were also asked
to state the reasons for their opinions. In short, it can be said that students are supported to develop
their opinions, and it is important for students to strengthen their opinions with inferences that
support their opinions while expressing their opinions.

h) Makes suggestions about the messages in what he/she listens/watches

The learning outcome was included in the third and fourth grades. The learning outcome,
which was expressed as "Makes suggestions about the messages in what they listen/watch” in the third
grade, was expressed as "Makes suggestions about the issues they do not accept in what they listen/watch”
in the fourth grade. In the third grade, only making suggestions about the messages was mentioned,
while in the fourth grade, students were asked to make suggestions about the issues they did not
accept. In the 2019 curriculum, the learning outcome "Suggests different titles for what they listen
to/watch” was included in the second, third and fourth grades. The student's making suggestions
actually expresses his/her opinion about what he/she listens to. This learning outcome can be
evaluated together with the learning outcome "Expresses his/her thoughts about what he/she listens
to/watches”. It can be said that this learning outcome has been rephrased in line with the previous

curriculum.

1) Expresses his/her thoughts about what he/she listens/watches with verbal and non-verbal
communication elements

The learning outcome is included in the third and fourth grades. This learning outcome
explains that students can use different ways to express their opinions about what they listen to. In
the 2019 curriculum, there is no learning outcome for the elements of communication that students
can use to express themselves. Since there is no sub-learning outcome on how to inform students

about verbal and non-verbal communication elements, it can be said that there is no clarity on how

78



this learning outcome will be acquired by students.

3. Analyzing what they listen/watch

There are six learning outcomes under the title of being able to analyze what they

listen/watch. These learning outcomes are compared with the learning outcomes in the 2019

Primary School Turkish Curriculum and presented in Table 5.

Table 5. Analyzing what they listen/watch

Learning outcomes (2024)

Associated outcomes (2019)

a) "Distinguishes sounds from natural and
artificial sound sources. "

"Distinguishes sounds from natural and
artificial sound sources."

"They imitate the sounds they hear.
"Distinguishes letters corresponding to
sounds."

b) "Finds the subject of the text he/she listens
to/watches."

"Identifies the subject of what he/she
listens to/watches."

c) "Identifies the similarities of messages in
different texts he/she listens to/watches."

No achievement is included.

¢) "Identifies the relationship between
discourse and visuals in listening/watching."

No achievement is included.

d) "Identifies the events in the text he/she
listens to/watches."

"Explains the text he/she listens
to/watches."

"Qutlines the text he/she listens
to/watches."

"Responds to questions about what
he/she listens/watches."

e) "Finds the main idea/main emotion in the
text he/she listens to/watches."

"Identifies the main idea/main emotion of
what he/she listens to/watches."

The six learning outcomes in Table 5 are matched with the learning outcomes in the 2019

curriculum and each learning outcome is examined in detail below.

a) Distinguishes sounds from natural and artificial sound sources

The learning outcome is included only in the first grade. In relation to the first reading and

writing process, this learning outcome and the learning outcome “Distinguishes symbols/letters

corresponding to sounds" were also included. The 2019 curriculum includes the same outcomes. In

addition, the learning outcome “Imitates the sounds he/she hears” related to the first reading and

writing process is not included in the new curriculum. Regarding this learning outcome, it can be

said that an approach equivalent to the gains in the previous curriculum has been adopted.

b) Finds the subject of the text he/she listens/watches

The learning outcome is included at all grade levels. In the 2019 Turkish course curriculum

Curriculum, it is also included at all grade levels. In the 2019 Turkish course curriculum

Curriculum, it was expressed as "determines the subject’, while in the new curriculum it is

expressed as "finds the subject". It is seen that the outcome included in the previous curriculum is

also preserved in the new curriculum.
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¢) Identifies the similarities of the messages in different texts he/she listens/watches

The learning outcome was included in all grades, but after the second grade, the learning
outcome was expressed as "Identifies the similarities and differences of messages in different texts that
he/she listens to/watches”. In the learning outcome aiming to establish a relationship between texts,
while the first grade focused only on similarities in establishing a relationship between texts, as of
the second grade, it was requested to focus on differences in the relationship between texts. In
addition, in the third and fourth grades, the learning outcome "Relates the messages in different texts
that he/she listens to/watches in terms of similarities and differences” was also included. With this
learning outcome, beyond identifying similarities and differences in the relationships established
between texts, it is also required to associate these similarities and differences. In the 2019
curriculum, there are no learning outcomes for establishing relationships between texts. In this
sense, it can be said that these learning outcomes are one of the innovations brought by the new

curriculum.
¢) Identifies the relationship between discourse and visuals in listening/watching

The learning outcome is organized according to grade levels. In the first and second grades,
students were asked to determine the relationship between discourse and visuals, while in the third
grade they were asked to explain this relationship. In the fourth grade, students were asked to
evaluate the determined relationship. In the 2019 curriculum, there is no learning outcome for
determining, explaining or evaluating the relationship between discourse and visuals. In this sense,
it can be said that these learning outcomes are one of the innovations brought by the new

curriculum.
d) Identifies the events in the text he/she listens/watches

The learning outcome was included as of the second grade and was preserved in the same
way in other grades. In the 2019 curriculum, only the learning outcome "Explains the text he/she
listened to/watched” was included in the first and second grades regarding the focus on events, and
in the third and fourth grades it was expressed as "Explains the text he/she listened to/watched in
outline”. In the first and second grades, narrating the text was emphasized, while in the third and
fourth grades, the focus was on describing the text in outline, that is, in a slightly more detailed
way. In addition, in the first and second grades, it was stated that attention should be paid to the
order of events for the explanation of the outcome. Apart from this outcome, the focus was on
answering questions to determine the elements of the story, and the outcome "Answers questions
about what he/she listens/watches” was included in all grades. Regarding this learning outcome, it can
be said that the gains in the previous curriculum have been expressed by reducing them to a simpler
level, and it can be said that it is important to focus only on events and to make questioning and

prediction studies through events.
e) Finds the main idea/main emotion in the text he/she listens to/watches

The learning outcome is included in the third and fourth grades. In the 2019 curriculum, the
outcome is also included in the third and fourth grade levels and is expressed as "Determines the
main idea / main emotion of what he / she listens / watches”. In the 2019 curriculum, it is required to
determine the main idea / main emotion, while in the new curriculum it is expressed as “finds”. It

is seen that the existing outcome is also preserved in the new curriculum.

4. To be able to review the situations affecting the listening/watching process
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Under the title of being able to review the situations affecting the listening/watching process,
there were no learning outcomes in the first grades and two learning outcomes were included in
the other grades. These learning outcomes are compared with the learning outcomes in the 2019

Primary School Turkish Course Curriculum and presented in Table 6.

Table 6. To be able to review the situations affecting the listening/watching process

Learning outcomes (2024) Associated outcomes (2019)
a) "Reviews the suitability of the listening/watching No achievement is included.
environment. "
b) "Explains the effect of listening/watching No achievement is included.

environment on feelings, thoughts and behaviors in
the listening process."

The two learning outcomes in Table 6 are matched with the learning outcomes in the 2019

curriculum and each learning outcome is examined in detail below.
a) Reviews the suitability of the listening/monitoring environment

The learning outcome was included only in the second and third grades. In the fourth grade,
it is expressed as "Listens by taking into account the physical characteristics of the environment where
listening/watching will take place”. In the 2019 curriculum, there is no learning outcome related to
reviewing the suitability of the environment. While the teacher is held responsible for making the
listening environment physically suitable before listening in the literature, it can be said that
reviewing the suitability of the environment in the new curriculum is left to the responsibility of
the student. In addition, it is seen that there is no explanation of what is expected from the student
after reviewing the suitability of the environment. It can be said that the learning outcome should
be expressed more clearly.

b) Explains the effect of listening / watching environment on feelings, thoughts and behaviors in
the listening process

The learning outcome was included in the third and fourth grade. In the 2019 curriculum,
there is no learning outcome for the evaluation of the environment. Trying to create awareness of
the effect of the environment on listening by making students question how the listening
environment has an effect on listening skills will undoubtedly have an important effect on listening
skills. However, as a result of an assessment that the environment is not suitable, it can be said that

there is uncertainty about what steps can be taken to solve this problem.
5. To be able to evaluate the listening/watching process

Seven learning outcomes were included under the title of being able to evaluate the
listening/watching process. These learning outcomes are compared with the learning outcomes in
the 2019 Primary School Turkish Course Curriculum and presented in Table 7.

Table 7. To be able to evaluate the listening/monitoring process

Learning outcomes (2024) Associated outcomes (2019)
» "ldentifies errors in the listening/monitoring » "Evaluates the content of what
process." they listen to/watch."
> "Corrects mistakes identified in his/her > "Applies listening strategies."
listening/watching."
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> "Transfers appropriate behaviors in
listening/watching to subsequent listening."

> "Explains the listening/watching strategies he/she
prefers in listening/watching."

> "Transfers appropriate behaviors in
listening/watching to subsequent listening."

> "Indicates the genre they will listen to/watch with
reasons for preference."

> "Questions the accuracy of the information given
in the text he/she listens to/watches and its
source."

Learning outcomes related to evaluating the listening/monitoring process were included in
all grades of primary school. In the first and second grades, when the learning outcomes of
“Identifies errors in the listening/monitoring process”, "Corrects errors in listening/monitoring” and
"Transfers appropriate behaviors in listening/monitoring to subsequent listening” are examined, it can be
said that the student is held responsible for the evaluation of the listening/monitoring process. In
the first two grades of primary school, it can be said that expecting the responsibility of listening
from the student may not be appropriate according to the student levels considering the
developmental levels of the students. The two common learning outcomes in the third and fourth
grades are "Explains the listening/viewing strategies he/she prefers in his/her listening/viewing” and
"Transfers his/her appropriate behaviors in listening/viewing to subsequent listening”. When the learning
outcomes are analyzed, it is seen that the responsibility lies with the student. It can be said that the
learning outcome specific to the third grade, "Indicates the type of listening/watching with the reasons
for preference”, leaves the responsibility and decision of which type of listening/watching the student
will listen by paying attention to which type of listening/watching is left to the student. It can be
said that the learning outcome specific to the fourth grade, "Questions the accuracy of the information
given in the text he/she listens to/watches and its source” may be appropriate for the grade level. It can
be said that itis compatible with the learning outcomes that envisage the student to make inferences
and that he/she can reach the competence to make this evaluation after listening. In the 2019 Turkish
course curriculum, only the outcome “Evaluates the content of what he/she listens/watches” is included
in the fourth grade regarding evaluation. This outcome is for content evaluation. It was observed
that there were no gains for process evaluation. As listening strategies, the outcome "Applies
listening strategies” is included in each class, and in the sub-acquisitions of this outcome, it is seen
that sub-acquisitions are included that students should listen in accordance with the rules of
courtesy and pay attention to what they listen to, and that these sub-acquisitions are under the
responsibility of the teacher. In short, it can be said that the responsibility for the evaluation of the
listening/watching process is left to the students. It can be said that for primary school, a high level

behavior is expected for students to be able to evaluate the process in a healthy way.

DISCUSSION, CONCLUSION and RECOMMENDATIONS

As stated in the literature, listening is expressed as a "neglected skill" in our country (Ozbay
& Melanlioglu, 2012, p.96). In the 2009 Turkish Course Curriculum, the listening/watching skill area
was classified under three headings and achievements were included at each grade level. In the

2019 Turkish Course Curriculum, achievements at each grade level are included without any
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classification for the listening/monitoring skill area. In the new curriculum, the
listening/monitoring skill area is classified under four titles in the first grades and five titles in the
other grades of primary school, and learning outcomes are included in each grade.

In the learning outcomes under the title of being able to manage listening/watching in the
curriculum, it was concluded that some of the studies that were included as activities in previous
curriculums were expressed as learning outcomes in the new curriculum, and that the student is
expected to take responsibility for listening in accordance with the spirit of the student-centered
curriculum. The constructivist approach emphasizes sharing knowledge and responsibilities
beyond supporting competition among students. Instead of assigning the responsibility for
learning only to the teacher or the student, the responsibility is expected to be shared by the teacher
and the student (Jonassen, 1994, p.34). Each student should actively participate in the learning
process and be responsible for his/her own learning (Saban, 2004, p.79). In this respect, expecting
students to take responsibility for listening is in line with the understanding adopted by the
curriculum. In addition, it was concluded that it was not fully understood what was meant by
listening rules, and that the forms shared as an example in the measurement and evaluation section
of the curriculum included listening behaviors to be observed, but the actual listening rules adopted
and desired to be learned were not clearly expressed.

Under the heading of being able to make sense of what they listen/watch, it was concluded
that some of the learning outcomes in the previous curriculum were preserved in the new
curriculum, some learning outcomes were expressed in a more general way, students were
supported to make inferences by comparing their newly learned information with their experiences
and prior knowledge in the 2024 curriculum, it was important to handle events with an inquiry-
based approach, and students were asked to express their opinions based on reasons to support
their opinions. According to the constructivist approach, learning refers to establishing a
relationship between existing learning and new learning and integrating them. In other words, the
learner restructures the information he/she has learned by adding his/her own interpretation. In
these stages, it is important to use high-level cognitive skills effectively (Karatay, 2010). In short,
the learner creates his/her own learning by comparing and questioning the information presented
to him/her with his/her prior knowledge. The learner's questioning and inferring the information
presented to him/her by comparing it with his/her experiences and prior knowledge corresponds
to the learning outcomes at the level of the analysis step, which is at the fourth level according to
Bloom's taxonomy (Mete, 2015). In this respect, it can be said that the learning outcomes are
compatible with the curriculum prepared in line with the constructivist approach. In addition, it
was concluded that students were asked to make predictions about the development and outcome
of events in the 2024 curriculum, although predictions about the pre-events were not included in
the literature. The activity of predicting is when a student expresses his/her opinions about what
might have happened after understanding a text he/she listened to. This activity, which is at the
comprehension level according to Bloom's taxonomy, is raised to the analysis level, which is a
higher level thinking skill, by asking students to express their opinions by thinking about the pre-
event. In this respect, it can be said that the curriculum cares about the development of students'
higher level thinking skills while creating their own learning with an inquiry-based understanding.
Although the curriculum includes the expression of nonverbal communication elements, it was
concluded that what was meant by this expression was not clearly understood.

Under the title of being able to analyze what they wish/watch, it was concluded that the

learning outcomes were generally prepared with a similar approach to the previous curriculum. As
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a difference, it was concluded that establishing a relationship between texts is important, the
outcomes for summarizing the text in the previous curriculum are not included in the new
curriculum, and determining the events is seen as sufficient. Intertextual meaning making involves
producing texts from texts/meanings. In this type of meaning making, the reader uses high-level
cognitive processes (Akyol, 2003, p.51). In order for students to use higher-order cognitive
processes, they must first learn basic processes and use them effectively. In this respect, it can be
said that basic level cognitive processes are neglected.

The learning outcomes under the title of being able to review the situations affecting the
listening/watching process were not included in the first grade, but were included in other grades.
It was concluded that the learning outcomes under this heading are the innovations brought by the
2024 curriculum, that while the suitability of the environment was the responsibility of the teacher
in the previous curriculum, this responsibility was given to the student in the new curriculum, and
that there is no clarity about what the student who develops an opinion that the environment is not
suitable will do.

In the learning outcomes under the title of being able to evaluate the listening/viewing
process, it was concluded that the responsibility of listening was left to the student compared to the
previous curriculum, and that the student was expected to develop listening skills in line with
his/her own responsibility in the process by being aware of what he/she listened to, evaluating the
listening process in a healthy way, identifying the mistakes he/she made and reflecting the correct
behaviors in the next listening. In the learning outcomes under the title of being able to evaluate
the listening/watching process, it can be said that the development of students' high-level thinking
skills corresponding to the evaluation and creation step is emphasized. Students' being aware of
their mistakes by evaluating their own listening situations, being aware of their mistakes and
showing correct behaviors in their next listening based on these mistakes are the learning outcomes
adopted by the constructivist approach. In this sense, it can be said that the new curriculum tries to
provide students with the constructivist approach in an effective way.

The learning outcomes in the new curriculum are generally similar to the learning outcomes
in the previous curriculums. There are no learning outcomes for the learning outcomes “Responds
to questions about what he/she listens/watches”, " Applies verbal instructions", "Comprehends non-verbal
messages of the speaker” and "Guesses the meaning of unfamiliar words in what he/she listens/watches” in
the previous curriculums. As a result, it can be said that there is a search for listening/watching
skill, which is often defined as a "neglected" skill in the literature, and that listening/watching skill
has started to be emphasized, but it can be said that a clear perspective on listening/watching skill
area has not yet been formed. First of all, it can be suggested to decide whether there will be a clear
classification for listening/monitoring skills, to develop the curriculum by taking the opinions of
the stakeholders who are the implementers of the curriculum in line with this decision, to organize
the learning outcomes according to a taxonomic classification, to clearly express the rules of
listening in the curriculum, to organize seminars and courses for teachers who are the implementers
of the curriculum, and to inform the students and parents, who are the target audience of the

curriculum, about the curriculum at an adequate level.
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2019 ve 2024 Ilkokul Tiirkce Dersi Ogretim Programlarinda Yer Alan

Dinleme/izleme Beceri Alaninin Karsilastirilmass:

Kazim SAHIN®Y, Emrah KOSEOGLU¢

OZET
Anahtar Kelimeler: Heti§im becerileri iginde yer alan dinleme becerisi, bireyin hem okul yasaminda hem
Tlkokul, de sosyal hayatinda basariy: etkileyen kritik bir beceridir. Dinleme becerisi, Tiirkiye’de
Tiirkge dersi, Tiirkce Dersi Ogretim Programlarinda dort temel beceri alanindan biri olarak kabul
Dinlemefizleme becerisi, edilmekte ve bu becerinin 6grencilerde gelistirilmesi igin c¢esitli yontemler ve

Ogretim programi kazanimlar Onerilmektedir. Dinleme becerisinin nasil kazandirilacagina dair siireg
genellikle dinleme Oncesi, dinleme sirasi ve dinleme sonrasi olarak {i¢ asamada
siiflandirilmaktadir. Ancak farkli zamanlarda gelistirilen programlarda sozii edilen

bu bagliklar farkli sekillerde karsimiza ¢ikabilmektedir. Ornegin; 2009, 2019 ve 2024

Yiikleme: 05/10/2024 programlarinda dinleme becerisine yonelik yer verilen kazanimlarin bu bagliklara gore
Kabul: 19/10/2024 yapilmadig1 sdylenebilir. Hig siiphesiz Tiirkge Dersi Ogretim Programlarinda dinleme
Yayinlanma: 31/10/2024 becerisine yonelik yer alan baslik ve kazanimlar, iginde bulunulan donemin sartlar: ve

dinleme becerisine yiiklenen anlamin &nemiyle iliskili olarak degisiklik
gosterebilmektedir. Bu dogrultuda yapilan bu ¢alismanin amacin literatiirde ¢ogu
zaman “ihmal edilmis beceri” olarak betimlenen dinleme/izleme beceri alaninin, 2024
Ilkokul Tiirkce Dersi Ogretim Programinda ne olgiide yer verilmis oldugunu
belirlemek ve 2019 Ilkokul Tiirkce Dersi Ogretim Programu ile karsilastirarak yapilan
degisiklikleri tespit etmek olusturmaktadir. Arastirma nitel arastirma yontemlerinden
dokiiman incelemesi kullanilarak yiiriitilmiistiir. Bu kapsamda 2019 ve 2024 Tiirkce
DOI: 10.5281/zenodo.14017990 Dersi Ogretim Programlar1 arastirmacilar tarafindan olusturulan program analiz
formuyla detayli bir sekilde analiz edilmistir. Elde edilen bulgular tablolar halinde
sunulmustur. Dinleme becerisinin ge¢miste ihmal edilmis bir alan olarak goriildiigii,
ancak 2024 Tiirkce Dersi Ogretim Programinda bu beceriye daha fazla 6nem verilmeye
baglandigini sOylenebilir. Bununla birlikte, dinleme becerisine yonelik net bir
siniflandirmanin hala tam olarak oturmadig1 ve bu konuda daha fazla gelistirme
yapilmas gerektigi sonucuna varilmistir.
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GIRIS

Iletisim, gecmisten giiniimiize dogru dnemi her gegen giin daha fazla anlagilan ayrica 21
yy. igin kazamlmasi gereken adeta zorunlu bir beceri alanini ifade etmektedir. letisimin
sirdiiriilmesi ve gelistirilmesinde kuskusuz en sik kullanilan becerinin dinleme becerisi oldugu
sOylenebilir. Dinleme, Tiirkce dersinde &grencilere kazandirilmas: diisiiniilen dort temel beceri
alanindan birisi olup konusan ya da sesli okuyan bir kisinin vermek istedigi mesaji, tam ve dogru
bir sekilde anlayabilme becerisi olarak tanimlanabilir (Ozbay, 2006, s.5). Dinleme, insanlarin
birbiriyle iletisim kurmasinda ¢ok Onemli bir yere sahip oldugu gibi anlama ve &grenme
faaliyetlerinin de gergeklesmesinde etkin bir rol oynayan, kisinin beden olarak pasif goriinmesine
karsin zihnen aktif oldugu bir etkinliktir (Yildiz, 2013, s.190). flkokul déneminde en fazla ihmal
edilen hususlar arasinda dinleme egitimi de bulunmaktadir. Oysa en ¢ok kullamilan beceri
alanlarindan birisi olup okuma siirecinin de 6nemli unsurlarindan birisini olugturmaktadir
(Akyol, 2016, s.1).

Bununla birlikte egitimde kullanilan anlayisin ve yaklasimlarin da bu beceriye verilen
onem {iizerinde etkisi soz konusudur. Davranisgl egitim anlayisinda dinleme becerisine fazla
onem verilmemekte, bu becerinin kendiliginden gelisecegi diisiiniilmektedir. Yapilandirmaci
yaklasim anlayisi ise bu beceriye bakis acisini degistirerek dinlemenin anne karminda edinilmeye
baslandigi, aile ve sosyal hayatta informal sekilde gelisimini siirdiirdiigii okulda ise formal bir
egitim anlayis:1 ile daha da gelistirilebilecegi algisini giiglendirmistir (Carkit, 2021, s.828).
Yapilandirmac: yaklasim dogrultusunda hazirlanan 6gretim programlari ile 6grencinin biitiinsel
gelisimine 6nem verilerek, tiim beceri alanlarinin gelistirilmesine énem verilmektedir. Dinleme
becerisi, okulda diger beceri alanlarinin kazandirilmasinda aktif olarak kullanildigindan dolay1
Ogrenci basarisinda da 6nemli bir yer edinmektedir. Unutulmamalidir ki iyi bir dinleyici olmadan
basarili olmanin imkam yoktur (Mackay, 1997, s.29). Ciinkii 6grenciler okul déneminde bilgilerin
bliyiik bir kismini dinleyerek Ogrenirler. Bu durum egitim-6gretim faaliyetlerinde dinleme
calismalarina gereken Snemin verilmesi gerekliligini ortaya koymaktadir (Ozbay ve Melanlioglu,
2012, 5.88-89). Bireylerin dinleme becerilerine yonelik yeterli diizeyde bilgi ve egitim verilmezse
dinleme aligkanligi kazanamamus bir toplum olusacaktir. Boyle bir toplumda da catismalar
kag¢inilmaz olacaktir (Melanlioglu, 2011, s.69). Okulda ve okul disinda bireyin en sik kullandig:
beceriler arasinda yer alan dinleme, 6grencinin okula baglamasiyla planl bir sekilde 6grencilere
kazandirilir. Programlarda dinleme becerisine yeterince yer vermeden ogrencilerin iyi bir
dinleyici olmalarinin olanag1 yoktur (Ediger, 2002, s.3). Bu nedenle Tiirkge Dersi Ogretim
Programlarinda dinleme becerisinin kazandirilmasina yonelik kazanimlara yer verilmektedir.

Dinleme becerisinin 6grencilere planh bir sekilde 6gretilmesini ifade eden dinleme siireci;
dinleme 6ncesi, dinleme sirasi ve dinleme sonrasi olmak tizere ii¢ basglik altinda incelenmektedir
(Demirel ve Sahinel, 2006; Temur, 2010; Melanlioglu, 2012; Yildiz ve Kiling, 2015; Akkaya ve Unal,
2016; Akyol, 2016; Dogan, 2020). Oysa 2009, 2019 ve 2024 Tiirkce Dersi Ogretim Programlarinda
yer verilen kazanimlarin bu bagliklara gore yapilmadig: goriilmiistiir. 2009 programinda dinleme
kazanmimlar {i¢ baslik altinda simiflandirilmis, 2019 programinda herhangi bir siniflandirmaya yer
verilmeden dogrudan kazanim ifadelerine yer verilmistir. 2024 programinda ise Onceki
programlarda “kazamim” olarak ifade edilen kavramin yerine “6grenme qktilar1” kavrami
kullanilmistir. Ogrenme ciktilar ise birinci smiflarda dort, diger smiflarda bes baslik altinda
smiflandirilmistir. Programlarda yer verilen kazamim ya da 6grenme giktilarmin alanyazinda

belirtilen siruflandirmaya uygun olarak yapilmadig: fakat farkli simflandirma bagshklar: altinda
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yer alan ifadelerin alanyazinda belirtilen basliklarin igerikleri ile uyumlu stratejileri kapsadig:
ifade edilebilir. Hig siiphesiz Tiirkge Dersi Ogretim programlarinda dinleme becerisine yonelik
yer alan baslik ve kazanimlar, i¢cinde bulunulan dénemin sartlar1 ve dinleme becerisine yiiklenen
anlamin Onemiyle iligkili olarak degisiklik gosterebilmektedir. Bu kapsamda programlarda
meydana gelen degisiklikleri tespit etmek bu alanda calisan arastirmacilara hem de alanyazina
katki saglayacaktir.

Tiirkiye’de 2024 yilinda “Tiirkiye Yiizyih Maarif Modeli” kapsaminda tiim Ogretim
programlarinda giincelleme ve degisiklige gidilmistir. Bu dogrultuda giincellenerek degistirilen
programlardan biri de Ilkokul Tiirkge Dersi Ogretim Programudir. Programda yer alan becerilerin
nasil degisiklik gosterdigini belirlemek hem arastirmacilar ve uygulayicilar hem de alanyazin igin
onem tasimaktadir. Bu dogrultuda yapilan ¢alismanin amaci literatiirde ¢ogu zaman “ihmal
edilmis beceri” olarak betimlenen dinleme/izleme beceri alaninin, 2024 Ilkokul Tiirkge Dersi
Ogretim Programinda ne &lgiide yer verilmis oldugunu belirlemek ve 2019 ilkokul Tiirkge Dersi
Ogretim Programu ile kargilagtirarak yapilan degisiklikleri tespit etmektir. Bu kapsamda agagidaki
sorulara cevap aranmustir:

1. 2019 Tlkokul Tiirkge Dersi Ogretim Programi ile 2024 flkokul Tiirkge Dersi Ogretim
Programinda dinleme becerileri agisindan baglik ve kazanimlarda nicelik agisindan nasil bir
degisiklik olmugtur?

2. Programlar arasinda dinleme becerileri agisindan kazanimlarda igerik/nitelik agisindan

nasil degisiklik olmustur?
YONTEM

Aragtirma Modeli

Bu ¢alismada nitel aragtirma yontemlerinden dokiiman incelemesi kullanilmigtir. Dokiiman
incelemesi, arastirilmas: hedeflenen olgu veya olgular hakkinda bilgi igceren yazili materyallerin
analiz edilmesini kapsayan nitel bir arastirma yontemi olarak tanimlanmaktadir. Egitim alan ile
ilgili bir arastirmada ders kitaplari, program yonergeleri vb. dokiimanlar veri kaynag: olarak
kullanilabilir (Yildirim ve Simsek, 2018, s.189-190). Calismada 2024 yilinda kabul edilen ve 2024-
2025 egitim dgretim yilindan itibaren uygulanacak olan 2024 ilkokul Tiirkge Dersi Ogretim
Programindaki dinleme becerisi detayli bir sekilde analiz edilmistir. Bu dogrultuda dinleme
becerisine yonelik kazanimlara nasil yer verildigi 2019 Ilkokul Tiirkge Dersi Ogretim Programu ile
karsilastirilarak incelenmistir. Programlarda yer alan kazanimlar nicelik ve nitelik agisindan iki

farkli boyutta ele alinarak karsilastirilmistir.
Arastirmanin Veri Kaynaklar

Dokiiman incelemesi hem nicel hem de nitel arastirmalarda kullamilan bir yontemdir.
Dokiiman incelemesi kapsaminda kitap, dergi, makale, yazili kaynak, gorsel, resim, film, videolar
vb. materyaller veri olarak kullanilabilmektedir. Bunun yani sira arastirilmasi hedeflenen olay,
olgu ve durumlar hakkinda bilgi iceren her tiirlii yazili, ¢izili veya basili materyal dokiiman
incelemesi kapsaminda ele aliabilir (Sonmez ve Alacapinar, 2011). Bu dogrultuda ¢alismada veri
kaynag1 olarak sozii edilen yillara ait Tlkokul Tiirkge Dersi Ogretim Programlari kullanilmistir.
2024 yilina ait program Talim ve Terbiye Kurulu Bagkanligi'min resmi web sayfasinda 6gretim
programlari béliimiinde yayinlanan Ilkokul Tiirke Dersi Ogretim Programlarindan elde
edilmistir (https://mufredat.meb.gov.tr). 2019 Ilkokul Tiirkce Dersi Ogretim Programi ise

kaldirilmadan ©6nce aragtirmacilar tarafindan PDF formatindan arsivlenmis ve bu arastirma
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kapsaminda incelenmistir.
Verilerin Toplanmasi ve Analizi

Aragtirmada veri kaynag: olarak kullanilan 2019 ve 2024 Ilkokul Tiirkge Dersi Ogretim
Programlarinin  se¢iminde amagli Ornekleme yontemlerinden  0Olglit  drneklemeden
yararlanilmistir. Olgiit 6rnekleme yonteminde onceden belirlenen bir dizi 6lgiitii karsilayan
durumlarin ¢alisilmas: amaglamr (Yildirim ve Simsek, 2018). Bu sebeple arastirma sorulari
kapsaminda 2019 ve 2024 programlari segilmistir. Yeni programin Onceden uygulanmis
programlara kiyasla onemli degisiklikler barindirmasi, eski programin yakin tarihe kadar
uygulanmis olmasi ve dinleme becerileri agisindan 6nemli degisikliklerin olmasi 6lgiit olarak
kabul edilmistir. Iki programdan elde edilen veriler arastirmacilar tarafindan analiz birimleri
dogrultusunda olusturulan “Karsilastirmali Program Analiz Formu” kullamlarak analiz
edilmistir. Verilerin analizinde ise betimsel analizden yararlamilmistir. Elde edilen veriler
aragtirmacilar tarafindan kargilagtirmali olarak incelenerek dogrulugu kontrol edilmistir. Ayrica
veriler bu alanda calisan bir alan uzmani ve bir siif 0gretmeni tarafinin da incelenmistir.

Verilerin dogrulugu kontrol edildikten sonra bulgular tablolar halinde sunularak yorumlanmaistir.

Etik Kurul izin Belgesi

Bu arastirma dokiiman incelemesi oldugu, beserl ve canli varliklarla ¢alisiimadigr ve

deneysel bir miidahale icermedigi i¢in etik kurul iznine bagvurulmamustir.
BULGULAR

Aragtirmanin ilk sorusu olan, “Programlar arasinda bashk ve kazamm sayisinda niceliksel
olarak nasil bir degisiklik olmustur?” sorusu ile ilgili olarak yapilan degisikligin daha net
goriilebilmesi agisindan 2009 flkokul Tiirkge Dersi Ogretim Programinda dinleme/izleme beceri
alanina ait kazanmimlarin smiflandirmasina da yer verilmistir. Programlarda kullamilan

siniflandirma bagliklar1 Tablo 1’de sunulmustur.

Tablo 1. Tiirkge 6gretim programlarmda kullamlan sumiflandirma baghiklar:

Tiirkce Dersi Kullanilan siniflandirma
Ogretim Programlari

» Dinleme kurallarini uygulama
2009 » Dinledigini anlama
> Tiir, yontem ve tekniklere uygun dinleme

2019 Siniflandirma yapilmadan dogrudan kazanimlara yer verilmistir.

> Dinleme/izlemeyi yonetebilme
» Dinledikleri/izledikleri ile ilgili anlam olusturabilme
2024 » Dinlediklerini/izlediklerini ¢6ziimleyebilme
> Dinleme/izleme siirecine etki eden durumlari gozden gegirebilme
(1. siruflarda yok)
» Dinleme/izleme siirecini degerlendirebilme

Tablo 1’de gére 2009 Ilkokul Tiirke Dersi Ogretim Programinda dinleme becerisi iig baglik
altinda incelenmis, 2019 programinda simiflandirmaya yer verilmeyerek dogrudan kazanmim
ifadelerine yer verilmistir. 2024 programinda ise ilkokul birinci sinuflar i¢in doért, diger siniflar icin
ise bes baslik altinda 6grenme ciktilarina yer verilmistir (MEB, 2024, 5.207-218). Programlarda yer
alan kazanim ya da 6grenme ¢iktilarinin sayisi ise Tablo 2’ de sunulmustur.
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Tablo 2. Tiirkce Dersi Ogretim Programlarinda yer alan kazanim ve 6grenme ciktilar:

Simiflar Tiirkge Dersi Ogretim Programlari
2009 (Kazanim) 2019 (Kazanim) 2024 (Ogrenme ciktilar)
1. sif 23 11 21
2. smuf 31 9 20
3. simf 38 13 26
4. sif 45 13 26
5. simf 48 - -

Tablo 2 incelendiginde 2009 Ilkokul Tiirkge Dersi Ogretim Programinda yer alan
kazammlarin simf seviyelerine gore asamali bir sekilde artis gosterdigi goriilmektedir. Kazanim
sayist bakimindan diger programlara gore yogun bir program oldugu soylenebilir. 2019
programinda siniflar arasinda kazanim sayilari bakimindan simif seviyelerine gore bir artisin
olmadig ayrica 6nceki programa gore biiyiik bir sadelestirmenin yapilmis oldugu goriilmektedir.
2024 programinda 6grenme ciktilarimin smif seviyelerine gore dagiliminda 2019 programinda
gosterilen anlayisin devam ettirilmeye calisildigi soylenebilir. Ogrenme ¢iktilar1 sayisina
bakildiginda, 2019 programina gore daha yogun, 2009 programina gore ise daha sade bir program
oldugu goriilmektedir.

Arastirmanin ikinci sorusu olan, “kazanimlarda igerik/nitelik agisindan nasil degisiklik
olmustur?” sorusu ile ilgili olarak 2019 ve 2024 Ilkokul Tiirkge Dersi Ogretim Programlari
karsilastirmali olarak incelenmistir. 2024 Ilkokul Tiirkge Dersi C)gretim Programinda yer alan
smiflandirma baslhiklarina uygun olarak 6grenme ciktilar1 2019 programinda yer alan kazanimlar
ile karsilastirilarak asagida sunulmustur:

1. Dinleme/izlemeyi Yonetebilme

Dinleme/izlemeyi yoOnetebilme bashg: altinda bes dgrenme giktisina yer verilmistir. Bu
ogrenme ciktlar;, 2019 programinda yer alan kazammlar ile kargilagtirilarak Tablo 3'te

sunulmustur.

Tablo 3. Dinlemel/izlemeyi yonetebilme

Ogrenme ciktilar (2024) iligkilendirilen kazanimlar (2019)
a) “Verilen gorseller arasindan 6grendigi sesin “Seslere karsilik gelen harfleri ayirt eder.”
gectigi gorseli/gorselleri seger.”
b) “Dinleyeceklerini/izleyeceklerini amacina Kazanim yok.
uygun olarak seger.”
¢) “Konuya ve amacina uygun olarak “Dinleme stratejisini uygular.”
dinleme/izleme stratejisini seger.”
¢) “Dinleme kurallarina uygun olarak dinler.” “Dinleme stratejisini uygular.”
d) “Dinleme esnasinda konusmaya dahil olmak “Dinledikleriyle/izledikleriyle ilgili
i¢in uygun zamanda s6z alir.” goriiglerini ifade eder.”

Tablo 3'te karsilastirmali olarak yer alan bes 6grenme ciktisi, asagida ayrintili olarak

incelenmisgtir.

a) Verilen gorseller arasindan 6grendigi sesin gectigi gorseli/gorselleri secer

Ogrenme ciktisna sadece birinci sinifta yer verilmis olup diger smiflarda bu 6grenme
ciktisina yer verilmemistir. Ogrenme ¢iktisi, ilk okuma yazma siireci ile ilgili oldugundan dolay1
O0grenme ciktisina sadece birinci sinifta yer verilmis oldugu diistiniilmektedir. 2019 programinda

“Seslere karsilik gelen harfleri ayirt eder” kazanimi bu 6grenme ciktist ile iligkilendirilebilir. Tlk
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okuma yazma siirecinde seslerin kazandirilmasi esnasinda yapilan calismalardan biri olan
“ogrendigi sesin gectigi gorseli/gorselleri secer” etkinligi yeni programda 6grenme ¢iktisi olarak

yer almistir.

b) Dinleyeceklerini/izleyeceklerini amacina uygun olarak secer

Bu 6grenme ciktist birinci sinifta sadece amaca uygun segim ile sinirlandirilmigken, ikinci
ve liglincii sinifta amag ile 6grencinin “ilgi alanina uygun olarak se¢im yapmasi” da eklenmis,
dordiincii simifta bu 6grenme ciktisina yer verilmemistir. Amaca uygun dinlemeyi ilkokulun
tglinci simifina kadar Ogrencilerin kazanmis olmas: gerektiginin diisiiniilmiis oldugu
sOylenebilir. 2019 programinda dinleme amaci igin kazamimlara yer verilmemisken ders
kitaplarinda 6grencilerin dinleme amacimi edinmeleri i¢in dinleme amacina yonelik etkinlik
orneklerine yer verilmistir. Yeni programda ise ders kitaplarinda yer verilen etkinlik 6rnegi,
Ogrenme ¢iktisi olarak yer almistir. Bu 6grenme ¢iktisinin, segici dinleme/izleme tiiriine yonelik
olarak hazirlanmis oldugu sdylenebilir.

¢) Konuya ve amacina uygun olarak dinleme/izleme stratejisini secer

Ogrenme ciktisina birinci ve ikinci simifta yer verilmemis, iiglincii sinifta yer verilmis,
dordiincii sirufta dinleme/izleme stratejisini segerken ayrica “iliskinin tiiriine uygun” olmasi
gerektigine de yer verilmistir. Burada iligkinin tiirii hakkinda ayrintiya yer verilmediginden
iliskinin tiirii ile ne anlatilmak istendigi net olarak anlasilamamaktadir. Bu 6grenme ciktisi, 2019
programinda “Dinleme stratejisini uygular” kazanimi olarak yer almaktadir. Bu kazanim iki alt
kazanim olarak siniflara gore asamali olarak bir degisim icinde ifade edilmistir. Kazanima tiim
sinif diizeylerinde yer verilmistir. Birinci alt kazanim ile ilgili olarak, birinci simfta nezaket
kurallarina uymanin 6neminin vurgulanmasi gerektigi ifade edilmis, dinleme davranislari olarak
s6z kesmeden dinleme ve s6z alarak konugsmaya 6nem verilmesi gerektigine yer verilmistir. kinci
siifta nezaket kurallarina uygun dinlemenin 6neminin hatirlatilmas: gerektigi ifadesine yer
verilmis, dinleme davramslarinda s6z kesmeden dinleme, s6z alma davranislari aym sekilde
korunmus ayrica dinleyiciyi izleme ve goz temasi kurma davrarst da eklenmistir. Ugiincii smifta
ise dinlerken nezaket kurallarmma uymalan gerektiginin hatirlatilmasina yer verilmis, dinleme
davramiglar1 hakkinda bilgi verilmemistir. Dordiincii smifta bu kazamm, dinlerken/izlerken
hosuna giden ciimleleri, énemli bilgileri vb. not almalar1 konusunda tesvik edilmesi gerektigi
seklinde ifade edilmistir.

ikinci alt kazanima yonelik olarak, birinci sinifta ”(jgrencilerin dikkatlerini
dinlediklerine/izlediklerine yoZunlastirmalar: saglanir” seklinde ifade edilen alt kazanim ikinci ve
uciunci simifta ”Ogrenciler, dikkatlerini dinlediklerine/izlediklerine yogunlastirmalar: icin tesvik edilir”
seklinde ifade edilmigtir. Dérdiincii sinfta ise “Ogrencilerin dikkatlerini yogunlastirmalar: saglanir”
seklinde ifade edilmistir. Kisaca oOnceki programda dinleme/izleme stratejisinin
kazandirilmasinda 6gretmen aktif iken 2024 programinda tiim sorumlulugun &grenciye verilmis
oldugu soylenebilir.

¢) Dinleme kurallarina uygun olarak dinler

Ogrenme ciktisina ilkokulun tiim siniflarinda yer verilmistir. Dinleme kurallarinin neler
oldugu hakkinda bilgi verilmemis olmasina karsin 6lgme ve degerlendirme boliimiinde dereceli
puanlama anahtarinda dinleme davranislari olarak “Dinleme/izleme siirecinde dikkatini konuya
yogunlagtirarak ilgisini canli tutar, baskalarini rahatsiz etmeden dinler/izler, konusmaci ile goz temas:
kurar, dinledikleri/izledikleri ile ilgili goriislerini belirtmek ya da soru sormak icin uygun zamanda soz
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alarak konusur, metinin devami veya sonucu ile ilgili tahminlerini soyler, dinledigi/izledigi metnin
konusunu belirler, dinledigi/izledigi metni telaffuza dikkat ederek anlatir, dinledigi/izledigi metni kendi
ciimleleri ile anlati, isitilebilir ses tonuyla konusur” ifadelerine yer verilmistir. 2019 programinda
dinleme kurallar1 ile ilgili olarak bir kazanima yer verilmemistir fakat “Dinleme stratejisini
dikkatlerini

yogunlastirmalari, s6z kesmeden dinleme, s6z alma, dinleyiciyi izleme ve gz temasi kurma gibi

uygqular”  kazanimmin alt kazamimlarinda  &grencilerin dinlediklerine
dinleme kurallarma yer verilmistir. Yeni programda 6grenciden beklenen dinleme kurallar: ile ne

anlatilmak istendigi net olarak ifade edilmedigi sdylenebilir.
d) Dinleme esnasinda konusmaya dihil olmak icin uygun zamanda soz alir

Ogrenme ¢iktisma birinci ve ikinci sinifta yer verilmis, iigiincii ve dordiincii sinifta ise
“Dinledigi konuya iliskin diisiincelerini belirtmek igin uygun zamanda séz alir” ifadesine yer verilmistir.
Birinci ve ikinci smifta 6grencinin sadece konusmaya dahil olmak istedigine yer verilmis
olmasina karsin {i¢iincii siniftan itibaren konuya iliskin gortiislerini belirtmek igin s6z almasi
diistindiiriiciidiir. Birinci ve ikinci simifta 6grenciden beklenen sadece konusmaya dahil olmak
igin uygun zaman araligini kavramasi iken tiglincii ve dordiincii sinufta bu zaman araligini
O0grenmis oldugu ayrica artik konusmaya yonelik goriislerini ifade edebilecegi bir gelisimin
ongoriildigii soylenebilir. Ayrica konusmaya dahil olmak ile ne anlatilmak istendigi net olarak
ifade edilmemistir. 2019 programinda uygun zamanda s0z alma, “dinleme stratejisini uygular”
kazanimi altinda, alt kazanim olarak yer almistir. Ayrica bu dgrenme c¢iktisinda, dgrencilerin
konuya iligkin goriislerini belirtmelerinden séz edildigi icin bu ifade 2019 programinda
“Dinledikleriyle/izledikleriyle ilgili goriislerini ifade eder” bigiminde {igclincii ve dordiincii smif
kazamimlar arasinda yer almigtir. Birinci ve ikinci simifta bu kazamma yer verilmemisgtir. Kisaca

bu 6grenme ¢iktisinda amag karmasas: oldugu sdylenebilir.
2. Dinledikleri/izledikleri ile ilgili anlam olusturabilme

Dinledikleri/izledikleri ile ilgili anlam olusturabilme bashg: altinda on bir 6grenme
cgiktisina yer verilmistir. Bu 6grenme c¢iktilari, 2019 programinda yer alan kazanimlar ile
kargilagtirilarak Tablo 4'te sunulmustur.

Tablo 4. Dinledikleri/izledikleri ile ilgili anlam olusturabilme

Ogrenme ciktilar1 (2024)

iliskilendirilen kazanimlar (2019)

a) “Sese karsilik gelen sembolii/harfi tanir.”

“Duydugu sesleri taklit eder.”
“Seslere karsilik gelen harfleri ayirt eder.”

b) “Dinledigi sesin kaynagini tahmin eder.”

“Dogal ve yapay ses kaynaklarindan
cikan sesleri ayirt eder.”

c)”Gorselden/gorsellerden hareketle
dinleyecegi/izleyecegi metin hakkinda tahminde
bulunur. “

“Gorselden/gorsellerden hareketle
dinleyecegi/izleyecegi metin hakkinda
tahminde bulunur.”

¢) “Dinlediklerini yasant: ve 6n bilgileriyle
kargilagtirarak ¢ikarimda bulunur.”

“Dinledikleriyle/izledikleriyle ilgili
goriiglerini ifade eder.”
“Dinlediklerinin/izlediklerinin igerigini
degerlendirir.”

d) “Dinledigi sesin bulundugu sozciiklere
ornekler verir.”

“Duydugu sesleri taklit eder.”
“Seslere kargilik gelen harfleri ayirt eder.”

e) “Dinlediklerinde/izlediklerinde gecen olaylarin
Oncesi ve sonrasit hakkinda tahminde bulunur.”

“Dinlediklerinde/izlediklerinde gegen
olaylarin gelisimi ve sonucu hakkinda
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tahminde bulunur.”

“Dinlediklerinin/izlediklerinin igerigini

f)”Dinlediklerindeki/izlediklerindeki iletileri degerlendirir.”

dogruluk, gerceklik agisindan 6n bilgileriyle (Ogrencilerin dinledikleri/izlediklerinin

karsilagtirir.” igerigini tutarlilik agisindan sorgulamalari
saglanir).

g)”Dinlediklerindeki/izlediklerindeki nesneleri Kazanima yer verilmemis.

fiziksel ozelliklerine gore siiflandirir.”

&) “Dinlediklerine/izlediklerine yonelik “Dinledikleriyle/izledikleriyle ilgili

diistincelerini ifade eder.” goriiglerini ifade eder.”

h) “Dinlediklerindeki/izlediklerindeki iletilere “Dinlediklerine/izlediklerine farkl

iligkin 6nerilerde bulunur.” basliklar Onerir.”

1) “Dinlediklerine/izlediklerine iliskin Kazanima yer verilmemistir.

diistincelerini sozlii ve sozsiiz iletisim unsurlar1
ile ifade eder.”

Tablo 4’te yer alan on bir 6grenme ¢iktisi, 2019 programindaki kazanimlar ile eslestirilmis
olup her 6grenme ciktis1 asagida ayrintili olarak incelenmistir.

a) Sese karsilik gelen sembolii/harfi tanir

Ogrenme ciktisina sadece birinci sinifta yer verilmistir. 2019 Ilkokul Tiirkce Dersi Ogretim
Programinda “Duydugu sesleri taklit eder” ile “Seslere karsilik gelen harfleri ayirt eder” kazanimlarina
yer verilmisken yeni programda iki kazamimin birlestirilerek yeniden ifade edildigi
goriilmektedir. 2019 programinda yeni sesleri taklit ederek, onceki seslerden farkli bir ses
oldugunun ayirt edilmesine odaklanilmisken yeni programda iki kazanim birlikte ele alinarak
sese karsilik gelen sembolii ya da harfi tanir ifadesi ile daha genel bir 6grenme ¢iktisina yer

verilmis oldugu sdylenebilir.
b) Dinledigi sesin kaynagim tahmin eder

Ogrenme ciktisina sadece birinci sinifta yer verilmigtir. Ogrenme ¢iktisy, 2019
programindaki “Dogal ve yapay ses kaynaklarindan cikan sesleri ayirt eder” kazaniminin daha genel

bir ifade ile tekrar ele alinmig oldugu soylenebilir.
¢) Gorselden/gorsellerden hareketle dinleyecegi/izleyecegi metin hakkinda tahminde bulunur

Ogrenme ciktis1 birinci sinifta gorsellerden yola cikarak sadece metin hakkinda tahminde
bulunmay:r ele alirken, ikinci, fglincii ve dordiincti smifta “Gorsellerden  hareketle
dinleyecegilizleyecedi metnin konusunu tahmin eder” seklinde ele alinmistir. Benzer durum 2019
programinda da yer almaktadir. Birinci sinif ve diger siniflardaki anlatim aynen korunmus olup
yeni programda kazanim degistirilmeden 6grenme ¢iktisi olarak yer almistir.

¢) Dinlediklerini yasanti ve on bilgileriyle karsilastirarak ¢cikarimda bulunur

Cikarimda bulunmak ve baglanti kurmak olarak ifade edilebilecek olan 6grenme ¢iktilarina
programda; birinci sinifta bir, ikinci ve tgiincii smifta iki, dordiincii sinifta ise ii¢ Ogrenme
ciktisina yer verilmistir. Birinci simifta ¢ikarimda bulunma ile ilgili bir 6grenme c¢iktisna yer
verilmis, “Dinlediklerini yasant: ve on bilgiler ile karsilastirarak c¢ikarimda bulunur” seklinde ifade
edilmistir. Bu  Ogrenme  ¢iktisina  ikinci  siufta  da  yer  verilmis  ayrica
“Dinlediklerindeki/izlediklerindeki iletilerden ilgi alamina uyqun c¢ikarimlar yapar” Sgrenme ciktis1 da

eklenmistir. Ugiincii ve dordiincii sifta “Dinlediklerindeki/izlediklerindeki bilgiler ile on bilgiler
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arasinda baglant: kurar” 0grenme ciktis1 da yer almistir. Birinci ve ikinci simiflarda ¢ikarimda
bulunmak vurgulanmisken iigiincii ve doérdiincii smifta baglanti kurmak vurgulanmistir. Birinci
ve ikinci sinifta dinledikleri/izledikleri ile ilgili ¢ikarimda bulunmak yeterli goriilmiisken tiglincii
ve dordiincii siifta artik 6grencinin ¢ikarimda bulunmay: 6grenmis oldugu kabul edilerek bu
cikarmlarini,  6n  bilgileri  ile iliskilendirmesi  istenmektedir.  Ugiincii  sinifta
“Dinlediklerindeki/izlediklerindeki  bilgiler —ile o6n  bilgileri  arasnda  baglantt  kurar”  ve
“Dinlediklerindeki/izlediklerindeki iletilerden amacina ve ilgi alanina uygun cikarimlar yapar” 6grenme
ciktilarina yer verilmistir. Ikinci sinifta ilgi alanina uygun ¢ikarimda bulunur denilmisken {iclincii
smifta ilgi alanina ayrica amag¢ da eklenerek amacina ve ilgi alamma uygun gkarim yapar
ifadesine yer verilmistir. Dordiincii sinifta ise baglanti kurmak ile ilgili iki, ¢tkarimda bulunma ile
ilgili bir 6grenme c¢iktisina yer verilmistir. Baglanti kurmak ile ilgili olarak; “Dinledigi/izledigi
metnin giinliik yasamla baglantisin kurar” ve “Dinlediklerindeki/izlediklerindeki bilgiler ile on bilgileri
arasinda baglant1 kurar” 6grenme ¢iktilarina yer verilmistir. Cikarimda bulunmak ile ilgili olarak
da “Dinlediklerindeki/izlediklerindeki icerikten hareketle uygun ¢ikarimlar yapar” 6grenme ¢iktisina yer
verilmistir. 2019 programinda ¢ikarimda bulunma ile ilgili olarak birinci ve ikinci siruflarda
kazanimlara yer verilmemisken {igiincii ve dordiincii simifta 6grencilerden dinledikleri ile ilgili
goriislerini ifade etmeleri beklenmis, sadece dordiincii sinifta ¢ikarimda bulunmalar: istenmistir.
Uclincli  sinifta 6grencilerin  dinledikleri ile ilgili goriis belirtmelerinin istendigi kazanim
“Dinledikleriyle/izledikleriyle ilgili goriislerini ifade eder” seklinde ifade edilmistir. Dordiincii sinifta
ayn1 kazanima yer verilmis ayrica ¢ikarim yapmak ile ilgili olarak da “Dinlediklerinin/izlediklerinin
icerigini degerlendirir.” kazanumina yer verilmistir. Bu 6grenme ¢iktisinda 6nceki programda yer

alan kazanimlarimn ayrintih olarak 6grenme ciktis1 kavramiyla yeniden diizenlendigi sdylenebilir.
d) Dinledigi sesin bulundugu sozciiklere 6rnekler verir

Ogrenme giktisina sadece birinci smifta yer verilmistir. Ilk okuma yazma &gretimi ile ilgili
dgrenme giktisi oldugu igin sadece birinci smifta yer verilmis oldugu sdylenebilir. llk okuma
siirecinde ses hissettirilir, sesin gectigi kelimeleri bulmasi istendikten sonra sesin gegtigi bir
kelime Ornegi vermesi dgrenciden istenir. Bu anlamda 6grenme ¢iktisinin kendisinden énce iki
Ogrenme c¢iktisina ihtiyaci oldugu soylenebilir. 2019 programinda “Duydugu sesleri taklit eder”
kazanimu ile “Seslere karsilik gelen hatfleri ayirt eder” kazanimlarinin bu programda yer almadig:
goriilmiistiir. Cikarimda bulunma ile ilgili 6grenme ciktilarinda ayrintilara yer verilmisken bu

o0grenme ¢iktisinin daha genel bir sekilde ifade edilmis oldugu soylenebilir.
e) Dinlediklerinde/izlediklerinde gecen olaylarin 6ncesi ve sonras1 hakkinda tahminde bulunur

Tahminde bulunma ilgili olarak 6ncesini tahmin etme ve sonrasini tahmin etme olarak ayr1
ayr1 ifade edilen iki 6grenme c¢iktis1 birbiri ile iliskili oldugu igin birlestirilerek tek bashk altinda
yorumlanmustir. Tki 6grenme ciktisina, ilkokulun tiim siniflarinda yer verilmistir. Ogrenme
ciktilari, siniflara gore bir gelisim asamasi halinde diistiniilmemis olup tiim simflarda ayn: sekilde
ifade edildigi goriilmiistiir. 2019 programinda birinci sirufta “Dinlediklerinde/izlediklerinde gecen
olaylarm gelisimi hakkinda tahminde bulunur” seklinde ifade edilen kazarum ikinci, liglincii ve
dordiincti sinuflarda “Dinlediklerinde/izlediklerinde gecen olaylarin gelisimi ve sonucu hakkinda
tahminde bulunur” seklinde ifade edilmistir. Birinci simifta 6grencilerin olaylarin gelisimi hakkinda
tahminde bulunmalari dnemsenirken diger siniflarda olaylarin gelisiminin yani sira olaylarin
sonucu hakkinda da tahminde bulunmalarmin 6nemsendigi goriilmektedir. Yeni programda

ilkokulun tiim simiflarinda olaylarin Oncesi ve sonrasina yonelik goriis gelistirmelerinin
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desteklendigi goriilmektedir. Yeni programda, Ogrenme ciktilarinin genellikle Sgrencilerin
glinliik yasam ve on bilgileri ile bag kurmasinin 6nemi vurgulanmaktadir. Olaylarin 6ncesi ve
sonras1 ile ilgili Ogrenci sorgulamalar yaparak Onceki bilgileri ile bag kurmalarinin
kolaylastirilmas: i¢in olaylarin Oncesinin tahminde bulunmasimin eklenmis olabilecegi
diisiiniilmektedir. Alanyazinda genellikle olaylarin gelisimi ve sonucuna yonelik tahminde
bulunmalara yer verilmektedir. Olaylarin oncesine yonelik tahminde bulunma &grenme

giktisinin, bu programa 6zgii bir yenilik oldugu soylenebilir.

f) Dinlediklerindekilizlediklerindeki iletileri dogruluk, gerceklik acisindan én bilgileriyle
karsilastirir

Ogrenme ¢iktisina ilkokulun tiim sinuflarinda yer verilmistir. Ikinci smiftan itibaren
karsilastirma ile ilgili olarak “Dinledigi/izledigi metnin icindeki bilgileri dogruluk, gerceklik agisindan
karsilastirir”  O0grenme c¢iktisina yer verilmistir. 2019 programinda dinledikleri metni
degerlendirme ile ilgili olarak sadece dordiincii simfta “Dinlediklerinin/izlediklerinin igerigini
degerlendirir” kazanimina yer verilmistir. Bu kazanim iki alt kazanim olarak ifade edilmis, igerik
degerlendirme kriterleri olarak da kazanimda “Ogrencilerin dinledikleri/izlediklerinin icerigini
tutarlilik agisindan  sorqulamalart saglanir” seklinde ifade edilmistir. Yeni programda igerik
degerlendirmede smif diizeylerine gore bir asamanin gozetilmedigi, tutarlilk agisindan
sorgulamanin yerini dogruluk ve gergeklik kriterlerine gore yapilmas: gerektigi ifade edilmistir.
Onceki programda égrencilerin gelisim dénemleri gz 6niinde bulundurularak sadece dordiincii
siifta sorgulama kelimesi ile kazamm ifade edilirken, yeni programda Ogrenme ¢iktisi
karsilastirma kelimesi ile ifade edilerek tiim smniflarda yer almistir. Yeni programda, tiim
smiflardaki 6grencilerden dinledikleri/izledikleri ile ilgili sorgulamalar yapmalarinin beklenildigi
sOylenebilir.

8) Dinlediklerindekilizlediklerindeki nesneleri fiziksel ézelliklerine gore siniflandirir

Smiflandirma ile ilgili ©6grenme qktistin siuf diizeylerine goére diizenlendigi
goriilmektedir. Birinci smifta “Dinlediklerindeki/izlediklerindeki nesneleri fiziksel Ozelliklerine gore
simiflandirir” Ogrenme c¢iktisy, ikinci smifta “Dinlediklerindeki/izlediklerindeki farkli nesne wve
karakterleri  ozelliklerine  gore  smiflandirir”  seklinde ifade edilmistir. Uciincii ~ sinifta
“Dinlediklerindeki/izlediklerindeki farkli durum, nesne ve karakterleri oOzelliklerine gore simiflandirir”
seklinde ifade edilen 6grenme c¢iktisi, dordiincii sinifta “Dinlediklerindeki/izlediklerindeki olay,
durum, nesne ve karakterleri ozelliklerine gore siniflandirir” seklinde ifade edilmistir. Birinci sinifta
ogrencilerden fiziksel ozelliklere gore siniflandirma yapmalari istenirken, ikinci simiftan itibaren
sarmal bir gelisimin beklendigi goriilmektedir. Ikinci sinifta nesne ve karakterlere gore
siiflandirma istenirken, {iclincli sinifta nesne ve karaktere gore simflandirmaya durum
siniflandirma kriteri de eklenmigtir. Dordiincii sinifta da {iglincli siniftaki simiflandirma
kriterlerine, olay smiflandirma kriteri eklenerek ilkokulu bitiren bir 6grencinin
dinledikleri/izledikleri ile ilgili dortlii bir siniflandirma kriterine sahip olmasi beklenmektedir.
2019 programinda smniflandirma ile ilgili dinleme/izleme kazanimlarina yer verilmemistir.

Smiflandirma ile 6grenme ¢iktilarinin, bu programa 6zgii bir yenilik oldugu sdylenebilir.
&) Dinlediklerine/izlediklerine yénelik diisiincelerini ifade eder

Ogrenme ciktisina birinci smifta yer verilmemistir. Oysaki dinledikleri ile ilgili gikarimda
bulunabilen bir 6grenci, dinlediklerine yonelik diisiincelerini ifade etmis demektir. Bu 6grenme

ciktisi, ¢ikarimda bulunmaya yonelik 6grenme ciktilar1 arasinda daha basit bir 6grenme c¢iktisi
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gibi goriinmektedir. Bu Ogrenme c¢iktisinin smif diizeylerine uygun olarak ifade edildigi
soylenebilir. Tkinci sinifta “Dinlediklerine/izlediklerine yonelik diisiincelerini ifade eder” seklinde ifade
edilen 6grenme ciktis, tiglincli sinifta “Dinlediklerine/izlediklerine yonelik diisiincelerini nedenleriyle
ifade eder” seklinde belirtilmistir. Dordiincti smifta ise “Dinlediklerine/izlediklerine katilip
katilmadigini nedenleriyle ifade eder” seklinde ifade edilmistir. Ogrencilerden ikinci sifta
dinlediklerine yonelik goriis belirtmeleri istenirken, {i¢iincii sinifta bu goriislerinin nedenlerini de
belirtmeleri istenmis, dordiincii sinufta da dinlediklerine/izlediklerine katilip katilmadiklarina
yonelik goriislerini nedenleri ile belirtmeleri istenmistir. 2019 programinda goriis gelistirme ile
ilgili olarak birinci ve ikinci smufta herhangi bir kazamima yer verilmemigken {igiincii ve
dordiincii sinifta “Dinledikleriyle/izledikleriyle ilgili goriislerini ifade eder” kazanimina yer verilmistir.
Onceki programda sadece goriis belirtmeleri istenmelerine karsin yeni programda belirtmis
olduklar1 goriislerin nedenlerini de belirtmeleri istenmistir. Kisacasi, Ogrencilerin goriis
gelistirmelerinin desteklendigi, o6grencilerin goriglerini belirtirken goriiglerini destekleyen

¢ikarimlarla giiglendirmelerinin énemsendigi sdylenebilir.
h) Dinlediklerindeki/izlediklerindeki iletilere iliskin onerilerde bulunur

Ogrenme ciktisina {igiincii ve dordiincii sinifta yer verilmistir. Uciincli  siufta
“Dinlediklerindeki/izlediklerindeki iletilere iliskin onerilerde bulunur” seklinde ifade edilen 6grenme
ciktisy, dordiincii smifta “Dinlediklerindel/izlediklerinde kabul etmedigi konulara iliskin Onerilerde
bulunur” seklinde ifade edilmistir. Uciincii sinifta sadece iletilere iliskin énerilerde bulunmadan
bahsedilmisken dordiincii simfta Ogrencilerden kabul etmedigi konulara iliskin Oneride
bulunmalar1 istenmigtir. 2019 programinda oneri konusu ile ilgili olarak ikinci, {iglincii ve
dordiincii simfta “Dinlediklerine/izlediklerine farkly basliklar onerir” kazanimina yer verilmistir.
Ogrencinin éneride bulunmas, aslinda dinledikleri ile ilgili diisiincesini de ifade etmektedir. Bu
ogrenme c¢iktisi, “Dinlediklerine/izlediklerine yonelik diisiincelerini ifade eder” Ogrenme ciktisi ile
birlikte degerlendirilebilir. Bu 6grenme c¢iktisinin énceki program ile uyumlu bir sekilde yeniden
ifade edilmis oldugu sdylenebilir.

1) Dinlediklerinelizlediklerine iliskin diisiincelerini sozlii ve sézsiiz iletisim unsurlari ile ifade
eder

Ogrenme ciktisina, iigiincii ve dordiincii smiflarda yer verilmistir. Bu 6grenme ciktisi,
ogrencinin dinlediklerine iliskin goriislerini ifade etmesinde farkh yollar kullanabilecegini
anlatmaktadir. 2019 programinda Ogrencinin kendini ifade etmesinde kullanabilecegi iletisim
unsurlarina yonelik bir kazanima yer verilmemistir. Ogrencilerin sozlii ve sozsiiz iletisim
unsurlar1 hakkinda nasil bilgilendirilecegine yonelik bir alt 0grenme ¢ktisina yer
verilmediginden dolayi, bu 6grenme ¢iktisinin 6grenciler tarafindan nasil edinilecegi noktasinda

bir netligin olmadig1 sdylenebilir.
3. Dinlediklerini/izlediklerini ¢6ziimleyebilme

Dinlediklerini/izlediklerini ¢oziimleyebilme bashgi altinda alti dgrenme ¢iktisina yer
verilmistir. Bu 6grenme c¢iktilari, 2019 Ilkokul Tiirkce Dersi Ogretim Programinda yer alan
kazanimlar ile karsilastirilarak Tablo 5'te sunulmustur.
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Tablo 5. Dinlediklerini/izlediklerini ¢dziimleyebilme

Ogrenme qiktilar (2024) iliskilendirilen kazanimlar (2019)
a) “Dogal ve yapay ses kaynaklarindan ¢ikan “Dogal ve yapay ses kaynaklarindan
sesleri ayirt eder. “ cikan sesleri ayirt eder.”

“Duydugu sesleri taklit eder.
“Seslere karsilik gelen harfleri ayirt eder.”

b) “Dinledigi/izledigi metnin konusunu bulur.” “Dinlediklerinin/izlediklerinin konusunu
belirler.”

¢) “Dinledigi/izledigi farkl1 metinlerdeki Kazanima yer verilmemistir.

iletilerin benzerliklerini belirler.”

¢) “Dinledigindeki/izledigindeki sdylem ve Kazanima yer verilmemistir.

gorsel arasindaki iligkiyi belirler.”

d) “Dinledigi/izledigi metindeki olaylar1 “Dinledigi/izledigi metni anlatir.”

belirler.” “Dinledigi/izledigi metni ana hatlariyla
anlatir.”

“Dinlediklerine/izlediklerine yonelik
sorulara cevap verir.”

e) “Dinledigi/izledigi metindeki ana fikri/ana “Dinlediklerinin/izlediklerinin ana
duyguyu bulur.” fikrini/ana duygusunu belirler.”

Tablo 5te yer alan alti 6grenme c¢iktisi, 2019 programinda yer alan kazanimlar ile

eslestirilmis olup her 6grenme ¢iktisi asagida ayrintili olarak incelenmistir.
a) Dogal ve yapay ses kaynaklarindan ¢ikan sesleri ayirt eder

Ogrenme ¢iktisina sadece birinci sinifta yer verilmistir. flk okuma ve yazma siireci ile ilgili
olarak bu 6grenme ciktisi ile “Seslere karsilik gelen sembolleri/harfleri ayirt eder” 6grenme ¢iktisina da
yer verilmistir. 2019 programinda ayrni kazanimlara yer verilmistir. Ayrica ilk okuma ve yazma
stireci ile ilgili olarak “Duydugu sesleri taklit eder” kazanimina yeni programda yer verilmemistir.
Bu o6grenme ciktis1 ile ilgili olarak, onceki programda yer alan kazanimlarla esdeger bir
yaklagimin benimsendigi sdylenebilir.

b) Dinledigi/izledigi metnin konusunu bulur

Ogrenme ¢iktisina tiim smuf diizeyinde yer verilmistir. 2019 Tiirkge Dersi Ogretim
Programinda da tiim sinif diizeyinde yer verilmistir. 2019 Tiirkce Dersi Ogretim Programinda
“konusunu belirler” seklinde ifade edilmisken yeni programda “konusunu bulur” seklinde ifade
edilmistir. Onceki programda yer verilen kazanimin yeni programda da korundugu

goriilmektedir.
o) Dinledigi/izledigi farkli metinlerdeki iletilerin benzerliklerini belirler

Ogrenme ¢iktisina tiim siruflarda yer verilmistir fakat ikinci smiftan sonra 6grenme ciktis
“Dinledigilizledigi farklt metinlerdeki iletilerin benzerlik ve farkliliklarini belirler” seklinde ifade
edilmistir. Metinler arasi iliski kurmay1 amaglayan 6grenme ¢iktisinda, birinci sinifta metinler
arasi iligki kurarken sadece benzerliklere odaklanilmigken ikinci sinif itibari ile metinler arasi
iliskide farkliliklara da odaklamlmas: istenmistir. Ayrica figlincii ve dordiincii smifta
“Dinledigilizledigi farkli metinlerdeki iletileri benzerlik ve farkhilik yoniiyle iliskilendirir” O0grenme
ciktisina da yer verilmistir. Bu 6grenme ciktisi ile metinler arasi kurulan iliskilerde benzerlik ve
farklhiliklarin tespit etmenin Otesinde bu benzerlik ve farkhiliklarin iliskilendirilmesi de

istenmektedir. 2019 programinda metinler arasi iliski kurmaya yonelik kazanimlara yer
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verilmemistir. Bu anlamda bu dgrenme ¢iktilarinin yeni programin getirdigi yeniliklerden biri

oldugu soylenebilir.
¢) Dinledigindeki/izledigindeki séylem ve gorsel arasindaki iliskiyi belirler

Ogrenme ciktist sinif diizeylerine gore diizenlenmistir. Birinci ve ikinci siufta
ogrencilerden, sdylem ve gorsel arasindaki iliskiyi belirlemeleri istenirken {iglincii smnifta bu
iligkiyi agiklamalar1 istenilmistir. Dordiincii sinifta ise belirlenen iliskinin degerlendirilmesi
istenilmistir. 2019 programinda sdylem ve gorsel arasindaki iligkiyi belirleme, agtklama ya da
degerlendirilmesine yonelik bir kazanima yer verilmemistir. Bu anlamda bu 6grenme ¢iktilarmin

yeni programin getirdigi yeniliklerden biri oldugu sdylenebilir.
d) Dinledigi/izledigi metindeki olaylari belirler

Ogrenme ciktisina ikinci smif itibari ile yer verilmis olup diger sinuflarda aym sekilde
korunmustur. 2019 programinda sadece olaylara odaklanma ile ilgili olarak birinci ve ikinci
sinifta “Dinledigi/izledigi metni anlatir” kazanimina yer verilmis olup tiglincii ve dordiincii sinifta
ise “Dinledigi/izledigi metni ana hatlariyla anlatir” seklinde ifade edilmistir. Birinci ve ikinci sinifta
metni anlatma vurgulanirken {igiincii ve dordiincii sinifta metnin ana hatlari ile yani biraz daha
ayrintil  sekilde anlatilmasina odaklanilmistir. Ayrica birinci ve ikinci smifta kazanimin
aciklamasina yonelik olarak olaylarin olus sirasina dikkat edilmesi gerektigi ifade edilmistir. Bu
kazanimin disinda hikaye unsurlarimin belirlenmesine yonelik sorulara cevap verilmesine
odaklanilmis olup “Dinlediklerinel/izlediklerine yonelik sorulara cevap verir” kazamimina tiim
siiflarda yer verilmistir. Bu 6grenme c¢iktis1 ile ilgili olarak o6nceki programda yer alan
kazamimlarin daha basit bir diizeye indirgenerek ifade edilmis oldugu, sadece olaylara
odaklanilarak olaylar iizerinden sorgulama ve tahmin ¢alismalarmin yapilmasimin énemsendigi

sOylenebilir.
e) Dinledigi/izledigi metindeki ana fikri/ana duyguyu bulur

Ogrenme ¢iktisina iigiinci ve dordiincii smifta yer verilmistir. 2019 programinda da
tiglincli ve dordiincii simf diizeylerinde kazanima yer verilmis olup “Dinlediklerinin/izlediklerinin
ana fikrini/ana duygusunu belirler” seklinde ifade edilmistir. 2019 programinda ana fkir/ana
duygunun belirlenmesi istenirken yeni programda “bulur” seklinde ifade edilmistir. Mevcut

kazanimin yeni programda da korundugu goriilmektedir.
4. Dinleme/izleme siirecine etki eden durumlar1 gézden gegirebilme

Dinleme/izleme siirecine etki eden durumlar1 gozden gecirebilme baslig1 altinda birinci
siniflarda 0grenme ¢iktisina yer verilmemis olup diger smiflarda iki 6grenme c¢iktisina yer
verilmistir. Bu 6grenme ciktilari, 2019 Ilkokul Tiirkge Dersi Ogretim Programinda yer alan

kazanimlar ile karsilastirilarak Tablo 6’da sunulmustur.

Tablo 6. Dinleme/izleme siirecine etki eden durumlar: gozden gecirebilme

Ogrenme qiktilar (2024) fliskilendirilen kazanimlar (2019)
a) “Dinleme/izleme yapacag1 ortamin uygunlugunu Kazanima yer verilmemistir.
gozden gegirir.

b) “Dinleme/izleme ortaminin dinleme stirecindeki Kazanima yer verilmemistir.
duygu, diisiince ve davranislarina etkisini agiklar.”

Tablo 6’da yer alan iki 6grenme ciktisi, 2019 programindaki kazanimlar ile eslestirilmis
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olup her 6grenme ¢iktisi asagida ayrintili olarak incelenmistir.
a) Dinlemelizleme yapacagr ortamin uygunlugunu gézden gecirir

Ogrenme ciktisina sadece ikinci ve {igiincii sinifta yer verilmistir. Dordiincii sinifta ise
“Dinlemelizleme yapacagi ortamin fiziksel ozelliklerini dikkate alarak dinler” seklinde ifade edilmistir.
2019 programinda ortamin uygunlugunu gozden gecirme ile ilgili kazanima yer verilmemistir.
Alanyazinda dinleme 6ncesinde dinleme ortaminin fiziksel olarak uygun hale getirilmesinden
Ogretmen sorumlu tutulurken yeni programda ortamin uygunlugunun goézden gegirilmesi
ogrenci sorumluluguna birakildigr soylenebilir. Ayrica ortamm uygunlugunun gozden
gecirilmesi sonrasinda Ogrenciden beklentinin ne oldugu konusunda bir agiklamaya yer
verilmemis oldugu goriilmektedir. Ogrenme ciktisnin daha net bir sekilde ifade edilmesi

gerektigi soylenebilir.

b) Dinlemelizleme ortaminin dinleme siirecindeki duygu, diisiince ve davramglarina etkisini
agiklar

Ogrenme ciktisina {iglincii ve dérdiincii sinifta yer verilmistir. 2019 programinda ortamin
degerlendirilmesine yonelik kazanima yer verilmemistir. Ogrencilere dinleme ortaminin, dinleme
becerisi {izerinde nasil bir etkiye sahip oldugunu sorgulatarak, ortamin dinleme {izerindeki
etkisinin farkindaliginin olusturulmaya calisilmas: kuskusuz dinleme becerisi i¢in Onemli bir
etkiye sahip olacaktir. Fakat ortamin uygun olmadigina yonelik bir degerlendirme sonucunda bu
sorunun nasil ¢oziilebilecegine yonelik adimlarin neler olabilecegine yonelik olarak belirsizligin

oldugu sdylenebilir.
5. Dinleme/izleme siirecini degerlendirebilme

Dinleme/izleme siirecini degerlendirebilme baghg1 altinda yedi 6grenme ¢iktisina yer
verilmistir. Bu 6grenme c¢iktilari, 2019 Ilkokul Tiirkge Dersi Ogretim Programinda yer alan
kazanimlar ile karsilastirilarak Tablo 7’de sunulmustur.

Tablo 7. Dinlemelizleme siirecini degerlendirebilme

égrenme ciktilar (2024) ili§kilendirilen kazanimlar (2019)
> “Dinleme/izleme siirecindeki hatalarini belirler.” » “Dinlediklerinin/izlediklerinin
» “Dinlemesinde/izlemesinde belirledigi hatalarini icerigini degerlendirir.”

diizeltir.” » “Dinleme stratejilerini uygular.”

> “Dinlemesindeki/izlemesindeki uygun
davraniglarini sonraki dinlemelerine aktarir.”

» “Dinlemelerinde/izlemelerinde tercih ettigi
dinleme/izleme stratejilerini agiklar.”

> “Dinlemesindeki/izlemesindeki uygun
davraniglarini sonraki dinlemelerine aktarir.”

» “Dinleyecekleri/izleyecekleri tiirii tercih nedenleri
ile belirtir.”

> “Dinledigi/izledigi metinde verilen bilginin ve
kaynaginin dogrulugunu sorgular.”

Dinleme/izleme siirecini degerlendirmeye iliskin 6grenme ¢iktilara ilkokulun tiim
siiflarinda yer verilmistir. Birinci ve ikinci simuflarda, “Dinlemelizleme siirecindeki hatalarin
belirler”, “Dinlemesindelizlemesinde belirledigi hatalarimi diizeltiv” ve “Dinlemesindeki/izlemesindeki

uygun davranislarin sonraki dinlemelerine aktarir” 6grenme ¢iktilari incelendiginde dinleme/izleme
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siirecinin degerlendirilmesinde &grencinin sorumlu tutulmus oldugu sdylenebilir. Tlkokulun ilk
iki sinifinda dinleme sorumlulugunu 6grenciden beklemek 6grencilerin gelisim diizeyleri goz
oniinde bulunduruldugunda Ogrenci diizeylerine gore uygun olmayabilecegi sdylenebilir.
Uclincii ve dordiincii sinifta ortak olan iki 6grenme ciktis1 “Dinlemelerindel/izlemelerinde tercih ettigi
dinlemelizleme stratejilerini aciklar” ve “Dinlemesindeki/izlemesindeki uygun davraniglarini sonraki
dinlemelerine aktarir” seklinde ifade edilmistir. Ogrenme giktilar1 incelendiginde sorumlulugun
dgrencide oldugu goriilmektedir. Ugiincii smifa 6zgii olan “Dinleyecekleri/izleyecekleri tiirii tercih
nedenleri ile belirtir” 6grenme ¢iktistnin 6grencinin hangi dinleme/izleme tiiriine dikkat ederek
dinleyeceginin sorumlulugu ve kararinin 6grenciye birakildig: sdylenebilir. Dordiincii sirufa 6zgii
olan “Dinledigi/izledigi metinde verilen bilginin ve kaynagmin dogrulugunu sorgular” Ogrenme
gktisinin sinif seviyesine uygun olabilecegi sdylenebilir. Ogrencinin ¢ikarimda bulunmasint
ongoren Ogrenme ciktilar1 ile uyumlu oldugu, dinleme sonrasinda bu degerlendirmeye
yapabilecek yetkinlige ulasabilecegi soylenebilir. 2019 Tiirkge Dersi Ogretim Programinda
degerlendirme ile ilgili olarak sadece dordiincii simfta “Dinlediklerinin/izlediklerinin igerigini
degerlendirir” kazanimina yer verilmistir. Bu kazanimda igerik degerlendirmesine yoneliktir. Siireg
degerlendirmesine yonelik kazanimlara yer verilmedigi goriilmiistiir. Dinleme stratejileri olarak
her smfta “Dinleme stratejilerini uyqular” kazanimina yer verilerek bu kazanimin alt
kazanimlarinda o&grencilerin nezaket kurallarina uygun dinlemeleri ve de dikkatlerini
dinlediklerine vermeleri gerektigine dair alt kazanimlara yer verildigi, bu alt kazanimlarin
Ogretmen sorumlulugunda olmasmna yonelik ifadelere yer verildigi gortilmektedir. Kisacasi
dinleme/izleme siirecinin degerlendirilmesinin sorumlulugunun &grencilere birakildig
sdylenebilir. llkokul igin siirecin dgrenciler tarafindan saglikli bir sekilde degerlendirilebilecegine
yonelik olarak iist diizey bir davranisin beklenmis oldugu sdylenebilir.

TARTISMA, SONUC ve ONERILER

Alanyazinda ifade edildigi gibi iilkemizde de dinleme ”ihmal edilen bir beceri” olarak
ifade edilmektedir (Ozbay ve Melanlioglu, 2012, 5.96). 2009 Tiirkge Dersi Ogretim Programinda
dinleme/izleme beceri alani ii¢ baghik altinda siniflandirilmis, her simuf diizeyinde kazanimlara yer
verilmistir. 2019 Tiirkge Dersi Ogretim programinda dinleme/izleme beceri alanina y&nelik olarak
herhangi bir siniflandirmaya yer verilmeden her sinif diizeyinde kazammlara yer verilmistir. Yeni
programda dinleme/izleme beceri alani birinci siiflarda dort, ilkokulun diger siruflarinda ise bes
baslik altinda siniflandirilmis olup her smifta 6grenme ciktilarina yer verilmistir.

Programda dinleme/izlemeyi yonetebilme bashg: altinda yer alan 6grenme gktilarinda
onceki programlarda etkinlik olarak yer alan bazi calismalarin yeni programda 6grenme c¢iktis
olarak ifade edilmis oldugu, Ogrenci merkezli programin ruhuna uygun olacak sekilde
ogrenciden dinleme sorumlulugunun iistlenmesinin beklendigi sonuglarina ulasilmistir.
Yapilandirmac: yaklasim, Ogrenciler arasinda rekabeti desteklemenin Otesinde bilgi ve
sorumluluklar1 paylasmay1 6nemsemektedir. Ogrenmenin sorumlulugunu sadece 6gretmen ya da
Ogrenciye vermek yerine Ogretmen ve Ogrenci tarafindan sorumlulugunun paylagilmasi
beklenmektedir (Jonassen, 1994, s.34). Her &grenci, dgrenme siirecinde siirece aktif olarak
katilmali ve kendi 6grenmesinden sorumlu olmalidir (Saban, 2004, s.79). Bu bakimdan 6grenciden
dinleme sorumlulugunu iistlenmesini beklenmek, programmn benimsedigi anlayis ile
ortiismektedir. Ayrica dinleme kurallari ile ne anlatilmak istendiginin tam olarak anlagilmadig;,
programin Ol¢me degerlendirme béliimiinde 6rnek olarak paylasilan formlarda gozlemlenecek
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dinleme davramslarina yer verildigi fakat asil benimsenen, Ogrenilmesi istenen dinleme
kurallarinin net olarak ifade edilmemis oldugu sonucuna ulasilmistir.

Dinledikleri/izledikleri ile ilgili anlam olusturabilme bashg: altinda, énceki programda yer
alan bazi kazammlarin yeni programda aynen korundugu bazi 6grenme ¢iktilarinin ise daha
genel bir sekilde ifade edilmis oldugu, 2024 programinda &grencilerin yeni 6grendikleri bilgileri
yasant1 ve on bilgileri ile karsilagtirarak ¢ikarim yapmalarinin desteklendigi, olaylarin sorgulama
destekleyecek nedenlere dayali olarak ifade etmelerinin istendigi sonuglarina ulasilmistir.
Yapilandirmacar yaklagima gore ogrenme, bireyde var olan Ogrenmeler ile yeni Ogrenilenler
arasinda iligki kurma ve bunlarin biitiinlestirilmesini ifade etmektedir. Yani 6grenen, 6grendigi
bilgilere kendi yorumunu da ekleyerek yeniden yapilandirir. Bu asamalarda iist diizey bilissel
becerilerin etkin kullanilmasi 6nemlidir (Karatay, 2010). Kisaca 0grenen, kendisine sunulan
bilgileri 6n bilgileri ile karsilastirarak, sorgulayarak kendi oOgrenmesini olusturmaktadir.
Ogrencinin kendisine sunulan bilgileri yasanti ve 6n bilgileri ile karsilagtirarak sorgulamasi,
¢ikarimda bulunmasi, Bloom taksonomisine gore dordiincii seviyede yer alan ¢oziimleme
basamagi diizeyindeki 6grenme ¢iktilarina denk gelmektedir (Mete, 2015). Bu bakimdan 6grenme
giktilarinin yapilandirmact yaklasim dogrultusunda hazirlanan program ile uyumlu oldugu
sOylenebilir. Ayrica alanyazinda genellikle tahminde bulunma ile ilgili olarak olaylarin gelisimi
ve sonucu hakkinda tahminde bulunmaya yer verilirken olaylarin 6ncesi hakkinda tahminde
bulunmaya yer verilmemesine ragmen 2024 programinda olaylarin Oncesi hakkinda da
ogrencilerden tahminde bulunmalarinin istendigi sonucuna ulasilmistir. Tahmin etme etkinligi,
ogrencinin dinledigi bir metni anlayarak sonrasinda neler yasanmis olabilecegine yonelik
goriiglerini ifade etmesidir. Bloom taksonomisine gore anlama basamaginda olan bu etkinlik,
olayin Oncesi tizerinde 6grencilerin diisiinerek goriis belirtmelerinin istenmesi ile daha iist diizey
bir diisiinme becerisi olan ¢oziimleme basamagmna yiikseltilmektedir. Bu agidan programin
ogrencilerin sorgulama temelli bir anlayis ile kendi 6grenmelerini olustururken iist diizey
diisiinme beceilerinin gelismesini 6nemsedigi sdylenebilir. Programda sozsiiz iletisim unsurlar
ifadesine yer verilmis olmasina karsin bu ifade ile ne anlatilmak istediginin net olarak
anlasilmadig1 sonucuna ulasilmistir.

Dilediklerini/izlediklerini ¢6ziimleyebilme baslig1 altinda, 6grenme ¢iktilarinin genel olarak
onceki program ile benzer bir anlayisla hazirlanmis oldugu sonucuna ulagilmistir. Farklilik olarak
metinler arasi iliski kurmanin énemsendigi, 6nceki programda yer alan metnin 6zetlenmesine
yonelik kazanimlarin yeni programda yer almadigi olaylar1 belirlemenin yeterli olarak
gorlildiigli sonuglarina ulasilmistir. Metinler arasi anlam kurmada metinlerden/anlamlardan
metin tiretme vardir. Bu tiir anlam kurmada okuyucu iist diizey bilissel stirecleri kullanir (Akyol,
2003, s.51). Ogrencilerin iist diizey bilissel stirecleri kullanabilmeleri i¢in dncelikle temel stiregleri
ogrenmeleri ve etkili bir sekilde kullanmalar1 gerekmektedir. Bu bakimdan, temel diizey bilissel
stireclerin ihmal edildigi sOylenebilir.

Dinleme/izleme siirecine etki eden durumlar gozden gecirebilme bashg: altinda yer alan
ogrenme ciktilarina birinci sinifta yer verilmemis olup diger sinuflarda yer verilmigtir. Bu baslik
altinda yer alan O0grenme ciktilarinin 2024 programinin getirmis oldugu yenilikler oldugu,
ortamin uygunlugu onceki programda ogretmenin sorumlulugunda iken yeni programda bu
sorumlulugun ogrenciye verilmis oldugu, ortamin uygun olmadigi yoniinde bir diisiince

gelistiren 6grencinin neler yapacagina dair bir netligin olmadig1 sonuglarina ulagilmistir.
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Dinleme/izleme siirecini degerlendirebilme baslig1 altinda yer alan 6grenme ¢iktilar: 6nceki
programa kiyasla dinlemenin sorumlulugunun Ogrenciye birakilmis oldugu, Ogrencinin
dinlediklerinin farkinda olarak dinleme siirecini saglikli bir sekilde degerlendirerek yapmis
oldugu hatalar1 tespit edip sonraki dinlemelerinde dogru davraniglarini yansitarak siiregte kendi
sorumlulugu dogrultusunda dinleme becerisini gelistirmesinin 6ngoriildiigii sonuglarina
ulagilmigtir. Dinleme/izleme siirecini degerlendirebilme baghg: altinda yer alan &grenme
¢iktilarinda, 6grencilerin degerlendirme ve yaratma basamagina denk gelen iist diizey diisiinme
becerilerinin gelistirilmesinin dnemsendigi sdylenebilir. Ogrencilerin kendi dinleme durumlari
degerlendirerek, hatalarinin farkinda olmalar1 ve bu hatalardan yola ¢ikarak sonraki
ciktilaridir. Bu anlamda yeni programin yapilandirmaci yaklasimi, etkili bir sekilde 6grencilere
kazandirmaya ¢alistig1 sdylenebilir.

Yeni programda yer alan 6grenme ciktilari, onceki programlardaki kazanmimlar ile genel
olarak benzerlik gostermektedir. Onceki programlarda yer alan “Dinlediklerine/izlediklerine yinelik
sorulara cevap verir”, “Sozlii yonergeleri uygular”, “Konusmacimn sozlii olmayan mesajlarini kavrar” ve
“Dinlediklerindelizlediklerinde gecen, bilmedigi kelimelerin anlamini tahmin eder” kazanimlarina
yonelik 6grenme ¢iktilarina yer verilmemistir. Sonug olarak alanyazinda siklikla “ihmal edilen”
beceri olarak tanimlanan dinleme/izleme becerisine yonelik bir arayisin oldugu, dinleme/izleme
becerinin Onemsenmeye baslanmis oldugu sdylenebilir fakat dinleme/izleme beceri alanina
yonelik net bir bakis agisinin heniiz olusmamis oldugu soylenebilir. Oncelikle dinleme/izleme
becerisine yonelik olarak net bir siniflandirmanin olup olmayacagina karar verilmesi, bu karar
dogrultusunda programin uygulayicisi olan paydaglardan goriigler almarak programin
gelistirilmesi, O6grenme c¢ktilarinin taksonomik bir simiflandirmaya gore diizenlenmesi,
programda dinleme kurallarinin net bir sekilde ifade edilmesi, programin uygulayicilar1 olan
Ogretmenlere uygulama ile ilgili seminer ve kurslar diizenlenmesi, programin hedef kitlesi olan
ogrenci ve velilerin de program hakkinda yeterli diizeyde bilgilendirilmesi Onerilerinde

bulunulabilir.

Yazarlarin Katki Orani

Bu ¢alismada, yazarlar esit oranda bir katk: saglamislardir (1. yazar % 50, 2. yazar %50).
Cikar Catismasi

Bu calismada, ¢ikar catismasi tegkil edebilecek durumlar ve iligkiler bulunmamaktadir.

103



KAYNAKLAR

Akkaya, N. ve Unal, E. (2016). Sozlii iletisim. F. S. Kirmiz1 (Editdr), [k ve ortaokullarda Tiirkce
ogretimi 2015 programina uygun iginde (s. 61-73). An1 Yayincilik.

Akyol, H. (2003). Metinlerden anlam kurma. Tiirkliik Bilimi Arastirmalari, (13), 49.

Akyol, H. (2016). Programa uygun Tiirkce 6gretim yontemleri. Pegem Akademi.

Carkat, C. (2021). 1981 ve 2019 Tiirkce dersi 6gretim programlarinin dinleme egitimi agisindan
karsilastirilmasi. Tiirkiye Sosyal Arastirmalar Dergisi, 25(3), 827-838.

Demirel, O. ve Sahinel, M. (2006). Tiirkce ve simf 6gretmenleri icin Tiirkce 63retimi. Pegem A
Yayincilik.

Dogan, Y. (2020). Dinleme egitimi (7. Baski). Pegem Akademi.

Ediger, M. (2002). Listening and the Language Arts. ERIC.

Jonassen, D. H. (1994). Thinking technology: Toward a constructivist design model. Educational
technology, 34(4), 34-37.

Karatay, H. (2010). Tiirkge dersi 6gretim araglarinda yapilandirmacilik: Metinlerarasilik. Mustafa
Kemal Universitesi Sosyal Bilimler Enstitiisii Dergisi, 7(14), 155-178.

Mackay, 1. (1997). Dinleme Becerisi. (Cev.: Aksu Bora ve Onur Cankogak), ilkkaynak Kiltiir ve
Sanat Uriinleri Ltd. Sti.

MEB (2009). Ilkigretim Tiirkce dersi 6gretim programi ve kiavuzu (1-5. Sumiflar). Milli Egitim
Bakanlig1.

MEB (2019). Tiirkgce dersi 6gretim programi (Ilkokul ve Ortaokul 1,2,3,4,5,6,7 ve 8.Smiflar). Milll Egitim
Bakanlig1.

MEB (2024). Ilkokul Tiirkge dersi 6gretim programi (1,2,3 ve 4. Siniflar). www.meb.gov.tr

Melanlioglu, D. (2011). flkogretim Tiirkge 6gretim programimin “dinleme tiirleri” bakimmdan
degerlendirilmesi. [nonii Universitesi Egitim Fakiiltesi Dergisi, 12(3), 65-78.

Melanlioglu, D. (2012). Dinleme becerisine yonelik 6l¢me degerlendirme calismalarinda iistbilis
stratejilerinin kullanimi. Turkish Studies, 7 (1), 1583-1595.

Mete, F. (2015). Yabana dilde kelime 6gretiminde resimlerin seviye ve taksonomiye uygun
kullanimi. Hacettepe Universitesi Yabanct Dil Olarak Tiirkce Arastirmalar Dergisi, 2, 81-94.

Ozbay, M. (2006). Tiirkce Ozel Ogretim Yontemleri II. Oncii Kitap.

Ozbay, M. ve Melanhoglu, D. (2012). Tiirkge Ogretim programlarmin dinleme becerisi
bakimindan degerlendirilmesi. Electronic Turkish Studies, 7(1), 87-97.

Temur, T. (2010). Dinleme metinlerinden 6nce ve sonra sorulan sorularin tiniversite 6grencilerinin
dinledigini anlama beceri diizeyine etkisi. Selcuk Universitesi Ahmet Kelesoglu Egitim
Fakiiltesi Dergisi, 29, 303-319.

Yildirim, A. ve Simsek, H. (2018). Sosyal bilimlerde nitel arastirma yontemleri. Seckin Yayincilik.

Yildiz, C. (2013). Ana dili 6gretimi. C. Yildiz, (Editor), Yeni dgretim programina gore kuramdan
uygulamaya Tiirkce 63retimi icinde (s. 45-76). PegemA Yayinlar1.

Yildiz, N. ve Kiling, A. (2015). Dinleme stratejileri 6gretiminin besinci simif 6grencilerinin
dinledigini anlama becerilerine etkisi. Erzincan Universitesi Sosyal Bilimler Enstitiisii Dergisi,
OS-11, 17-34.

Saban, A. (2000). Ogrenme Ogretme Siireci. Nobel Yayin Dagitim.

Sénmez, V. & Alacapinar, F.G. (2011). Orneklendirilmis bilimsel arastirma yontemleri. Ami Yaymcilik.

104



	makale+gönderi+(son-19.10.24) en
	ABSTRACT

	makale+gönderi+(son-19.10.24)
	ÖZET


