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Turkish education of countries. Especially rapid innovations in technology change the needs in the education and

training process and all these situations make it compulsory to adapt the programs to the
conditions of the day. In order to keep up with the current situation of the rapidly developing
and changing global world, curricula are updated periodically in Turkey as in all countries. The
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Submit: 15/10/2024 Case study method, one of the qualitative research methods, was used as the research model.
Acce_pt: 30/10/2024 Twenty classroom teachers working in public schools in the central districts of Van province
Publish: 31/10/2024 constitute the study group of the current research. The data obtained by using the open-ended
interview form created by the researcher and finalized by taking expert opinions were analyzed

by content analysis method. Codes were created from the data obtained using the open coding

Research Article method and similar codes were combined under the same theme and tabulated. In the study, it
was concluded that the themes and theme contents in the program were appropriate, the
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INTRODUCTION

One of the most important goals of education (Ertiirk, 1998), which is defined as the
process of bringing about desired behavioral changes in the behaviors of individuals through
their own experiences, is to reveal the existing potential of students (Bobbit, 2017). In order for the
student to realize the desired behaviors in his/her own life, he/she must first get to know
himself/herself and become aware of his/her potential. Education programs, on the other hand,
focus on enabling students to discover their potential and developing them in cognitive,
linguistic, social and personality aspects (Walsh, 2016).

Changes and developments in the global world necessitate some changes and
developments in education. Rapid developments in technology create new needs in the education
and training process (Karabulut & Tunagiir, 2021). Therefore, in all countries, education programs
are periodically updated in order to keep up with the age and to eliminate the deficiencies of the
current program (Walsh, 2016). While making these updates, the needs of students and society
should be taken into consideration. The skills and practices in the program should be applicable
in daily life and in harmony with the environment (Kelly, 2009). In addition, many issues such as
migration, religious practices and international relations, especially economic developments,
make it necessary to update education programs and systems (Lonigan et al., 2009; O'Donoghue
& Harford 2012; Priestley & Biesta, 2013).

The Turkish education system, which aims at the development of individuals in all
aspects and is based on a holistic educational approach, aims to raise not only a generation that
adapts to civilization, but also wise generations that can actively establish and develop
civilization. In line with this approach, it has always aimed to raise individuals who are moral,
virtuous, and who have adopted the ideal of doing what is good, right, beneficial and beautiful
for all humanity (Ministry of National Education[ MEB] , 2024). In line with these aims and
objectives, necessary changes and updates have been made in the Turkish curricula, as in all
curricula since the first years of the Republic of Turkey, according to the conditions of the day.
The Primary School Turkish Course Curriculum, which was updated by MoNE in 1924, 1930,
1936, 1948, 1968, 1968, 1998, 2005, 2009, 2015 and 2019, was finally updated again in 2024 in
accordance with the conditions of the day. It is possible to list the general objectives of the
updated 2024 Primary School Turkish Curriculum as follows (MoNE, 2024):

¢ To develop a positive attitude towards reading and writing by gaining basic skills in first
reading and writing.

e To be able to enrich their vocabulary by developing listening, speaking, reading and
writing skills, which are the four basic skills of language by using their knowledge and
skills.

¢ To be able to use Turkish consciously, accurately, effectively and productively.

¢ To be able to develop the ability to access, organize and use information by questioning
the source and accuracy of information.

eTo be able to strengthen national feelings and thoughts by internalizing national,
spiritual, moral, moral, historical, cultural and social values.

In the first reading and writing process, which is one of the important topics in the
renewed 2024 Primary School Turkish Curriculum, 'Sound-Based First Reading and Writing
Teaching' continued to be applied as in the previous program. First literacy teaching is carried out
with vertical basic letters without nails. In the new program, changes have been made in the letter
groups and the order in which the letters are taught. The new letter groups and the changes made
are given in Table 1 (MoNE, 2019; MoNE, 2024):
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Table 1
First reading and writing process, letter groups and prescribed periods
2019 Primary School Turkish 2024 Primary School Turkish
Letter Groups . .
Curriculum Curriculum

Group 1 E L AKIN A,N,E, T, I, L (6 weeks)
Group 2 O,MUTU,Y O, K, U, R, I, M (4 weeks)
Group 3 O,RID,S, B U,S,0,Y, D, Z (2 weeks)
Group 4 Z,CG,S,S,CP C, B, G, C, S (2 weeks)
Group 5 H V,V,GE] P,H,V,V,F,] (2 weeks)

Looking at Table 1, changes in some letters between the groups are noticeable. It is seen
that 'N' and 'T" sounds are brought forward, while 'L' and 'K' sounds are shifted to later. In the
2019 Turkish program, there is no explanation about the duration of teaching the letter groups,
while in the renewed 2024 program, there is a suggestion for the duration of how many weeks the
relevant letter groups will be taught. For the first group of letters, 6 weeks, for the second group 4
weeks, and for the other groups 2 weeks each.

In the 2024 Primary School Turkish Curriculum, another noticeable change in the first
reading and writing process is the writing pad used. While the writing pad used by students in
the writing process consisted of 4 lines and 3 lines in the 2019 program, it was transformed into a
format consisting of 3 lines and 2 lines in the 2024 program.

The 2024 Primary School Turkish Curriculum, as in the 2019 curriculum, is built on the
learning areas of listening/watching, speaking, reading and writing, which are the basic language
skills. No change has been made in these skills, which are the basic language skills of Turkish and
are also specified as learning areas in the program. However, there are changes in the number of
learning outcomes listed under these learning areas. Table 2 shows the distribution of the number
of objectives in the 2019 and 2024 Primary School Turkish Curricula according to grade levels and
learning areas (MoNE, 2019; MoNE, 2024):

Table 2
Comparison of the number of outcomes (learning outcomes - process components)
2019 Primary School Turkish Lesson 2024 Primary School Turkish Lesson
Teaching Program Teaching Program
1st 2nd 3rd 4th 1st grade 2nd 3rd grade 4th
grade grade grade grade grade grade
Listening
/Monitorin 11 9 12 13 4/21 5/20 5/26 5/26
)
Speech 4 4 6 6 4/26 5/31 5/36 5/47
Reading 19 19 28 37 5/19 5/21 5/33 5/35
Writing 13 14 17 22 4/34 5/34 5/37 5/48
Total 47 46 63 78 17/100 20/106 20/132 20/156
234 77/494

In the 2024 program, the term 'outcome' is not used, instead the term 'learning outcome' is
used. In the program, it is also emphasized that the learning outcome is formed as a result of the
learning experience (MoNE, 2024). Therefore, what is described as an outcome in the 2019
program should be evaluated together with the 'process components' given under the learning
outcome in the 2024 program. In Table 2, the number of learning outcomes and process
components are given together in the 2024 program. For example, in the 1st grade speaking
learning area (4/26), there are 4 learning outcomes and a total of 26 process components under
them. In this respect, it is possible to say that the number of outcomes in the relevant learning
areas has increased at all grade levels in the revised program. In general, it is seen that the
number of learning outcomes in the listening/watching area has doubled, and the number of
learning outcomes in the speaking and writing learning areas has increased significantly
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compared to the previous program. In the 2024 Primary School Turkish Curriculum, it is seen that
the total number of learning outcomes at each grade level is more than 2 times higher than the
2019 curriculum.

In terms of values education, the renewed 2024 program is more comprehensive than the
2019 program. In the 2019 program, there are 10 values (justice, friendship, honesty, self-control,
patience, respect, love, responsibility, patriotism, patriotism, helpfulness) expressed as root values
(MoNE, 2019). In the 2024 program, the number of values was increased to 20 by removing the
'self-control' value and adding 11 different values. The values included in the program are as
follows: Justice, family integrity, diligence, friendship, sensitivity, honesty, aesthetics, privacy,
compassion, modesty, freedom, patience, healthy life, respect, love, responsibility, thrift,
cleanliness, patriotism, benevolence (MoNE, 2024). In addition, the title of 'Our Competencies',
which is expressed within the scope of the Turkish Qualifications Framework (TQF) in the 2019
program and consists of 8 sub-headings, is not included in the renewed 2024 program.

In terms of the number of themes and their content, it is stated that there will be eight
themes at each grade level in the 2019 program, three of these themes (Virtues, Our National
Culture, National Struggle and Atatiirk) are compulsory at each grade level, while the other five
themes are elective and textbooks should be prepared by paying attention to this situation. It is
also stated that each theme should consist of four texts, three reading texts and one
listening/watching text (MoNE, 2019). In the 2024 program, there are eight themes at each grade
level. The themes are neither compulsory nor optional. Theme names and theme contents are
determined at all grade levels. Except for the first four themes covering the first semester of the
first grade, five texts should be used in each theme, four listening/watching texts should be used
in each theme in the first semester of the first grade, while four of these texts should be reading
texts and one listening/watching text in other grade levels. Thus, a total of 36 texts should be used
in the whole book in the first grade and 40 texts in the other grades. In addition, it is emphasized
that at least one informative text, one narrative text, and one poetry text should be included in all
themes except the first four themes of the first grade, and three narrative texts and one poetry text
should be included in the first four themes of the first grade (MoNE, 2024). Throughout the
curriculum, the course hours to be used under each theme at all grade levels, field skills,
conceptual skills, dispositions, values, social and emotional learning skills are given under
subheadings, and the process is expressed in detail with subheadings such as learning-teaching
experiences, assessment and evaluation practices, differentiation and teacher reflections. It is
thought that this issue will be very effective in terms of guiding and supporting classroom
teachers in the education-teaching process.

In the literature, there are studies examining the opinions of teachers and prospective
teachers about the 2015 and 2019 curricula (Alver & Sancak, 2016; Susar-Kirmizi1 & Yurdakal,
2019) and examining the achievements of the 2018 curriculum according to Bloom's Taxonomy
(Cergi, 2018). In addition to these, there are many studies (Aktas & Yurt, 2016; Altunkeser &
Coskun, 2018; Aydin, 2017; Atik & Aykag, 2017; Baga & Mutlu, 2017; Bayburtlu, 2015; Bilge, 2022;
Carkat, 2021; Epcacan & Erzen, 2008; Girgin, 2011; Kalayct & Yildirim, 2020; C)zeng, 2018; Sahin,
2007; Sahin & Bayramoglu, 2016; Yildiz & izalan, 2016).

It has been determined that there is no study on the subject of the current research, except
for the study by Kaya and Aydin (2024) comparing the 2019 and 2024 Turkish lesson curricula,
and the study in question focuses more on the middle school part of the program. Therefore, the
fact that there is almost no research on the examination of the 2024 Primary School Turkish
Curriculum increases the importance of the current research in terms of filling the gap in this
field. This study is also important in terms of evaluating the program by classroom teachers, who
are the first-hand implementers of the program, and guiding researchers working on Turkish
language teaching in this regard.
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The main purpose of the current research is to obtain the opinions and thoughts of
primary school teachers regarding the Primary School Turkish Curriculum, which was renewed
in 2024 within the framework of the Turkish Century Education Model. The answers obtained as
a result of the sub-objective questions listed below have been the way to reach the main purpose
of the research.

1. What are the opinions of classroom teachers about the changes and innovations in the
first literacy process in the revised Primary School Turkish Curriculum?

2. What are the opinions of classroom teachers about the themes and theme contents used in
the revised Primary School Turkish Curriculum?

3. What are the opinions of classroom teachers about the number of achievements in the
revised Primary School Turkish Curriculum and their suitability for grade levels?

4. What are the opinions of classroom teachers about the effective and positive aspects of the
renewed Primary School Turkish Curriculum?

5. What are the opinions and suggestions of classroom teachers about the deficiencies and
negative aspects of the renewed Primary School Turkish Curriculum?

METHOD

Research Model

2024 The model of the current study, in which the opinions of classroom teachers on the
Primary School Turkish Curriculum were obtained, is the case study method, one of the
qualitative research methods. Case study is a method that involves in-depth interviews with
participants about one or more people, subjects, processes, programs or activities and detailed
examination of data through document collection (Creswell, 2017; Glesne, 2013).

Working Group

Twenty classroom teachers working in public primary schools in Edremit, ipekyolu and
Tusba districts of Van province constitute the study group of the current research. The teachers
for the study were selected from the people who could be easily reached in the province where
the researcher was working. Therefore, convenience sampling method, one of the non-random
sampling methods, was preferred in this process. Convenience sampling is a sampling technique
that provides advantages in terms of practicality and economy, especially in human research
(Fraenkel et al., 2012). Information about the study group is given in Table 3.

Table 3
Demographic information of the study group

. Year of Education . Year of Education
Participant ~ Gender . Participant ~ Gender .
Service  Status Service Status
K-1 E 6-10 License K-11 E 1115 Masters
Degree
K-2 K 6-10 License K-12 K 6-10 License
K3 B 6-10 Master's K-13 K 16-20 Master's
Degree Degree
K-4 E 0-5 License K-14 K 6-10 License
K-5 E 610  Masters K-15 E 6-10 License
Degree
K-6 E 16-20 License K-16 E 20+ License
K-7 K 20+ License K-17 E 0-5 License
K-8 E 11-15 License K-18 K 6-10 License
K-9 K 1620  License K-19 K 1115 Masters
Degree
K-10 K 0-5 Master's K-20 K 16-20 License
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Degree |

The participants whose opinions were taken in the study were coded as K-1, K-2, ... K-20
and consisted of half female and half male teachers. 3 of the participants have 0-5 years of service,
8 of them have 6-10 years of service, 3 of them have 11-15 years of service, 4 of them have 16-20
years of service, and 2 of them have more than 20 years of service. Of the 20 teachers whose
opinions were taken, 6 had master's degrees.

Data Collection Tools
Semi-structured interview form

In the current study, a semi-structured interview form created by the researcher was used to
obtain the views and opinions of classroom teachers on the subject. The 8 open-ended questions
prepared by the researcher by reviewing the literature on the subject were presented to the
opinions of 5 field experts, including 2 classroom education specialist academicians, 2 classroom
teachers and 1 Turkish teacher. In line with the expert feedback, 3 questions were removed and 1
question was added and the final version of the interview form was created. The interview form
consists of 2 parts: 3 closed-ended questions measuring the demographic information of the
participants in the first part and 6 open-ended questions in the second part.

Primary school Turkish curriculum

In order to determine the changes between the renewed program and the previous program,
comparisons were made under some headings. At this point, "2019 Turkish Lesson Teaching
Program (Grades 1-8)" (MoNE, 2019) and "2024 Primary School Turkish Lesson Teaching Program
(Grades 1-4) Turkey Century Education Model" (MoNE, 2024) were used as documents.

Data Collection

In the study, data were obtained using face-to-face interview method. The opinions,
thoughts and suggestions of the teachers about the first literacy process in the renewed program,
the appropriateness of the themes and theme contents used, the adequacy of the achievements
and their suitability for student levels, the effective and positive aspects of the program, the
deficiencies and negative aspects of the program were obtained.

Each interview lasted approximately 15-20 minutes. In order to prevent data loss,
permission was obtained from the participants and the conversations were recorded using a voice
recorder. These data were then converted into written text by coding the name of the participant.
The transcribed participant opinions were shared with the participants digitally and their
approvals were obtained.

Data Analysis

The research data were analyzed using the content analysis method. Content analysis is
the gathering, organization and interpretation of data by creating similar or close concepts and
themes (Yildirim & Simsek, 2008). In the analysis of the data, codes were created from the data
obtained by using the open coding method and similar codes were combined under the same
category and the data were tabulated by giving the total number of participants (frequency) who
expressed opinions about the code. In order to support the data in the tables, some of the
participant opinions were presented as direct quotations.

Ethics Committee Approval

This study was conducted with the approval decision taken by Van Yiiziincii Yil
University Human Research Ethics Committee in Social Sciences (Protocol No. 2024/17) at its
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2024/17 meeting dated 23.08.2024.
FINDINGS

The opinions of classroom teachers about the changes in the first literacy process in the
revised primary school Turkish curriculum are given in Table 4.

Table 4. Changes in the initial literacy process
Theme Category. Code
The change is good.

. The meaningful word can be accessed quickly.
Positive
More syllables can be produced.

N W O U1 [~

It doesn't matter.

—_
Q1

Letter groups The old letter groups were more appropriate.
The order of the letters is not right.
Negative The 'N' sound is not appropriate instead of the 'L' sound.
Not suitable for early access to syllables and words.
The writing process will become harder.

May vary according to student level.
Suitable The proposed duration is appropriate.
He has the right to stretch.
There may be a problem with time.
The proposed duration is not appropriate.

Letter teaching
time

Not suitable

N Qi O J|W 0 g ©

—_
Q1

The change of 2 lines, 3 lines is the right decision.
3 lines, 4 dashes made the writing process difficult.
Writing Suitable Reduces confusion in writing.
notebook Eases the transition to a lined notebook.
Develops beautiful and legible writing.
Not suitable It makes it difficult to write letters with tails. 4
When Table 4 is examined, teachers' opinions on the first reading and writing process in
the renewed program were evaluated under 3 themes: letter groups, the duration of teaching
letters, and the writing book. Although there were teachers who expressed positive opinions
about the new letter groups in the first reading and writing teaching process, it was observed that
negative opinions were more common in general. Teachers who think that the change in the letter
groups is good see the ability to produce more syllables in the first group and the opportunity to
reach meaningful words faster as the main reasons for their opinions. The majority of the
participants stated that the new letter groups were not appropriate and functional. There are
negative opinions on the fact that the order of the letters in the groups is not appropriate and that
teaching the 'N' sound as the first consonant sound instead of the 'L' sound, which can be easily
grasped and easily written, may make the process difficult.

B O N

In the process of teaching the letters, it was seen that the participants who stated that the
time recommended in the program for each letter group was appropriate were more than the
participants who stated otherwise. It was more often stated that the duration is a suggestion, that
this duration may vary according to the level of the students and the class, and that the program
provides flexibility to the practitioner in this regard, thus providing a comfort here.

When the opinions about the writing notebook, which is another theme related to the first
reading and writing process, were examined, it was seen that the writing notebook consisting of 3
lines and 4 lines used in the first grade made the writing process difficult, confused the students,
and therefore, the opinions were more intense that the use of the new writing notebook consisting
of 2 lines and 3 lines would be more appropriate. In addition, it is seen that opinions and thoughts
were expressed that the new writing notebook consisting of 2 lines and 3 lines would reduce
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confusion in writing, enable students to write more easily and more legibly, and facilitate the
transition to the lined notebook in upper grades. It was seen that there were a small number of
opinions that the new writing notebook would make the writing process difficult, especially in
the writing of tailed letters.

Some of the opinions of classroom teachers about the changes and innovations in the first
literacy process in the program are presented below:

"The first syllable and word 'el” with the E and L sounds was much more functional and
meaningful. It should have remained so. The real problem in sound groups was that L and N
were in the same group. I wish their groups were separated. The old sound groups were in a
more meaningful and functional order than the current sound groups. The duration is as it
should be, the first group has a longer comprehension time. When we switched to lined
notebooks, children were trying to write the letters as big as they could fit between two lines
and their writing was distorted. I think this confusion will decrease when the number of lines
decreases. In the 4-line notebook, the problem of using the space below instead of the space in
the middle was also experienced a lot, and with 3 lines and 2 lines, this problem will also
disappear (P2)."”

"I think that the distribution of letter groups is not appropriate. I think that the distribution
of old letter groups is more appropriate in terms of functioning. I think that by using the new
writing notebook, children will grasp the writing process more easily and the new situation
will be more useful (P7).”

"Letter groups could have been adjusted better. Letters with similar phonetics could have
been distributed better. Letters that are confused with each other such as 'f’ and v’ cause
confusion in children’s perception. The duration of the letters may vary according to the level
of the student. The teacher has the right to flex the program. The notebook used in the
previous program was more helpful to the student in writing letters with downwardly
extending tails. With a change of 2 lines and 3 lines, the writing of these letters may be
problematic. I think it will be comfortable as the teacher gains experience in the system. Other
than that, the new system notebook will be much more effective (P9)."”

"I think that the letter groups and their order are appropriate in terms of forming words that
are meaningful for students and that they use frequently in their daily conversations. I think
that there is a sufficient time interval in terms of duration. In addition, I believe that the
program eliminates the discussions about the duration because it gives teachers the flexibility
to make time adjustments according to different situations. According to my experience, I
have determined that 3 lines and 4 lines are detailed and complex and detailed in terms of the
developmental characteristics of 1st grade students, this situation causes negative situations
in writing, causes mental confusion, and makes it difficult to adapt to the transition to the
lined writing notebook. For this reason, I think that this change (2 lines, 3 lines) in the new
program is a positive and appropriate change (P11).”

"I think that the second letter being "N’ will make it difficult for us and the students. Apart
from that, I am in favor of starting word writing as soon as possible. In the new program,
words can only be taught after the third letter and one of the first words to be taught is
“mother”. It is already a difficult process and it is even more difficult for a child with
maternal sensitivity. I think the new notebook layout is better. In 3 lines 4 lines, the biggest
problem we had was the misspelling of the letters with tails, I think that with the new
notebook layout, the spelling of these letters will not confuse the children (P18).”

The opinions of classroom teachers about the changes and innovations in the content of the
revised Primary School Turkish Curriculum are given in Table 5.
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Table 5. Changes in program content

Theme Category. Code f
Appropriate level. 11
Accurate and effective 7
Promotes school culture and coexistence. 6
Themes and 3 Detailed is go?d for teacher guidance 5
. Positive Ensures holistic development. 5
their content ) ] ] ) )
The relationship between Virtue-Value-Action is well 5
handled.
It's been simplified. 4
Listening and writing skills are more emphasized. 3
It has been made more convenient. 12
Adequate 11
Positi
hg;:;ber of ostve It made it easier for the teacher. 5
& Simplified 4
. Too many achievements 2
Negative .
The gains are the same, not much has changed 2
. Suitable for student level 15
Suitable .
Level Ineligibles transferred to upper class 3
1 ; -
relevance Not suitable Can be high le'vel for students in disadvantaged groups 3
Stretch according to the general level of the class 3

When Table 5 is examined, teacher opinions on the content of the renewed curriculum
were evaluated under 3 themes: the themes and theme contents, the number of learning outcomes
and the suitability of the learning outcomes for the grade level. It was seen that all participant
opinions about the themes and the concepts and content covered under the themes determined in
the new program were positive and there were no negative opinions about the theme. It was
intensely expressed that the themes selected at grade levels were appropriate, correct and
effective. It was stated by the participants that the content and the concepts covered were
simplified, allowed for a holistic development, aimed at adopting the culture of living together at
school and in society, and were more effective in adopting virtues and values. Another important
opinion emphasized is that the process of processing the content is presented in detail in the
program, especially after the abolition of teacher's guidebooks, and that it will guide the teacher.

Although there were opinions that the number of acquisitions was too high in the new
program, it was observed that the number of acquisitions was simplified and made more
appropriate in the new program, and therefore the participant opinions were concentrated on the
point that they were sufficient. In addition, contrary to the opinions that the acquisitions may be
difficult for students in disadvantaged groups and that they should be stretched according to the
general level of the class, it was seen that there were more opinions that the acquisitions were
made more appropriate according to the class levels and that the inappropriate acquisitions were
transferred to the upper grades.

2024 Some of the teachers' views on the content of the Primary School Turkish Curriculum
are presented below:

"In addition to local and national touches, I think that the program supports a holistic
development in cognitive, social, emotional and psychomotor areas within the framework of
virtue-value-action, and in this direction, I think it is a positive change in terms of organizing
themes and theme contents, as well as presenting literacies in different fields in themes with
texts in accordance with the developmental characteristics. 1 also think that the learning
outcomes are distributed in the new program in an appropriate manner and in an appropriate
number for the grade levels (P11).”
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"I find the themes in the Turkish curriculum very productive for students. As a matter of
fact, the texts covered in the themes are about our values and both teach students our values
and take them on a journey in history and develop their ways of thinking. It is important that
the themes include content aimed at developing their creativity. If the number of texts and the
length of the texts are kept a little shorter, the work on a text can be increased and children
can internalize the texts even more. The number of objectives could be slightly reduced in
order to process the content more efficiently. I do not see a problem in the appropriateness of
the objectives to the grade levels (P14).”

"The order of the themes seems to be correct and effective in terms of school culture, living in
community and national values. Although it seems appropriate for regions with high socio-
cultural and socio-economic levels, there are too many disadvantaged children. Children with
mother tongue problems and illiterate parents have a difficult time reading, writing and
comprehending in the first year. The teacher will have to stretch the level according to the
grade level. It could have been kept lighter (P3).”

The general opinions and suggestions of the participants regarding the renewed primary
school Turkish program are given in Table 6.

Table 6. General opinions and suggestions regarding the program
Theme Category. Code
A program that is more meaningful and makes the
process effective
Student-oriented
Need-oriented

® [~

Positive Well-organized content
Effective in raising virtuous individuals
A program that supports holistic development
General thoughts To better develop basic language skills
To develop high-level skills

Generally there is no negative situation
Letter groups are not functional

No clarity in the processing of grammar objectives
Negative Y P 8918 )

— N W N W B & G G G O

A program that does not provide equal opportunity
for 1st graders
The transition to a sentence takes a long time

Pay attention to the length and quality of texts
Fewer and simpler texts

W oA Rk

Provi . a1
Recommendations rovide adequate and appropriate course materials
for the program

Teacher training for the program should be 3

conducted

Teachers' general opinions and suggestions about the renewed curriculum were
evaluated under 2 themes. The theme of general opinions was analyzed in 2 separate categories as
positive and negative opinions. It was determined that there were positive opinions that the
program was generally well organized in a student-oriented and need-oriented manner, that the
new program was more meaningful and more effective than the previous program, and that it
had a holistic structure that focused more on developing students' basic language skills. It is seen
that the negative opinions and criticisms about the program are mostly related to the first reading
and writing process in the first grade and that the letter groups are weaker in terms of
functionality compared to the previous program. In addition to these, there are also opinions that
there is a lack of clarity in the process of processing especially grammar topics and achievements
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throughout the program.

When we look at the suggestions for the negative or deficient aspects of the program or
for using it more efficiently in the process, it is seen that they are related to the texts in the
textbooks used in the education process rather than the program itself. It is suggested that the
texts used in the textbooks should be appropriate for the grade level, be more concise and simple,
and be of high quality. It is also suggested that one of the obstacles to the implementation of the
program content is the lack of appropriate and sufficient course materials and that the
deficiencies at this point should be eliminated. In addition to these, it was suggested that in order
for the program to be more effective and functional in the process, there should be studies to
inform classroom teachers about the program.

2024 Some of the opinions of the teachers regarding their general thoughts and suggestions
for the Primary School Turkish Curriculum are presented below:

"A student-centered teaching method is observed. It has been made more social, more up-
to-date. Considering the access of today's children to technology, the system was tried to
be made more modern. In my opinion, it is based on slow but permanent learning. Even if
it has shortcomings and negative aspects, I believe that it will be corrected in time (P1).”

"I don’t think the main thing that needs to be changed is the letter groups, so I found the
change in this area unnecessary. I would have liked the very busy 1st grade 1st semester
to be spread over a year. Although the teaching process of letter groups seems to be flexible
in the new program, teachers will always be expected to finish all the letters in the first
semester. I don’t think it is a program that will ensure equal opportunity. I would rather
have a program where children can read more and write freely rather than an intensive
program (P5).”

"The renewed program is important in terms of providing correct communication,
effective Turkish listening, speaking, reading and writing skills, especially basic language
skills. It is also an effective and positive step in terms of assimilating and reflecting
national and spiritual values, contributing to a holistic development (cognitive, social,
emotional, psychomotor) and raising virtuous individuals (P12).”

"Making explanations under the learning outcomes, creating a content framework, giving
importance to measurement and evaluation, being more process-oriented, making
explanations in the learning-teaching practices section of the curriculum is one of the
positive aspects in terms of helping the teacher. It is not correct to change the letter groups
in the new curriculum. In addition, it is important that the textbooks, which are
important in the new curriculum, are suitable for the level of students in terms of quality
and quantity, and even prepared in accordance with the regions of the country. Attention
should be paid to these issues. The most important issue is to inform teachers about the
new curriculum in a correct and serious way and to ensure that they adapt to it.
Otherwise, the positive parts will be useless (P17).”

"The Turkish curriculum has many positive aspects such as developing students’
creativity in reading comprehension, interpreting and writing what they listen to,
discovering new ways in this regard, and looking critically at events. However, I think
that listening texts and content to improve writing should be increased and improved.
Listening texts are very interesting for children. The topics and studies related to the
achievements in the program offer opportunities to better prepare children for the future in
every aspect. The length and brevity of the text content should be considered according to
the grade level. More emphasis should be placed on writing and listening texts, and
students should be fully developed in every aspect (P20).”

DISCUSSION, CONCLUSION and RECOMMENDATIONS
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In the 2024 primary school Turkish program, some changes and innovations related to the
first reading and writing process stand out. The first of these is the changes in letter groups. It is
seen that there are significant changes in the order in which letters are taught in the new program,
especially in the first two groups. When only the letters in the first group are examined in order to
draw attention to the changes in the letter groups over the years, it is seen that the first group of
sounds, which were "ela,t" between 2005 and 2016, became "e,l,a,n" with the change in 2016,
changed again in 2017 to "elak,in" and with the last change in the 2024 program to "an,e,t,il".
Aside from the negative aspects of frequent changes in letter groups in short periods of time, the
fact that the first two sounds were completely changed in the last change may make the process of
teaching reading and writing difficult. Because when the principles of the sound-based sentence
method, which continues to be used in the renewed program, are examined, it is emphasized that
a path from simple to difficult should be followed in the process of teaching letters, meaningful
syllables and words should be reached in the shortest possible time, and the principle of
concretization should be paid attention (MoNE, 2005). In addition, Akyol (2011) stated that it is
important to teach students syllables that can be meaningful in the process of syllable and word
formation and that sounds should be ordered for this purpose. Based on these explanations, it
was not appropriate to prefer 'a’ and 'n' sounds, which are more difficult to write and delay the
formation of meaningful and concrete syllables and words, as the first sounds instead of 'e' and T
sounds, which are easy to write and when combined, provide a meaningful and concrete syllable
and word. As a matter of fact, in the current study, it was concluded that the old letter groups
were more appropriate for this situation and that the new letter groups would make the first
reading and writing process more difficult. Gokalp and Erdogan (2023), in their research on
teachers' opinions about the reading and writing process, concluded that it is more logical and
appropriate to start with the sound 'e' in the reading and writing process, and that the sound 'n'is
among the sounds that teachers and students have difficulty with in the teaching process, which
supports the data of the current research on this issue.

In the 1st grade, the change in the writing notebook used by the students during the
phonics writing activities is another important change. The writing pad, which had been used for
many years in the writing teaching process, was changed from 3 lines and 4 lines to 2 lines and 3
lines. In the current study, it was concluded that this change was a correct and appropriate
decision, that the old practice confused students in the writing process and caused some
confusion, and that it would facilitate the transition to lined notebooks in the upper grades.
According to Troia and Graham (2003), writing is one of the most complex skills for children.
Graham and Perin (2007) state that students who have good writing skills in their school years
have a significant advantage over those who do not have good writing skills in their later school
and social life. Based on these explanations, it is clear that it is important to teach and develop
writing skills well, and that this change in the writing notebook, although it may seem simple,
will actually lead to important gains.

In the 2024 Primary School Turkish Curriculum, there are many changes and innovations
regarding the content. Theme names at grade levels are determined and not left to choice. It is
possible to say that the themes are more organized and need-oriented. In addition, it is possible to
say that the concepts addressed in the themes are also aimed at adopting national and spiritual
values, are aimed at the needs of students, are simple and appropriate for the grade level. The
terms learning outcomes and process components were used instead of outcomes and there is a
significant increase in the number of outcomes. It is seen that attention is paid especially to the
teaching of the basic language skills of Turkish and the distribution of achievements at this point.
On the other hand, Oz (2022), in his study evaluating the 2019 program, concluded that the
content is clear and understandable, but some of the objectives are too heavy for students and the
objectives for basic language skills are not distributed evenly in the program. It is seen that the
program offers a content that can guide the teacher in the process, consisting of many sub-
headings from learning outcomes to the concepts covered under each theme heading, from
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interdisciplinary associations to measurement and evaluation procedures, from values education
to methods and techniques. It is thought that this issue will provide teachers with an important
convenience in the process. In the current research, generally positive opinions were obtained
from teachers about the innovations in the content of the program, themes and their processing,
the number of acquisitions and the suitability of the acquisitions to the grade levels.

In the current study, it was concluded that there are generally positive and negative
opinions about the 2024 program, but the general approach is positive. In Susar-Kirmizi and
Yurdakal's (2019) study on the opinions of classroom teachers about the 2018 primary school
Turkish program, they stated that teachers had positive and negative opinions about the changes
in the new program for the 2018 program, that the program was generally inadequate and that
they did not like it. The results of this study differ from the results of the current study in this
respect.

The results of the study show that the program is effective in terms of providing basic
language skills. In addition, in terms of assimilating and reflecting national and spiritual
values, contributing to a holistic development (cognitive, social, emotional, psychomotor) and
raising virtuous individuals, it is a program prepared according to the needs of the student
and the student and therefore it is a program that meets the expectations in terms of preparing
the student for the future. Contrary to this result of the current research, Susar-Kirmizi and
Yurdakal (2019), in their study on the 2018 primary school Turkish program, concluded that the
majority of teachers expressed negative opinions about whether the individuals needed in the
information age can be raised with the 2018 program. At this point, it can be concluded that the
2024 program is more effective than the previous program in responding to the needs.

Based on the results obtained, the following suggestions can be made:

1. The letter groups in the first reading and writing process in the new program should be
reorganized and formed in a functional way.

2. In order for the positive changes and innovations in the curriculum to reflect positively
on the learning-teaching process, the books to be prepared should be subjected to an
effective evaluation process.

3. Attention should also be paid to the quality of the texts in the textbooks, that they are
appropriate for the grade level, and that they are not too long to bore the students.

4. Informative seminars should be given to all classroom teachers about the content of the
revised curriculum and the issues to be considered in its implementation.
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yansimaktadir. Ozellikle teknolojideki hizli yenilikler, egitim-6gretim siirecindeki ihtiyaclari
degistirmekte ve tiim bu durumlar programlarin giiniin sartlarina uygun hale getirilmesini
zorunlu kilmaktadir. Hizla gelisen ve degisen kiiresel diinyanin mevcut durumuna ayak
uydurmak amaciyla tiim {ilkelerde oldugu gibi Tiirkiye’de de belirli araliklarla ders
programlar1 giincellenmektedir. Bu c¢alismanin amaci, Tiirkiye Yiizyih Maarif Modeli
cergevesinde 2024 yilinda yenilenen Tlkokul Tiirkge Dersi Ogretim Programia iliskin
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etmektir. Arastirmanin modeli olarak nitel arastirma yoéntemlerinden durum ¢alismas yontemi

kullanilmistir. Van ili merkez ilgelerindeki resmi okullarda gorev yapmakta olan 20 siuf

Ogretmeni, mevcut arastirmanin calisma grubunu olusturmaktadir. Arastirmaci tarafindan

olusturulan ve uzman goriisleri alinarak son hali verilen agik uglu goériisme formu kullanilarak

elde edilen veriler, icerik analizi yontemiyle analiz edilmistir. Ac¢ik kodlama yoéntemi

Aragtirma Makalesi kullanularak elde edilen verilerden kodlar olusturulmus ve benzer kodlar aymi tema altinda

birlestirilerek tablo haline getirilmistir. Arastirmada, programdaki temalarin ve tema

igeriklerinin uygun oldugu, kazanim sayilarinin yeterli diizeyde ve smif seviyelerine uygun

oldugu, harf gruplarindaki degisikligin islevsel olmadig1, ancak yazi defterindeki degisikligin
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diizenlenmis bir igerige sahip oldugu sonuglarina ulagilmistir.
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Bireyin davramislarinda kendi yasantilar1 yoluyla istendik davranis degisikligi meydana
getirme siireci olarak tanimlanan egitimin (Ertiirk, 1998) en Onemli amagclarindan biri,
ogrencilerin var olan potansiyelini ortaya ¢ikarmaktir (Bobbit, 2017). Ogrencinin kendi yasaminda
istendik davranislar1 gerceklestirebilmesi i¢in oncelikle kendini tanimasi ve kendisindeki
potansiyelin farkina varmasi gerekmektedir. Egitim programlari ise 0©grencilerin kendi
potansiyellerini kesfetmesine olanak taniyarak onlar1 bilissel, dilsel, sosyal ve kisilik yonlerinden
gelistirmeye odaklanmaktadir (Walsh, 2016).

Kiiresel diinyadaki degisim ve gelismeler, egitimde de bazi degisim ve gelismeleri
zorunlu kilmaktadir. Teknolojideki hizli gelismeler, egitim-0gretim siirecinde yeni ihtiyaglar
dogurmaktadir (Karabulut ve Tunagiir, 2021). Dolayisiyla tiim iilkelerde caga ayak uydurmak ve
mevcut programin eksikliklerini gidermek amaciyla belli araliklarla egitim programlarinda
glincellemeler yapilmaktadir (Walsh, 2016). Bu giincellemeler yapilirken Ogrencilerin ve
toplumun ihtiyaglarinin géz oniinde bulundurulmas: gerekmektedir. Programdaki beceri ve
uygulamalar giinliik hayatta uygulanabilir nitelikte ve yaganilan ¢evre ile uyum igerisinde
olmalidir (Kelly, 2009). Bunlarin yam sira, Ozellikle ekonomik gelismeler basta olmak iizere
gocler, dini uygulamalar ve uluslararas: iliskiler gibi bir¢ok husus, egitim programlarini ve
sistemlerini giincellemeyi gerekli kilmaktadir (Lonigan ve ark., 2009; O’Donoghue ve Harford
2012; Priestley ve Biesta, 2013).

Bireylerin tiim yonleriyle gelisimini amaglayan ve biitiinciil bir egitim yaklagimim temel
alan Tirk egitim sistemi, yalnizca medeniyete uyum saglayan bir nesil degil, etkin olarak
medeniyet kurabilen ve gelistirebilen bilge nesiller yetistirmeyi amag¢ edinmistir. Bu yaklasim
dogrultusunda her daim ahlakli, erdemli, tiim insanlik i¢in iyiyi, dogruyu, faydal ve giizel olar
yapmay1 ideal edinmis bireyler yetistirmeyi hedeflenmistir. (Milli Egitim Bakanligi [MEB], 2024).
Bu amag ve hedefler dogrultusunda Tiirkiye Cumhuriyeti Devleti'nin ilk yillarindan itibaren tiim
ders programlarinda oldugu gibi Tiirkce dersi 6gretim programlarinda da giiniin sartlarma gore
gerekli degisiklikler ve giincellemeler yapilmistir. MEB tarafindan 1924, 1930, 1936, 1948, 1968,
1998, 2005, 2009, 2015 ve 2019 yillarinda giincellenen giiniimiizdeki adiyla ilkokul Tiirkge Dersi
Ogretim Programi, son olarak 2024 yihinda giiniin sartlarina uygun olarak yeniden
giincellenmistir. Giincellenen 2024 Tlkokul Tiirkge Dersi Ogretim Programi'min genel amaglarini
su sekilde siralamak miimkiindiir (MEB, 2024):

o [lk okuma ve yazmada temel beceriler kazanilarak okuma ve yazmaya karsi olumlu
tutum gelistirebilmek.

o Bilgi ve becerisini kullanarak dilin dort temel becerisi olan dinleme, konusma, okuma ve
yazma becerilerini gelistirerek sdz varliklarini zenginlestirebilmek.

o Tiirkeeyi bilingli, dogru, etkili ve iiretken bir sekilde kullanabilmek.

e Bilginin kaynagimi ve dogrulugunu sorgulayarak bilgiye ulasma, bilgiyi diizenleme ve
kullanma becerisini gelistirebilmek.

e Milli, manevi, ahlaki, tarihi, kiiltiirel ve sosyal degerleri igsellestirerek milli duygu ve
diisiincelerini giiclendirebilmek.

Yenilenen 2024 Ilkokul Tiirkge Dersi Ogretim Programi'nda énemli bagliklardan biri olan
ilk okuma yazma siirecinde, bir 6nceki programda oldugu gibi ‘Ses Esash Ik Okuma Yazma
Ogretimi’ uygulanmaya devam edilmistir. ilk okuma yazma &gretimi, tirnaksiz dik temel
harflerle gergeklestirilmektedir. Yeni programda ilk okuma yazma Ogretimi siirecinde takip
edilen harf gruplarinda ve harflerin 6gretilme siralamasinda degisiklik yapilmistir. Yeni harf
gruplar ve yapilan degisiklikler Tablo 1’de verilmistir (MEB, 2019; MEB, 2024):
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Tablo 1
[lk okuma yazma siireci, harf gruplar: ve éngdériilen siireler
2019 flkokul Tiirkge Dersi Ogretim 2024 flkokul Tiirkce Dersi Ogretim

Harf Gruplan Programu Programi
1.Grup ELAKILN AN E T, I, L (6hafta)
2.Grup OMUTUY O, K U, R I,M (4 hafta)
3.Grup O,RID,S, B U,S,0,Y,D, Z (2 hafta)
4.Grup Z,CG,S,CP C B GCS (2 hafta)
5.Grup HV,GE]J P,H,V,G,F,] (2hafta)

Tablo 1’e bakildiginda gruplar arasinda bazi harflerde degisiklikler gbze ¢arpmaktadar.
‘N’ ve ‘T’ seslerinin daha oOne c¢ekildigi, ‘L’ ve ‘K’ seslerinin daha sonraya kaydirildig:
goriilmektedir. 2019 Tiirkge programinda harf gruplarinin dgretilme siiresi ile ilgili herhangi bir
agiklama s6z konusu degilken, yenilenen 2024 programinda ilgili harf gruplarinin kag¢ haftada
ogretilecegine yonelik siire 6nerisinde bulunulmustur. ik grup harfler igin 6, ikinci grup icin 4,
diger gruplar igin ise 2’ser hafta siire 6ngorilmiistiir.

2024 Tlkokul Tiirkge Dersi Ogretim Programi’'nda ilk okuma ve yazma siirecinde goze
carpan bir diger degisiklik ise kullanilan yazi defteridir. Ogrencilerin yazma siirecinde
kullandiklar1 yaz1 defteri, 2019 programinda 4 ¢izgi ve 3 satirdan ibaret iken, 2024 programinda 3
cizgi ve 2 satirdan ibaret bir bi¢cime dontstiiriilmiistiir.

2024 Ilkokul Tiirkge Dersi Ogretim Programi, 2019 programinda oldugu gibi temel dil
becerileri olan dinleme/izleme, konusma, okuma ve yazma Ogrenme alanlari iizerinden
kurgulanmistir. Tiirk¢e'nin temel dil becerileri olan ve ayni zamanda programda 6grenme alani
olarak belirtilen bu becerilerde bir degisiklik yapilmamigtir. Ancak bu 6grenme alanlar1 altinda
siralanan kazanimlarin sayisinda degisiklikler goriilmektedir. 2019 ve 2024 lkokul Tiirkge Dersi
Ogretim Programlarinda yer alan kazanim sayilarinin sinif diizeylerine ve 8grenme alanlarina
gore dagilimi Tablo 2’de verilmistir (MEB, 2019; MEB, 2024):

Tablo 2
Kazamm (§3renme ¢iktisi-siive bilegenleri) sayilarinin karsilagtirilmas:
2019 ilkokul Tiirkce Dersi 2024 ilkokul Tiirkce Dersi
Ogretim Programi Ogretim Programi
1.siuf 2.s1mif 3.smf 4.smf 1.sinf 2.smif 3.smf 4.smf
Dinleme 9 12 13 421 5/20 5/26 5/26
/Izleme
Konugma 4 4 6 6 4/26 5/31 5/36 5/47
Okuma 19 19 28 37 5/19 5/21 5/33 5/35
Yazma 13 14 17 22 4/34 5/34 5/37 5/48
47 46 63 78 17/100 20/106 20/132 20/156
Toplam
234 77/494

2024 programinda kazanim ifadesi kullanilmamakta bunun yerine ‘Ogrenme ciktist’
ifadesi kullanilmaktadir. Programda 6grenme ¢iktisinin 6grenme yasantisi sonucunda olustuguna
da ayrica vurgu yapilmistir (MEB, 2024). Dolayisiyla 2019 programinda kazanim olarak
nitelendirilen husus, 2024 programinda 6grenme ciktisinin altinda verilen ‘siireg bilesenleri’ ile
birlikte degerlendirilmelidir. Tablo 2’de 2024 programi kisminda 6grenme ¢iktis1 ve siireg
bilesenleri sayilar1 birlikte verilmistir. Ornegin 1. smif konusma Ogrenme alaninda (4/26) 4
o0grenme ¢iktisi ve bunlarin altinda yer alan toplamda 26 siireg bileseni yer almaktadir. Bu agidan
yenilenen programda tiim smif diizeylerinde ilgili 6grenme alanlarinda kazanim sayisinn
arttigimi sOylemek miimkiindiir. Genel olarak bakildiginda dinleme/izleme alani kazanim
sayisimin iki katma ¢iktigl, konusma ve yazma 6grenme alanlarindaki kazanimlarin da bir 6nceki
programa gore Onemli sayida arttign goriilmektedir. 2024 flkokul Tiirkge Dersi Ogretim
Programi'nda her sinif diizeyindeki toplam kazanim sayisinin, 2019 programinin 2 katindan daha
fazla oldugu goriilmektedir.
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Degerler egitimi acisindan bakildifinda yenilenen 2024 programimin 2019 programina
gore daha kapsamli oldugu goriilmektedir. 2019 programinda kok degerler olarak ifade edilen 10
deger (adalet, dostluk, diiriistliik, 6z denetim, sabir, saygi, sevgi, sorumluluk, vatanseverlik,
yardimseverlik) vardir (MEB, 2019). 2024 programinda ‘6z denetim’ degeri ¢ikarilip 11 ayr1 deger
eklenerek degerlerin sayis1 20’ye ¢ikarilmistir. Programda yer alan degerler sunlardir: Adalet, aile
bitiinliigii, caliskanlik, dostluk, duyarhilik, diiriistlitk, estetik, mahremiyet, merhamet,
miitevazilik, Ozglirlitkk, sabir, saghkli yasam, saygi sevgi, sorumluluk, tasarruf, temizlik,
vatanseverlik, yardimseverlik (MEB, 2024). Bunun yani sira 2019 programinda Tiirkiye
Yeterlilikler Cercevesi (TYC) kapsaminda ifade edilen ve 8 alt basliktan olusan ‘Yetkinliklerimiz’
baghgina yenilenen 2024 programinda yer verilmemistir.

Tema sayilar1 ve igerikleri agisindan bakildiginda 2019 programinda her siruf diizeyinde
sekiz tema olacagl, bu temalardan {icliniin (Erdemler, Milli Kiiltiirimiiz, Milli Miicadele ve
Atatiirk) her sinif diizeyinde islenmesinin zorunlu oldugu, diger bes temanin ise se¢meli oldugu
ve ders kitaplarinin bu duruma dikkat edilerek hazirlanmas: gerektigi ifade edilmistir. Her bir
temanin ti¢li okuma, biri dinleme/izleme metni olmak iizere dort metinden olusmasi gerektigi de
ayrica belirtilmigtir (MEB, 2019). 2024 programinda her smif diizeyinde sekiz tema
bulunmaktadir. Temalarin zorunlu veya se¢meli durumu s6z konusu degildir. Tema adlar1 ve
tema igerikleri tiim sinif diizeylerinde belirlenmistir. Birinci sinifin birinci dénemini kapsayan ilk
dort tema hari¢ her temada bes metnin kullanilmasi gerektigi, birinci sinifin ilk déneminde her
temada dort dinleme/izleme metni kullamilirken diger sinif diizeylerinde bu metinlerin dérdiiniin
okuma, birinin dinleme/izleme metni olmasi gerektigi ifade edilmistir. Béylece birinci smniflarda
kitap biitiiniinde toplamda 36, diger siniflarda 40 metin kullanilmalidir. Bunun yan sira, birinci
siifin ilk dort temasi hari¢ diger temalarda en az bir bilgilendirici, bir hikaye edici, bir siir
tiiriinde metnin islenmesi; birinci sinifin ilk dort temasinda ise ii¢ hikaye edici ve bir siir tiiriinde
metnin yer almasi gerektigi vurgulanmistir (MEB, 2024). Program boyunca tiim simf
diizeylerinde her tema altinda kullanilacak ders saati, alan becerileri, kavramsal beceriler,
egilimler, degerler, sosyal ve duygusal 6grenme becerileri alt basliklar halinde verilerek 6grenme-
Ogretme yasantilari, 6l¢me-degerlendirme uygulamalari, farklilastirma ve 6gretmen yansitmalar:
gibi alt bagliklarla siire¢ detayl: bir sekilde ifade edilmistir. Bu hususun, egitim-6gretim siirecinde
sinif Ogretmenlerini yonlendirme ve desteklemesi acisindan oldukga etkili olacag:
distiniilmektedir.

Alan yazininda 2015 ve 2019 programlar1 hakkinda 6gretmen ve 6gretmen adaylarmin
goriislerinin incelendigi (Alver ve Sancak, 2016; Susar-Kirmizi ve Yurdakal, 2019), 2018 programi
kazanimlariin Bloom Taksonomisine gore incelendigi (Cerci, 2018) calismalara rastlanmaktadir.
Bunlarin yani sira, 2006-2017 yillar1 arasinda giincellenen Tiirkge dersi 6gretim programlarinin bir
onceki programla bi¢im veya icerik agisindan karsilastirildigi ve degerlendirildigi cok sayida
arastirmanin (Aktas ve Yurt, 2016; Altunkeser ve Coskun, 2018; Aydin, 2017; Atik ve Aykag, 2017;
Bagca ve Mutlu, 2017; Bayburtlu, 2015; Bilge, 2022; Carkit, 2021; Epcagan ve Erzen, 2008; Girgin,
2011; Kalaya ve Yildirim, 2020; C)zeng, 2018; Sahin, 2007; Sahin ve Bayramoglu, 2016; Yildiz ve
izalan, 2016) oldugu goriilmektedir.

Kaya ve Aydin'in (2024) 2019 ile 2024 Tiirkce dersi 6gretim programlarimn karsilastirdig:
calisma disinda mevcut arastirma konusu ile ilgili calismanin olmadigl, s6z konusu ¢alismanin da
programin daha cok ortaokul kismima odaklandig1 tespit edilmistir. Dolayisiyla 2024 Tlkokul
Tiirkce Dersi Ogretim Programiin incelenmesine yonelik arastirmanin neredeyse olmamasi
mevcut arastirmanin bu alandaki boslugu doldurmasi agsisindan 6nemini artirmaktadir. Bu
calisma, programm ilk elden uygulayicist konumunda olan sif Ogretmenleri tarafindan
degerlendirilmesi ve Ozellikle Tiirkce Ogretimi {izerine ¢alisan arastirmacilara bu hususta yol
gostermesi agisindan da 6nem arz etmektedir.

Tiirkiye Yiizyilh Maarif Modeli gergevesinde 2024 yilinda yenilenen Ilkokul Tiirkge Dersi
Ogretim Programina iliskin sif 6gretmenlerinin goriis ve diislincelerini elde etmek, mevcut
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arastirmanin temel amacidir. Asagida siralanan alt amag¢ mahiyetindeki sorular neticesinde elde
edilen cevaplar, arastirmanin temel amacina ulasmada yol olmustur.

1. Yenilenen Ilkokul Tiirkge Dersi Ogretim Programinda ilk okuma yazma siirecindeki
degisiklikler ve yenilikler hakkinda sinif 6gretmenlerinin goriisleri nelerdir?

2. Yenilenen Ilkokul Tiirkge Dersi Ogretim Programinda kullanilan tema ve tema igerikleri
hakkinda sinif 6gretmenlerinin goriisleri nelerdir?

3. Yenilenen Ilkokul Tiirkge Dersi Ogretim Programinda yer alan kazammlarin sayist ve
sinif diizeylerine uygunlugu hakkinda sinif 6gretmenlerinin goriisleri nelerdir?

4. Yenilenen Tlkokul Tiirkge Dersi Ogretim Programinin etkili ve olumlu yénleri hakkinda
simuf gretmenlerinin goriigleri nelerdir?

5. Yenilenen Ilkokul Tiirkge Dersi Ogretim Programinin eksik ve olumsuz yonleri hakkinda
smuf 6gretmenlerinin goriigleri ve 6nerileri nelerdir?

YONTEM

Arastirmanin Modeli

2024 1lkokul Tiirkge Dersi Ogretim Programina yonelik simif gretmenlerinin gériislerinin
elde edildigi mevcut arastirmanin modeli, nitel arastirma yontemlerinden durum c¢alismasi
yontemidir. Durum calismasi, bir veya birden ok kisi, konu, siireg, program veya etkinlik
hakkinda katilimcilarla derinlemesine goriismelerin yapilmasini ve dokiiman toplama yoluyla
verilerin detayli olarak incelenmesini igceren bir yontemdir (Creswell, 2017; Glesne, 2013).

Calisma Grubu

Van ili Edremit, Ipekyolu ve Tugba ilgelerindeki resmi ilkokullarda gorev yapan 20 sif
Ogretmeni, mevcut arastirmanin ¢alisma grubunu olusturmaktadir. Arastirma igin ilgili
Ogretmenler, arastirmacinin gorev yaptigi ilde kolay wulasabilecek kisilerden segilmistir.
Dolayisiyla bu siiregte tesadiifi olmayan Ornekleme ydntemlerinden kolay ornekleme yontemi
tercih edilmigtir. Kolay ornekleme, ozellikle insani aragtirmalarda pratiklik ve ekonomiklik
agisindan avantaj saglayan bir 6rnekleme teknigidir (Fraenkel ve ark., 2012). Calisma grubuna ait
bilgiler Tablo 3'te verilmistir.

Tablo 3
Calisma grubu demografik bilgileri
L Hizmet Ogrenim L Hizmet Ogrenim
Katihlmer  Cinsiyeti il Dirumu Katilima Cinsiyeti Vil Dirumu
K-1 E 6-10 Lisans K-11 E 11-15 Y.Lisans
K-2 K 6-10 Lisans K-12 K 6-10 Lisans
K-3 E 6-10 Y.Lisans K-13 K 16-20 Y.Lisans
K-4 E 0-5 Lisans K-14 K 6-10 Lisans
K-5 E 6-10 Y.Lisans K-15 E 6-10 Lisans
K-6 E 16-20 Lisans K-16 E 20+ Lisans
K-7 K 20+ Lisans K-17 E 0-5 Lisans
K-8 E 11-15 Lisans K-18 K 6-10 Lisans
K-9 K 16-20 Lisans K-19 K 11-15 Y.Lisans
K-10 K 0-5 Y.Lisans K-20 K 16-20 Lisans

Aragtirmada goriisleri alman katihmcilar, K-1, K-2, ... K-20 seklinde kodlanmis olup
yarist kadin, yarisi erkek d6gretmenden olugsmaktadir. Katilimcilardan 3 ‘i 0-5 yil, 8’1 6-10 yil, 3’
11-15 yil, 41 16-20 y1l, 2’si ise 20 yul {istii hizmet yilina sahiptir. Goriigleri alinan 20 6gretmenden
6's1 yiiksek lisans mezunudur.
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Veri Toplama Araglarn
Yar1 yapilandirilmig goriisme formu

Mevcut arastirmada konuyla alakali smif dgretmenlerinin goriis ve diisiincelerini elde etmek
amactyla arastirmaci tarafindan olusturulan yar1 yapilandirilmis goriisme formu kullanilmistir.
Arastirmaci tarafindan konuyla ilgili alan yazini taranarak hazirlanan 8 adet agik uglu soru, 2 smnif
egitimi uzmam akademisyen, 2 siuf ogretmeni ve 1 Tiirkce Ogretmeni olmak iizere 5 alan
uzmaninin goriisiine sunulmustur. Uzman doniitleri dogrultusunda 3 soru c¢ikarilip 1 soru
eklenmis ve goriisme formunun son hali olusturulmustur. Goriisme formu 2 bolimden
olusmakta olup ilk boliimde katilimcilarin demografik bilgilerini 6l¢en 3 kapali uglu soru, ikinci
bélimde ise 6 adet agik uclu soru bulunmaktadir.

Ilkokul Tiirkce dersi 6gretim programlart

Yenilenen program ile 6nceki program arasindaki degisikliklerin tespiti amaciyla baz1 bagliklarda
karsilagtirmalar yapilmistir. Bu noktada dokiiman olarak “2019 Tiirkge Dersi Ogretim Programi
(1-8. Siuflar)”(MEB, 2019) ile “2024 ilkokul Tiirkge Dersi Ogretim Programi (1-4. Siniflar) Tiirkiye
Yiizyilh Maarif Modeli” (MEB, 2024) kullanilmistir.

Verilerin Toplanmasi

Calismada veriler, yiiz ylize goriisme yontemi kullanilarak elde edilmistir. Yenilenen
programda ilk okuma yazma siireci, kullanilan tema ve tema igeriklerinin uygunlugu,
kazanimlarin yeterliligi ve 0grenci seviyelerine uygunlugu, programin etkili ve olumlu yonleri,
programin eksik ve olumsuz yonleri hakkinda 6gretmenlerin goriis, diisiince ve Onerileri elde
edilmistir.

Goriismelerin her biri yaklasik 15-20 dakika siirmiistiir. Veri kaybini engellemek maciyla
katiimcilardan izin alinarak konusmalar ses kayit cihazi kullanilarak kaydedilmistir. Daha sonra
bu veriler, katilimc1 ismi kodlanarak yazili metne donitistiiriilmiistiir. Yazili metne doniistiiriilen
katilimar goriisleri, dijital ortamda katilimcilarla paylasilip onaylar: alinmustir.

Verilerin Analizi

Igerik analizi yontemi kullanilarak aragtirma verileri analiz edilmistir. Igerik analizi,
birbirine benzer ya da yakin kavram ve temalar olusturularak verilerin bir araya getirilip
diizenlenmesi ve yorumlanmasidir (Yildirim ve Simsek, 2008). Verilerin analizinde agik kodlama
yontemi kullanilarak elde edilen verilerden kodlar olusturulmus ve benzer kodlar ayn kategori
altinda birlestirilip kodla ilgili goriis bildiren toplam katilimc1 sayisi (frekans) da verilerek veriler
tablo haline getirilmistir. Tablolardaki verileri desteklemek amaciyla katilimc1 goriislerinden
bazilar1 dogrudan alint1 seklinde sunulmustur.

Etik Kurul Onay1

Bu ¢alisma, Van Yiiziincii Yil Universitesi Sosyal Bilimlerde Insan Arastirmalari Etik
Kurulunda (Protokol No. 2024/17) 23.08.2024 tarihli 2024/17 toplantisinda alinan onay karar ile
ylriitilmiistiir.

BULGULAR

Yenilenen ilkokul Tiirk¢e programinda ilk okuma yazma siirecindeki degisiklikler
hakkinda sinif 6gretmenlerin goriisleri Tablo 4'te verilmistir.

Tablo 4. Ilk okuma yazma siirecindeki degisiklikler

Tema Kategori Kod f
Degisiklik iyi olmus. 5
Harf gruplarn Olumlu Anlamli kelimeye hizlica ulasilabilir. 4
Daha fazla hece tiretilebilir. 3
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N

Fark etmez.

—_
Q1

Eski harf gruplari daha uygundu.
Harflerin siralamasi uygun degil.
Olumsuz ‘L’ sesi yerine ‘N’ sesi uygun degil.
Hece ve kelimelere erken ulasma agisindan uygun degil.
Yazma siireci zorlasacak.

Ogrenci seviyesine gore degigebilir.
Uygun Onerilen siire uygun.

Harf 6gretme Esnetme hakki var.

suresi

Siire konusunda problem yasanabilir.
Onerilen siire uygun degil.

N Qb O (W 0o g ©

Uygun degil

—_
Q1

2 satir, 3 ¢izgi degisikligi dogru bir karar.

3 satir, 4 ¢izgi yazma siirecini zorlastirtyordu.
Uygun Yazmada kargasay: azaltir.

Cizgili deftere gecisi kolaylastirir.

Giizel ve okunakli yaziy: geligtirir.

Yaz1 defteri

= O\ N

Uygun degil Kuyruklu harflerin yazimini zorlastirir. 4

Tablo 4 incelendiginde, yenilenen programda ilk okuma yazma siirecine yonelik
Ogretmen goriigleri, harf gruplari, harflerin 6gretilme siiresi ve yazi defteri olmak iizere 3 tema
altinda degerlendirilmistir. Ik okuma ve yazma gretimi siirecinde yeni harf gruplari hakkinda
olumlu goriis bildiren 6gretmenler olsa da genel olarak olumsuz goriislerin daha fazla oldugu
goriilmiistiir. Harf gruplarindaki degisikligin iyi oldugu goriisiinii savunan 6gretmenler, ilk
grupta daha fazla hece iiretebilme ve anlamli kelimelere daha hizli ulasmaya olanak tanima
durumlarimi bu disiincelerinin temel gerekgeleri olarak gormektedirler. Gortisleri alman
katillmalarin biiyiik ¢ogunlugu, yeni harf gruplarinin uygun ve iglevsel olmadigimni ifade
etmislerdir. Harflerin gruplar icerisindeki siralamasinin uygun olmadigi, oOzellikle kolay
kavranabilen ve kolay yazilabilen ‘L’ sesinin yerine ‘N’ sesinin ilk {insiiz ses olarak 6gretilmesinin
siireci zorlastirabilecegi noktasinda olumsuz gortisler séz konusudur.

Harflerin 6gretilmesi siirecinde her bir harf grubu icin programda onerilen siirenin uygun
oldugunu ifade eden katiimcilarin aksini ifade eden katilmcilardan daha ¢ok oldugu
goriilmiistiir. Siirenin 6neri mahiyetinde oldugu, 6grencilerin ve smifin seviyesine gore bu
siirenin degisiklik gosterebilecegi, programin da bu konuda uygulayiciya esneklik tanidigi,
dolayistyla burada bir rahatligin saglandig1 daha ¢ok ifade edilmistir.

[k okuma ve yazma siireci ile ilgili bir diger tema olan yaz1 defteri ile ilgili elde edilen
goriiglere bakildiginda, 1. siufta kullamlan 3 satir ve 4 ¢izgiden olusan yaz1 defterinin yazma
siirecini zorlastirdig1, 6grencilerin kafasini karistirdigi, dolayisiyla da yeni degisiklik olan 2 satir
ve 3 ¢izgiden olusan yazi defterinin kullaniminin daha uygun olacag: noktasinda goriislerin daha
yogun oldugu goriilmiistiir. Bunun yan sira, 2 satir ve 3 ¢izgiden olusan yeni yazi defterinin
yazmada kargasay1 azaltacagl, 6grencilerin daha kolay ve daha okunakli yazmasini saglayacag:
ve list smniflarda ¢izgili deftere gegisi kolaylastiracagy ile ilgili goriis ve diisiincelerin ifade edildigi
goriilmektedir. Yeni yazi1 defterinin Ozellikle kuyruklu harflerin yazimi noktasinda yazma
siirecini zorlastiracagl noktasinda az sayida da olsa goriislerin oldugu goriilmiistiir.

Programda ilk okuma yazma siirecindeki degisiklikler ve yenilikler hakkinda smuf
o0gretmenlerin goriislerinden bazilar1 asagida sunulmustur:

“E ve L sesleri ile ilk hece ve kelime olan ‘el’ ¢ok daha islevsel ve anlamliydi. Oyle kalmalyds.
Ses gruplarimda gercek sikinti L ve N sesinin aymi grupta olmasiydi. Keske onlarin gruplar
ayrilmig olsaydi. Eski ses gruplari giincel ses gruplarindan daha anlamli ve islevsel bir
siradayds. Siire olmast gerektigi gibi, ilk grup kavrama siiresi daha uzun. Cizgili deftere
gecince cocuklar harfleri iki cizgi arasina siacak biiyiiklitkte yazmaya calisiyorlardr ve
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yazilart bozuluyordu. Satir sayist azalinca bu kargasanin da azalacagimi diisiiniiyorum. 4
cizgili defterde ortadaki arali$r degil asagidaki arali§1 kullanma sorunu da ¢ok yasaniyordu 3
¢izgi 2 satirla bu sorun da kalmayacaktir (K2).”

“Harf gruplarimn dagilimmin uygun olmadiimi diisiiniiyorum. Eski harf gruplarimin
dagilimumn isleyis acisindan daha uygun oldugunu diisiiniiyorum. Yeni yazi defterini
kullanarak cocuklarin yazma siirecini daha rvahat kavrayacagini, yeni durumun daha
kullanisl olacagim diisiiniiyorum (K7).”

“Harf gruplart daha 1yi ayarlanabilirdi. Benzer fonetige sahip harfler daha giizel
dagitilabilirdi. ‘f ve v’ gibi birbiri ile karistirilan harfler cocuklarm algisinda oynamaya
sebep oluyor. Harflerin islenme siireleri 0grencinin diizeyine gore degisiklik gosterebilir.
Ogretmenin programi esnetme hakki bulunmaktadir. Bir énceki programda kullamilan defter
asagr dogru uzayan kuyruklu harflerin yaziminda 6grenciye daha ¢ok yardimcer oluyordu. 2
satir 3 ¢izgi degisikliginde bu harflerin yazum sitkintili olabiliv. O da 6gretmen sistemde
tecriibe kazandikca rahat olur diye diisiiniiyorum. Onun disinda yeni sistem defter cok daha
etkili olacaktir (K9).”

“Ogrenciler icin anlamli ve giinliik konusmalarinda sk kullandiklart  sozciiklerin
olusturulmast  bakimuindan  harf gruplarmun  ve  swalamsimn  uygqun  oldugunu
diisiinmekteyim. Siire bakinundan yeterli bir zaman arali§1 oldugunu diisiiniiyorum. Ayrica
programin 63retmenlere farkli durumlara gére zaman ayarlamasi yapabilme esnekligi
tanimast nedeniyle siire ile ilgili tartismalarin da ortadan kaldirdig: kanaatindeyim. 1. stuf
dgrencilerinin gelisim oOzellikleri bakimindan 3 satir ve 4 ¢izginin ayrintili ve karmagik ve
detayl oldugunu bu durumun yazi yazmada olumsuz durumlara sebep oldugunu, zihinsel
karmasaya yol acti§imi, c¢izgili yazi defterine gecislerde uyum saglamamn giiclestigini
deneyimlerime gore tespit etmis bulunmaktayim. Bu nedenle yeni programda yapilan bu
degisikligin (2 satir, 3 ¢izgi) olumlu ve yerinde bir degisiklik oldugunu diisiinmekteyim
(K11).”

“Ikinci harfin ‘N’ olmasinin bizi ve 6grencileri zorlayacagini diisiiniiyorum. Bunun disinda
en kisa siirecte kelime yazimina baslanmasy taraftarnyim. Yeni programda iiciincii harften
sonra ancak kelime ogretilebilir ve dgretilecek ilk kelimelerden biri de “anne.” Zaten zor bir
siire¢ ve anne hassasiyeti olan bir cocuk icin bu daha da zor. Ben yeni defter diizeninin daha
iyi oldugunu diisiinmekteyim. 3 satir 4 cizgide yasadigimz en biiyiik sorun kuyruklu
harflerin yanhs yazimydi, yeni defter diizeniyle bu harflerin yazimimn ¢ocuklarimin kafasini
karistirmayacagim diisiiniiyorum (K18).”

Yenilenen flkokul Tiirkce Dersi Ogretim Programmin igerigindeki degisiklikler ve

yenilikler hakkinda sinif 6gretmenlerin goriisleri Tablo 5'te verilmistir.

Tablo 5. Program icerigindeki degisiklikler

Tema Kategori Kod

Uygun diizeyde.

Dogru ve etkili

Okul kiiltiiriinii ve birlikte yasam1 benimsetir.
Temalar ve Olumlu Detayli olmasi 6gretmene rehberlik agisindan iyi
icerikleri Biitiinciil gelisimi saglar.

Erdem-Deger-Eylem iliskisi iyi islenmis.
Daha sade hale getirilmis.
Dinleme ve yazma becerileri daha fazla énemsenmis.

Daha uygun hale getirilmis.

Kazanim sayis1  Olumlu Yeterli

Ogretmene kolaylik saglamis.

_ —_
1S B el Sl CS BTN, BG BS) Bo N a
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Sadelestirilmis 4
Kazanim sayilari ¢ok fazla 2
Olumsuz el

Kazanimlar ayni, pek bir degisiklik yok 2

) Uygun Ogrenci seviyesine ?ygun 15
Diizeye Uygun olmayanlar iist sinifa aktarilmig 3
uygunluk Uygun degil Dezavantajli gru.ptal?i 6grf3nciler igin ust diizey olabilir 3
Sinifin genel seviyesine gore esnetilmeli 3

Tablo 5 incelendiginde, yenilenen programin igerigine yonelik Ogretmen goriisleri,
belirlenen temalar ve tema igerikleri, kazanim sayilar1 ve kazanumlarin sinif diizeyine uygunlugu
olmak {iizere 3 tema altinda degerlendirilmistir. Yeni programda belirlenen temalar ve temalar
atinda islenen kavramlar ve igerik hakkinda tiim katilimci goriiglerinin olumlu ydnde oldugu,
tema ile ilgili olumsuz goriislerin olmadig1 goriilmiistiir. Smif diizeylerinde segilen temalarin
uygun, dogru ve etkili oldugu yogun bir sekilde ifade edilmistir. Igerigin ve islenen kavramlarin
daha sade hale getirildigi, biitiinciil bir gelisime olanak tanidigi, okulda ve toplumda birlikte
yasam kiiltiiriinii benimsetmeye yonelik oldugu, erdem ve degerleri benimsetmede daha etkili
oldugu katilimcilar tarafindan ifade edilmistir. Ozellikle 6gretmen kilavuz kitaplarmin
kaldirilmasindan sonra igerigin islenme siirecinin programda detayli olarak sunulmasi,
Ogretmene rehberlik edecegi de vurgulanan bir diger onemli goriigtiir.

Kazanim sayilarimin yeni programda ¢ok fazla oldugu noktasinda goriisler olmasina
ragmen kazanim sayilarinin yeni programda sadelestirildigi ve daha uygun hale getirildigi,
dolayisiyla da yeterli sayida oldugu noktasinda katilimci goriislerinin yogunlukta oldugu
goriilmiistiir. Bunun yam sira, kazamimlarin dezavantajli gruplardaki Ogrenciler igin zor
olabilecegi ve smifin genel seviyesine gore esnetilmesi gerektigi noktasindaki goriiglerin aksine
kazanimlarin sinif seviyelerine gore daha uygun hale getirildigi ve uygun olmayan kazanimlarin
iist siniflara aktarildigi noktasindaki goriislerin daha ¢ok oldugu goriilmiistiir.

2024 Ilkokul Tiirkge Dersi dgretim Programinin igerigine ydnelik gretmen goriislerinden
bazilar1 asagida sunulmustur:

“Yerli ve milli dokunuslarin yam sira erdem-deger-eylem cercevesinde programn bilissel
sosyal, duygusal ve psikomotor alanlarda biitiinciil bir gelisimi desteklemesi ve bu dogrultuda
temalarin, tema iceriklerinin  diizenlenmesi bunun yam swa farkli alanlardaki
okuryazarliklarin  gelisim ozelliklerine wuygun olarak metinlerle temalarda sunulmas:
bakunmndan olumlu bir degisim oldugunu diisiinmekteyim. Ayrica 63renme ¢iktilarimn yeni
programda siif seviyelerine uygun bir bicimde ve uygun bir sayida dagilim gosterdigini
diisiiniiyorum (K11).”

“Tiirkge ders 0gretim programindaki temalar: 6renciler icin oldukca verimli buluyorum.
Nitekim temalarda islenen metinler degerlerimize yonelik olup 63rencilere hem delerlerimizi
ogretmekte hem de onlar1 tarihte yolculuga cikartp diisiince yollarini gelistirmektedir.
Temalarda yaraticithiklarimi gelistirmeye yonelik iceriklerin bulunmas: énemlidir. Metin
sayilart ve metinlerin uzunlugu biraz daha kisa tutulursa bir metin iizerinde yapilacak
calismalar artirilabilir ve cocuklarin metinleri daha da icsellestirmesi saglanabilir.
Kazamimlarin  sayist iceriklerin daha wverimli islenmesi acisindan biraz azaltilabilir.
Kazammlarin simif seviyelerine uygunlugunda bir stkintt gérmemekteyim (K14).”

“Temalarin  swralamast  okul  kiiltiirii, toplu halde yasama wve milli degerlerin
kazandirilmasida dogru ve etkili goriiniiyor. Sosyokiiltiirel ve sosyoekonomik diizeyi yiiksek
bolgeler icin uygun goriinse de dezavantajli cok fazla cocuk var. Anadil sorunu yasayan, evde
okuma yazma bilmeyen ebeveyni olan ¢ocuklar ilk yil okuma yazma ve anlama basamagini
zor yetigtiriyor. Seviyeyi 0gretmen simif diizeyine gore esnetmek zorunda kalacaktir. Daha
hafif tutulabilirdi (K3).”

Yenilenen Tlkokul Tiirkge programina yonelik katilimcilarin genel goriis ve dnerileri Tablo
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6’da verilmistir.

Tablo 6. Programa iliskin genel goriigler ve oneriler

Tema Kategori Kod f
Daha anlamli ve siireci etkili kilan bir program 8
Ogrenci odakli 5
Thtiyaca yonelik 5
Olumlu iyi dﬁZ(?nl.enmi@ l:{ir .igerik 5 5
Erdemli birey yetistirmede etkili 5
Biitiinciil gelisimi destekleyen bir program 4
Genel Temel dil becerilerini daha iyi gelistirmeye yonelik 4
diisiinceler Ust diizey becerileri gelistirmeye yonelik 3
Genel olarak olumsuz bir durum yok 6
Harf gruplari islevsel degil 3
Dilbilgisi kazanimlarin islenmesinde netlik yok 2
Olumsuz i < .
lsmiflar agisindan firsat  esitli§i saglamayan bir 1
program
Ciimleye gecis uzun zaman alir 1
Metinlerin uzunluguna ve niteligine dikkat edilmeli 4
o Metinler daha az ve daha sade olmal 4
Oneriler . .
Programa uygun ve yeterli ders materyali saglanmali 3
Programa yonelik 6gretmen egitimi yapilmali 3

Yenilenen programa yonelik Ogretmen genel goriis ve Onerileri, 2 tema altinda
degerlendirilmistir. Genel diisiinceler temas: ise olumlu ve olumsuz diisiinceler olmak tizere 2
ayr1 kategoride analiz edilmistir. Programin 6grenci odakli ve ihtiyaca yonelik bir sekilde genel
olarak iyi diizenlendigi, onceki programa gore yeni programin daha anlamli ve daha etkili
oldugu, 6grencilerin temel dil becerilerini gelistirmeye daha ¢ok odakl biitiinciil yapida oldugu
noktasinda olumlu goriiglerin oldugu tespit edilmistir. Programa yonelik olumsuz diisiince ve
elestirilerin daha ¢ok 1. smifta ilk okuma ve yazma siirecine yonelik oldugu, harf gruplarmnin
islevsellik agisindan 6nceki programa gore daha zayif oldugu goriilmektedir. Bunlarin yan sira,
program boyunca Ozellikle dilbilgisi konu ve kazanimlariin islenmesi siirecinde bir netlik
olmadig noktasinda goriigler de bulunmaktadar.

Programm olumsuz veya eksik yonlerine yonelik veya siirecte daha verimli
kullanilmasia yonelik oOnerilere bakildiginda, programin kendisinden ziyade egitim-6gretim
siirecinde kullanilan ders kitaplarindaki metinlere yonelik oldugu goriilmdistiir. Ders kitaplarinda
kullanilan metinlerin sinif seviyesine uygun olmasina, daha 6z ve sade olmasina, metinlerin
nitelikli olmasina 6zen gosterilmesi 6nerilmektedir. Program igeriginin uygulanmasimin oniindeki
engellerden birinin uygun ve yeterli ders materyalinin olmadig1 ve bu noktadaki eksikliklerin
giderilmesi gerektigi de onerilen bir diger husustur. Bunlarin yan1 sira, programin siire¢te daha
etkili ve islevsel olabilmesi i¢in smif Ogretmenlerinin program hakkinda bilgilendirilmesine
yonelik calismalarin olmasi gerektigi onerilmistir.

2024 Ilkokul Tiirkge Dersi dgretim Programina yénelik dgretmenlerin genel diisiince ve
onerilerine yonelik goriislerinden bazilar1 asagida sunulmustur:

“Ogrenci merkezli bir 6gretim yontemi gozetilmis. Daha sosyal, daha giincel hale
getirilmis. Simdiki cocuklarin teknolojiye ulasimi diisiiniilerek daha modern bir hale
getirilmeye calisilmig sistem. Bana gore yavas ama kalict bir 6§renme baz alinmig. Eksik
ve olumsuz yonleri olsa bile zamanla diizeltilecei kanaatindeyim (K1).”

“Ben asil degistirilmesi gereken durumun harf gruplart oldugunu diisiinmiiyorum. O
yiizden bu alandaki degisikligi gereksiz buldum. Cok yogun gecen 1. sinif 1. donemin bir
yila yayilmasim isterdim. Harf gruplarinmin 0gretim siireci yeni programda esnek gibi

129



goriinse de 6gretmenlerden beklenen her zaman birinci donem biitiin harflerin bitirilmesi
olacak. Firsat esitligini saglayacak bir program oldugunu diisiinmiiyorum. Yogun bir
program olmasindansa ¢ocuklarin daha ¢ok okuma yapabilecegi, serbest bir sekilde yazi
yazabilecegi bir program olmasini isterdim (K5).”

“Yenilenen programinin temel dil becerileri basta olmak iizere dogru iletisim, etkili bir
bicimde Tiirkce dinleme, konusma, okuma ve yazma becerileri kazandirma agisindan
onemlidir. Milli ve manevi degerleri 6ziimseme ve yansitma, biitiinciil bir gelisime
(bilissel, sosyal, duygusal, psikomotor) katki sunma ve erdemli bireyler yetistirme
hususlari bakumindan da etkili ve olumlu bir adumdir (K12).”

”Ogrenme ciktilarimin altina aciklamalari yapmak, bir icerik cercevesi olusturmak, dlgme
ve degerlendirmeye onem vermek, daha ¢ok siire¢ odakli olmasi, 6gretim programinda
ogrenme-6gretme uygulamalar: kisminda agiklamalar yapmak 6gretmene yardimet olmas:
konularinda olumlu yanlarindan biridir. Yeni 6gretim programinda harf gruplarinin
degismesi dogru degildir. Ayrica yeni miifredatta onemli olan ders kitaplarinin nitelik ve
nicelik olarak 6grencilerin seviyesine uygun olmasi hatta iilkenin bolgelerine uygun olarak
hazirlanmas: 6nemlidir. Bu hususlara dikkat edilmelidir. En 6nemli konu ise 6gretmenleri
yeni miifredat hakkinda dogru ve ciddi bir sekilde bilgilendirmek ve onlarin adapte
olmalarini saglamak olmali. Yoksa olumlu olan kisimlar hig bir ise yaramayacaktir (K17).”

“Tiirkce 6gretim programinmin 63rencilere okudugunu anlama, dinlediklerini yorumlama
ve yazma konusunda yaraticiliklarim gelistirme, bu konuda yeni yollar kesfetme, olaylara
elestirel bakma gibi bircok yonden olduk¢a olumlu yonleri vardir. Ancak dinleme
metinlerinin ve yazmay gelistirmeye yonelik iceriklerin artmas: ve gelistirilmesi gerektigi
goriisiindeyim. Dinleme metinleri cocuklarin oldukga ilgisini ¢ekmektedir. Programdaki
kazamimlara yonelik islenen konular ve ¢alismalar cocugu gelecee her yoniiyle daha iyi
hazirlamamiz konusunda firsatlar sunmaktadir. Metin iceriklerinin uzunlugu ve kisalig
sinif seviyesine gore dikkate alinmalidir. Yazi ¢alismalarina ve dinleme metinlerine daha
fazla agirlik verilmeli, 63rencilerin her yoniiyle tam anlamda gelismesi saglanmalidir
(K20).”

TARTISMA, SONUC ve ONERILER

2024 ilkokul Tiirk¢e programinda ilk okuma yazma siireci ile ilgili baz1 degisiklikler ve
yenilikler goze carpmaktadir. Bunlardan ilki harf gruplarindaki degisikliklerdir. Yeni programda
harflerin Ogretilme siralamasinda oOzellikle ilk iki grupta o©nemli degisiklikler oldugu
goriilmektedir. Harf gruplarinin yillara gore degisimine dikkat ¢cekmek adina sadece ilk gruptaki
harflere bakildiginda, 2005-2016 yillar1 arasmnda “ela,t” olan ilk grup seslerin 2016 yilindaki
degisiklikle “e,l,an” oldugu, 2017’de tekrar degisiklige ugrayarak “elak,in” oldugu ve 2024
programindaki son degisiklikle de “an,etil” oldugu goriilmektedir. Harf gruplarimin kisa
zaman dilimleri igerisinde sik¢a degismesinin olumsuz taraflari bir tarafa dursun, son degisiklikte
ilk iki sesin tamamiyla degismesi okuma yazma Ogretme siirecini zorlastirabilecegi kanaati hasil
olmaktadir. Ciinkii yenilenen programda da kullamilmaya devam edilen ses temelli ciimle
yonteminin ilkelerine bakildiginda, harf 6gretme siirecinde basitten zora bir yol izlenmesi
gerektigi, olabilecek en kisa zaman igerisinde anlamli hece ve kelimelere ulasilmas: gerektigi ve
somutlastirma ilkesine dikkat edilmesi gerektigi vurgulanmistir (MEB, 2005). Bunun yam sira
Akyol (2011), hece ve kelime olusturma siirecinde Ogrencilere anlamli gelebilecek hecelerin
Ogretilmesinin onemli oldugunu ve seslerin bu amagla siralanmasi gerektigini ifade etmistir. Bu
aciklamalardan hareketle kolay yazilabilen ve birlestirildi§inde anlamh ve somut bir hece ve
kelimeye ulasmay1 saglayan ‘e’ ve ‘I’ seslerinin yerine yazimi daha zor, anlamli ve somut hece ve
kelimeye ulasmay1 geciktiren ‘a’” ve ‘n’ seslerinin ilk sesler olarak tercih edilmesi uygun
olmamistir. Nitekim mevcut arastirmada bu durumla ilgili eski harf gruplarmin daha uygun
oldugu, yeni harf gruplarinin ilk okuma ve yazma siirecini zorlastiracagi sonucu elde edilmistir.
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Gokalp ve Erdogan’in (2023) okuma ve yazma siirecine iliskin 0gretmen goriislerini aldig:
arastirmalarinda, okuma ve yazma siirecinde ‘e’ sesiyle baslamanin daha mantikli ve uygun
oldugu, 6gretim siirecinde 6gretmenlerin ve dgrencilerin zorlandig1 seslerin arasinda ‘n’ sesinin
de oldugu sonuglarina ulasmalari mevcut arastirmanin bu husustaki verilerini desteklemektedir.

l.sinifta Ogrencilerin sesi yazma calismalar: esnasinda kullandiklari yazi defterindeki
degisiklik, goze carpan bir diger onemli degisikliktir. Yazma Ogretimi siirecinde uzun yillardir
kullanilmakta olan 3 satir 4 ¢izgiden olusan yazi defteri, 2 satir 3 ¢izgiden olusacak sekilde
degistirilmistir. Mevcut aragtirmada bu husus hakkindaki degisikligin dogru ve yerinde bir karar
oldugu, eski uygulamanin yazma siirecinde dgrencilerin kafasini karistirdig1 ve bazi karmasalara
sebep oldugu, ayrica iist siniflarda ¢izgili deftere gecisi kolaylastiracagi sonuglar: elde edilmistir.
Troia ve Graham’a (2003) gore yazma becerisi, cocuklar i¢in en karmasik becerilerden biridir.
Graham ve Perin (2007) okul yillarinda yazma becerisi iyi olan &grencilerin, sonraki okul ve
sosyal yasantilarinda yazma becerisi iyi olmayanlara gore 6nemli bir iistiinliige sahip olduklarini
belirtmektedir. Bu aciklamalardan hareketle yazma becerisinin iyi 6gretilmesi ve gelistirilmesinin
onemli oldugu, yazi defterindeki bu degisikligin basit gibi goriinse de ashnda Onemli
kazanimlara vesile olacag agiktir.

2024 Tlkokul Tiirkge Dersi Ogretim Programinda igerik ile ilgili cok sayida degisiklik ve
yenilik s6z konusudur. Sinif diizeylerindeki tema isimleri belirlenmis ve tercihe birakilmamustir.
Temalarin daha derli toplu ve ihtiyaca yonelik oldugunu soylemek miimkiindiir. Ayrica
temalarda ele alinan kavramlarin da milli ve manevi degerleri benimsetmeye yonelik oldugunu,
ogrenci ihtiyacina yonelik, sade ve smuf seviyesine uygun oldugunu sdylemek miimkiindiir.
Kazanim ifadesi yerine dgrenme ¢iktis1 ve siire¢ bilesenleri ifadeleri kullanilmis olup kazanim
sayllarinda onemli bir artis s6z konusudur. Ozellikle Tiirk¢e'nin temel dil becerilerinin
Ogretimine ve bu noktada kazanimlarin dagilimina 6zen gosterildigi goriilmektedir. Buna karsin
Oz (2022) 2019 programini degerlendirdigi calismasinda, igerigin agik ve anlagilir oldugu ancak
kazanimlarin bazilarmin 6grencilere agir geldigi ve temel dil becerilerine yonelik kazanimlarin
programda dengeli bir sekilde dagilmadigi sonuglarini elde etmistir. Programda smif
seviyelerinde ele alinan her bir tema bashgl altinda islenen 6grenme ciktisindan ele alinan
kavramlara, disiplinler arasi iliskilendirmelerden 6lgme ve degerlendirme islemlerine, degerler
egitiminden yontem ve tekniklere kadar bir¢ok alt basliktan olusan ve 6gretmene siirecte rehber
olabilecek bir igerigin sunuldugu goriilmektedir. Bu hususun 6gretmenlere siirecte énemli bir
kolaylik saglayacag1 diistiniilmektedir. Mevcut arastirmada program igerigindeki yenilikler,
temalar ve islenisi, kazamim sayisi1 ve kazanimlarin siuf diizeylerine uygunlugu ile ilgili
Ogretmenlerden genel olarak olumlu goriisler elde edilmistir.

Mevcut arastirmada 2024 programina iliskin genel olarak olumlu ve olumsuz goriislerin
var oldugu ancak genel yaklasimin olumlu yonde oldugu sonucu elde edilmistir. Susar-Kirmizi
ve Yurdakal'un (2019) 2018 ilkokul Tiirkge programina iliskin simnif 6gretmenlerinin goriislerini
aldig1 calismasinda 2018 programu igin yeni programdaki degisiklikler hakkinda dgretmenlerin
olumlu ve olumsuz goriislerin oldugunu, programin genel olarak yetersiz oldugunu ve
begenmediklerini ifade etmislerdir. Bu ¢alismanin sonuglari, mevcut ¢alisma sonuglar ile bu
yonden farklilik gostermektedir.

Arastirmada programin temel dil becerilerini kazandirma agisindan etkili oldugu
sonuglar1 elde edilmistir. Bunun yani sira, milli ve manevi degerleri 6ziimseme ve yansitma,
biitiinciil bir gelisime (bilissel, sosyal, duygusal, psikomotor) katki sunma ve erdemli bireyler
yetistirme hususlar1 bakimindan da o6grenciye ve Ogrencinin ihtiyacina gore hazirlanan
program oldugu ve dolayisiyla Ogrenciyi gelecege hazirlama noktasinda beklentileri
karsilayan bir program oldugu goriisleri elde edilmistir. Mevcut arastirmanin bu sonucunun
aksine Susar-Kirmizi ve Yurdakal (2019) 2018 ilkokul Tiirk¢e programini ele aldiklari
calismalarinda 2018 programu ile bilgi caginda gereksinim duyulan bireylerin yetistirilip
yetistirilemeyecegine iliskin 6gretmenlerin biiyiik bir ¢ogunlugunun olumsuz goriis bildirdigi
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sonucu elde edilmistir. Bu noktada 2024 programinin ihtiyaclara cevap verme noktasinda onceki
programdan daha etkili oldugu sonucuna varilabilir.

Elde edilen sonuglardan hareketle su 6neriler sunulabilir:

1. Yeni programdaki ilk okuma ve yazma siirecindeki harf gruplar1 yeniden diizenlenerek
iglevsel bir sekilde olusturulmalidir.

2. Programdaki olumlu degisiklik ve yeniliklerin 6grenme-6gretme siirecine olumlu
yansimasi i¢in hazirlanacak kitaplar, etkili bir degerlendirme siirecinden gegirilmelidir.

3. Ders kitaplarindaki metinlerin niteligine, sinif seviyesine uygun olmasina, &grenciyi
stkacak uzunlukta olmamasina ayrica 6zen gosterilmelidir.

4. Tim smf Ogretmenlerine yenilenen programin igerigi ve uygulanmasinda dikkat
edilecek hususlar hakkinda bilgilendirme seminerleri verilmelidir.

Yazarlarin Katki Orani

Yazar calismada baska bir yazarin katkis1 olmadigini ve ¢alismanin son halini okudugunu
ve onayladigini beyan etmektedir.

Cikar Catismasi

Yazar, calisma kapsaminda herhangi bir kurum veya kisi ile ¢ikar c¢atismasi
bulunmadigini beyan etmektedir.
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