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ABSTRACT

In this research, it is aimed to reveal the problems and solution suggestions

experienced in the education-teaching process in classes with foreign students. In the

M research, one of the qualitative research designs, the phenomenological study design

Foreign students, was used. The study group of the research consists of teachers working in Gaziantep

teache.r, city center who have foreign students in their classrooms. The study group of the
phenomenological study, . . . A

research consists of 25 teachers determined by easy sampling method, which is one of

the non-random sampling methods. A semi-structured interview form consisting of

five questions developed by the researcher was used as a data collection tool. Content

analysis was used to analyze the research data. In the study, it was concluded that the

Submitted: 13/12/2024 effects of foreign students on the education process in the classroom were as follows:

Accepted: 13/03/2025 not knowing the language, slowing down in education, disorganization/discipline,

Published: 31/03/2025 disharmony and the high number of foreign students. It was concluded that teachers'

methods of solving the problems in classrooms with foreign students included

mediating with those who know Turkish, desk mateship, communication with the

family, encouraging Turkish language learning, organizing activities, pairing those

Research Article
who know Turkish with those who do not, getting to know the child, and creating
level groups. Finally, it was determined that what should be done at the ministry level
in solving the problems in classes with foreign students is to share foreign students
equally among schools, to provide language education to foreign students first, and to
DOI:10.5281/zenodo.15089615 reduce the number of foreign students in classes.
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INTRODUCTION

Today, more migration is taking place than in any other period of history. Migration is the
situation in which an individual moves away from the sociocultural and physical environment in
which he/she has been living since birth and continues his/her life in a different sociocultural
environment and physical environment. The phenomenon of migration can be individual or in
communities. Although migration is a universal phenomenon, it occurs in almost every region of
the world and continuously (Toker-Gokge & Acar, 2018). Migration usually occurs due to wars
and economic concerns. The fact that individuals do not feel that their basic assets such as life and
property are safe in their environments is among the most important reasons for migration (Kirk
& Winthrop, 2007).

Although migration affects individuals and societies in many ways, it is a process that
makes it difficult for both parties to accept due to the fact that it takes place compulsorily (Crul et
al., 2016). This is because in the case of migration, individuals with different sociocultural
characteristics move to a new environment and have to adapt to its characteristics such as
language, culture, entertainment, education and life (Reynolds & Bacon, 2018). In terms of the
place/region of migration, mass migration may cause cultural conflicts, cultural degeneration,
social problems, communication problems, social insecurity, lack of education and anarchy in the
region of migration. In this respect, migration has important effects on the people who migrate
and the region to which they migrate. The positive and negative effects of migration may vary
according to the characteristics of the individuals who migrate and the characteristics of the
individuals living in the migrated region (Hamilton & Moore, 2003).

Migration events affect individuals' lives in all aspects. Situations such as adaptation to
differentiated sociocultural environments and education are among the important problems
caused by migration. Although the education of migrant individuals is sometimes carried out
independently, it is generally carried out within the educational institutions in the regions of
migration and together with the local people (Bozkurt, 2023; Saritas et al., 2016). The presence of
these students in the educational environment affects the educational processes in various
aspects. First of all, changes should be made in the design of classroom environments and
education plans for the education of foreign students, and especially the skills of teachers who
will teach in these classes should be improved. The competence of teachers, the education of
foreign students and their harmony with local students are very important during this process
(Toker-Gokge & Acar, 2018). The presence of foreign students in the classroom environment may
cause teachers to spend more effort in educational activities. Because the teacher's preparation of
special lesson plans and activities for foreign students and the implementation of the prepared
lesson plans and activities impose extra responsibilities on the teacher. Therefore, teachers need to
spend more time and effort.

The presence of foreign students in schools and classrooms may cause adaptation problems
and behavioral problems. Guidance services are needed for these students to recognize the school
culture and to ensure their harmony with other students (Thomas, 2016). Otherwise, these
students may exhibit attitudes and behaviors that negatively affect the school culture. They may
also face problems such as being excluded by other students and being exposed to social, physical
and psychological violence. In order to prevent and solve these problems, it is important for
school administrators, teachers and all employees to receive in-service training to improve their

human relations, education and management skills. Developing managerial and educational skills
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can contribute to the solution of problems that arise in a crisis situation (imamoglu & Caligkan,
2017). There may be more problems in schools and classrooms with foreign students than in
schools and classrooms without these students. Researching and reporting the factors affecting
this situation and developing and implementing solutions will contribute to the solution of the
problems experienced in this regard (Simsir & Dilmag, 2018). For this purpose, it can be ensured
that inclusive policies are followed at the ministry level, standards are established for the
education of foreign students, teachers are trained and special classes are opened for this purpose
when necessary. In addition, foreign students should undergo a certain training/acclimatization
phase before being placed in classrooms and should be placed in normal classroom environments
after they have a certain level of proficiency. Prejudices against foreigners can be overcome by
raising awareness both in society and in educational institutions about the problems of foreign
students and their education (Reynolds & Bacon, 2018).

Tiirkiye is an intensely migratory country due to its geographical location, sociocultural
characteristics from the past and social structure. In a large part of these migration events,
Tiirkiye is a center of accommodation, while in a significant part of them, it is in a geographical
position where migrant individuals continue their lives. In migration from the Middle East and
Asia to the West, Tiirkiye acts as a bridge, and individuals pass to Europe through Tiirkiye.
However, in terms of sociocultural ties and living conditions, a significant portion of migrants
coming to the country are in an effort to continue their lives in this country (Giingor & Senel,
2018).

In recent years, Tiirkiye has been exposed to intense foreign migration due to the wars and
civil unrest in the Middle East and neighboring countries. Since the 1990s, there have been mass
migrations from countries such as Afghanistan, India, Pakistan, the Gulf countries, Iraq, Iran,
Syria and Azerbaijan (Anderson et al, 2003; Thomas, 2016). In the last 10 years, more than 5
million people have migrated to Tiirkiye or to the West via Tiirkiye due to war. Due to the
uncontrolled and compulsory nature of these migrations, special camps have been established in
some geographies to provide education and other basic needs of refugees. One of the most
important needs in this process was to meet the needs related to education and communication,
and special educational content and training centers were prepared for refugees (Imamoglu &
Caligkan, 2017). In the regions where refugees live intertwined with the society or where there are
no camps, these people started to live intertwined with the local people and tried to sustain their
existence in this way. During this ongoing process, the education of refugee children takes place
in the same classrooms with Turkish students. However, in this process, it is thought that refugee
students face educational problems as well as some difficulties being in the same class with local
students. This situation may cause problems such as lack of language skills, miscommunication,
behavioral problems, decreased motivation, school adaptation, inattention, reluctance and

weakening in academic achievement (Simsir & Dilmag, 2018).

Purpose of the Research

In this study, it is aimed to determine the problems that occur in the education and training
process in classes with foreign students according to teachers' opinions and to put forward
solutions to these problems. For this purpose, evaluations will be made according to the opinions
of teachers who continue to teach in schools with foreign students and answers to the following

questions will be sought within the scope of the research;
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1- What are teachers' views on the effects of foreign students on the education and training
process in the classroom?

2- What are the views of teachers on how the performance of teachers with foreign students
in their classroom:s is affected?

3- What are the views of teachers on classroom management problems that arise in classes
with foreign students?

4- What are the opinions of teachers on how they solve the problems in classes with foreign
students?

5- What are teachers' suggestions on what can be done at the ministry level to solve the
problems in classrooms with foreign students?

METHOD

Research Design

In this study, it was aimed to examine the problems experienced by teachers working in
classrooms with foreign students in terms of teacher views. For this purpose, phenomenology
study design, one of the qualitative research methods, was used in the study. In phenomenology
studies, it tries to reveal the experiences, experiences and meanings that individuals attribute to a
phenomenon and situation (Gill, 2014). In this context, the case study design was preferred in this
study conducted to reveal the situation experienced by teachers in schools with foreign students.

Study Group

The study group of the research consists of 25 teachers working in primary schools in
Sahinbey and Sehitkamil districts of Gaziantep province with refugee and Turkish students in
their classes. Participant teachers were determined by convenience sampling method, which is
one of the non-random sampling methods. Information about the demographic characteristics of

the teachers is given in Table 1.

Table 1.Distribution of teachers according to demographic variables

Variables Values f

Task Classroom teacher 23
Preschool teacher 2
6-10 years 8

Seniority 11-15 years 3
16 year and above 14
Male 10

d

Gender Female 15

Education Status Undergraduate 24
Postgraduate 1
Total 25

Of the 23 classroom teachers and 2 preschool teachers who participated in the study, 10
were male and 15 were female. There are 8 teachers with a seniority of 6-10 years, 3 teachers with
a seniority of 11-15 years, and 14 teachers with a seniority of 16 years or more. Of the participants,
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24 were undergraduate and 1 was a postgraduate graduate. Preschool teachers consisted of

preschool teachers in primary schools.

Data Collection Tools

A semi-structured interview form consisting of five questions developed by the researchers
was used as a data collection tool. While preparing the interview form, the relevant literature on
the problems experienced due to foreign students was analyzed. In this context, interview
questions were determined in the context of the problems experienced by teachers. The relevant
questions were sent to experts working in the relevant field to be examined for content validity.
Taking into account the opinions of the experts, the questions were reorganized in terms of
structure and content and sent to an academic working in the field of Turkish education to be
examined in terms of comprehensibility. After the interview questions were revised in terms of
content and comprehensibility, they were shared with two teachers for pilot implementation.
After it was understood that there were no problems in this context, interviews lasting an average
of 30-35 minutes were conducted with volunteer teachers who wanted to participate in the study.
During the data collection process, teachers with a high number of foreign students in their
classrooms were contacted and interviews were conducted at a time and place convenient for

them.

Data Analysis

Content analysis method was used to analyze the research data. The main purpose of the
data analysis process is to make sense out of the raw data. For this purpose, the researcher should
interpret and simplify what he/she has read, his/her observations in the research and the
information obtained from the people participating in this research, and create his/her own data
in the light of the information he/she has obtained. In order to make sense of the data, the
researcher should constantly move back and forth between the concrete data set and abstract
concepts, definitions and interpretations, and use inductive and deductive methods together with
reasoning methods (Corbin & Strauss, 2008). The findings and perspectives obtained at the end of
this process constitute the essence of the study. In this process, there is no specific method for
making sense of information and reaching self-knowledge. What is important here is to convey
the meaning obtained from the data clearly through an analytical process (Leech & Onwuegbuzie,
2007). In this context, in order to obtain meaningful information from the raw data, the written
interview data were analyzed in detail, codes were obtained from the meaningful data, and

themes were determined by combining similar codes together.

FINDINGS

“The themes and codes of the answers to the question “What are the effects of foreign students on

the education and training process in the classroom?” are given in Table 2 below.

Table 2. Impact of foreign students on the education and training process

Theme Codes f
Lack of language skills 17
. Stagnation in education 10
Negative Impacts . :
Stagnation in education 5
Incompatibility 4
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High number of foreign students 3

In line with the answers given by the teachers about the effects of foreign students on the
education and training processes in the classroom, it is seen that codes such as Lack of language
skills, Stagnation in education, disorganization/discipline, incompatibility and the high number of

foreign students emerged within the theme of negative effects.

When the teachers' opinions are analyzed, it can be said that the negative effects of
foreign students in the classroom are their inability to express themselves due to their inability to
speak the language and slowing down the educational process. The following statements can be

given as examples for the opinions of the teachers related to the theme.

“T3: Problems arise due to language problems, there is a troublesome and painful process in students’
adaptation to school, and teaching reading and writing takes a lot of time.”

“T7: The adaptation of foreign students to school takes a lot of time, which causes disruption of educational
activities in the classroom and a decrease in the level of education.”

The themes and codes of the responses to the question “How does the presence of foreign

students in your classroom affect your performance as a teacher?” are given in Table 3 below.

Table 3. The impact of foreign students in the classroom on teacher performance

Theme Codes f
Increased effort and reduced productivity 17
Lack of language skills 8

Performance Effect Inability to get along/miscommunication 4
Reluctance 4
Low yield 3

When the themes and codes that emerged from the statements about the impact on the
performance of teachers with foreign students in their classrooms were examined, it was seen that
codes such as making more effort and low performance, language, incomprehension /

miscommunication, reluctance and low efficiency were formed within this theme.

When the teachers' opinions were analyzed, it was seen that the codes frequently
expressed by the teachers were: Exerting too much effort, low performance and not knowing the
language. Therefore, having foreign students in the classroom may cause teachers to spend more
effort. There may be a decrease in the teacher's performance due to the fact that he/she thinks that
he/she cannot get the return for the effort he/she has spent. It can also be said that there are
language problems in communication. The following statements can be given as examples of

teachers' views on the theme.
T8: It affects my performance negatively. I repeat the subjects more than necessary.”

T14: Although I take care to keep my performance at the same level, my performance is negatively affected
and 1 cannot get enough reward for my effort.”

T20: I have language problems, we try to explain and understand only visually. Besides, the education they
receive at home is effective, the level of education they receive at home is very low.”
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The themes and codes of the responses to the question “What are the classroom management

problems that arise in classes with foreign students?” are shown in Table 4 below.

Table 4. Classroom management problems in classrooms with foreign students

Theme Codes f
Discipline/classroom 13
management

Problems Lack of communication 12
Indifference 2
Level difference 2

When the opinions of the teachers regarding the classroom management problems that
arise in classes with foreign students were examined, it was determined that codes such as
discipline/classroom management, miscommunication/language, indifference and level difference

were formed within the theme of problems.

When the teachers' opinions are analyzed, it can be said that the problems that frequently
arise in classes with foreign students are: discipline, classroom management, miscommunication
and language problems. The following statements can be given as examples of teachers' views on
the theme.

T6: “Especially students with language problems are prone to violence against their friends because they do
not understand the subject matter and they are often subjected to violence from their families.”

T9:“When 1 ask them to take out notebooks, they take out books. I ask them to bring out writing notebooks
and they bring out math tests. Course materials are not available all the time. We give them and the next

day they are gone again. This turns the classroom management upside down.”

T18: “We have a lot of problems with children with whom we do not speak the same language, especially in
following the classroom rules. Since children cannot understand the teacher clearly due to communication
problems, their attention is directed to different areas. In this case, it causes a waste of time because it
requires constant warning.”

The themes and codes of the responses to the question “How do you solve the problems in classes
with foreign students?” are given in Table 5 below.

Table 5. Solvingproblems in classrooms with foreign students

Theme Codes

Intermediation with Turkish speakers
Queue friendship
Communication with family

Encouragement to learn Turkish

Solution methods -
Organize events

N (W W lw|w|u [

Matching those who know with those
who don't know
Getting to know the child 1
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Level groups 1

When the answers given by the teachers to the question of how do you solve the
problems in classes with foreign national students were examined, it was determined that a
theme emerged as solution methods and within this theme, codes such as mediating with those
who know Turkish, desk mateship, communication with the family, encouraging Turkish
learning, organizing activities, matching those who know with those who do not know, getting to

know the child and level groups were formed.

When the teachers' opinions were analyzed, it was determined that the solution methods
frequently used by the teachers to solve the problems in classes with foreign national students
were mediation with Turkish speakers, desk mateship and communication with the family. The
following statements can be given as examples of teachers' views on the theme.

T10:“First of all, I choose an interpreter from the students whose Turkish is good. I handle the
communication there through this student when necessary until the students understand me. In order to
solve the problems in the classroom, I make family visits and exchange ideas with the parents in order to get
to know the environment where the child lives and to understand the child better and find an appropriate

solution.”

T17:“Necessary studies are carried out to solve the problems with the cooperation of the family guidance
counselor. The reasons for the problems are tried to be found by establishing a connection with the

students.”

T22:“We ask for help from a student who speaks Turkish in the classroom. We remind the rules. We try to
solve problems by talking. Since we know that students of Turkish origin should get along with students of

Turkish origin in unity and solidarity, we work towards this.”

The themes and codes of the responses to the question “What should be done at the ministry level
to solve the problems in classrooms with foreign students?” are given in Table 6 below.

Table 6. Themes and codes related to what needs to be done at the ministry level to solve the problems

Theme Codes f

Equal sharing to schools 11

Class size (number of foreign students) should be

Fiziksel
rarkse reduced

Foreign students in the same school

Language education should be given first

Starting education from pre-school

Egitsel Additional source books should be prepared

Support education

=R ININ|IN (N

Family education should be provided

When the opinions of the teachers about what should be done at the ministry level to
solve the problems in the classrooms with foreign students were analyzed, it was determined that
2 themes emerged as physical and educational. When these themes were analyzed, it was
determined that codes were formed within the physical theme: equal sharing to schools, class size
(the number of foreign students) should be reduced and foreign students should be admitted to
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the same school. Within the educational theme: language education should be provided first,
education should start from preschool, additional resource books should be prepared, support

education and family education should be provided.

When the opinions of the teachers are analyzed, it is seen that the activities to be carried
out at the ministry level to solve the problems in the classes with foreign students are to distribute
foreign students equally to schools and classes, to provide language education to foreign students
first, and to ensure a balanced distribution of the number of foreign students to schools and

classes. The following statements can be given as examples of teachers' views on the themes.

T17:“First of all, foreign students should be distributed equally among the institutions. As long as there is
no overcrowding in certain institutions, I believe that the problems that arise will be solved easily.”

T19:“First of all, the child should receive language training and be subjected to an exam before reaching the
primary school level. If he/she does not know Turkish at a sufficient level, he/she should not start school.
When they start primary school, grade repetition should be brought back for every student at primary
school level.”

T23:“The number of foreign students in each class should be regulated so that it does not exceed 3 or 5.”

DISCUSSION, CONCLUSION and RECOMMENDATIONS

In the study, it can be said that the situations that negatively affect the education and
training process of foreign students in the classroom are lack of language skills,
irregularity/discipline, incompatibility and the high number of foreign students. Although
teachers spend more effort, failure to achieve the expected level of success in students may cause
teachers' performance to decrease. It was determined that language and incomprehension /
miscommunication were experienced. Colak and Iseri (2022) conducted a study to determine the
educational problems of asylum-seeking students according to school administrators and found
that foreign students have language problems, adaptation problems, family, psychological and
economic problems. Kirdar (2022) examined the views of school administrators and teachers on
the problems they experience with foreign students and found that communication, adaptation,
cultural differences, behavior and discipline problems were reported. Yilmaz & Demir (2021)
conducted a study on the evaluation of classroom teachers' problems related to foreign students
and their suggestions for solutions. In their study, it was stated that the problems experienced
were concentrated within the framework of language and communication problems, as well as
adaptation, communication problems with the family, and behavioral problems due to students'
sociocultural differences. Similarly, Dogan & Ozdemir (2019), Kiremit & Kiremit, Akpinar &
Akcan (2018) and Giingor & Senel (2018) found that teachers with foreign national students in
their schools and classrooms experienced various problems and that these problems negatively
affected both the school and classroom environment. In addition, it was stated that it caused
problems such as discipline problems among students, lack of motivation and weakening of
academic achievement among students. In the study conducted by Saritas et al. (2016) on the
problems encountered with foreign students in primary schools, it was stated that students had
behavioral and language problems, and there were also communication problems between the
school and the Ministry of National Education. It was determined that there were communication
problems between teachers, students and parents during the education process.In their study,
Simsir and Dilmag (2018) concluded that the problems arising from foreign students are not
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knowing the language, being reluctant to learn Turkish, having difficulty in communicating with
Turkish students, and the school administration having difficulty in communicating with parents.
Bahar and Yilmaz (2019), in their study conducted with foreign students, emphasized that
adaptation problems and language problems are the most important problems experienced by
students. Similarly, in a study conducted by Basar et al. (2018) to determine the problems of
foreign students studying in different provinces, it was stated that the most important problems
were communication and unwillingness to learn the language.

It was concluded that the teachers' methods of solving problems in classes with foreign
students were as follows: getting help from students who know Turkish, desk mateship,
communication with the family, encouraging them to learn Turkish, organizing activities,
matching those who know Turkish with those who do not, getting to know the child and creating
level groups. In addition, it was determined that there were suggestions for solving the problems
such as distributing foreign students equally to schools and classes, giving language education to
foreign students first and reducing the number of foreign students in classes. According to Colak
and Tseri (2022), in their research on determining the educational problems of asylum-seeking
students according to school administrators, it was determined that language courses were
opened, adaptation seminars were given, visits were made to families and parents, and
psychological counseling services were provided to solve the problems they experienced.Kirdar
(2022) examined the opinions of school administrators and teachers on the problems they face
with foreign students. In the study, it was stated that it is important to include parents in the
adaptation processes, to ensure a balanced distribution of students to schools and classes, to
direct them to language courses before starting school, to start Turkish education at an earlier age
and to solve this language problem before starting school. Saritas et al. (2016) conducted a study
on the problems encountered with foreign students in primary schools and found that these
problems can be solved by creating kindergartens, implementing an orientation program, using
the one-class, one-school model, creating a special unit in National Education, and prioritizing
language education. Simsek and Oztiirk (2016) examined the opinions of classroom teachers on
Syrian students, and as a result of the research, it was stated that determining the levels of foreign
students and placing them in classes, providing language education and school adaptation

training before starting school, and improving communication with parents could be beneficial.

In the study, it was determined that the presence of foreign students in the same class with
Turkish students caused inadequacies in teachers, as well as questions such as language,
ignorance, material problems, lack of understanding and incompatibility, and especially students
were more negatively affected academically. Kirdar (2022) examined the views of school
administrators and teachers on the problems they experienced with foreign students. In the study,
it was stated that school administrators and teachers experienced communication problems,
adaptation problems, cultural differences, behavior and discipline problems. Similarly, in their
studies, Dogan & Ozdemir (2019), Kiremit and Akpinar & Akcan (2018) and Giingér and Senel
(2018) stated that teachers who have foreign students in their schools or classes experience
various problems and that these problems negatively affect the school and classroom
environments.Simsir and Dilmag (2018) concluded that the problems experienced in schools
where foreign students are present are difficulties in communicating due to not knowing the
language.Bahar and Yilmaz (2019), in their research with foreign students, emphasized that the

most important problems experienced by foreign students in the same class with Turkish students
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were adaptation problems to school and not knowing the language. Similarly, in the research
conducted by Basar et al. (2019), it was stated that the most important problems in the presence of
foreign students in the class were communication and language problems.

When the research results and similar findings in the literature are evaluated together, it
can be said that the most important problems in classes and schools where foreign students are
present are not knowing the language and the problems they experience in communication, and
behavioral problems, adaptation problems, social and psychological problems can also be
experienced.In order to solve these problems as soon as possible, considering the suggestions
made by the teachers, it should be ensured that the foreign students have basic language skills
before being placed in the classes with Turkish students and foreign students should be
distributed in a balanced way among the schools and classes. In this way, the adaptation process
of the students should be facilitated and their acceptance by the Turkish students should be
supported.

In this research, which examines the problems and solution suggestions regarding the
education and teaching process in classes with foreign students, interviews were conducted with
25 teachers who have foreign students in their classes. The following results were reached by
analyzing the data obtained from the interviews with teachers working in schools in Sahinbey
and Sehitkamil districts of Gaziantep province:

» It was concluded that the effects of foreign students on the education process in
the classroom are not knowing the language, slowing down of education,
irregularity/indiscipline, incompatibility and the high number of foreign
students.

» It was concluded that teachers who had foreign students in their classes put in
more effort to affect their performance and as a result, teacher performance was
negatively affected, and themes such as language,
misunderstanding/miscommunication, reluctance and low productivity emerged.

> It was concluded that the classroom management problems that occur in classes
with foreign students are discipline/classroom management, lack of
communication/language, indifference and level differences.

» It was concluded that the methods of teachers to solve problems in classes with
foreign students were mediating with those who know Turkish, desk mates,
communication with the family, encouraging learning Turkish, organizing
activities, matching those who know with those who do not, getting to know the
child and creating level groups.

» It has been concluded that the things that should be done at the ministry level to
solve the problems in classes with foreign students are to distribute foreign
students equally among schools and classes, to provide language education to
foreign students as a priority and to reduce the number of foreign students in
classes.

Recommendations

The education of foreign students who came to Tiirkiye as a result of migration is an
important issue. As a result of the research on the problems of students in schools where foreign
students are located and the solutions to these problems, the following suggestions were
developed.
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> Foreign students should be provided with certain levels of Turkish language skills before
being placed in classes with Turkish students.

> It has been observed that foreign students experience problems such as incompatibility
and disorder in the classes they are in. In order to solve these problems, adaptation
programs can be prepared and implemented for foreign students and their families.

> Teachers with a high number of foreign students are reluctant, and problems such as low
efficiency and performance occur. Therefore, support training and incentives can be
provided to these teachers.

» Foreign students can be distributed equally to schools and classes, preventing these
students from congregating in certain schools or centers. In this way, the negative effects
that occur in educational environments can be minimized.

» Additional resource books can be given to foreign students so that they can receive a
better education

» The adaptation process can be accelerated by organizing trainings for the families of

foreign students.
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GIRIS

Glintimiizde, tarihin her doneminde oldugundan daha fazla oranda gog¢ olay:
gerceklesmektedir. Gog, bireyin dogumundan itibaren igerisinde bulundugu sosyokiiltiirel ve
fiziki ortamdan uzaklagarak, farkli sosyokiiltiirel gevre ve fiziksel ortamda yasamini siirdiirmesi
durumudur. Gog olgusu bireysel ya da topluluklar halinde olabilir. Gog¢ olay1 evrensel bir olgu
olmakla birlikte, neredeyse diinyanin her bolgesinde ve siirekli olarak gerceklesmektedir (Toker-
Gokge & Acar, 2018). Gog genellikle savaslar ve ekonomik kaygilar nedeniyle gerceklesmektedir.
Bireylerin bulunduklar1 ortamlarda can ve mal gibi temel varliklarim giivende hissetmemeleri,
meydana gelen goglerin en 6nemli sebepleri arasindadir (Kirk & Winthrop, 2007).

Gog, bireyler ve toplumlar: bir¢ok acidan etkilemekle birlikte zorunlu olarak gergeklesmesi
nedeniyle esasinda her iki tarafin da kabullenmesini zorlagtiran bir siireci ifade etmektedir (Crul
vd., 2016). Ciinkii gé¢ durumunda farklhi sosyokiiltiirel 6zelliklere sahip birey yeni bir rcevreye
tasinmakta, oranin dil, kiiltiir, eglence, egitim, yasam gibi ozelliklerine uyum saglamak zorunda
kalmaktadir (Reynolds & Bacon, 2018). Go¢ edilen yer /bolge agisindan ise gociin toplu bir sekilde
gerceklesmesi gog edilen bolgede kiiltiirel catismalarin, kiiltiir yozlasmalarinin, sosyal sorunlarin,
iletisim problemlerinin, toplumsal giivensizligin, egitimsizlik ve anarsi gibi olumsuz durumlarin
ortaya ¢tkmasina sebep olabilmektedir. Bu bakimdan gog olayi, go¢ eden insanlar ve gog¢ edilen
bolge agisindan onemli etkiler meydana getirmektedir. Gogiin olumlu ve olumsuz etkileri, gog
eden bireylerin oOzellikleri ve go¢ edilen bdlgede yasayan bireylerin oOzelliklerine gore
degisebilmektedir (Hamilton & Moore, 2003).

Gog olaylar1 bireylerin yagsamlarini  biitiin  yonleriyle etkilemektedir. Farklilasan
sosyokiiltiirel gevrelere uyum saglama ve egitim gibi durumlar, gogiin ortaya c¢ikardig 6nemli
sorunlardandir. Gé¢ eden bireylerin egitimi bazen bagimsiz olarak gerceklestirilse de genel olarak
goc edilen bolgelerdeki egitim kurumlar igerisinde ve yerel halkla birlikte gergeklestirilmektedir
(Bozkurt, 2023; Saritas vd., 2016). Bu 6grencilerin egitim 6gretim ortaminda bulunmalari, egitim
dgretim siireclerini cesitli yonleriyle etkilemektedir. Oncelikle yabanci uyruklu &grencilerin
egitimi icin sinif ortamlarinin tasarimi ve egitim ogretim planlarinda degisiklikler yapilmali ve
Ozellikle bu siniflarda egitim verecek Ogretmenlerin becerilerinin gelistirilmesi saglanmalidir.
Ogretmenlerin yeterlilik durumlari, yabanci uyruklu &grencilerin egitimi ve yerli 6grencilerle
uyum igerisinde olmalar1 bu siire¢ zarfinda oldukga énemlidir (Toker-Gokge & Acar, 2018). Sinif
ortaminda yabanci uyruklu 6grencilerin bulunmasi, 6gretmenlerin egitim 0gretim faaliyetlerinde
daha fazla c¢aba harcamalarina neden olabilmektedir. Ciinkii 0gretmenin yabanci uyruklu
ogrencilere yonelik 6zel ders plami ve etkinlikleri hazirlamasi, hazirlanan ders plami ve
etkinliklerin uygulanmasi 6gretmene ekstra sorumluluklar yiiklemektedir. Dolayisiyla
ogretmenlerin daha fazla emek ve zaman harcamas: gerekmektedir.

Okullarda ve simuflarda yabanci uyruklu dgrencilerin bulunmasi, uyum problemleri ile
davranig sorunlarmmin ortaya ¢ikmasina neden olabilmektedir. Bu 6grencilerin okul kiiltiiriinii
tanimalar1 ve diger Ogrencilerle uyumunun saglanmas: icin rehberlik hizmetlerine ihtiyag
duyulmaktadir (Thomas, 2016). Aksi takdirde bu 6grenciler, okul kiiltiiriinii olumsuz etkileyen
tutum ve davraniglar sergileyebilmektedirler. Ayrica diger 6grenciler tarafindan dislanma, sosyal,
fiziksel ve psikolojik siddete maruz kalma gibi sorunlarla karsilasabilmektedirler. Bu sorunlarin
onlenmesi ve ¢oziilebilmesi amaciyla okul yoneticileri basta olmak iizere dgretmenler ve tiim
calisanlarin insan iligkileri, egitim 6gretim ve yonetim becerilerinin gelistirilmesi i¢in hizmet ici

egitim almalar1 Onemlidir. Yonetsel ve egitsel becerilerin gelistirilmesi, yasanabilecek kriz
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durumda ortaya ¢ikan sorunlarin ¢oziimiine katki saglayabilecektir (fmamoglu & Caligkan, 2017).
Yabanci uyruklu 6grencilerin bulundugu okul ve sinif ortamlarinda bu 6grencilerin bulunmadig:
okul ve smif ortamlarina gore daha fazla sorun yasanabilmektedir. Bu duruma etki eden
unsurlarin arastirilarak rapor haline getirilmesi ve ¢6ziim yollarinin gelistirilerek uygulanmasi bu
konuda yasanan sorunlarin ¢dziimiine katki saglayacaktir (Simsir & Dilmag, 2018). Bunun igin
bakanlik diizeyinde kapsayic politikalarin izlenmesi, yabanci uyruklu 6grencilerin egitimi igin
standartlarin olusturulmasi, 6gretmenlerin yetistirilmesi ve gerektiginde bu amaca yonelik 6zel
smiflarin agilmasi saglanabilir. Ayrica yabana uyruklu 6grenciler siruflara yerlestirilmeden 6nce
belirli bir egitim/uyum asamasindan gegcirilmeli ve belirli bir yeterlik diizeyine sahip olduktan
sonra normal smif ortamlarina yerlestirilmelidirler. Yabanci uyruklu 6grencilerin sorunlar1 ve
egitimlerinin saglanmasina yonelik hem toplumda hem de egitim Ogretim kurumlarinda
farkindalik gelistirerek, yabancilara karsi 6n yargilarin agilmasi saglanabilir (Reynolds & Bacon,
2018).

Tiirkiye sahip oldugu cografi konumu, ge¢misten gelen sosyokiiltiirel ozelikleri ve
toplumsal yapisi nedeniyle yogun bir sekilde go¢ alan iilke konumundadir. Bu gog¢ olaylarinin
biiyiik bir kisminda Tiirkiye konaklama merkezi konumunda iken 6nemli bir kisminda da gog
eden bireylerin yasamini devam ettirdigi cografi bir konumda bulunmaktadir. Orta Dogu ve
Asya iilkelerinden Bati'ya yonelik gerceklesen goglerde, Tiirkiye bir koprii gorevi gormekte,
bireyler Avrupa’ya Tiirkiye {izerinden gecis yapmaktadir. Bununla birlikte, sosyokiiltiirel baglar
ve yasam sartlar1 bakimindan tilkeye gelen goglerin énemli bir kismi bu iilkede yasamini devam
ettirme cabasi igerisindedir (Gilingor & Senel, 2018).

Tiirkiye son yillarda Orta Dogu ve komsu iilkelerde meydana gelen savaslar ve ig
karigikliklar gibi nedenlerden dolay1 yogun bir yabanci gogline maruz kalmigtir. 1990'h yillardan
itibaren Afganistan, Hindistan, Pakistan, Korfez tiilkeleri, Irak, fran, Suriye, Azerbaycan gibi
iilkelerden toplu gogler yasanmaktadir (Anderson vd, 2003; Thomas, 2016). Son 10 yil iginde
ozellikle 5 milyondan fazla kisi, savas nedeniyle Tiirkiye’ye ya da Tiirkiye tizerinden Bati'ya go¢
etmistir. Bu goglerin kontrolsiiz ve zorunlu gerceklesmesi nedeniyle, bazi cografyalarda 6zel
kamplar kurulmus, bu alanlarda miiltecilerin egitim ve diger temel ihtiyaglarinin karsilanmasi
amaglanmistir. Bu siirecte en 6nemli ihtiyaglardan biri egitim ve iletisimle ilgili ihtiyaglarin
karsilanmasi olmus, miiltecilere yonelik 6zel egitim igerikleri ve egitim merkezleri hazirlanmistir
(Imamoglu & Caliskan, 2017). Miiltecilerin toplumla i¢ ige yasadig1 ya da kamplarin bulunmadig:
bolgelerde ise bu kisiler yerel halkla i¢ ice yasamaya baslamis ve varliklarini bu sekilde
sirdiirmeye calismislardir. Devam eden bu siire¢ zarfinda, miiltecilerin ¢ocuklarinin egitimi,
Tiirk 6grencilerle ayni siniflarda gerceklesmektedir. Ancak bu siiregte miilteci 6grencilerin yerel
Ogrencilerle ayni smifta bulunmalar1 baz1 zorluklar yasamasimin yaninda egitsel sorunlarla da
karsilastiklar1 da diisiiniilmektedir. Bu durum miilteci 6grencilerin dil bilmeme, iletisimsizlik,
davranis problemleri, motivasyonun diismesi, okula uyum, dikkatsizlik, isteksizlik ve akademik
basarida zayiflama gibi sorunlara neden olabilmektedir (Simsir & Dilmag, 2018).

Arastirmanin Amaci

Bu arastirmada yabanc uyruklu ogrencilerin bulundugu smiflarda egitim Ogretim
siirecinde olusan sorunlarin 6gretmen goriislerine gore belirlenmesi ve belirlenen bu sorunlara
¢Ozlim Onerilerinin ortaya konmasi amaclanmistir. Bu amagla arastirmada, yabanc uyruklu

ogrencilerin bulundugu okullarda &gretmenlik gorevini stirdiiren Ogretmen goriislerine gore
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degerlendirmeler yapilacak olup arastirma kapsaminda asagida belirlenen sorularin cevaplari
aranacaktir;

1- Yabanci uyruklu 6grencilerin sinif igindeki egitim 6gretim siirecine etkilerine iligkin
Ogretmen goriisleri nelerdir?

2- Siifinda yabanci uyruklu 6grenci bulunan 6gretmenlerin performanslarinin nasil
etkiledigine dair 6gretmen goriisleri nelerdir?

3- Yabanci uyruklu grencilerin bulundugu smiflarda ortaya ¢ikan sinif yonetimi
sorunlarina iligkin 6gretmen goriigleri nelerdir?

4- Ogretmenlerin yabanci uyruklu 8grencilerin bulundugu siniflardaki sorunlari nasil
¢ozdiiklerine dair goriigleri nelerdir?

5- Yabanc1 uyruklu 6grencilerin bulundugu smiflardaki sorunlarin ¢6ziimiinde bakanlik

diizeyinde neler yapilacagina iliskin 6gretmen onerileri nelerdir?
YONTEM

Arastirma Deseni

Bu aragtirmada yabanci uyruklu 6grencilerin yogun olarak bulundugu smiflarda gorev
yapan Ogretmenlerin yasadiklari sorunlarin Ogretmen goriisleri acisindan incelenmesi
amaglanmistir. Bu amagcla arastirmada nitel arastirma yontemlerinden olgubilim (fenomenoloji)
calismasi deseni kullanilmistir. Fenomenoloji calismalarinda bireylerin bir olguya ve duruma
iligkin yasantilari, deneyimleri ve bunlara yiikledikleri anlamlar1 ortaya koymaya calismaktadir
(Gill, 2014). Bu baglamda yabanci 6grencilerin bulundugu okullarda 6gretmenlerin yasadiklar
durumu ortaya koymak amaciyla yapilan bu arastirmada durum caligmas: deseni tercih
edilmistir.

Calisma Grubu

Arastirmanin ¢alisma grubunu Gaziantep ilinin $Sahinbey ve Sehitkamil ilgelerinde bulunan
ilkokullarda gorev yapan, smifinda miilteci ve Tiirk Ogrencilerin bulundugu 25 &gretmen
olusturmaktadir. Katiimer 6gretmenler seckisiz olmayan ornekleme yontemlerinden biri olan
kolay drnekleme yontemi ile belirlenmistir. Ogretmenlerin demografik 6zelliklerine iligkin bilgiler
Tablo 1’de verilmistir.

Tablo 1. Ogretmenlerin demografik degiskenlere gére dagilimi

Degiskenler Deger f
Cérevi Sinuf t')”gretrneni 23

Okul Oncesi 2

6-10 y1l 8

Kidem 11-15 y1l 3
16 y1l ve tizeri 14
Cinsi Erkek 10
insiyet Kadm 15
oy Lisans 24

Egitim Durumu Lisanstisti .
Toplam 25
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Arastirmaya katilan ve 23’11 sinif 6gretmeni, 2'si okul oncesi 6gretmenlerin; 10'u erkek, 15'i
kadindir. Kidemleri 6-10 yil arasinda degisen 8 6gretmen, 11-15 y1l arasinda 3 6gretmen, 16 yil ve
tizeri 14 6gretmen bulunmaktadir. Katihimcalarin 24’4 lisans, 1'i lisansiistii mezunudur. Okul

Oncesi 0gretmenleri ilkokul biinyesinde yer alan okul 6ncesi 6gretmenlerden olusmaktadir.

Veri Toplama Araclarn

Arastirmada veri toplama araci olarak arastirmacilar tarafindan gelistirilmis olan ve bes
sorudan meydana gelen yar1 yapilandirilmis goriisme formu kullamilmistir. Goriisme formu
hazirlanirken yabanci Ogrencilerden kaynakli yasanan sorunlara iliskin ilgili alan yazin
incelenmistir. Bu kapsamda &gretmenlerin yasadiklari sorunlar baglaminda goriisme sorulari
belirlenmistir. Tlgili sorular kapsam gegerliligi agisindan incelenmek iizere ilgili alanda galigmalar
yapan uzmanlara gonderilmistir. Alan uzmanlarinin goriisleri dikkate alinarak sorular yap1 ve
igerik agisindan yeniden diizenlenmis ve anlasilirlik yontinden incelenmek tizere Tiirkce egitimi
alaninda gorev yapan akademisyene gonderilmistir. Goriisme sorularinin kapsam ve anlasilirlik
agisindan  diizenlendikten sonra iki Ogretmenle pilot uygulama amagh paylagilmistir. Bu
kapsamda herhangi bir sorun olmadigr anlasildiktan sonra calismaya katilmak isteyen goniillii
Ogretmenler ile ortalama 30-35 dakika siiren goriismeler gergeklestirilmistir. Veri toplama
siirecinde siniflarinda yabanci 6grenci yogunlugu bulunan 6gretmenler ile goriisiilerek randevu

aliarak, kendilerine uygun biz zaman ve mekanda goriismeler gerceklestirilmistir.

Verilerin Analizi

Arastirma verilerinin analizinde igerik analiz yontemi kullanilmistir. Veri analizi siirecinin
temel amaci, elde ettigimiz ham veriden anlam ¢ikarmaktir. Bu amagcla arastirmaci okuduklarini,
aragtirmadaki gozlemlerini ve bu aragtirmaya katilan kisilerden edindigi bilgileri yorumlamals,
sadelestirmeli ve ulastig1 bilgiler 15181nda kendi verisini olusturmalidir. Veriden anlam ¢ikarmak
i¢in arastirmaci siirekli olarak somut veri seti ile soyut kavramlar, tanimlamalar ve yorumlamalar
arasinda gidip gelmeli, tiimevarim ve tiimdengelim y&ntemlerini akil yiiriitme yontemleriyle
birlikte kullanmalidir (Corbin & Strauss, 2008). Bu siire¢ sonunda elde edilen bulgular ve bakis
agilar1 calismanin 6ziinii olusturur. Bu siirecte bilgiyi anlamlandirmanin ve 6z bilgiye ulasmanin
belirli bir yontemi yoktur. Burada 6nemli olan veriden elde edilen anlami analitik bir siiregten
gecirerek onu net bir sekilde aktarmaktir (Leech & Onwuegbuzie, 2007). Bu baglamda ham
verilerden anlaml bilgiler elde etmek i¢in yazili goriisme verileri ayrintili bir sekilde incelenmis,
anlaml verilerden kodlar elde edilmis, benzer nitelik tasiyan kodlar bir araya getirilerek temalar

belirlenmistir.

BULGULAR

“Yabanct uyruklu ogrencilerin sinif igindeki egitim 6gretim siirecine etkileri nelerdir? sorusuna

verilen yanitlarin tema ve kodlar1 asagida verilen Tablo 2'de verilmistir.

Tablo 2. Yabanc: uyruklu 6grencilerin egitim dgretim siirecine etkisi

Tema Kodlar f

Olumsuz Etkiler Dil bilmeme 17
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Egitimde yavaslama 10
Diizensizlik/disiplinsizlik 5
Uyumsuzluk 4
Yabanc 6grenci sayisinin fazla olmasi 3

Yabanci uyruklu 6grencilerin smif igindeki egitim o6gretim siireclerine etkileri ile ilgili
ogretmenlerin verdikleri yanitlar dogrultusunda olumsuz etkiler temasi igerisinde dil bilmeme,
egitimde yavaslama, diizensizlik/disiplinsizlik, uyumsuzluk ve yabanci dgrenci sayisinin fazla

olmasi seklinde kodlarin ortaya giktig goriilmektedir.

Ogretmen goriisleri incelendiginde ogretmenlerin sinuf icindeki yabana uyruklu
ogrencilerden kaynakli olumsuz etkilerin dil bilmemeleri dolayisiyla kendini ifade edememeleri
ve egitim Ogretim siirecini yavaslatmalar1 oldugu sodylenebilir. Tema ile ilgili 6gretmenlerin

goriislerine asagidaki ifadeler 6rnek olarak gosterilebilir;

"O3: Dil probleminden kaynakli sorunlar meydana gelmekte, 6grencilerin okula uyumunda sikintih ve

sancili bir siive¢ olusmakta, ayrica okuma yazma 6gretimi ¢ok zaman almaktadir.”

"O7: Yabanct uyruklu 6grencilerin okula uyumu, oldukca zaman almakta, bu durum sunif icerisindeki

egitim dgretim etkinliklerinin aksamasina ve egitim seviyesinin diismesine neden olmaktadir.”

“Smifimizda yabanc uyruklu ogrencilerin bulunmasi, 6gretmen olarak performansinizi nasil

etkilemektedir? sorusuna verilen yanitlarin tema ve kodlar: asagida verilen Tablo 3’te verilmistir.

Tablo 3. Sinifta yabanci uyruklu 6grencilerin 6gretmen performansina etkisi

Tema Kodlar f

Daha fazla ¢aba harcama ve performans

dustiklagi

Dil bilmeme 8
Performans Etkisi o

Anlasamama/iletisimsizlik 4

Isteksizlik 4

Verim diistikligii 3

Sinifinda yabanci uyruklu 6grenci bulunan 6gretmenlerin performansinin etkilenmesi ile
ilgili ifadelerden ortaya ¢ikan tema ve kodlar incelendiginde bu tema igerisinde daha fazla ¢aba
harcama ve performans diisiikligii, dil, anlasamama/iletisimsizlik, isteksizlik ve verim

diisiikliigii seklinde kodlarin olustugu goriilmiistiir.
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Ogretmen goriisleri incelendiginde dgretmenlerin siklikla ifade ettikleri kodlarin: Fazla
¢aba harcama, performans diisiikliigii ve dil bilmeme seklinde oldugu goriilmektedir. Dolayisiyla
sinifinda yabanct uyruklu 6grenci bulunmasi 6gretmenlerin daha fazla ¢aba harcamasina neden
olabilmektedir. Harcadig1 ¢abanin karsiligimmi alamadigini diisiinmesinden dolay:r 6gretmenin
performansinda diisiis goriilebilmektedir. Ayrica iletisimde dil problemleri yasandig:
soylenebilir. Tema ile ilgili Ogretmenlerin goriislerine asagidaki ifadeler Ornek olarak

gosterilebilir;
"O8: Performansimi olumsuz etkiliyor. Konular: gereginden fazla tekrar yapryorum.”

"O14: Performansinun ayni diizeyde kalmasina Ozen gOstermeme ragmen performansim olumsuz
etkileniyor ve gosterdigim ¢abamn karsiligini yeterince alamiyorum.”

"020: Dil sorunu yasamaktayim sadece grsel olarak anlatmaya ve anlasmaya calisryoruz. Bunun yani sira
evde aldiklar: egitimde etkili, evde aldiklar: egitimin seviyesi ¢ok diisiik.”

“Yabanc1 uyruklu 6grencilerin bulundugu siiflarda ortaya ¢ikan sinif yonetimi sorunlar

nelerdir? sorusuna verilen yanitlarin tema ve kodlar1 asagida verilen Tablo 4’te gosterilmistir.

Tablo 4. Yabanci uyruklu 6grencilerin bulundugu siniflarda sinif yonetimi sorunlari

Tema Kodlar f
Disiplin/sinif yonetimi 13
Tetisimsizlik 12
Sorunlar
lgisizlik 2
Diizey farklilig: 2

Yabanci uyruklu Ogrencilerin bulundugu simiflarda ortaya c¢ikan smif yonetimi
sorunlarina iliskin 6gretmenlerin goriisleri incelendiginde sorunlar temasi igerisinde disiplin/sinif

yOnetimi, iletisimsizlik/dil, ilgisizlik ve diizey farklilig1 seklinde kodlarin olustugu belirlenmistir.

Ogretmen goriisleri incelendiginde yabanci uyruklu 6grencilerin bulundugu siniflarda
siklikla ortaya gikan sorunlarin: disiplin, sinif yonetimi, iletisimsizlik ve dil sorunlar seklinde
oldugu soylenebilir. Tema ile ilgili 6gretmenlerin goriislerine asagidaki ifadeler 6rnek olarak
gosterilebilir;

"06: Ozellikle dil problemi yasayan 6grenciler, konuyu anlamadiklar: ve genelde aileden siddet gordiikleri

icin arkadaglarina karsi siddete meyilli olmaktadirlar.”

"O9: Defter ¢ikarin diyorum kitap ¢ikarwyorlar. Yazi defteri ikarin diyorum matematik testleri cikariyorlar.
Ders arag gerecleri siirekli olmuyor. Biz veriyoruz ertesi giin yine yok. Bu da simif yonetimini alt iist
ediyor.”

"O18: Aymi dili konusmadigimiz cocuklarla ézellikle sinif kurallarma uyma da cok problem yastyoruz.
Cocuklar iletisim sorunu sebebiyle dgretmeni net bir sekilde anlayamadi$i icin dikkatleri farkli alanlara

yoneliyor. Bu durumda siirekli ikaz gerektirdiinden zaman kaybina sebep oluyor.”
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“Yabanct uyruklu ogrencilerin bulundugu siniflardaki sorunlari nasil ¢ézmektesiniz”

sorusuna verilen yanitlarin tema ve kodlari asagida verilen Tablo 5'te verilmistir.

Tablo 5. Yabanci uyruklu 6grencilerin bulundugu siniflardaki sorunlarin ¢oziimii

Tema Kodlar f

Tiirkge bilenlerle aracilik yaparak 5

Sira arkadaglig: 3

Aile ile iletisim 3

Tiirkge 6grenmeye tesvik etme 3
Coziim yontemleri

Etkinlikler diizenleme 3

Bilenleri bilmeyenlerle eslestirme 2

Cocugu tanima 1

Seviye gruplari 1

Ogretmenlerin, yabanci uyruklu &grencilerin bulundugu siniflardaki sorunlari nasil
¢6zmektesiniz sorusuna verdikleri yanitlar incelendiginde ¢6ziim yontemleri seklinde bir temanin
ortaya ciktigl ve bu tema igerisinde Tiirkge bilenlerle aracilik yaparak, sira arkadaghig, aile ile
iletisim, Tiirk¢e 0grenmeye tesvik etme, etkinlikler diizenleme, bilenleri bilmeyenlerle eslestirme,

¢ocugu tanima ve seviye gruplari seklinde kodlarin olustugu belirlenmistir.

Ogretmen goriigleri incelendiginde ogretmenlerin yabanci uyruklu 6grencilerin
bulundugu smiflardaki sorunlari ¢ozmede siklikla kullandiklari ¢oziim yontemlerinin Tiirkce
bilenlerle aracilik yapma, sira arkadaglig: ve aile ile iletisim seklinde oldugu belirlenmistir. Tema

ile ilgili 6gretmenlerin goriislerine asagidaki ifadeler 6rnek olarak gosterilebilir;

"010: Stmfta Oncelikle Tiirkgesi iyi olan 63rencilerden bir terciiman seciyorum. Ogrenciler beni anlayana
kadar oradaki iletisimi gerektiginde bu 6grenci vasitasiyla hallediyorum. Swniftaki sorunlarin ¢Oziimii icin
cocugu yasadigr ortami tamimak ve cocugu daha iyi anlayip uygun ¢oziim yolu bulmak icin aile ziyareti

yapip velilerle fikir alisverisinde bulunuyorum.”

"O17: Aile rehber G§retmen is birligi ile sorunlarn ¢oziimii igin gerekli calismalar yapimaktadir.

Ogrenciler ile bag kurularak sorunlarin ¢ikis nedenleri bulunmaya ¢alisilmaktadir.”

"022: Swnif icerisinde Tiirke bilen bir 6grenciden yardim istiyoruz. Kurallart hatirlatiyoruz. Konusarak
cozmeye calistyoruz. Tiirk asilli 6grencilerle birlik ve beraberlik icerisinde anlagmalar: gerektigini bildigimiz

icin buna yonelik ¢calismalar yapryoruz.”

“Yabanct uyruklu oOgrencilerin bulundugu smiflardaki sorunlarin ¢6ziimiinde bakanlik
diizeyinde neler yapilmalidir?” sorusuna verilen yanitlarin tema ve kodlariasagida verilen Tablo

6’da verilmistir.
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Tablo 6. Sorunlarin ¢dziimiinde bakanlik diizeyinde yapilmas: gerekenlere iliskin tema ve kodlar

Tema Kodlar f
Okullara esit paylasim 11

Fiziksel Smif mevcudu (yabanct Ogrenci sayisi)
azaltilmal
Yabanci 6grencileri ayni okula alma 2
Once dil egitimi verilmeli 7
Egitime okul 6ncesinden baglama 2

Egitsel Ek kaynak kitaplar hazirlanmali 2
Destek egitim 1
Aile egitimi verilmeli 1

Yabanci uyruklu 6grencilerin bulundugu smiflardaki sorunlarin ¢oziimiinde bakanlik
diizeyinde yapilmasi gerekenler ile ilgili 6gretmenlerin goriisleri incelendiginde fiziksel ve egitsel
seklinde 2 temanin ortaya ¢iktig1 belirlenmistir. Bu temalar incelendiginde fiziksel temanin
igerisinde: okullara esit paylasim, smnif mevcudu (yabanci 6grenci sayisi) azaltilmali ve yabanci
Ogrencileri ayni okula alma seklinde kodlarin olustugu belirlenmistir. Egitsel temanin igerisinde
ise: once dil egitimi verilmeli, egitime okul oncesinden baslama, ek kaynak kitaplar hazirlanmals,

destek egitimi ve aile egitimi verilmeli seklinde kodlarin olustugu goriilmektedir.

Ogretmen goriisleri incelendiginde, 6gretmenlerin bakanlik diizeyinde yabanci uyruklu
ogrencilerin bulundugu siniflardaki sorunlarin ¢6ziimiine yonelik yapilacak faaliyetlerin yabanci
ogrencilerin okul ve simiflara esit sekilde dagitilmasi, yabanci uyruklu 6grencilere 6ncelikle dil
egitiminin verilmesi ve yabanci uyruklu 6grenci sayisinin dengeli bir sekilde okul ve siiflara
dagilminin  saglanmasi seklinde oldugu goriilmektedir. Temalar ile ilgili 6gretmenlerin

goriislerine asagidaki ifadeler 6rnek olarak gosterilebilir;

"017: Oncelikle yabanct uyruklu 6§rencilerin, kurumlara esit bir sekilde dagitilmast gerekmektedir. Belirli
kurumlarda yogunlugun olmadigr siirece ortaya ¢ikan sorunlarin kolay bir sekilde coziilecegine

inantyorum.”

"019: Oncelikle cocuk ilkokul diizeyine gelmeden dil egitimi almali ve simava tabi tutulmali. Yeterli
diizeyde Tiirkce bilmiyor ise okula baglatilmamali. llkokula bagladiginda ise ilkokul diizeyinde ki her 6grenci

icin sinif tekrar geri getirilmeli.”

"023: Her sinifta yabanct 6grenci sayisinin 3'ii 5'i gecmeyecek sekilde diizenlenmesi yapilmalidir.”

TARTISMA, SONUC ve ONERILER
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Arastirmada yabanci uyruklu 6grencilerin simif igindeki egitim Ogretim siirecini olumsuz
etkileyen durumlarin dil bilmeme, diizensizlik/disiplinsizlik, uyumsuzluk ve yabanci 6grenci
sayisiin fazla olmasi oldugu soylenebilir. Ogretmenlerin daha fazla ¢aba harcamasina ragmen
ogrencilerde beklenilen basar1 diizeyinin yakalanamamas:i Ogretmenlerin performansinin
diismesine neden olabilmektedir. Dil ve anlasamama/iletisimsizlik yasandig1 belirlenmistir. Colak
ve Iseri (2022) okul yoneticilerine gore siginmact 6grencilerin egitim sorunlarinin belirlenmesine
yonelik yaptiklar: arastirmada yabanci uyruklu 6grencilerin dil sorunu, uyum problemleri, ailevi,
psikolojik ve ekonomik sorunlar yasadiklar1 belirlenmistir. Kirdar (2022) okul yoneticisi ve
ogretmenlerin yabanci uyruklu 6grencilerle yasadiklar1 sorunlara iliskin goriiglerini inceledigi
arastirmada iletisim, uyum, kiltiir farkliliklari, davranis ve disiplin problemleri yasandig:
belirtilmistir. Yilmaz ve Demir (2021) siuf 6gretmenlerinin yabanci uyruklu 6grencilere iliskin
sorunlar1 ile ¢6ziim Onerilerinin degerlendirilmesine yonelik yaptiklari arastirmada yasanan
sorunlarin dil ve iletisim sorunlari gercevesinde yogunlastigi, bununla birlikte uyum, aile ile
iletisim sorunlar1 ve 6grencilerin sosyokiiltiirel farkliliklarindan kaynakl davranissal sorunlarimin
bulundugu belirtilmistir. Benzer sekilde Dogan & Ozdemir (2019), Kiremit ve Akpinar & Akcan
(2018) ve Giingor ve Senel (2018) yaptiklar: arastirmalarda okul ve siniflarinda yabanct uyruklu
ogrencilerin bulundugu 6gretmenlerin gesitli sorunlar yasadiklari ve bu sorunlarin hem okul hem
de sinuf ortamini olumsuz etkiledigi belirlenmistir. Ayrica 6grenciler arasinda disiplin sorunlari,
motivasyonsuzluk ve dgrencilerde akademik basarinin zayiflamasi gibi sorunlara yol ac¢tig: ifade
edilmistir. Saritas ve digerleri (2016) tarafindan ilkokullarda yabanci uyruklu &grencilerle ilgili
kargilasilan sorunlara iliskin gergeklestirdikleri arastirmada 6grencilerin davranis ve dil sorunu
yagadiklari, ayrica Okul ile Milli Egitim Bakanhi§i arasindaki iletisim sorunlar oldugu
belirtilmistir. Egitim 6gretim siirecinde 6gretmen, 6grenci ve veli arasindaki iletisim sorunlarmin
yasandig1 belirlenmistir. Simsir ve Dilmag¢ (2018), yaptiklar1 calismada yabanci uyruklu
ogrencilerden kaynakli olusan sorunlarin dil bilmeme, Tiirk¢eyi 6grenme konusunda isteksiz
olma, Tiirk ogrencilerle iletisim kurmada zorluk yasama, okul yOnetiminin veliler ile iletigim
kurmada zorlandig1 sonucuna ulasilmigtir. Bahar ve Yilmaz (2019), yabanc uyruklu 6grenciler ile
gerceklestirdikleri arastirmasinda Ogrencilerin uyum sorunlar1 ve dil sorunlariin yasanan en
onemli sorunlar oldugu vurgulanmistir. Benzer sekilde farkli illerde egitim goren yabanci
uyruklu 6grencilerin sorunlarinin belirlenmesi amaciyla Basar vd. (2018) tarafindan yapilan
arastirmada en Onemli sorunlarin iletisim kurma ve dil &grenmeye isteksizlik oldugu
belirtilmistir.

Ogretmenlerin, yabanci uyruklu &grencilerin bulundugu siniflardaki sorunlari ¢ézme
yontemlerinin Tiirkce bilen 6grencilerden yardim alma, sira arkadashgy, aile ile iletisim, Tiirkge
ogrenmeye tesvik etme, etkinlikler diizenleme, bilenleri bilmeyenlerle eslestirme, ¢ocugu tanima
ve seviye gruplar1 olusturma seklinde oldugu sonuglarina ulasilmistir. Ayrica sorunlarin
¢ozlimiine yonelik yabanci 6grencilerin okullara ve siuflara esit bir sekilde paylastirilmasi,
yabanci uyruklu 6grencilere oncelikle dil egitiminin verilmesi ve sinuflardaki yabanci uyruklu
Ogrenci sayisinin azaltilmas: seklinde onerilerin bulundugu belirlenmistir. Colak ve Iseri (2022)
okul yoneticilerine gore sigmmacit Ogrencilerin egitim sorunlarimin belirlenmesine yonelik
yaptiklan arastirmada yasadiklari sorunlarin ¢6ziimiine yonelik ise dil kurslarimn agildigl, uyum
seminerlerinin verildigi, aile ve velilere yonelik ziyaretlerin gergeklestirildigi, psikolojik
danismanlik hizmetlerinin verildigi belirlenmistir. Kirdar (2022) okul yoneticileri ve
Ogretmenlerin yabanci uyruklu 6grencilerle yasadiklari sorunlara iliskin gortislerinin inceledigi

arastirmada yasanan sorunlarin asilmasinda velilerin uyum siireglerine dahil edilmesi,

94




Ogrencilerin okul ve smiflara dengeli dagilimmin saglanmasi, okula baslamadan once dil
kurslarina yonlendirilmelerinin énemli oldugu, Tiirk¢e egitimine daha erken yasta baslanmasi
gerektigi ve bu dil sorununun okula baglamadan 6nce ¢dziilmesinin onemli oldugu belirtilmistir.
Saritag ve digerleri (2016) tarafindan ilkokullarda yabanci uyruklu Ogrencilerle karsilasilan
sorunlara iligkin gerceklestirdikleri aragtirmada ortaya ¢ikan bu sorunlarin anasiniflarinin
olusturulmasi, oryantasyon programinin uygulanmasi, tek simf tek okul modelinin kullanilmasi,
Milli Egitim'de ©zel birim olusturulmas1 ve dil egitimine oncelik verilmesiyle ¢oziilebilecegi
seklinde goriislerin ortaya ¢iktig1 belirlenmistir. Simsek ve Oztiirk (2016), sinuf ogretmenlerinin
Suriye uyruklu ogrencilere dair goriisleri incelenmis, arastirma sonucunda yabanci uyruklu
ogrencilerin diizeylerinin belirlenerek siniflara yerlestirilmesinin, okula baslamadan o6nce dil
egitimi ve okula uyum egitimlerinin verilmesinin ve veliler ile iletisimin iyilestirilmesinin faydali
olabilecegi belirtilmistir.

Arastirmada yabanci uyruklu 6grenicilerin Tiirk Ogrencilerle ayni smifta bulunmasinin
ogretmenlerde yetersizliklere neden oldugu bunun yaminda dil, bilgisizlik, materyal sorunlari,
anlamamama ve uyumsuzluk gibi sorular yasandigi, 6zellikle de 6grencilerin akademik olarak
daha olumsuz etkilendigi belirlenmistir. Kirdar (2022) okul yoneticisi ve 6gretmenlerinin yabanci
uyruklu Ogrencilerle yasadiklar1 sorunlara iliskin goriislerini inceledigi arastirmada okul
yOneticisi ve 0gretmenlerin iletisim sorunlari, uyum sorunlari, kiiltiir farkliliklari, davranis ve
disiplin problemleri yasadiklari belirtilmistir. Benzer sekilde Dogan & Ozdemir (2019), Kiremit ve
Akpinar & Akcan (2018) ve Giingdr ve Senel (2018) yaptiklar: arastirmalarda okulunda veya
siifinda yabana uyruklu 6grencilerin bulundugu 6gretmenlerin gesitli sorunlar yasadiklar1 ve
bu sorunlarin okul ve smif ortamlarini olumsuz etkiledigi belirtilmistir. Simsir ve Dilmag (2018),
yaptiklar ¢alisgmada yabancr uyruklu 6grencilerin bulundugu okullarda yasanan sorunlarin dil
bilmeme nedeniyle, iletisim kurmada sikint1 yasama oldugunu sonuglarina ulasilmistir. Bahar ve
Yilmaz (2019), yabanc uyruklu &grenciler ile yaptiklar arastirmada yabanci 6grencilerin Tiirk
ogrencilerle aym siufta bulunmalarinda 6grencilerin okula uyum sorunlar1 ve dil bilmeme
sorunlarinin yasanan en énemli sorunlar oldugu vurgulanmistir. Benzer sekilde Basar vd. (2019)
tarafindan yapilan arastirmada yabanci uyruklu 6grencilerin sinifta bulunmalarinda en 6nemli
sorunlarin iletisim ve dil sorunlar1 oldugu belirtilmistir.

Arastirma sonuglar1 ile ilgili literatiirde yer alan benzer bulgular birlikte
degerlendirildiginde yabanci 6grencilerin bulundugu siniflarda ve okullarda en énemli sorunun
dil bilmeme ve iletisim konusunda yasadigi sorunlar oldugu bununla birlikte, davranis
problemleri, uyum problemleri, sosyal ve psikolojik sorunlarin yasanabildigi sOylenebilir. Bu
sorunlarin bir an once ¢oziilmesi igin 6gretmenlerin belirttikleri oneriler de dikkate alindiginda,
yabanct uyruklu 6grencilerin Tiirk 6grencilerin bulundugu siniflara yerlestirilmeden 6nce temel
diizeyde dil becerilerine sahip olmasi saglanmali ve yabanc1 uyruklu 6grenciler okul ve simiflara
dengeli bir sekilde paylastirilmalidir. Bu sayede grencilerin uyum siireglerinin kolaylastirilmasi
ve Tiirk 6grenciler tarafindan kabul edilme durumlarinin desteklenmesi saglanmalidir.

Yabanc uyruklu 6grencilerin bulundugu simflarda egitim ve 6gretim siirecine yonelik
sorunlar ve ¢oziim Onerilerinin incelendigi bu aragtirmada, sinifinda yabanca 6grenci bulunan 25
Ogretmen ile goriisme yapilmistir. Gaziantep ilinin Sahinbey ve Sehitkamil ilgelerindeki okullarda
calisan 6gretmenler ile yapilan goriismelerden elde edilen verilerin analiziyle asagidaki sonuglara

ulagilmistir;
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» Yabanc uyruklu 6grencilerin sinif icindeki egitim 6gretim siirecine etkilerinin dil
bilmeme, egitimde yavaslama, diizensizlik/disiplinsizlik, uyumsuzluk ve yabanci
Ogrenci sayisinin fazla olmasi seklinde oldugu sonucu elde edilmistir.

» Simifinda yabana uyruklu o6grenci bulunan Ogretmenlerin performansinin
etkilemesine iliskin daha fazla ¢aba harcadigi ve bunun sonucunda Ogretmen
performansinin olumsuz olarak etkilendigi, dil, anlasamama/iletisimsizlik,
isteksizlik ve verim diisiikliigli seklinde temalarin ortaya ¢iktigi sonucu elde
edilmistir.

» Yabana uyruklu 6grencilerin bulundugu siniflarda ortaya gkan smif yonetimi
sorunlarinin disiplin/sinif yonetimi, iletisimsizlik/dil, ilgisizlik ve diizey farklilig
seklinde oldugu sonucu elde edilmistir.

» Ogretmenlerin, yabanci uyruklu dgrencilerin bulundugu siniflardaki sorunlar
¢ozme yontemlerinin Tiirkce bilenlerle araciik yapma, sira arkadaghg, aile ile
iletisim, Tiirkce Ogrenmeye tesvik etme, etkinlikler diizenleme, bilenleri
bilmeyenlerle eslestirme, ¢ocugu tanuma ve seviye gruplari olusturma seklinde
oldugu sonucu elde edilmistir.

» Yabanc uyruklu ogrencilerin bulundugu smiflardaki sorunlarin ¢éziimiinde
bakanlik diizeyinde yapilmasi gerekenlerin yabanci 6grencilerin okul ve siniflara
esit bir sekilde dagitilmasi, yabanct uyruklu égrencilere 6ncelikle dil egitiminin
verilmesi ve siniflardaki yabanci uyruklu 6grenci sayisinin azaltilmas: seklinde

oldugu sonuglar1 elde edilmistir.

Oneriler

Gog sonucu Tiirkiye’'ye gelen yabanct uyruklu 6grencilerin egitimi onemli bir konudur.

Yabanci uyruklu 6grencilerin bulundugu okullardaki 6grencilerin sorunlar1 ve bu sorunlara

yonelik ¢oziim Onerilerinin neler oldugu ile ilgili arastirma sonucunda asagidaki Oneriler

gelistirilmistir.

>

>

Yabancr uyruklu 6grencilerin Tiirk 6grencilerin bulundugu siniflara yerlestirilmeden
once belirli diizeylerde Tiirkge dil becerilerine sahip olmalar1 saglanmalidur.

Yabanci uyruklu 6grencilerin bulunduklar: smiflarda uyumsuzluk ve diizensizlik gibi
sorunlarin yasandigl goriilmiistiir. Bu sorunlarin ¢oziimiine iliskin yabanci uyruklu
ogrenciler ve aileleri i¢cin uyum programlar: hazirlanarak uygulanmasi saglanabilir.
Yabanci uyruklu 6grenci sayisi fazla olan d6gretmenlerde isteksizlik yasanmakta, verim
ve performans diisiikliigii gibi sorunlar olusmaktadir. Dolayisiyla bu &gretmenlere
yonelik destek egitimleri ve tesvikler verilebilir.

Yabanci uyruklu oOgrenciler okullara ve smiflara esit bir sekilde dagitilarak bu
ogrencilerin belirli okullarda ya da merkezlerde yigilmalar1 6nlenebilir. Bu sayede egitim
ortamlarinda meydana gelen olumsuz etkilerin en aza indirilmesi saglanabilir.

Yabanci uyruklu 6grencilerin daha iyi bir egitim alabilmeleri i¢in 6grencilere ek kaynak
kitaplar verilebilir.

Yabancr uyruklu dgrencilerin ailelerine yonelik egitimler diizenlenerek uyum saglama

stireci hizlandirilabilir.
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