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ABSTRACT

In Turkey, the recognition, evaluation and diagnosis of the symptoms of specific

learning disabilities (SLD) are carried out during primary school. Academic difficulties

of a child with SLD may cause self-confidence problems and adaptation problems at

&m N school. One of the important reasons for the late recognition and diagnosis of SLD is that

Learning Disabilities, teachers do not have sufficient knowledge about the symptoms of SLD in children. The
Prospective Preschool Teachers, . . .

study was designed to determine the awareness levels of prospective preschool teachers

Awareness. about specific learning disabilities, to draw attention to what the characteristics of these
children are, which practices should be included, whether teachers have sufficient
knowledge and practices when evaluating the developmental characteristics of children

Submit: 19/10/2024 diagnosed in preschool, and to increase the awareness of prospective preschool teachers
Accept: 29/10/2024 about specific learning disabilities. In the study, one-group pretest-posttest experimental
Publish: 31/10/2024 design model, one of the quantitative research methods, was used. The study group of
this research consists of 37 prospective teachers studying at a foundation university in
Gaziantep. Since the research was designed to determine and increase the awareness of
. these prospective teachers towards children with SLD, ‘Learning Disabilities Awareness
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Scale’” was applied to the prospective teachers. The data collected in the study were
analysed by t-test. As a result of the study, it was revealed that the training provided
raised prospective teachers' awareness of specific learning disabilities.
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INTRODUCTION

With school, children's abilities and competences are supported according to their
developmental characteristics. In this context, the developmental characteristics of children in early
childhood should be known and preschool education should be utilised. Preschool period is the
period when the child's learning potential is the highest, basic skills and habits, and mental abilities
develop and take shape the fastest (Koksal et al., 2016). In this period, it is important for the teacher
to support children's cognitive, emotional, physical and social development, provide appropriate
learning environments and prepare the child for life (Wiegerova et al., 2016). In addition, the teacher
should also be aware of children who are behind or superior to their peers in the classroom when
compared according to their developmental characteristics and should be able to provide these
children with the necessary and sufficient education they need. This awareness of the teacher can
enable early diagnosis and treatment of children who are thought to have special needs.
Determining the competencies of these children, directing and placing them in educational
institutions appropriate to their developmental characteristics contributes to a good structuring of
the classroom environment. Preschool teachers make efforts to integrate typically developing

children in their classrooms with children with special needs (Bayle et al., 2015).

One of the types of disabilities of children with special needs in preschool period may be
specific learning disability. Preschool teachers may not be able to recognise children with this type
of disability and this may cause the child to fall behind his/her peers. Therefore, it may be due to
the fact that teachers are not adequately equipped about special education in general and special
learning disabilities in particular. When the courses given in teacher training programmes in
Turkey are examined, it is seen that the courses related to special education are inadequate and
prospective teachers graduate with inadequate equipment related to special education (Kargin,
2004).

Individuals with normal or above normal intelligence (IQ>85) who do not have any primary
psychological problem, significant brain pathology or sensory disability, who have significant
difficulties in the acquisition and use of listening, speaking, reading, writing, reasoning and
mathematical skills, who have secondary self-sufficiency, social perception and interaction
problems, who cannot show the success expected from their age and intelligence despite the
standard education are defined as ‘Specific Learning Disability (SLD)" (Dogan, 2012). The term
‘specific learning disorder’” was first used in 1963 by Kirk, a special education specialist, to describe
individuals with learning disabilities. In this disorder, individuals have a significant difficulty in
functioning in a specific academic field. In individuals with learning disorders, there is a situation
in which cognitive abilities are irregularly distributed and attract attention (Salman et al., 2016). It
is seen that the term disorder is generally used in the medical literature and the term difficulty is
generally used in the educational literature. In the process of determining the learning disability, it
is necessary to obtain information about the student and for the teacher to recognise the student.
According to Esen and Cifci (2014), the use of appropriate assessment tools in the identification of
learning disabilities is an important issue for educators. There are standard intelligence tests used
in the diagnosis of learning disabilities. Wechsler Intelligence Scale for Children (WISC-R) is one of
the most effective tests used in this process. The WISC-R intelligence test is widely used in the
assessment of attention, perception and interpretation skills as well as in an effort to understand

the effects of learning disabilities on mental functions. It consists of three separate intelligence
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sections as verbal, performance and whole scale. In children with SLD, there are differences
between verbal and performance intelligence sections and this difference between 10-30 is

interpreted as a sign of learning disability.

When we look at the symptoms of individuals with special learning disabilities; short
attention span and poor memory are observed. Inability to distinguish between letters, numbers
and sounds, weakness in reading-writing ability, inadequacy in hand-eye and body coordination,
difficulties in sequencing, weakness in organisation and sensory-perception problems stand out. In
addition to these, varying performance from time to time, inappropriate response in many
situations, restlessness, impulsivity, difficulties in discipline, listening and remembering,
inaccuracies in direction (right-left), errors in telling time, recognising non-verbal sounds, difficulty
in combining words and the concept they express, delayed and babyish speech, excessive mobility,
clumsiness and absent-mindedness (APA, 2013; Dogan, 2012; Ozmen 2017; Uygun, 2019). It can be
said that the recognition of these symptoms by the teacher in the preschool period can enable early
intervention to the child with SLD. The characteristics of these individuals are given below as

academic, social, emotional and physical characteristics:

Academic characteristics: Individuals may be at the same level as their peers in some areas,
but may lag behind their peers in other areas. They have disabilities in reading and writing, written
expression, and maths concepts and skills (Ozmen, 2017).

Social-Emotional characteristics: Individuals with SLD may also have difficulties in attitudes
and social relationships, and being exposed to labels such as lazy, careless, rude, irresponsible in
the primary school period may negatively affect their ability to develop necessary social-emotional
skills. The frequency of students' failure experiences negatively affects their motivation and as a

result, their reading comprehension performance decreases.
Students with SLD;
a) poor self-perception,
b) misinterpreting social cues,
¢) experiencing empathy problems,
d) inability to establish friendship relationships,
e) lack of acceptance by peers,
f) having problems in group work,
g) inability to initiate and maintain a conversation or activity,

1) may show social skill deficiencies and emotional problems such as being seen as dependent
on others by their peers (Akgin, 2013).

Physical characteristics: Individuals diagnosed with SLD also have problems in motor skills.
When the physical development of these individuals is examined, it is seen that they have problems
in gross motor movements such as crawling, sitting, body control, balance-rhythm, fine motor skills
that require hand-eye coordination and control of small objects such as holding a pencil, tying a
rope/lace, buttoning a button and opening/closing a zipper, and spatial perceptions such as
orientation, distinguishing right and left (Sahin & Akoglu, 2011).
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According to the literature, symptoms of SLD may manifest themselves in different ways
during preschool and school period. In the preschool period, speech delay is also common in
children. Sounds may be confused in words with syllables close to each other, for example, the
word ‘this’ may be said instead of ‘water’. They may not be able to perform fine motor skills,
especially tasks such as tying shoelaces. They may have difficulty distinguishing between left and
right sides and may not be able to make a clear choice about the hand to be used when performing
a task. They may also have difficulty in learning the letters and sounds of the alphabet and may
confuse the concepts of time and direction (Ogiilmiis, 2021). When the school period begins, these
children may learn to read and write late and with difficulty, and often read slowly and with errors.
They may often have impairments in writing, have difficulties with maths skills and have difficulty
learning the multiplication tables. Spelling and punctuation mistakes are also common; they may
confuse ‘d” with ‘b” and ‘p” with ‘b’. They may have problems with reading comprehension and
may confuse the order of letters, for example they may read ‘zik’ or ‘izk’ instead of ‘kiz’. They tend
to confuse similar words, they may read ‘chain’ instead of ‘fig’ or ‘ne’ instead of ‘en’. In some cases,
they may write words upside down with a mirror image. They may skip syllables, read and write
backwards, and when reading aloud, their stress may fluctuate and they may not use punctuation
correctly. Language problems are common and they have difficulty using page layout and have
trouble writing between lines. They write words spaced too far apart or too close to each other,
taking up too much space. These children may be overly mobile or on the contrary, they may be
very static and have problems in problems requiring more than one operation. They have difficulty
in perceiving abstract concepts and have difficulty in organising, synthesising and analysing. There
may be problems with adaptation and slowness in visual and auditory perception. There may also
be motor coordination problems. These symptoms may indicate the presence of specific learning
disabilities in children, and early diagnosis and appropriate interventions can positively affect the

child's academic and social success (Aslan, 2015; Ogiilmiis, 2021; Salman et al., 2016).

If many of these characteristics are recognised and identified in the preschool period,
children can perform close to their peers at later stages. According to the data of January 2017, there
are 41,452 students with an educational diagnosis of SEN in Turkey. It is estimated that an average
of 1000 students are added to this data every month (Caglar, 2017). Through these data, it can be
said that children with SLD need well-trained and qualified teachers for early diagnosis and

intervention.

According to DSM-V, children with learning disabilities are described according to three

subtypes as follows:

1. Reading disabilities are described as difficulties in word reading accuracy, reading speed,

fluency and reading comprehension.

2. Disabilities in written expression; it is explained as problems in letter-by-letter spelling,

writing, grammar, punctuation accuracy and clarity and organisation of written expression.

3. Numerical (Mathematics) disabilities are explained as problems in number perception,

memorisation of arithmetic facts, correct and fluent reasoning and correct numerical reasoning.

In addition to DSM-V, according to the preliminary diagnostic criteria of ICD (International
Classification of Diseases), SLD is divided into four sub-branches as reading disabilities, writing
disabilities, maths disabilities and disorders in which all three are seen together. However, children

with developmental coordination disorder may have difficulty in planning and implementing
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movements from an early age. These children show later development in acquiring motor skills
compared to their peers, have speech disorders, have difficulty in movement systems and may be
perceived as clumsy by their relatives. Considering the problems in the movement (motor) system,
which is one of the early symptoms of SLD, developmental coordination disorder can also be
considered as a type of learning disorder (Karabekiroglu, 2015). In addition, children with non-
verbal learning disabilities may have difficulties in visual organisation, psychomotor, tactile
perception, understanding facial expressions, verbal learning, conceptual ability areas,
phonological unit, writing unit, identification of verbal information and output of verbal

information due to neuropsychological reasons (Pelletier et al., 2001).

The Decree Law No. 573 on Special Education published in 1997 and the Regulation on
Special Education Services published in 2006 made the preschool education of children with special
needs compulsory and the placement of these children in these institutions increased the problems
faced by preschool teachers who were not adequately equipped in special education and inclusion.
Therefore, the difficulties experienced negatively affected the attitudes of preschool teachers
towards inclusive education and showed that children with special needs and children with typical
development could not benefit from inclusive education. In the undergraduate programme of
preschool teaching, there is only one half-semester course called special education and inclusion
course as a compulsory course. Apart from this, there are ‘Attention Deficit and Hyperactivity
Disorder, Learning Disabilities, Individualisation and Adaptation of Teaching’ courses under the
title of professional knowledge elective courses. These courses are offered if there are expert faculty
members, otherwise prospective preschool teachers can graduate without taking these courses. In
this context, the aim of this study was to determine and increase the awareness of prospective
preschool teachers towards children with SEN. It is thought to be unique and important in terms
of determining and increasing the awareness of prospective preschool teachers towards children
with SEN, inadequate studies in this field and contributing to the field.

This study was designed to determine the awareness levels of prospective preschool teachers
about specific learning disabilities, to draw attention to what the characteristics of these children
are, which practices should be included, whether teachers have sufficient knowledge and practices
when evaluating the developmental characteristics of children diagnosed in preschool, and to

increase the awareness of prospective preschool teachers about this difficulty.

In the study, it was aimed to determine and increase the awareness of prospective
preschool teachers about children with SLD. In line with this purpose, answers to the following

questions will be sought:

1. What are the pre-test and post-test scores of prospective preschool teachers' awareness
levels about specific learning disabilities?

2. Do prospective preschool teachers' awareness levels change according to the presence of

individuals with special learning disabilities in their immediate environment?

3. Is there a significant difference between the pre-test and post-test scores of prospective

preschool teachers' awareness levels of special learning disabilities?

METHOD

139



In the study, a one-group pretest-posttest quasi-experimental design model, one of the
quantitative research methods, was used. Quasi-experimental designs are applied when the
research group is not randomly determined (Mcmillan & Schumacher, 2001). In this model, there
is only one group, a pre-test is administered to this group before an educational programme is
applied and a post-test is administered after the educational programme is applied. Quasi-
experimental studies are a suitable model for the implementation of the programme in natural
school conditions. It is especially used in studies on the effectiveness and development of
educational programmes (Mujis, 2004). In this study, quasi-experimental design was applied since
the research group was not randomly selected. The difference between the pre-test and post-test
mean scores is analysed by ‘t test’ in dependent groups. If this difference is statistically significant
and in favour of the post-test, it can be interpreted that the applied training programme is successful
(Akdag, 2006).

Study Group

The study group of the research consists of prospective preschool teachers of a foundation
university in Gaziantep province. This research was conducted within the scope of TUBITAK
2209/A University Students Research Projects Support Programme. It was expected to reach 120
prospective preschool teachers out of 219 students enrolled in the preschool teaching
undergraduate programme, but the study group consisted of 37 prospective teachers due to the
Kahramanmaras-based earthquakes on 6 February 2023. After this great disaster, which interrupted
face-to-face education, the experimental process was carried out online as stated as a risk in the
proposal form of the project research. The study group of 37 people was determined by identifying
the prospective teachers who completed the pretest and posttest scales and participated in all of the

trainings given. Of these prospective teachers, 10 were male and 27 were female.

Process Steps

According to the pre-test scores of prospective teachers in the study, a training on the
concept, types and application examples of SLD was planned. The details of the training are given

below. After this training, a post-test was applied to the prospective teachers.

The training programme was given theoretically and practically in four sessions by faculty
members from the departments of psychology, primary school teaching and special education
teaching, who have scientific research, experience and practice in the field of SLD, online due to the
Kahramanmaras-based earthquakes on 6 February 2023. The trainings given in the sessions are
presented in detail in Table 1. Before the sessions were held, posters related to the sessions were
organised and shared with the prospective teachers. All of the sessions were conducted online and
with Google Meet application. Each session lasted at least 60 minutes and at most 150 minutes.
During the sessions, the questions of the prospective teachers were directed to the trainer. In the

sessions requiring practice, the participants and the trainer performed simultaneous practices.

Table 1. Dates and information about the sessions

Sessions Session Date Expert Guest Topics
Definition, Causes and Characteristics,
Prevalence, Assessment and Diagnosis
of Specific Learning Disabilities

Asst. Prof. Dr. Mustafa

ion 1 17 May 202
Session ay 2023 Batuhan Kurtoglu
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Applications for Instructional
Session 2 1 June 2023 Asst. Prof. Dr. Nege Arl.‘angements' and Ac?aptatlons .for
Uygun Children with Special Learning
Disabilities in Preschool Period
. Early Diagnosis and Early Intervention
Session 3 12 June 2023 Prof. Dr. Tevhide for Specific Learning Disabilities in
Kargin .
Preschool Period
Digital Applications for Children with
Session 4 23 June 2023 Asst. Prof. Dr. Mehmet Learning Disabilities in Preschool

Asik
stkean Period

After the experimental process of the research, the related scale was applied to the
prospective teachers as a post-test. The scale was delivered to the prospective teachers via Google
form. The prospective teachers who participated in the pre-test and participated in all sessions were
determined and the post-test was applied, the data collection was completed and the data were

analysed.

Data Collection Tools

Since the study was designed to determine and increase the awareness of prospective
preschool teachers towards children with SLD, the 20-item Likert-type ‘Learning Disabilities
Awareness Scale’ developed by Yangm, Yangin, Onder, and Savlig (2016) was applied to the
prospective teachers to know the scope of the types of learning disabilities and to recognise the

ways of application.

The “Learning Disabilities Awareness Scale” initially consisted of 25 items, but through
expert feedback and student input, a pool of 20 items was created. A pilot study was conducted
with 76 prospective teachers, excluding the main sample used in the actual implementation, and
the initial data were transferred to the SPSS for Windows 18.0 software for analysis. Following the
pilot study, a factor analysis was performed, and based on the results, only the items that
demonstrated construct validity were included in the final measurement tool. Particular attention
was given to the KMO (Kaiser-Meyer-Olkin) values to ensure they were high. While developing
the measurement tool, a minimum factor loading of 0.35 and above was accepted. The consistency
of the items with each other was also considered. The reliability coefficient (Cronbach's o) of the
developed measurement tool was determined as 0.79. The items included in the measurement tool
are related to whether prospective teachers can identify different learning disabilities. These
learning disabilities were limited to dyslexia, dyscalculia, aphasia, dysgraphia, and alexia. The
measurement tool used in the study was designed as a 5-point Likert scale. The five-point rating
scale was scored based on equal intervals as follows: [“Definitely Incorrect: 1.00-1.79”; “Possibly
Incorrect: 1.80-2.59”; “No Opinion: 2.60-3.39”; “Possibly Correct: 3.40-4.19”; “Definitely Correct:
4.20-5.00"].

In this study, the scale was used as both a pre-test and a post-test. Before the implementation
of the “Learning Disabilities Awareness Scale” the process was explained to the prospective
teachers. During the data collection process, a question was asked to determine whether there were
individuals with specific learning disabilities in the immediate environment of the prospective
preschool teachers. This data aimed to identify whether the presence of such individuals influenced
the prospective teachers' level of awareness regarding specific learning disabilities. In this context,

two forms were used during the data collection process:
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Personal Information Form: This form requested information on the participants' gender and

whether there were individuals with specific learning disabilities in their immediate surroundings.

Learning Disabilities Awareness Scale: The “Learning Disabilities Awareness Scale,” developed by
Yangin, Yangin, Onder, and Savlig (2016), is a 20-item Likert-type scale designed to assess
knowledge of the scope of different types of learning disabilities and ways of recognizing and

addressing them.

Data Analysis

The SPSS for Windows 18.0 software package was used during the data analysis process.
Before starting the data analysis, outliers were removed. There were no reverse items. To determine
the appropriate analyses, it was first checked whether the data followed a normal distribution, and
the obtained skewness and kurtosis values were found to be within the range of +1 and -1. After
confirming that the data were normally distributed, it was decided to use parametric tests,
specifically the t-test (Tabachnick & Fidell, 2013).

For the first sub-problem, statistical analyses such as arithmetic mean and standard deviation
were used to determine the pre-test and post-test scores of prospective preschool teachers

regarding their awareness levels of specific learning disabilities.

For the second sub-problem, a t-test analysis was conducted to determine whether the
awareness levels of prospective preschool teachers differed depending on the presence of

individuals with specific learning disabilities in their immediate environment.

For the third sub-problem, the paired samples t-test was used to analyze whether there was

a significant difference between the pre-test and post-test scores.

Validity and Reliability

In the study, a factor analysis was conducted by the scale developers for the “Learning
Disabilities Awareness Scale” used. Based on the results of the analysis, only the items that
demonstrated construct validity were included in the final version of the scale. Particular attention
was given to ensuring that the Kaiser-Meyer-Olkin (KMO) values were high during the factor
analysis. A minimum factor loading of 0.35 was accepted while developing the scale, and the
consistency of the items with each other was also considered. The reliability coefficient (Cronbach's

a) of the developed scale was determined to be 0.79.

Ethical Board Permission

This study was approved for ethical compliance by the Scientific Research and Publication
Ethics Committee of Hasan Kalyoncu University on 05.25.2022, with the decision numbered E-
97105791-050.01.01-16100.

FINDINGS

Findings related to the three sub-problems in line with the aim of the study are presented in
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this section.

Findings Related to the First Sub-Problem

The findings regarding the sub-problem “What are the pre-test and post-test scores of
prospective preschool teachers concerning their awareness levels of specific learning disabilities?”
are presented in Table 2.

Tablo 2. Pre-Test and Post-Test Mean Scores

N X Sd Skewness Kurtosis
Pre-Test 37 2,97 0,21 0,27 0,77
Post-Test 37 3,17 0,34 0,30 0,11

According to Table 2, the pre-test scores of prospective preschool teachers regarding their

awareness levels of specific learning disabilities are X=2.97, while the post-test scores are X=3.17.

Findings Related to the Second Sub-Problem

The findings regarding the sub-problem “Do the awareness levels of prospective preschool
teachers differ depending on the presence of individuals with specific learning disabilities in their

immediate environment?” are presented in Table 3.

Table 3. t-test Results Related to Differences Based on the Presence of Disabilities

N X Sd Se t P
Yes 10 3,10 0,23 0,07
Pre-Test 2,162 0,049
No 27 2,92 0,18 0,04

Table 3 presents the t-test results regarding whether the awareness levels of prospective
preschool teachers differ based on the presence of individuals with specific learning disabilities in
their immediate environment. According to the results, having individuals with learning
disabilities in their immediate environment is a significant factor influencing awareness of learning
disabilities (t=2.162; p<0.05).

Findings Related to the Third Sub-Problem

The findings regarding the sub-problem “Is there a significant difference between the pre-
test and post-test scores of prospective preschool teachers concerning their awareness levels of

specific learning disabilities?” are presented in Table 4.

Table 4. t-test Results Related to the Difference Between Pre-Test and Post-Test Mean Scores
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N X Sd Se t P
Pre-Test 37 2,97 0,21 0,03
2,93 0,006
Post-Test 37 3,17 0,34 0,06

Table 4 presents the findings regarding whether there is a significant difference between the
pre-test and post-test scores of prospective preschool teachers concerning their awareness levels of
specific learning disabilities. In this context, a significant difference was found between the pre-test

scores and the post-test scores conducted after the training (t=2.93; p<0.05).

DISCUSSION, CONCLUSION and RECOMMENDATIONS

This study aimed to determine the awareness levels of prospective preschool teachers
regarding specific learning disabilities (SLDs), the characteristics of these children, the necessary
interventions, and whether teachers possess sufficient knowledge and practices when evaluating
the developmental characteristics of diagnosed children in preschool settings. The project also
aimed to increase the awareness of prospective preschool teachers about SLDs. The findings of the
study are presented below.

The pre-test scores of prospective preschool teachers’ awareness levels regarding specific
learning disabilities were X=2.97, while the post-test scores were X=3.17. This finding indicates that
the awareness levels of the teachers increased after the training. Sivrikaya (2023) found in their
research that preschool teachers had insufficient basic knowledge about learning disabilities, their
diagnostic methods, and relevant educational practices, and that they held misconceptions about
learning disabilities. Since this study aimed to enhance the knowledge and awareness of SLDs, it is
expected that prospective teachers will have adequate knowledge and skills regarding children
with SLDs when they begin their careers. In a quantitative study conducted by Dogan and Apak
(2023) investigating the awareness of preschool teachers regarding SLDs, 290 preschool teachers
were selected using a random sampling method. A 37-item questionnaire (Specific Learning
Disabilities Questionnaire - SLDQ) was used as the data collection tool. The results showed that a
significant portion of the teachers (247) scored above average, indicating that preschool teachers
have a high level of awareness of SLDs. This study yielded positive results, contrary to some
previous studies conducted both domestically and internationally. Indeed, previous studies in
Turkey have shown that preschool teachers (Akdemir, 2018), classroom teachers (Basar & Goncii,
2018), and mathematics teachers (Nurkan & Yazici, 2020) have insufficient awareness levels
regarding SLDs. The Ministry of National Education's General Directorate of Special Education and
Guidance Services has been providing training related to the field, and the fact that many of the
teachers in the study had previously encountered children diagnosed with SLDs were cited as
factors that contributed to increased awareness levels. Similar findings were obtained in this study,
and it was concluded that the awareness levels of prospective preschool teachers were low (at the
“no opinion” level).

Based on the findings regarding whether the awareness levels of prospective preschool
teachers differ according to the presence of individuals with specific learning disabilities in their
immediate environment, it was concluded that having individuals with learning disabilities in their

immediate surroundings is a determining factor for their awareness of such disabilities. Kamran et
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al. (2023) found in their study that personal experience with individuals with learning disabilities
positively influences teachers’ attitudes and awareness toward these conditions. It was observed
that teachers, with increased confidence gained from these experiences, are more inclined towards
implementing inclusive education practices. This finding supports the results of the current study.

The findings regarding whether there is a significant difference between the pre-test and
post-test scores of prospective preschool teachers concerning their awareness levels of specific
learning disabilities indicate that there is a significant difference between the pre-test scores and
the post-test scores following the training. Akdemir (2028), in their master's thesis examining the
views of newly graduated preschool teachers on specific learning disabilities, conducted interviews
with 10 teachers. The results showed that while newly graduated preschool teachers had correct
knowledge about learning disabilities, they lacked sufficient depth of information. The study
suggested that preschool teachers are in a position to detect learning disabilities early, and it
recommended that they receive more detailed education on this topic within the scope of special
education courses at the undergraduate level and undergo mandatory field training in this area. It
can be said that this supports the findings of the current study, showing that the training provided
during undergraduate education increased the awareness levels of prospective preschool teachers
regarding SLDs. Additionally, another study by Giilhan and Burak (2023) investigated the
relationship between early signs of learning disabilities and early literacy and executive function
skills in preschool children. The study found that as the risk of learning disability symptoms
increased in preschool children, issues with early literacy and executive function skills also
increased. In line with these findings, the study recommended that learning disabilities should be
detected early during the preschool period, and that appropriate intervention programs should be
implemented to create suitable learning environments by preschool teachers. Since this study also
aimed to enhance the early detection, educational intervention, and awareness of prospective
preschool teachers, it supports the findings of the current research.

Based on the research findings, the following recommendations are made:

1. Revising and Developing Teacher Training Programs: It is recommended to review and
enhance teacher training programs. To increase the awareness levels of prospective
preschool teachers regarding specific learning disabilities (SLDs), it is necessary to
include the topic of learning disabilities more comprehensively in the education
programs. These programs may include not only theoretical knowledge but also
practical training.

2. Awareness and Information Campaigns: Regular information sessions can be conducted
to raise the awareness levels of prospective teachers about SLDs. These sessions could
aim to provide updated information and strategies for recognizing and addressing
learning disabilities.

3. Providing Interaction Opportunities: The research findings show that the presence of
individuals with SLDs in the immediate environment of teacher candidates increases
their awareness. Therefore, opportunities can be provided for prospective teachers to
communicate and share experiences with such individuals. This could be implemented
within undergraduate courses through practical experiences and observations.

4. Diverse Research Designs: This study was conducted using a quantitative research
design. It is recommended to carry out further studies with different groups and

different research designs to gain a more comprehensive understanding.
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These recommendations aim to enhance the awareness of prospective preschool teachers
regarding specific learning disabilities, contributing to the development of more competent and
well-equipped teachers in this field. Additionally, they encourage the pursuit of new research.

As a limitation, the experimental process of this study was conducted after an earthquake
and was limited to prospective preschool teachers from a single university. For the same reason,
the awareness-raising process was carried out online, which may be considered another limitation
of the study.
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Anahtar Kelimeler: Tiirkiye’de 6zel 6grenme giicliigii (OOG) belirtilerinin fark edilmesi, degerlendirilmesi
Ogrenme giicliigi, ve tanilanmasi ilkokul doneminde yapilmaktadir. 00G yasayan bir cocugun akademik
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Farkindalik. sebep olabilir. OOG'nin geg fark edilmesinin ve tanilanmasinin énemli nedenlerinden

biri 6gretmenlerin gocuklardaki OOG belirtilerine iliskin yeterli bilgiye sahip
olmamalaridir. Arastirma, okul éncesi 6gretmen adaylarinin 6zel 6grenme giigliigiine
iliskin farkindalik diizeylerini belirlemek, bu ¢ocuklarin 6zelliklerinin neler oldugu,
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GIRIS

Okulla birlikte g¢ocuklarin gelisim &zelliklerine gore yetenekleri ve yeterlilikleri
desteklenmektir. Bu baglamda erken ¢ocukluk déneminde ¢ocuklarin gelisim ozellikleri bilinmeli
ve okul Oncesi egitimden yararlanilmas: saglanmalidir. Okul 6ncesi donem g¢ocugun Sgrenme
potansiyelinin en yiiksek oldugu, temel becerilerin ve alisgkanliklarinin, zihinsel yeteneklerinin en
hizli gelistigi ve sekillendigi donemdir (Koksal vd., 2016). Bu donemde &gretmenin; biligsel,
duygusal, fiziksel ve sosyal agidan ¢ocuklarin gelisimini desteklemesi, uygun 6grenme ortamlari
saglamasi ve ¢ocugu yasama hazirlamas: 6nem arz etmektedir (Wiegerova vd., 2016). Bununla
birlikte 6gretmen, gelisim 6zelliklerine gore karsilastirdiginda sinifinda akranlarindan daha geri
veya daha {iistiin olan ¢ocuklarin da farkina varmali ve bu ¢ocuklara ihtiyaglar1 olan gerekli ve
yeterli egitimi verebilmelidir. Ogretmenin bu farkindaligi 6zel gereksinime sahip oldugu
diisiiniilen ¢ocuklarin erken tani ve tedavisinin yapilmasina olanak tamiyabilir. Bu ¢ocuklarin
yeterliklerinin belirlenmesi, gelisim ozelliklerine uygun egitim kurumlarina yonlendirilmeleri ve
yerlestirilmeleri simif ortaminin iyi bir sekilde yapilandirilmasina katki saglar. Okul oncesi
Ogretmenler simiflarinda bulunan tipik gelisim gosteren ¢ocuklarin 6zel gereksinim gosteren

¢ocukla kaynasmasi i¢in ¢aba gostermektedir (Bayle vd., 2015).

Okul 6ncesi donemde 6zel gereksinimli ¢ocuklarin engel tiirlerinden biri de 6zel 6grenme
glicliigii olabilir. Okul dncesi 6gretmenleri, bu engel tiiriine sahip ¢ocuklari fark edemeyebilir ve
bu durum cocugun akranlarindan geri kalmasma neden olabilir. Dolayisiyla 6gretmenlerin;
genelde 0zel egitim ile ilgili 6zelde ise 6zel 6grenme giigliigii ile ilgili yeterli donanima sahip
olamadiklarindan kaynaklanabilir. Tiirkiye’deki 6gretmen yetistiren programlarda verilen dersler
incelendiginde 6zel egitim ile ilgili derslerin yetersiz oldugu ve 6gretmen adaylarinin 6zel egitime

iliskin yetersiz bir donanimla mezun olduklar: goriilmektedir (Kargimn, 2004).

Normal veya normalin iizerinde zekaya sahip (IQ>85) herhangi bir birincil psikolojik
problemi, belirgin beyin patolojisi, duyusal 6zrii bulunmayan, dinleme, konusma, okuma, yazma
akil yiiriitme ve matematik becerilerinin kazanilmasinda, kullanilmasinda o6nemli giigliikleri
bulunan, ikincil olarak kendine yetebilme, sosyal algilama ve etkilesim problemleri yasayan,
standart olan egitime ragmen yasindan ve zekasindan beklenen basariy1 gosteremeyen bireylerdeki
bu durum “Ozel Ogrenme Giigliigii (OOG)” olarak tanimlanmistir (Dogan, 2012). Tk kez 1963
yilinda 6zel egitim uzman olan Kirk tarafindan kullanilan “6zgiil 6grenme bozuklugu” terimi,
ogrenme glicliigii yasayan bireyleri tanimlamak i¢in kullanilmistir. Bu bozuklukta, bireylerin belirli
bir akademik alanda belirgin bir sekilde islev gosterme giigliigii vardir. Ogrenme bozuklugu olan
bireylerde, bilissel yetilerin diizensiz bir sekilde dagildigi ve dikkati ¢eken bir durum soz
konusudur (Salman vd., 2016). Tip literatiiriinde bozukluk ifadesi egitim literatiiriinde giigliik
ifadesi genel olarak kullanildigi goriilmektedir. Ogrenme giicliigiiniin belirlenmesi siirecinde,
ogrenci ile ilgili bilgi edinilmesi ve 6gretmenin 6grenciyi tanimasi gerekmektedir. Esen ve Cifci'ye
(2014) gore oOgrenme giiclitklerinin tespit edilmesinde uygun degerlendirme araglarmnin
kullanilmasi egitimciler agisindan &nemli bir konudur. Ogrenme giigliiklerinin tanilanmasinda
kullanilan standart zeka testleri bulunmaktadir. Wechsler Cocuklar icin Zeka Olgegi (WISC-R), bu
siirecte kullanilan en etkili testlerdendir. WISC-R zeka testi; 6grenme giicliiklerinin zihinsel islevler
tizerindeki etkilerini anlama cabasiin yamni sira dikkat, algilama ve yorumlama yetilerinin

degerlendirilmesinde yaygin olarak kullanilmaktadir. Sozel, performans ve tiim 6lgek olarak tig
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ayr1 zeka béliimiinden olusur. OOG olan gocuklarda sézel ve performans zeka béliimleri arasinda

farklar bulunur ve bu farkin 10-30 arasinda olmasi 6grenme giicliigii belirtisi olarak yorumlanur.

Ozel dgrenme giicliigiine sahip bireylerin belirtilerine bakildiginda; dikkat siiresinin
kisaligi, bellegin zayif olma durumu goriilmektedir. Harfler, sayilar, sesler arasinda ayirim
yapabilme konusunda yetersizlik, okuma-yazma yeteneginde zayiflik, el-goz ve viicut
koordinasyonunda yetersizlik, siralamada zorluklar, organizasyonda zayiflik ve duyu-alg:
problemleri goze carpmaktadir. Bunlarin disinda zaman zaman degisen performans, bir¢ok
durumda uygun olmayan cevap, huzursuzluk, diirtiisellik, disipline olmakta, dinleme ve
hatirlamada zorluklar yasama, yon konusunda (sag-sol) yanlishiklar, zamani sdylemede, sozel
olmayan sesleri tanimada hatalar, kelime ile ifade ettigi kavrami birlestirmede giigliik, gecikmis ve
bebeksi konusma, asir1 hareketlilik, sakarlik ve dalginlik goriilmektedir (APA, 2013; Dogan, 2012;
Ozmen 2017; Uygun, 2019). Bu belirtilerin okul 6ncesi donemde 6gretmen tarafindan fark edilmesi
OOG yasayan ¢ocuga erken miidahale edilmesine olanak saglayabilecegi sdylenebilir. Bu bireylerin
ozellikleri; akademik o&zellikler, sosyal, duygusal ozellikler, fiziksel 6zellikler seklinde asagida

verilmistir:

Akademik Ozellikler: Bireyler bazi alanlarda yasitlariyla ayni diizeyde olurken diger
alanlarda akranlarmnin gerisinde kalabilmektedirler. Okuma ve yazmada, yazili ifadede ve
matematik kavramlarinda ve becerilerini elde etmekte giiclitk yasamaktadirlar (Ozmen, 2017).

Sosyal-Duygusal ozellikler: OOG olan bireyler, tutum ve sosyal iliski konularinda da
zorluklar yasayabilmekte ve ilkokul dénemiyle birlikte tembel, dikkatsiz, kaba, sorumsuz gibi
etiketlere maruz kalmalar1 gerekli sosyal-duygusal beceriler gelistirebilmelerini olumsuz yonde
etkileyebilmektedir. Ogrencilerin basarisizlik deneyimlerinin sikligi basta motivasyonlarim

olumsuz etkilemekte ve bunun sonucunda okudugunu anlama performanslar: diismektedir.
OOG olan 6grenciler;
a) benlik algisinda zayiflik,
b) sosyal ipuglarini yanlis yénde yorumlama,
) empati sorunlar1 yasama,
d) arkadaslik iligkileri kuramama,
e) akranlar1 tarafindan kabullenememe,
f) grup ¢alismalarinda sorun yasama,
g) bir konusmay1 ya da etkinligi baslatamama ve siirdiirememe,

1) akranlar: tarafindan bagka kisilere bagimli goriinme gibi sosyal beceri yetersizlikleri ve
duygusal sorunlar gosterebilmektedirler (Akgin, 2013).

Fiziksel 6zellikler: OOG tanisi alan bireylerde motor beceriler alaninda da problemler
yagsandig1 goriilmektedir. Bu bireylerin fiziksel gelisimlerine bakildiginda bebeklik déneminden
itibaren emekleme, oturma, viicudun kontrolii, denge-ritim gerekliligi olan kaba motor
hareketlerde, kalem tutma, ip/bagcik baglama, diigme ilikleme ve fermuar agma-kapama benzeri
el goz koordinasyonu ve kiiciik nesnelerin kontroliinii gerektiren ince motor becerilerde, yon
bulma, sag- sol ayirt etme gibi mekansal algilarda problemler yasadiklar: goriilmektedir (Sahin ve
Akoglu, 2011).
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Alan yazma bakildiginda OOG belirtileri okul 6ncesi ve okul dénemi boyunca farkl
sekillerde kendini gosterebilir. Okul 6ncesi donemde; ¢ocuklarda konusmada gecikme goriilmesi
de yaygindir. Birbirine yakin heceli kelimelerde sesler karistirilabilir, 6rnegin “su” yerine “bu”
kelimesi sdylenebilir. Ince motor becerilerde, dzellikle ayakkabi bagcig baglama gibi gorevleri
yerine getiremeyebilir. Sag ve sol yonlerini ayirt etmekte zorlanabilirler ve bir isi yaparken
kullanilacak el konusunda belirgin bir se¢cim yapamayabilirler. Ayrica alfabedeki harf ve seslerin
ogrenilmesinde giigliik yasayabilirler ve zaman ile yon kavramlarmi da karistirabilirler (Ogiilmiis,
2021). Okul doénemi basladiginda ise bu ¢ocuklar okuma ve yazmay1 geg¢ ve zor 0grenebilirler,
genellikle yavas ve hatali okuma yapabilirler. Yazida siklikla bozukluklar goriilebilir, matematik
becerilerinde giicliik yasayabilirler ve garpim tablosunu 6grenmekte zorlanabilirler. imla ve
noktalama hatalar1 da sikga yapilan durumlardandir; ‘d” ile ‘b’, ‘p’ ile ‘b” harflerini karistirabilirler.
Okudugunu anlama konusunda sorun yasayabilir ve harflerin sirasini karistirabilirler, 6rnegin
“kiz” yerine “zik” veya “1zk” okuyabilirler. Benzer kelimeleri karistirma egilimindedirler, “incir”
yerine “zincir” veya “en” yerine “ne” seklinde okuyabilirler. Bazi durumlarda kelimeleri ayna
goriintiisiiyle ters olarak yazabilirler. Heceleri atlayabilir, tersten okuyup yazabilirler ve sesli
okuma sirasinda vurgulamalar inisli ¢ikish olabilir, noktalama isaretlerini dogru
kullanamayabilirler. Dil sorunlar1 stk goriiliir ve sayfa diizenini kullanmada zorluk cekerler,
cizgiler arasinda yazmada sorun yasarlar. Kelimeleri ¢ok yer kaplayacak sekilde aralikli veya
birbirine ¢ok bitisik yazarlar. Bu ¢ocuklar asir1 hareketli ya da aksine ¢ok duragan olabilirler ve
birden fazla islem gerektiren problemlerde sorun yasarlar. Soyut kavramlar: algilama da zorluk
cekerler, organize etme, sentez ve analiz etmede giicliik yasarlar. Uyum sorunlar goriilebilir ve
gorsel ile isitsel algida yavaslik s6z konusu olabilir. Ayrica motor koordinasyon sorunlari
yaganabilir. Bu belirtiler, cocuklarda 6zel 6grenme giicliigiiniin varhifina isaret edebilir ve erken
tan: ile uygun miidahaleler, cocugun akademik ve sosyal basarisin1 olumlu yonde etkileyebilir
(Aslan, 2015; Ogﬁlmﬁ§, 2021; Salman vd., 2016).

Bu 6zelliklerin bir¢ogu okul 6ncesi donemde farkina varilir ve tespit edilir ise daha sonraki
kademelerde ¢ocuklar, akranlarina yakin performans gosterebilir. Tiirkiye’de 2017 yilinin ocak ay1
verilerine gore OOG egitsel taml 41.452 6grenci bulunmaktadir. Bu veriye her ay ortalama 1000
dgrencinin eklendigi de tahmin edilmektedir (Caglar, 2017). Bu veriler araciigiyla OOG yasayan
¢ocuklarin erken tami ve miidahale igin iyi yetismis, nitelikli ogretmenlere ihtiyaci oldugu

sOylenebilir.
Ogrenme glicliigii yasayan cocuklar DSM-V’e gore {ig alt tiire gore su sekilde agiklanmustir:
1. Okuma giigliigii; sozciik okuma dogrulugu, okuma hizi, akicilig: ve okudugunu anlamada

yasanan glicliikler olarak agiklanir.

2. Yazili anlatim giigltigii; harf harf sdyleme, yazma, dilbilgisi, noktalama dogrulugunda ve

yazili anlatim agiklig1 ve diizeninde goriilen sorunlar olarak agiklanir.

3. Sayisal (Matematik) giigliik; say1 algisi, aritmetik gerceklerin ezberlenmesi, dogru ve akici

uslamlama ve dogru sayisal uslamlamada goriilen sorunlar olarak agiklanir.

DSM-V’in yanu sira ICD (International Classification of Diseases) 6n tan1 kriterlerine gore
OOG; okuma giigliigii, yazma giigliigii, matematik giicliigii ve {igiiniin bir arada goriildiigii
bozukluk olarak dort alt dala ayirmistir. Bununla birlikte gelisimsel koordinasyon bozuklugu
yasayan ¢ocuklarda kii¢iik yaslardan itibaren hareketleri planlama ve uygulama becerilerinde

zorlanabilir. Bu gocuklar; yagitlarina gére motor becerileri kazanmakta daha geg gelisim gosterirler,
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konusma bozukluklar1 goriiliir, hareket sistemlerinde zorlanma ve yakinlari tarafindan sakar
olarak algilanabilirler. OOG'nin erken dénem belirtilerinden olan hareket (motor) sistemindeki
problemler diisiintildiigiinde gelisimsel koordinasyon bozuklugu da bir tiir 6grenme bozuklugu
olarak ele alinabilir (Karabekiroglu, 2015). Ayrica sozel olmayan Ogrenme giigliigiine sahip
cocuklar; gorsel organizasyonda, psikomotor, dokunsal algi, mimikleri anlamada, sozel
o6grenmede, kavramsal yetenek alanlarinda, ses biriminde, yazi biriminde, sozel bilgiyi
tanimlamada ve soOzel bilginin ¢iktisinda noropsikolojik nedenlerden dolay1r giigliikler
yasayabilirler (Pelletier vd., 2001).

1997 yilinda yayimlanan 573 sayili Ozel Egitim Hakkinda Kanun Hiikmiinde Kararname
ve 2006 yilinda yayimlanan Ozel Egitim Hizmetleri Yonetmeligi'nde 6zel gereksinimli ¢ocuklarin
okul Oncesi egitimlerinin zorunlu hale getirilmesi ile bu ¢ocuklarin s6z konusu kurumlara
yerlestirilmeleri, 6zel egitim ve kaynastirma konusunda yeterli donanima sahip olmayan okul
oncesi 0gretmenlerinin karsilastiklar1 sorunlar1 artirmistir. Dolayistyla yasanan zorluklar, okul
Ooncesi Ogretmenlerinin kaynastirma egitimine olan tutumlarini olumsuz etkiledigi, &zel
gereksinimli ¢ocuklarin ve tipik gelisim gosteren c¢ocuklarin kaynagtirma egitiminden
faydalanamadiklarini gostermistir. Okul Oncesi 0gretmenligi lisans programinda zorunlu ders
olarak sadece 6zel egitim ve kaynastirma dersi ad1 altinda yarim donemlik tek ders bulunmaktadir.
Bunun haricinde meslek bilgisi se¢meli ders baghg: altinda “Dikkat Eksikligi ve Hiperaktivite
Bozuklugu, Ogrenme Giicliigii, Ogretimi Bireysellestirme ve Uyarlama” dersleri mevcuttur. Bu
dersler uzman ogretim iiyeleri varsa acilir, yoksa bu dersleri almadan okul oncesi 6gretmen
adaylar1 mezun olabilmektedir. Bu baglamda aragtirmada okul éncesi 8gretmen adaylarmin OOG
yasayan ¢ocuklara yonelik farkindaliklarini belirlemek ve artirmak amaglanmistir. Okul dncesi
ogretmen adaylarmimn OOG yasayan gocuklara ydnelik farkindaliklarini belirlemek ve artirmakla
birlikte bu alanda yapilan ¢alismalarin yetersiz olmasi ve alana katki saglamasi agisindan 6zgiin ve

onemli oldugu diisiiniilmektedir.

Aragtirmada okul 6ncesi 6gretmen adaylarinin 6zel 6grenme giigliigiine iligkin farkindalik
diizeylerini belirlemek, bu c¢ocuklarin oOzelliklerinin neler oldugu, hangi uygulamalara yer
verilmesi gerektigi, okul dncesinde tanilanmis ¢ocuklarin gelisim 6zelliklerini degerlendirirken
Ogretmenlerin yeterli bilgi ve uygulamalara sahip olup olmadiklarmna dikkat cekmek ve okul 6ncesi
Ogretmen adaylarmin bu giigliige iliskin farkindaliklarni artirmak amaciyla bu arastirma

tasarlanmigtir.

Aragtirmada okul ©6ncesi ogretmen adaylarmin OOG’ye sahip cocuklara iligkin
farkindaliklarini belirlemek ve artirmak amaglanmistir. Bu amag dogrultusunda asagidaki sorulara

cevap aranacaktir:

1.0kul 6ncesi 6gretmen adaylarinin 6zel 6grenme giigliigiine iliskin farkindalik diizeylerinin

Ontest ve sontest puanlari nedir?

2.0kul Oncesi 6gretmen adaylarmin yakin cevrelerinde 6zel Ogrenme giigliigii olan

bireylerin var olma durumuna gore farkindaliklar1 degismekte midir?

3.0kul oncesi 6gretmen adaylarinin 6zel 6grenme giigliigiine iliskin farkindalik diizeyleri

ontest ve sontest puanlar1 arasinda anlamli bir fark var midir?
YONTEM

Arastirmada nicel arastirma yontemlerinden tek gruplu 6n test-son test yar1 deneysel desen
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modeli kullanilmigtir. Yar1 deneysel desenler arastirma grubunun tesadiifi olarak belirlenmedigi
durumlarda uygulanir (Mcmillan ve Schumacher, 2001). Bu modelde tek bir grup vardir, bu gruba
bir egitim programi uygulanmadan 6nce 6n test ve egitim programi uygulandiktan sonra da son
test uygulanir. Yar1 deneysel calismalar, dogal okul kosullarinda programin uygulamalar: igin
uygun bir modeldir. Ozellikle egitim programlarinin etkililigi ve gelistirilmesi ile ilgili galismalarda
kullanilmaktadir (Mujis, 2004). Yapilan arastirmada arastirma grubu tesadiifi olarak secilmedigi
igin yar1 deneysel desen uygulanmistir. On test ve son test puan ortalamalar1 arasindaki farkin
anlamli olup olmadigina bagimli gruplarda “t testi” ile bakilir. Bu fark, istatistiksel olarak anlamli
bulunup son test lehine ise uygulanan egitim programinin basarili oldugu yorumu yapilabilir
(Akdag, 2006).

Calisma Grubu

Aragtirmanin ¢alisma grubunu; Gaziantep ilindeki bir vakif iiniversitesinin okul 6ncesi
ogretmen adaylari olusturmaktadir. Bu arastirma, TUBITAK 2209/A Universite Ogrencileri
Aragtirma Projeleri Destek Programi kapsaminda gerceklestirilmistir. Okul 6ncesi 6gretmenligi
lisans programina kayith 219 Ogrenciden 120 okul Oncesi Ogretmen adayma ulasiimasi
beklenmekteydi ancak 6 Subat 2023 tarihinde yasanan Kahramanmaras merkezli depremler
nedeniyle calisma grubu 37 dgretmen adayindan olugsmustur. Yiiz yiize egitime ara verilen bu
biiyiik felaket sonras: deneysel islem siireci proje arastirmasinin oneri formunda risk olarak da
belirtildigi gibi ¢evrimici gerceklestirilmistir. 37 kisiden olusan ¢alisma grubu ise Ontest ve sontest
Olceklerini dolduran ve verilen egitimlerin tamamina katilan Ogretmen adaylariin tespit

edilmesiyle belirlenmistir. Bu 6gretmen adaylarindan 10'u erkek 27’si kadimndir.
Islem Basamaklari

Aragtirmada 6gretmen adaylarinin 6n test puanlarina gére OOG kavramina, tiirlerine ve
uygulama Orneklerine iligskin bir egitim planlanmistir. Egitimin ayrintilar1 asagida verilmistir. Bu

egitim sonrasi 6gretmen adaylarina son test uygulanmagtir.

Egitim programi; OOG alaninda bilimsel arastirmalari, deneyimleri ve uygulamalari olan
psikoloji, smnif 6gretmenligi ve 6zel egitim 6gretmenligi boliimii 6gretim tiyeleri tarafindan dort
oturumda teorik ve uygulamali sekilde 6 Subat 2023 tarihinde yasanan Kahramanmaras merkezli
depremler nedeniyle g¢evrimici olarak verilmistir. Oturumlarda verilen egitimler Tablo 1'de
ayrintili olarak sunulmustur. Oturumlar gergeklestirilmeden ©nce; oturumlar ile ilgili afisler
diizenlenmis ve 0gretmen adaylan ile paylagilmistir. Oturumlarin tamami g¢evrimici ve Google
Meet uygulamasiyla gerceklestirilmistir. Her bir oturum en az 60 dakika en fazla 150 dakika
stirmiigtiir. Oturumlar esnasinda Ogretmen adaylarinin sorulari egitimciye yonlendirilmigtir.

Uygulama gerektiren oturumlarda katilimcilar ile egitmen es zamanli uygulamalar yapmustir.

Tablo 1. Oturumlara iligkin tarih ve bilgiler

Oturumlar Oturum Tarihi Uzman Konuk Konular

e Ozel Ogrenme Giigliigti Tanimi,
Dr.Ogr. Uyesi Mustafa

1.0turum 17 Mayis 2023 - Nedenleri ve Ozellikleri, Yaygnhgi,
Batuhan Kurtoglu Des .. .
egerlendirilmesi ve Tanilanmasi
Okul Oncesi Dénemde Ozel Ogrenme
2 Oturum 1 Haziran 2023 Dr.Ogr. Uyesi Nese Gljglugu Olan Cocuklara Ogretimsel
Uygun Diizenlemelere ve  Uyarlamalara
Yonelik Uygulamalar
3 Oturum 12 Haziran 2023 Prof.Dr. Tevhide O%uln(?ll?ces.l .Do.nemde Ozel Ogrenme
Kargin Giigliigiine Iliskin Erken Tan1 ve Erken
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Miidahale

Okul Oncesi Dénemde Ogrenme
Giigliigti Olan Cocuklara Yonelik
Dijital Uygulamalar

Dr.Ogr. Uyesi Mehmet

4.0Oturum 23 Haziran 2023
Asgikcan

Aragtirmanin deneysel islemi sonrasi dgretmen adaylarma ilgili 6lgek son test olarak
uygulanmustir. Olgek, Google form iizerinden 6gretmen adaylarina ulagtirilmistir. On teste katilan
ve tiim oturumlara katilan 6gretmen adaylar:1 belirlenip son test uygulamasi yapilmis, verilerin

toplanmasi bitmis ve verilerin analizine gegilmistir.

Veri Toplama Araglarn

Aragtirma, okul oncesi ogretmen adaylarimin OOG yasayan cocuklara yonelik
farkindaliklarini belirlemek ve artirmak amaciyla tasarlandig igin 6gretmen adaylarina Yangin,
Yangin, Onder ve Savhig (2016) tarafindan gelistirilen 20 maddelik likert tipi 6grenme giicliigii
tiirlerinin kapsamini bilme ve uygulama yollarmi tanima “Ogrenme Giigliikleri Farkindalik
Olgegi” uygulanmstir.

Ry

“Ogrenme Giigliikleri Farkindalik Olcegi” baslangigta 25 maddeden olusmus ancak uzman
goriisii ve 6grenci doniitleriyle 20 maddelik bir havuz olusturulmustur. Olusan bu maddelerle asil
uygulamada yer alan 6rneklem harici 76 kisilik 6gretmen adaylarina bir 6n uygulama yapilmis ve
elde edilen ilk veriler SPSS for Windows 18.0 paket programinda analiz edilmek icin bilgisayar
ortamina aktarilmistir. On uygulama sonucunda faktor analizi yapilmis ve analiz sonucuna gore
yap1 gegerligi saglanmis maddeler son 6l¢me aracinda yer almistir. Faktor analizinde 6zellikle
KMO (Kaiser-Meyer-Olkin) degerlerinin yiiksek olmasina da 6zen gosterilmistir. Olgme araci
gelistirirken faktor yiikii en az 0,35 ve tizeri kabul edilmistir. Olg¢me aract gelistirirken maddelerin
birbiriyle olan tutarhiliklar1 da goz oOniinde bulundurulmustur. Gelistirilen Slgme aracinin
giivenirlik katsayisi (Cronbach a) 0,79 olarak belirlenmistir. Olgme aracinda yer alan maddeler,
Ogretmen adaylarinin farkli 6grenme giicliiklerini taniyrp taniyamamasi ile ilgilidir. Bu 6grenme
glicliikleri; disleksi, diskalkuli, afazi, disgrafi ve aleksi olarak smirlandirilmistir. Arastirmada
Ogretmen adaylarina uygulanan 6l¢me araci 5°1i likert tipi derecelendirme seklinde hazirlanmistir.
Besli derecelendirme 6lgegi, esit ortalamalar esas almarak ve [“kesinlikle yanlis: 1,00-1,79”; “yanlis
olabilir: 1,80-2,59”; “bir fikrim yok: 2,60-3,39”; “dogru olabilir: 3,40-4,19”; “kesinlikle dogru: 4,20-
5,00”] seklinde puanlandirilmustir.

Bu calismada da bu 6lgek hem 6n test hem de son test olarak kullanilmistir. ”C)grenme
Giicliikleri Farkindalik Olgegi” uygulamadan énce ogretmen adaylarina siireg agiklanmistir.
Verilerin toplanmasi siirecinde okul 6ncesi 6gretmen adaylarinin yakin cevrelerinde 6zel 6grenme
glicliigii olan bireylerin var olma durumunu belirlemeye yonelik de bir soru sorulmustur. Bu veri
araciligiyla 6gretmen adayinin 6zel 6grenme giigliigiine yonelik farkindalik diizeyine etkisi olup
olmadig1 bulgusuna ulasilmasi planlanmistir. Bu kapsamda aragtirmanin veri toplama siirecinde

iki form kullanilmistir.

Kisisel Bilgi Formu: Katilimcilarin cinsiyet bilgisinin ve yakin ¢evrelerinde 6zel 6grenme

gli¢liigii yasayan birey/bireylerin olmasma iliskin bilginin istendigi bir formdur.

Ogrenme Giigliikleri Farkindalik Olgegi: Yangin, Yangin, Onder ve Savlig (2016) tarafindan

gelistirilen 20 maddelik likert tipi 0grenme giicliigii tiirlerinin kapsamini bilme ve uygulama

Y7

yollarini tanimaya y&nelik “Ogrenme Giigliikleri Farkindalik Olgegi” uygulanmistir.

Verilerin Analizi
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Verilerin analizi siirecinde SPSS for Windows 18.0 paket programi kullanilmigtir. Veri
analizine baglamadan once u¢ degerler analizden ¢ikarilmistir. Ters madde bulunmamaktadir.
Daha sonra yapilacak analizlere karar vermek igin verilerin normal dagilim sergileyip
sergilemedigi kontrol edilmis ve elde edilen carpiklik-basiklik degerlerinin +1 ile -1 araliginda
degistigi gortilmiistiir. Verilerin normal dagilim sergiledigi kabul edildikten sonra parametrik

testler olan t-testi yapilmasina karar verilmistir (Tabachnick ve Fidell, 2013).

Birinci alt problem baglaminda okul oncesi 6gretmen adaylarinin 6zel 6grenme giigliigiine
iliskin farkindalik diizeylerinin 6n test ve son test puanlarini belirlemek icin aritmetik ortalama,

standart sapma gibi istatistiksel analizlere yer verilmistir.

Tkinci alt problem igin okul dncesi 6gretmen adaylarmin yakin gevrelerinde 6zel 6grenme
glicliigli yasayan bireylerin olma durumuna gore farkindaliklarinin degisip degismedigini

belirlemek igin t-testi analizi yapilmustir.

Uclincii alt problem igin 6n test ve son test puanlari arasinda anlamhi farkliligin olup

olmadig1 bagimli 6rneklemler igin t-testi kullanilarak analizler yapilmistir.

Gegerlik ve Giivenirlik

Arastirmada uygulanan “Ogrenme Giigliikleri Farkindalik Olgegi” ile ilgili 6lgek
gelistiricileri tarafindan faktor analizi yapilmis ve analiz sonucuna gore yap1 gegerligi saglanmis
maddeler son 6lgme aracinda yer almistir. Faktor analizinde 6zellikle KMO (Kaiser-Meyer-Olkin)
degerlerinin yiiksek olmasina da 6zen gosterilmistir. Ol¢me arac gelistirirken faktor yiikii en az
0,35 ve ftizeri kabul edilmis ve maddelerin birbiriyle olan tutarliliklar1 da g6z Oniinde
bulundurulmustur. Gelistirilen 6lgme aracinin giivenirlik katsayisi (Cronbach o) 0,79 olarak

belirlenmistir.

Etik Kurul izin Belgesi

Bu aragtirma, Hasan Kalyoncu Universitesi Bilimsel Aragtirma ve Yayn Etigi Kurulu
tarafindan 25.05.2022 tarihinde ve E-97105791-050.01.01-16100 sayili karari ile etik yonden uygun

bulunmustur.
BULGULAR

Arastirmanin amacit dogrultusunda tii¢ alt probleme iliskin bulgular bu bashkta yer

almaktadir.

Birinci Alt Probleme iliskin Bulgular

“Okul 6ncesi 6gretmen adaylarinin 6zel 6grenme giigliigiine iliskin farkindalik diizeylerinin

On test ve son test puanlari nedir?” alt problemine iligskin bulgulara Tablo 2’de yer verilmistir.

Tablo 2. On Test-Son Test Ortalama Puanlari

N X Sd Skewness Kurtosis
Ontest 37 2,97 0,21 0,27 0,77
Sontest 37 3,17 0,34 0,30 0,11

Tablo 2'ye gore okul ncesi 6gretmen adaylariin 6zel 6grenme giigliigiine iliskin farkindalik
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diizeyleri 6n test puanlarinin X=2,97 oldugu, son test puanlarinin ise X=3,17 oldugu goriilmektedir.

Ikinci Alt Probleme iliskin Bulgular

“Okul Oncesi 0gretmen adaylarinin yakin gevrelerinde 6zel d6grenme giicliigii yasayan
bireylerin olma durumuna gore farkindaliklar: degismekte midir?” alt problemine iliskin bulgulara

Tablo 3’te yer verilmistir.

Tablo 3. Engel Durumuna Gére Farklilasmaya Iliskin t-testi Bulgular:

N X Sd Se t p
Var 10 3,10 0,23 0,07
On test 2,162 0,049
Yok 27 2,92 0,18 0,04

Tablo 3'te okul Oncesi 6gretmen adaylarinin yakin gevrelerinde 6zel 6grenme glicliigii
yasayan bireylerin olma durumuna gore farkhilasip farklilasmadigina iliskin t-testi sonuglar
verilmistir. Buna goére yakin cevresinde Ogrenme glicliigii yasayan birey olma durumunun

ogrenme giicliigiine iliskin farkindalig1 belirleyen bir etken oldugu (t=2,162; p<0,05) goriilmektedir.

Ugiincii Alt Probleme iligkin Bulgular

“Okul 6ncesi 0gretmen adaylarinin 6zel 6grenme giigliigiine iliskin farkindalik diizeyleri 6n
test ve son test puanlar1 arasinda anlamli bir fark var midir?” alt problemine iliskin bulgulara Tablo

4’te yer verilmistir.

Tablo 4. On Test-Son Test Ortalama Puanlart Arasindaki Farklilasmaya Iliskin t-testi Bulgular:

N X Sd Se t P
On test 37 2,97 0,21 0,03
2,93 0,006
Son test 37 3,17 0,34 0,06

Tablo 4’te okul Oncesi 6gretmen adaylarmin 6zel 6grenme giicliigiine iliskin farkindalik
diizeyleri 6n test ve son test puanlar1 arasinda anlamli bir farklilik olup olmadigina iliskin elde
edilen bulgular sunulmustur. Bu baglamda 6n test puanlari ile verilen egitim sonucunda
gerceklestirilen son test puanlari arasinda anlamli bir farkliik oldugu (t=2,93; p<0,05)
goriilmektedir.

TARTISMA, SONUC ve ONERILER

Aragtirmada okul 6ncesi 6gretmen adaylarmin OOG’ye iligkin farkindalik diizeylerini
belirlemek, bu ¢ocuklarin ézelliklerinin neler oldugu, hangi uygulamalara yer verilmesi gerektigi,
okul 6ncesinde tanilanmis ¢ocuklarin gelisim 6zelliklerini degerlendirirken d6gretmenlerin yeterli
bilgi ve uygulamalara sahip olup olmadiklarina dikkat ¢ekmek ve okul Oncesi Ogretmen
adaylarimin OOG'’ye iligkin farkindaliklarini artirmak amaciyla yapilan bu projede ulagilan
sonugclara asagida yer verilmistir.

Okul 6ncesi 6gretmen adaylarinin 6zel 6grenme giigliigiine iliskin farkindalik diizeyleri 6n

test puanlarimin X=2,97 oldugu, son test puanlarinin ise X=3,17 oldugu goriilmektedir. Bu bulguya
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gore verilen egitim sonrasi 6gretmen adaylarinin 6grenme giigliigiine iliskin farkindaliklarinin
arttigl sonucuna ulasilmistir. Sivrikaya (2023) yaptig1 arastirmada okul oncesi Ogretmenlerin
o0grenme giicliigii temel bilgilerinin, tanilanma yontemlerinin ve egitimlerine iliskin bilgilerinin
yetersiz oldugu, Ogretmenlerin 6grenme giicliigiine iligkin kavram yanilgilarmin oldugunu
belirlemistir. Yapilan bu arastirma ise OOG'ye yonelik bilgi diizeyini ve farkindalig1 artirmaya
yonelik yapildig1 icin 6gretmen adaylar1 goreve basladiginda OOG yasayan gocuga iligkin yeterli
donanima sahip olacagi beklenmektedir. Dogan ve Apak’in (2023) okul dncesi 6gretmenlerinin 6zel
ogrenme giigliigiine iliskin farkindaliklarimi inceledikleri nicel arastirmada seckisiz yontem ile
belirlenmis 290 okul 6ncesi 6gretmen ile ¢alisilmistir. Bu ¢alisma kapsaminda veri toplama araci
olarak dgretmenlere yonlendirilmek {izere 37 sorudan olusan (Ozel Ogrenme Giigliigii Soru Listesi-
OOGSL) hazirlanmigtir. Calismanin  sonucunda &gretmenlerin  &nemli bir kisminin (247)
ortalamanin {izerinde puan aldiklar1 goriilmiistiir. Dolayisiyla okul oncesi 6gretmenlerinin 6zel
ogrenme giicliigii ile ilgili farkindaliklarinin yiiksek oldugu sonucuna ulasilmistir. Bu ¢calisma daha
once yurticinde ve yurt disinda yapilmis bazi ¢alismalarin aksine olumlu yonde sonuglanmustir.
Nitekim yurticinde 6gretmenlerin “Ozel Ogrenme Giigliigii” farkindalik diizeyine iliskin yapilmus;
okul oncesi dgretmenlerinin (Akdemir, 2018), sinif dgretmenlerinin (Basar ve Goncii, 2018) ve
matematik 6gretmenlerinin (Nurkan ve Yazici, 2020) bu giigliige iligkin farkindalik seviyelerinin
yetersiz oldugu goriilmiistiir. Bu durumun gerekgesi olarak MEB Ozel Egitim ve Rehberlik
Hizmetleri Genel Miidiirliigii tarafindan alan ile ilgili egitimlerin verilmesi, ¢alismaya katilan
Ogretmenlerin 6nemli bir boliimiiniin daha 6nce OOG tamili cocuklar ile karsilasmasi farkindalik
seviyesini arttiric1 unsurlar olarak belirtilmigtir. Yapilan bu arastirmada da benzer sonuglar ortaya
cikmistir ve okul Oncesi 0gretmen adaylarmin farkindaliklarmin diisiik oldugu (fikrim yok
diizeyinde) sonucuna ulasilmistir.

Okul oOncesi 6gretmen adaylarinin yakin cevrelerinde 6zel 6grenme giicliigii yasayan
bireylerin olma durumuna gore farklilasip farklilasmadigina iliskin elde edilen bulgulara gore
O6gretmen adaymin yakin gevresinde 6grenme giiglii§ii yasayan birey olma durumunun 6grenme
glicliigiine iliskin farkindaligi belirleyen bir etken oldugu sonucuna ulagilmistir. Kamran ve
digerleri (2023) calismasinda, 6grenme gii¢liigii olan bireylerle kisisel deneyimin, 6gretmenlerin bu
durumlara yonelik tutumlarmi ve farkindabiklarmi pozitif yonde etkiledigi bulunmustur.
Ogretmenlerin, bu deneyimlerden kaynaklanan &zgiiven artisiyla kaynagtirma egitim
uygulamalarma daha yatkin olduklar1 goriilmiistiir. Bu arastirma yapilan arastirmanin sonucunu
desteklemektedir.

Okul 6ncesi 6gretmen adaylarinin 6zel 6grenme giicliigiine iligkin farkindalik diizeyleri 6n
test ve son test puanlar1 arasinda anlamli bir farklilik olup olmadigina iliskin elde edilen bulgular
gore On test puanlar ile verilen egitim sonucunda gerceklestirilen son test puanlari arasinda
anlamli bir farklilik oldugu sonucuna ulasilmistir. Akdemir (2028) ise yeni mezun okul Oncesi
ogretmenlerin 6zel 6grenme glicliigline iliskin goriislerini inceledigi yiiksek lisans tez calismasinda
10 oOgretmen ile goriismeler yapmustir. Calismanin sonucunda yeni mezun okul oOncesi
Ogretmenlerinin 6grenme giicliigiine iligskin bilgilerinin dogru oldugu fakat yeterli bilgiye sahip
olmadiklari sonucuna ulasilmistir. Calismada okul o©ncesi Ogretmenlerinin 06zel O6grenme
glicligiinii erken dénemde fark edebilecek konumda olduklarini, 6gretmenlere lisans diizeyinde
Ozel egitim dersi kapsaminda daha detayl egitim verilmesi gerektigi ve bu alanda zorunlu egitim
staji almalar1 gerektigi Onerilmistir. Bu arastirmanin sonuclarmi destekler nitelikte oldugu
sOylenebilir. Lisans egitimleri siirecinde verilen egitim sonucu okul 6ncesi 6gretmen adaylarinin

C")C")G’ye iliskin farkindaliklarinin artig1 sonucuna ulasilmistir. Ayrica diger bir ¢alisma olan Giilhan
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ve Burak (2023) okul 6ncesi donem ¢ocuklarinin 6grenme giigliigii belirtileri ile erken okuryazarlik
ve ylriitiicli islev becerileri arasindaki iligkiyi inceledikleri ¢alisma sonucunda okul Oncesi
donemdeki ¢ocuklarin 6grenme giigliigii belirtisi riski arttikca erken okuryazarlik ve yiiriitiicii islev
becerilerinde yasanan sorunlarin da arttig1 tespit edilmistir. Bu dogrultuda ¢alismanin 6nerilerinde
ogrenme giicliigiiniin okul 6ncesi donemde erken tespit edilmesi gerektigi ve uygun miidahale
programlarinin uygulanarak okul oncesi 0gretmeni tarafindan uygun Ogrenme ortamlarinin
hazirlanmasi gerektigi belirtilmistir. Bu arastirmada da amaglanan durum okul 6ncesi 6gretmen
adaylarinin erken tespiti, egitimsel miidahalesi ve farkindalig1 oldugu igin arastirma sonuglarini
desteklemektedir.

Arastirma sonuglarina gore oneriler asagidaki gibidir:

1. Ogretmen yetistirme programin gozden gecirilmesi ve gelistirilmesi onerilebilir. Okul
oncesi dgretmen adaylarmin OOG'ye iliskin farkindalik diizeylerini artirmak amaciyla egitim
programlarina 6zel Ogrenme giicliigii konusunu daha kapsamlh bir sekilde dahil etmek
gerekmektedir. Bu egitim programlar teorik bilgilerin yani sira uygulamali egitimleri de igerebilir.

2. Farkindalik ve bilgilendirme galismalari yapilabilir. Ogretmen adaylarmin OOG'ye iligskin
farkindalik diizeylerini artirmak icin diizenli bilgilendirme ¢alismalari yapilabilir.

3. Aragtirma sonuglari, 8gretmen adaylarinin yakin gevresinde OOG yasayan bireylerin
bulunmasinin farkindahig: artirdigim gostermektedir. Bu nedenle 6gretmen adaylarinin bu
bireylerle iletisim kurabilecekleri ve deneyim paylasabilecekleri ortamlar saglanabilir. Bu durum
lisans dersleri kapsaminda uygulama ve gozleme yer verilerek yapilabilir.

4. Bu arastirma nicel bir arastirma deseni kapsaminda gerceklestirilmistir, farkli gruplarla ve
farkli aragtirma desenleri ile de gerceklestirilmesi dnerilmektedir.

Bu Oneriler, okul Oncesi O6gretmen adaylarimin 6zel o6grenme giigliiklerine iligkin
farkindaliklarmni artirarak, bu alanda daha yetkin ve donanimli 6gretmenler yetistirilmesine katki
saglayacaktir. Bununla birlikte yeni arastirmalarin yapilmasini da tesvik edecektir.

Bu arastirmanin deneysel siireci deprem sonrasi uygulandigi ve yalmizca belirli bir
tiniversitenin okul oncesi 6gretmen adaylariyla yapildig igin bir siurlilik olarak ele alinabilir.
Bununla ilgili yine ayn1 gerekceden dolay: farkindalik artirma siireci ¢evrimici gerceklestirilmistir,
bu durum aragtirmanin diger bir siurlilig: olabilir.

Yazarlarin Katki Oram1

Tiim yazarlar ayni1 oranda katki saglamistir (1. yazar %20, 2. yazar %20, 3. yazar %20, 4. yazar
%20, 5. yazar %20).

Cikar Catismasi
Yazarlarin kendi aralarinda ya da herhangi bir kurum veya kurulusla c¢ikar catismasi

bulunmamaktadair.
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