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Exploring the Connection Between Spiritual
Intelligence and Psychological Well-Being and Life
Satisfaction

Sedat ALEV?

The objective of this study was to explore the connection between the spiritual
intelligence levels of gifted students and their psychological well-being and life
. .&ff’vo—rﬁs‘ satisfaction. A total of 246 gifted students from Science and Art Centers in Gaziantep
sttua, intelligence, participated in the study, which was based on a relational survey model. Data collection
Psychological well-being, . p . .. . .
. . . involved the “Personal Information Form, Spiritual Intelligence Scale, Psychological
Life satisfaction, K . . X

Gifted student Well-Being Scale, and Life Satisfaction Scale”. SPSS 22.0 and AMOS 23.0 were used to
analyze the data, including correlation coefficients and regression analyses alongside
descriptive Statistics. The study found that while gifted students’ spiritual intelligence
was at a medium level, their psychological well-being and life satisfaction were
relatively high. There was a significant positive correlation between spiritual
Submit: 16.01.2025 intelligence, psychological well-being, and life satisfaction. Regression analysis
Acce.pt: 09.03.2025 confirmed that spiritual intelligence significantly predicts both psychological well-being
Publish: 31.03.2025 and life satisfaction. Integrating educational courses with methods that enhance
spiritual intelligence can improve psychological well-being and life satisfaction.
Education and training programs should be prepared in accordance with specific
Research Article characteristics to raise gifted students with high levels of spiritual intelligence. Seminars
should be organized for parents and educators about spiritual intelligence, and the

importance of the subject should be emphasized.
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INTRODUCTION

Intelligence has always intrigued human beings, both in the past and today. Galton provided
one of the earliest definitions of intelligence, describing it as a general capacity that is based on the
senses, which serve as channels for acquiring information (Sak, 2010). In addition to defining
intelligence, various perspectives have proposed different types of intelligence. One such
perspective is Howard Gardner's "theory of multiple intelligences," introduced in his book 'Frame
of Mind'. This theory outlines seven types of intelligence: linguistic, logical-mathematical, musical,
bodily-kinesthetic, spatial, interpersonal, and intrapersonal intelligence. The book also identifies
four models of intelligence: physical intelligence, IQ (linguistic and mathematical intelligence), EQ
(emotional intelligence), and SQ (spiritual intelligence). It is suggested that EQ and SQ are closely
related, as both engage with emotions rather than physical or analytical thinking (Zohar &
Marshall, 2014).

Recent years have seen an increased focus on spiritual intelligence as an important type of
intelligence, particularly due to its emphasis on emotional aspects (Karakas, 2017; Soylemez & Kog,
2019). Spiritual intelligence is defined as an inherent ability to find meaning, involving a range of
abilities and competencies that form a person's specialized knowledge. Emmons et al. (2008)
suggest that spiritual knowledge contributes to a knowledge base that aids adaptive problem-
solving behavior. In the context of education, studies on the subject indicate that students' high
spiritual intelligence has a positive effect on their academic performance and achievement (Ma &
Wang, 2022; Zhou et al., 2024). Khoshtinat (2012) noted that spiritual intelligence is intertwined
with spirituality and values, thus enhancing one's ability to address cultural and social challenges
effectively, underlining its significance in an individual's life. Therefore, psychological well-being,
which reflects a comprehensive evaluation of an individual's feelings and thoughts about their life

(Tiirkdogan & Duru, 2012), is thought to be associated with spiritual intelligence.

Psychological well-being involves striving for a balance between personal concerns and
social interests. It's defined as the pursuit of realizing one's true potential, beyond simply being
happy (Karagam & Pulur, 2016). This concept is linked to individuals feeling good, being
productive, finding meaning in life, and fostering humanistic values (Ertirk et al, 2016).
Psychological well-being consists of sub-dimensions such as self-acceptance, positive relationships
with others, autonomy, environmental mastery, life purpose and personal development (Ryff,
1989). Research has shown that people with high psychological well-being tend to have better
psychological and physical health, as well as a superior quality of life (Keyes et al., 2010). Therefore,

high psychological well-being is often associated with greater life satisfaction.

Life satisfaction, first introduced as a sub-dimension of happiness by Neugarten in 1961, has
been a key topic of study over the years (Dilmag & Eksi, 2008). Cecen (2008) defined it as the positive
evaluation of one’s life based on individual criteria. Life satisfaction can fluctuate according to an
individual's happiness, quality of life, and subjective well-being. It plays a significant role during
high school years when individuals experience intense emotions, work satisfaction, and a desire to
succeed. The concepts of spiritual intelligence, psychological well-being, and life satisfaction are
closely linked in education and significantly impact each other. Evaluating and enhancing these
concepts within the educational process is essential, particularly in nurturing well-prepared
generations. Meller (1996) highlighted the importance of examining young people's life satisfaction
for societal welfare and future. High life satisfaction during high school, when gifted students
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become self-aware, make career decisions, and invest in their personalities, is crucial for their

happiness and personal development (Seydoogullar: et al., 2014).

Different levels of talent and intelligence exist among individuals. It is critical to educate
gifted individuals, who make up around 2% of the population, to enhance their productivity and
utilize their potential for social development, which is essential for societal welfare and
determining their international standing. Gifted individuals, characterized by their leadership,
motivation, determination, quick thinking, and creative problem-solving skills, are key drivers of
societal progress and change (MoNE, 2019). The contemporary education system bears the
significant responsibility of discovering and educating today's gifted children, the future's vital
human resources, to contribute to social development (Davaslhgil, 2004). There is a gap in the
literature regarding studies that examine spiritual intelligence, psychological well-being, and life
satisfaction together in gifted students. Therefore, investigating these aspects in gifted students is

expected to contribute to the preparation of educational programs and guidance activities.

The literature reveals that studies on spiritual intelligence, a relatively new concept, are still
few. In their 2019 study, Soylemez and Kog found that spiritual intelligence is a strong predictor of
life meaning and satisfaction. Karakas (2017) explored how spiritual intelligence relates to
internally oriented religiosity, forgiveness, and subjective well-being, identifying a significant
positive relationship. Regarding psychological well-being, Soner and Yilmaz (2018) investigated
high school students' well-being in relation to factors such as social media addiction. They found
that while there was no significant difference between the well-being of male and female students,
students with smartphones and those in Anatolian high schools had higher psychological well-
being compared to their counterparts in imam hatip high schools. Eryilmaz (2011) studied self-
esteem and optimism in adolescents, concluding that positive expectations for the future were
linked to higher subjective well-being. Celik (2008) also examined the association between
emotional intelligence and subjective well-being, finding a moderate and significant correlation,
with subjective well-being predicting emotional intelligence.

In their study, Kogak and Igmenoglu (2012) examined how emotional intelligence and
creativity levels influence life satisfaction among gifted secondary education students. They found
a significant relationship between students' emotional intelligence sub-dimensions, creativity
levels, and life satisfaction. Notably, the sub-dimensions of optimism and expressing emotions
were significant predictors of life satisfaction in gifted students. Kirtil's (2009) research also
demonstrated a positive and significant relationship between life satisfaction and emotional
intelligence levels in students. Given the importance of spiritual intelligence, psychological well-
being, and life satisfaction within education, it is clear that more studies are needed. The emergence
of spiritual intelligence as a scientific category has opened new avenues for research. Despite
numerous studies on spiritual intelligence, psychological well-being, and life satisfaction, no
research has examined all three together. Therefore, this study seeks to investigate the spiritual
intelligence levels of gifted students in relation to their psychological well-being and life
satisfaction. This examination can help experts in providing effective psychological counseling and
organizing psychosocial trainings for gifted students. Additionally, the study's recommendations

can serve as a valuable guide for future research on similar topics.
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Purpose of the Study

This study aims to examine the relationship between the spiritual intelligence of gifted high
school students and their psychological well-being and life satisfaction. The sub-questions are:

1. What are the levels of spiritual intelligence, psychological well-being, and life satisfaction

among students?

2. Is there a significant correlation between spiritual intelligence, psychological well-being,

and life satisfaction in students?
3. Does spiritual intelligence significantly predict psychological well-being?
4. Does spiritual intelligence significantly predict life satisfaction?

METHOD

The study applied the relational survey model to investigate the associations between
spiritual intelligence, psychological well-being, and life satisfaction. This model seeks to determine
the existence and nature of relationships among multiple variables (Karasar, 2015). In such studies,
once the relationships are identified, predictions are made regarding potential cause-and-effect

relationships between the variables.

Sample

In this study, the participants was determined through purposive sampling. Erkus (2012)
states that purposive sampling is a method that should be preferred in researches planned to be
conducted on people with specific, limiting and hard-to-reach characteristics. A total of 246 gifted
students from Science and Art Centers in Gaziantep participated in the study.

Table 1. Distribution of the Program Steps of the Students Participating in the Study in BILSEM

Class (Program at BILSEM) Male Girl Total
Grade 9 (OYG) 31 33 64
Grade 10 (OYG) 39 35 74
11th grade (Project) 37 30 67
Grade 12 (Project) 22 19 41
General Total 129 117 246

Note: OYG, special skills development program

Table 1 reveals that out of the total participants, 129 (52.4%) were male, and 117 (47.6%)
were female. When considering grade levels, the 9th grade (SCS) had 31 male students and 33
female students, while the 10th grade (SCS) had 39 male students and 35 female students. The 11th
grade (Project) included 37 males and 30 females, and the 12th grade (Project) included 22 males

and 19 females.
Data Collection Tools

In this study, data were collected using the “Spiritual Intelligence Scale,” “Psychological
Well-Being Scale,” and “Life Satisfaction Scale,” along with the students’” personal information. The

scales utilized a 5-point Likert response format.

Personal information form: The form contains inquiries about the student's gender, age,

province of education, and Bilsem (Science and Art Center) step area/class.
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Spiritual Intelligence Scale: The scale, originally developed by Kumar and Mehta (2011), was
adapted into Turkish by Erduran-Tekin and Eksi (2019). This scale comprises 19 items divided into
four sub-dimensions: self-disclosure, human values, compassion, and conscientiousness. The total
score can be calculated by summing the sub-dimensions. In this study, the reliability and validity
of the scale were reassessed. The overall internal consistency coefficient (Cronbach Alpha) was
found to be .824. Confirmatory factor analysis (CFA) was performed to verify the scale’s construct
validity. The CFA results indicated acceptable model fit values (Hu & Bentler, 1999; Kline, 2011):
x*=158.419, x?/sd=2.296, p=0.00, GFI=0.912, NFI=0.891, TLI=0.913, CFI=0.934, RMSEA=0.076,
concluding that the values were at an acceptable level.

Psychological Well-Being Scale: The Psychological Well-Being Scale, designed according to
Ryff’s (1989) multidimensional model of well-being, includes dimensions such as self-acceptance,
positive relationships with others, autonomy, environmental mastery, life purpose, and personal
growth. It was shortened and revised by Ryff and Keyes in 1995 and later adapted into Turkish by
Imamoglu in 2004. The scale contains 18 items and can be assessed using a total score. In this study,
the reliability and validity of the scale were reassessed, with an internal consistency coefficient
(Cronbach Alpha) of .796. CFA was conducted to evaluate construct validity, yielding model fit
values of x?=177.592, x?/df=2.467, p=0.00, GFI=0.895, NFI=0.872, TLI=0.897, CFI=0.919,
RMSEA=0.080. These values are at an acceptable level (Hu & Bentler, 1999; Kline, 2011).

Life Satisfaction Scale: The scale developed by Diener et al. (1985) to assess students’ life
satisfaction, was adapted, validated, and tested for reliability by Dagh and Baysal in 2016. It
comprises 5 items in a single dimension. The CFA results indicated that the model fit values were
acceptable (Hu & Bentler, 1999; Kline, 2011): x>=6.762, x?/df=2.254, p=0.00, GFI=0.989, NFI=0.936,
TLI=0.870, CFI=0.961, RMSEA=0.074.

Data Analysis

To identify outliers, z-values of each scale item were calculated, and values outside the range
of -3 to +3 were removed (Cokluk et al., 2012). Skewness and kurtosis values, ranging between -1.5
and +1.5, confirmed the data's normal distribution (Tabachnick & Fidell, 2013). SPSS 22.0 was used
for descriptive statistics, correlation, and regression analysis, while AMOS 23.0 was used for CFA.
Values less than 5 for x?/sd, values less than .08 for RMSEA, and values of .90 or above for GFI, NFI,
IFI, TLL, and CFI are considered good fit values (Hu & Bentler, 1999). Cronbach's Alpha («)
coefficients were calculated for reliability. Correlation coefficients determined the relationships
between variables, and regression analysis assessed the prediction levels of independent variables
on dependent variables.

Ethics Committee Permission Certificate

This research was ethically approved by XXX University Social and Human Sciences
Research Ethics Committee with the decision numbered 202/124 on 11.15.2023.

FINDINGS

Descriptive Statistics and Correlation Coefficients of Variables

Table 2. Descriptive Statistics and Correlation Coefficients Related to Spiritual Intelligence, Psychological
Well-Being and Life Satisfaction

Variables Mean SS Std. Error 1 2 3
1. Spiritual Intelligence 3.33 .66 04 1
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2. Psychological Well-Being ~ 4.02 .37 .02 .194** 1
3. Life Satisfaction 4.17 40 .02 .228** .188** 1
*p<.05, **p<.01, **p<.001

Table 2 indicates that students’ perceptions of spiritual intelligence are at a medium level
(mean = 3.33), while their perceptions of psychological well-being (mean = 4.02) and life satisfaction
(mean = 4.17) are comparatively high. This means that life satisfaction has the highest perception
level, and spiritual intelligence has the lowest, according to the students' mean scores. The
correlation coefficients demonstrate positive relationships between spiritual intelligence and
psychological well-being (=.194, p<.01); spiritual intelligence and life satisfaction (r=.228, p<.01);
and psychological well-being and life satisfaction (r=.188, p<.01).

Spiritual Intelligence Predicts Psychological Well-Being
Table 3. Regression Analysis Results for Spiritual Intelligence Predicting Psychological Well-Being

Predictor (independent) variable B Std. Error B t p
(fixed) 3.649 126 28.998 .000
Spiritual Intelligence 110 .037 194 2.966 .003

Predicted (dependent) variable: Psychological Well-Being
R? change =.037, p<.01

According to the regression analysis presented in Table 3, spiritual intelligence is a
significant predictor of psychological well-being for gifted students (=194, p<.01). It explains
approximately 4% of the variance in their psychological well-being (R?mange=.037; p<.01). This means

that as students’ spiritual intelligence improves, their psychological well-being also tends to

improve.

Spiritual Intelligence Predicts Life Satisfaction

Table 4. Regression Analysis Results for Spiritual Intelligence Predicting Life Satisfaction

Predictor (independent) variable B Std. Error B t p
(fixed) 4.483 .190 23.618 .000
Spiritual Intelligence .197 .056 228 3.526 .001

Predicted (dependent) variable: Satisfaction with Life
R? change =.052, p<.01

Table 4’s regression analysis shows that students' spiritual intelligence significantly
influences their life satisfaction ([3=.228, p<.01). Approximately 5% of the variance in life satisfaction
is explained by spiritual intelligence (RZhange=.052; p<.01). In simpler terms, higher spiritual
intelligence levels are associated with higher life satisfaction among students.

DISCUSSION, CONCLUSION and RECOMMENDATIONS

The research exploring the association between the spiritual intelligence of gifted students
and their psychological well-being and life satisfaction revealed that their perceptions of spiritual
intelligence were at a medium level, whereas their perceptions of psychological well-being and life
satisfaction were relatively high. Due to the recent inclusion of spiritual intelligence in the literature
and the limited number of studies, no research was found that determined the spiritual intelligence
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perception levels of students. Regarding psychological well-being, Celik (2019) found similar
results, concluding that students' levels were relatively high. Aydin (2019) also supported this
finding. For life satisfaction, Ogurlu et al. (2016) found that it was moderate among gifted students,
with Ozkaya (2017) reporting similar findings. However, the present research concluded that

students' life satisfaction was relatively high.

Analyzing the direction and level of relationships between the variables through correlation
analysis, it was found that there is a positive and significant association between students' spiritual
intelligence and their psychological well-being and life satisfaction. Furthermore, a positive, albeit
moderately low, relationship was identified between psychological well-being and life satisfaction.
Research by Karakas (2017) on the relationship between spiritual intelligence and psychological
well-being indicated that spiritual intelligence contributes to more positive emotions and well-
being. Similarly, a study by S6ylemez (2016) on spiritual intelligence and life satisfaction concluded
that significant positive relationships exist between spiritual intelligence, the meaning of life, and
life satisfaction, supporting the current findings. This research confirms that high spiritual
intelligence levels enhance students' life satisfaction. Another key finding from the correlation
analysis is the positive and significant but low relationship between psychological well-being and
life satisfaction. According to Keyes et al. (2010), individuals with high psychological well-being
tend to have better psychological and physical health and a higher quality of life, leading to higher

life satisfaction among those who feel psychologically well.

Following the identification of variable relationships, regression analysis was conducted to
determine whether spiritual intelligence is a predictor of psychological well-being and life
satisfaction. In the first model, using spiritual intelligence as the independent variable and
psychological well-being as the dependent variable, regression analysis indicated that spiritual
intelligence is a significant predictor of psychological well-being. In simpler terms, higher levels of
spiritual intelligence positively affect students' psychological well-being. Karakas (2017) found
similar results, showing that spiritual intelligence positively predicts well-being. In the second
model, spiritual intelligence (independent variable) was analyzed as a predictor of life satisfaction
(dependent variable), and the findings revealed that spiritual intelligence predicts life satisfaction
positively and significantly. This was also supported by Soylemez and Kog (2019), who concluded
that spiritual intelligence significantly predicts students' life satisfaction. These findings

demonstrate that as students' spiritual intelligence levels increase, so does their life satisfaction.

Based on the research findings, several recommendations have been proposed. To increase
psychological well-being and life satisfaction, courses at all educational levels should incorporate
learning-teaching methods that develop spiritual intelligence. Gifted students should have
opportunities to participate in social activities that enhance their life satisfaction. Educational
programs and training sessions should be designed according to the research findings. Programs
need to be tailored to foster spiritual intelligence, and seminars should be held to educate parents
and educators on the importance of spiritual intelligence. To ensure gifted students are happy and
maintain a positive outlook, training that develops a positive perspective and improves spiritual
intelligence should be provided, leading to increased life satisfaction and psychological well-being.

The study focused on a sample of gifted students. Conducting research with different
samples can provide comparative insights into similarities and differences between the results.

Future research could explore variables that are believed to be related to spiritual intelligence,
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psychological well-being, and life satisfaction, such as personality traits, perceived social support,
and self-efficacy. While this study utilized a quantitative method, qualitative research could be

conducted to examine the relationships between variables.
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Manevi Zeka ile Psikolojik Iyi Olus ve Yasam Doyumu
Arasindaki Bagin Arastirilmasi

Sedat ALEV-

OZET

Bu ¢alismanin amaci, 6zel yetenekli 6grencilerin manevi zeka diizeyleri ile psikolojik iyi
oluglari ve yasam doyumlar1 arasindaki baglantiyr arastirmaktir. iligkisel tarama
modeline dayanan ¢alismaya Gaziantep’teki Bilim ve Sanat Merkezlerinde 6grenim

Anahtar Kelimeler: goren toplam 246 6zel yetenekli 6grenci katilmistir. Veri toplama araci olarak kisisel

Manevi zek3, bilgi formu ile, “Manevi Zeka Olgegi, Psikolojik 1yi Olus Olgegi ve Yasam Doyumu
Psikolojik iyi olus, @lgegi" kullanilmigtir. Verilerin analizinde tanimlayici istatistiklerin yami sira
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GIRIS

Zeka, hem ge¢miste hem de giiniimiizde insanoglunun her zaman ilgisini ¢ekmistir. Galton,
zekanin ilk tanimlarindan birini yapmis ve zekays, bilgi edinme kanallari olarak hizmet eden,
duyulara dayanan genel bir kapasite olarak tanimlamistir (Sak, 2010). Zekanin tanimlanmasina ek
olarak, cesitli perspektifler farkli zeka tiirleri Onermistir. Bu perspektiflerden biri Howard
Gardner''n “Frame of Mind” (Zihin Cergeveleri) adli kitabinda ortaya koydugu “coklu zeka
teorisidir”. Bu teori yedi zeka tiirtiniin ana hatlarini ¢izmektedir: dilsel, mantiksal-matematiksel,
miiziksel, bedensel-kinestetik, uzamsal, kisileraras: ve igsel zeka. Kitap ayrica dort zeka modeli
tanimlamaktadir: fiziksel zeka, IQ (dilsel ve matematiksel zeka), EQ (duygusal zeka) ve SQ (ruhsal
zekd). EQ ve SQnun birbiriyle yakindan iliskili oldugu, her ikisinin de fiziksel ya da analitik
diisiinceden ziyade duygularla ilgilendigi 6ne stiriilmektedir (Zohar & Marshall, 2014).

Son yillarda, 6zellikle duygusal yonlere yaptig1 vurgu nedeniyle, nemli bir zeka tiirii olarak
manevi zekaya daha fazla odaklanilmaktadir (Karakas, 2017; Séylemez ve Kog, 2019). Manevi zeka,
bir kisinin uzmanlik bilgisini olusturan bir dizi yetenek ve yetkinligi iceren, anlam bulmaya yonelik
igsel bir yetenek olarak tamimlanmaktadir. Emmons ve digerleri (2008), manevi bilginin,
uyarlanabilir problem ¢6zme davranisina yardimci olan bir bilgi tabanina katkida bulundugunu
one siirmektedir. Egitim baglaminda ele alindiginda konu ile ilgili yapilan calismalarda,
Ogrencilerin manevi zekasinin yiiksek olmasinin akademik performanslari ve basarilar tizerinde
olumlu etkiye sahip oldugu belirtilmektedir (Ma ve Wang, 2022; Zhou vd., 2024). Khoshtinat (2012),
manevi zekanin maneviyat ve degerlerle i¢ ice oldugunu, bdylece kisinin kiiltiirel ve sosyal
zorluklar etkili bir sekilde ele alma becerisini gelistirdigini belirtmis ve bireyin yasamindaki
Oneminin altimi ¢izmistir. Dolayisiyla, bireyin yasamina iliskin duygu ve diisiincelerinin kapsamli
bir degerlendirmesini yansitan psikolojik iyi olusun (Tiirkdogan ve Duru, 2012) manevi zeka ile

iliskili oldugu diistintilmektedir.

Psikolojik iyi olus, kisisel kaygilar ile toplumsal ¢ikarlar arasinda bir denge kurma ¢abasini
igerir. Sadece mutlu olmanin 6tesinde, kisinin gercek potansiyelini gerceklestirme arayisi olarak
tanimlanmaktadir (Karagam ve Pulur, 2016). Bu kavram, bireylerin kendilerini iyi hissetmeleri,
iiretken olmalari, yasamda anlam bulmalar1 ve insani degerleri tesvik etmeleriyle baglantilidir
(Ertirk vd., 2016). Psikolojik iyi olus; kendini kabul, baskalariyla olumlu iliskiler, 6zerklik, ¢evresel
ustalik, yasam amaci ve kisisel gelisim gibi alt boyutlardan olusmaktadir (Ryff, 1989). Arastirmalar,
yiiksek psikolojik iyi olusa sahip kisilerin daha iyi psikolojik ve fiziksel saghiga ve daha {istiin bir
yasam kalitesine sahip olma egiliminde olduklarini gostermistir (Keyes vd., 2010). Bu nedenle,
yiiksek psikolojik iyi olus genellikle daha fazla yasam doyumu ile iliskilendirilmektedir.

flk olarak 1961 yilinda Neugarten tarafindan mutlulugun bir alt boyutu olarak ortaya atilan
yasam doyumu, yillar boyunca énemli bir ¢alisma konusu olmustur (Dilmag ve Eksi, 2008). Cecen
(2008) yasam doyumunu, kisinin yasamini bireysel dlgiitlere gore olumlu degerlendirmesi olarak
tanimlamistir. Yasam doyumu, bireyin mutluluguna, yasam kalitesine ve 6znel iyi olusuna gore
degisiklik gosterebilmektedir. Bireylerin yogun duygular, is tatmini ve basarili olma arzusu
yasadig lise yillarinda 6nemli bir rol oynamaktadir. Manevi zeka, psikolojik iyi olus ve yasam
doyumu kavramlar: egitimle yakindan iliskilidir ve birbirlerini 6nemli dlciide etkilemektedir. Bu
kavramlarin egitim stireci igerisinde degerlendirilmesi ve gelistirilmesi, 6zellikle de iyi hazirlanmis
nesillerin yetistirilmesi icin elzemdir. Meoller (1996) genglerin yasam doyumunu incelemenin

toplumsal refah ve gelecek agisindan 6nemini vurgulamistir. Ustiin yetenekli &grencilerin
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kendilerinin farkina vardiklari, kariyer kararlari aldiklar1 ve kisiliklerine yatirim yaptiklar lise
doneminde yiiksek yasam doyumu, mutluluklar1 ve kisisel gelisimleri i¢in ¢ok Onemlidir
(Seydogullar1 vd., 2014).

Bireyler arasinda farkli yetenek ve zeka seviyeleri mevcuttur. Niifusun yaklasik %2’sini
olusturan 0zel yetenekli bireylerin {iretkenliklerini artirmak ve potansiyellerini toplumsal
kalkinma igin kullanmak iizere egitilmeleri, toplumsal refah ve uluslararas: konumun belirlenmesi
acgisindan kritik onem tasimaktadir. Liderlik, motivasyon, kararlilik, hizli diisiinme ve yaratia
problem ¢6zme becerileri ile karakterize edilen 6zel yetenekli bireyler, toplumsal ilerleme ve
degisimin temel itici giigleridir (MEB, 2019). Cagdas egitim sistemi, gelecegin 6nemli insan kaynag1
olan gliniimiiziin 6zel yetenekli ¢ocuklarin kesfetmek ve toplumsal gelisime katkida bulunacak
sekilde egitmek gibi dnemli bir sorumluluk tasimaktadir (Davashgil, 2004). Ozel yetenekli
ogrencilerde manevi zeka, psikolojik iyi olus ve yasam doyumunu birlikte inceleyen ¢alismalar
konusunda literatiirde bir bosluk bulunmaktadir. Dolayisiyla 6zel yetenekli 6grencilerde bu
boyutlarin arastirilmasinin, egitim programlarinin hazirlanmasina ve rehberlik faaliyetlerine katki

saglamasi beklenmektedir.

Literatiir, nispeten yeni bir kavram olan manevi zeka ile ilgili ¢calismalarin héla az oldugunu
ortaya koymaktadir. Soylemez ve Kog (2019) yaptiklari ¢calismada, manevi zekanin yasam anlami
ve memnuniyetinin gii¢lii bir yordayicisi oldugunu bulmuslardir. Karakas (2017) manevi zekanin
igsel yonelimli dindarlik, affedicilik ve 6znel iyi olus ile iligkisini arastirmis ve anlamli bir pozitif
iliski tespit etmistir. Psikolojik iyi olusla ilgili olarak, Soner ve Yilmaz (2018) lise 6grencilerinin iyi
olusunu sosyal medya bagimliligi gibi faktorlerle iligkili olarak incelemistir. Kiz ve erkek
ogrencilerin iyi olma halleri arasinda anlamli bir fark bulunmazken, akilli telefonu olan ve Anadolu
liselerinde okuyan ogrencilerin psikolojik iyi olma hallerinin imam hatip liselerinde okuyan
ogrencilere kiyasla daha yiiksek oldugunu bulmuslardir. Eryilmaz (2011) ergenlerde benlik saygisi
ve iyimserligi incelemis ve gelecege yonelik olumlu beklentilerin daha yiiksek 6znel iyi olugla
baglantili oldugu sonucuna varmustir. Celik (2008) de duygusal zeka ile 6znel iyi olus arasindaki
iliskiyi incelemis ve 6znel iyi olusun duygusal zekay1 yordamasiyla orta diizeyde ve anlamli bir

iligki bulmustur.

Kocak ve Icmenoglu (2012) calismalarinda, 6zel yetenekli ortadgretim ogrencilerinin
duygusal zeka ve yaraticilik diizeylerinin yasam doyumlarini nasil etkiledigini incelemislerdir.
Ogrencilerin duygusal zeka alt boyutlari, yaraticiik diizeyleri ve yasam doyumlar1 arasinda
anlamli bir iliski bulmuslardir. Ozellikle, iyimserlik ve duygular1 ifade etme alt boyutlar1 6zel
yetenekli 6grencilerde yasam doyumunun anlamli yordayicilaridir. Kirtil'in (2009) arastirmasi da
ogrencilerin duygusal zeka diizeyleri ile yasam doyumlari arasinda pozitif ve anlamli bir iliski
oldugunu gostermistir. Manevi zeka, psikolojik iyi olus ve yasam doyumunun egitimdeki 6nemi
g0z Oniine alindiginda, daha fazla calismaya ihtiyac oldugu agiktir. Manevi zekamn bilimsel bir
kategori olarak ortaya ¢ikmasi, arastirmalar i¢in yeni yollar agmistir. Manevi zeka, psikolojik iyi
olus ve yasam doyumu iizerine ¢ok sayida calisma olmasina ragmen, tiglinii bir arada inceleyen bir
aragtirmaya rastlanamamigtir. Bu nedenle, bu ¢alisma 6zel yetenekli 6grencilerin manevi zeka
diizeylerini psikolojik iyi oluslar1 ve yasam doyumlari ile iliskili olarak incelemeyi amaclamaktadir.
Bu inceleme, uzmanlara 6zel yetenekli ogrencilere etkili psikolojik danismanhk saglama ve
psikososyal egitimler diizenleme konusunda yardimci olabilir. Ayrica, ¢alismanin onerilerinin,
benzer konularda gelecekte yapilacak arastirmalar i¢in degerli bir rehber gorevi gorebilecegi

distinilmektedir.
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Arastirmanin Amaci

Bu calismanin amaci, 6zel yetenekli lise 6grencilerinin manevi zekalar: ile psikolojik iyi

oluslar1 ve yasam doyumlar: arasindaki iliskiyi incelemektir. Aragtirmanin alt sorular: sunlardir:
1. Ogrencilerin manevi zek3, psikolojik iyi olug ve yasam doyumu diizeyleri nedir?
2. Ogrencilerin manevi zekalari, psikolojik iyi oluslar1 ve yasam doyumlari arasinda anlamli
bir iligki var midir?
3. Manevi zeka, psikolojik iyi olusu anlaml bir sekilde yordamakta midir?

4. Manevi zekd, yasam doyumunu anlaml diizeyde yordamakta midir?
YONTEM

Calismada manevi zeka, psikolojik iyi olus ve yasam doyumu arasindaki iliskileri arastirmak
igin iligkisel tarama modeli kullamilmistir. Bu model, ¢oklu degiskenler arasindaki iligkilerin
varligini ve dogasini belirlemeyi amaglamaktadir (Karasar, 2015). Bu tiir calismalarda, iligkiler
belirlendikten sonra, degiskenler arasindaki potansiyel neden-sonug iligkilerine dair tahminlerde

bulunulmaktadir.

Orneklem

Bu calismada, katihmcilar amaghi 6rnekleme yoluyla belirlenmistir. Erkus (2012) amagl
orneklemenin belirli, simirlayici ve ulasilmast zor Ozelliklere sahip kisiler iizerinde yapilmasi
planlanan arastirmalarda tercih edilmesi gereken bir yontem oldugunu belirtmektedir.
Arastirmaya Gaziantep’teki Bilim ve Sanat Merkezlerinde 6grenim goren toplam 246 6zel yetenekli

ogrenci katilmistir.

Tablo 1. Arastirmaya Katilan Ogrencilerin BILSEM 'deki Program Basamak Dagilimlar:

Sinufi (BILSEM’deki Programi) Erkek Kiz Toplam
9. Siuf (OYG) 31 33 64
10. Smuf (OYG) 39 35 74
11. Siruf (Proje) 37 30 67
12. Sinuf (Proje) 22 19 41
Genel Toplam 129 117 246

Not: OYG, izel yetenekleri gelistirme programi

Tablo 1, toplam katilmcilarin 129'unun (%52,4) erkek, 117'sinin (%47,6) kadin oldugunu
ortaya koymaktadir. Sinif diizeyleri dikkate alindiginda, 9. sinifta (OYG) 31 erkek ve 33 kiz dgrenci
bulunurken, 10. sirufta (OYG) 39 erkek ve 35 kiz 6grenci bulunmaktadir. 11. simifta (Proje) 37 erkek

ve 30 kiz 6grenci, 12. sinifta (Proje) ise 22 erkek ve 19 kiz 6grenci bulunmaktadir.

Veri Toplama Araglan

Bu calismada veriler, 6grencilerin kisisel bilgilerinin yam sira “Manevi Zeka Olgegi”,

“Psikolojik Tyi Olusg Olgegi” ve “Yasam Doyumu Olgegi” kullanilarak toplanmistir. Olgeklerde 5'li

Likert yanit formati kullanilmistir.

Kisisel Bilgi Formu: Formda 6grencinin cinsiyeti, yasi, 6grenim gordiigii il ve Bilsem (Bilim

ve Sanat Merkezi) basamak alani/sinifi ile ilgili sorular yer almaktadur.

Manevi Zeka Olgegi: Orijinali Kumar ve Mehta (2011) tarafindan gelistirilen dlgek, Erduran-
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Tekin ve Eksi (2019) tarafindan Tiirkgeye uyarlanmistir. Bu Olgek, kendini agma, insani degerler,
merhamet ve vicdanlilik olmak {izere dort alt boyuta ayrilan 19 maddeden olusmaktadir. Toplam
puan, alt boyutlarin toplanmasiyla hesaplanabilmektedir. Bu ¢alismada dlgegin giivenilirligi ve
gecerliligi yeniden degerlendirilmistir. Genel i¢ tutarlilik katsayis1 (Cronbach Alpha) .824 olarak
bulunmustur. Olgegin yap1 gecerliligi igin dogrulayici faktér analizi (DFA) yapilmistir. DFA
sonuglari kabul edilebilir model uyum degerlerine isaret etmistir (Hu ve Bentler, 1999; Kline, 2011):
x*=158.419, x?*/sd=2.296, p=0.00, GFI=0.912, NFI=0.891, TLI=0.913, CFI=0.934, RMSEA=0.076,
degerlerin kabul edilebilir diizeyde oldugu sonucuna varilmigtir.

Psikolojik iyi Olus Olgeg“i: Ryff'm (1989) ¢ok boyutlu iyi olus modeline gore tasarlanan
Psikolojik Iyi Olus Olgegi, kendini kabul, bagkalariyla olumlu iligkiler, 6zerklik, cevresel ustalik,
yasam amaci ve kisisel gelisim gibi boyutlar1 icermektedir. Ryff ve Keyes tarafindan 1995 yilinda
kisaltilarak revize edilmis ve 2004 yilinda Imamoglu tarafindan Tiirkgeye uyarlanmistir. Olgek 18
maddeden olusmakta ve toplam puan iizerinden degerlendirilebilmektedir. Bu ¢alismada dlgegin
glivenilirligi ve gecerliligi yeniden degerlendirilmis ve i¢ tutarlilik katsayis: (Cronbach Alpha) .796
olarak hesaplanmistir. Yap1 gegerliligini degerlendirmek icin DFA yapilmis ve model uyum
degerleri x?=177.592, x?*/df=2.467, p=0.00, GF1=0.895, NFI=0.872, TL1=0.897, CF1=0.919, RMSEA=0.080
olarak bulunmustur. Bu degerler kabul edilebilir diizeydedir (Hu ve Bentler, 1999; Kline, 2011).

Yasam Doyumu Olcegi: Diener ve arkadaglari (1985) tarafindan ogrencilerin yasam
doyumunu dlgmek igin gelistirilen 6lgek, Dagli ve Baysal (2016) tarafindan uyarlanmais, gegerliligi
ve giivenilirligi test edilmistir. Olgek tek boyutta 5 maddeden olusmaktadir. DFA sonuglart model
uyum degerlerinin kabul edilebilir diizeyde oldugunu gostermistir (Hu ve Bentler, 1999; Kline,
2011): x>=6,762, x2/df=2,254, p=0,00, GFI=0,989, NFI=0,936, TLI=0,870, CFI=0,961, RMSEA=0,074.

Verilerin Analizi

Aykar (ug) degerleri belirlemek icin her bir 6lgek maddesinin z-degerleri hesaplanmis ve -3
ila +3 araliginin disindaki degerler gikarilmistir (Cokluk vd., 2012). Carpiklik ve basiklik degerleri
-1,5 ile +1,5 arasinda degismekte olup verilerin normal dagilim gosterdigini dogrulamaktadir
(Tabachnick ve Fidell, 2013). Tanimlay1a istatistikler, korelasyon ve regresyon analizleri igin SPSS
22.0, DFA igin ise AMOS 23.0 kullarulmistir. x?/sd i¢in 5'ten kiigiik degerler, RMSEA igin .08'den
kiiciik degerler ve GFL, NFI, IFI, TLI ve CFI icin .90 veya {izeri degerler iyi uyum degerleri olarak
kabul edilmektedir (Hu ve Bentler, 1999). Giivenilirlik i¢in Cronbach's Alpha (a) katsayilar
hesaplanmistir. Korelasyon katsayilar1 degiskenler arasindaki iliskileri belirlemis, regresyon analizi
ise bagimsiz degiskenlerin bagimh degiskenleri yordama diizeylerini degerlendirmistir.

Etik Kurul izin Belgesi

Bu arastirma XXX Universitesi Sosyal ve Beseri Bilimler Arastirmalar Etik Kurulunun
11.15.2023 tarihinde 202/124 sayil1 karari ile etik yonden uygun bulunmustur.

BULGULAR

Degiskenlere iliskin Betimsel Istatistikler ve Korelasyon Katsayilar:

Tablo 2. Manevi Zekd, Psikolojik Iyi Olus ve Yasam Doyumuna Iliskin Betimsel Istatistikler ve Korelasyon

Katsayilar:
Degiskenler Ortalama SS Std. Hata 1 2 3
1. Manevi Zeka 3.33 .66 .04 1
2. Psikolojik Tyi Olug 4.02 37 .02 .194* 1
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3. Yasam Doyumu 417 40 02 208%% 188* 1
*p<.05, **p<.01, **p<.001

Tablo 2, 6grencilerin manevi zeka algilarinin orta diizeyde oldugunu (ortalama = 3,33),
psikolojik iyi olus (ortalama = 4,02) ve yasam doyumu (ortalama = 4,17) algilarinin ise nispeten
yiiksek oldugunu gostermektedir. Bu da 6grencilerin ortalama puanlarina goére yasam doyumunun
en yiiksek algi diizeyine, manevi zekanin ise en diisiik alg1 diizeyine sahip oldugu anlamina
gelmektedir. Korelasyon katsayilari, manevi zeka ile psikolojik iyi olus (r = .194, p < .01); manevi
zeka ile yasam doyumu (r = .228, p <.01) ve psikolojik iyi olus ile yasam doyumu (r = .188, p <.01)
arasinda pozitif iliskiler oldugunu gostermektedir.

Manevi Zekanin Psikolojik Iyi Olusu Yordamasi
Tablo 3. Manevi Zekénin Psikolojik Iyi Olusu Yordamasina Yonelik Regresyon Analizi Sonuclar:

Yordayici (bagimsiz) degisken B Std. Hata B t p
(sabit) 3.649 126 28.998 .000
Manevi Zeka 110 .037 194 2.966 .003

Yordanan (bagimli) degisken: Psikolojik Tyi Olus
R2 degisim = 037, p< .01

Tablo 3’te sunulan regresyon analizine gore, manevi zeka 6zel yetenekli 6grenciler icin psikolojik
iyi olusun anlamh bir yordayicisidir (=.194, p<.01). Manevi zeka, 0zel yetenekli 6grencilerin
psikolojik iyi oluslarindaki varyansin yaklasik % 4’tinii agiklamaktadir (R%degisim=.037; p<.01). Bu,
ogrencilerin manevi zekalar gelistikce psikolojik iyi oluslarinin da iyilesme egiliminde oldugu
anlamina gelmektedir.

Manevi Zekanin Yasam Doyumunu Yordamasi

Tablo 4. Manevi Zekinmm Yasam Doyumunu Yordamasina Yonelik Regresyon Analizi Sonuglar:

Yordayic1 (bagimsiz) degisken B Std. Hata B t 2
(sabit) 4.483 190 23.618 .000
Manevi Zeka 197 .056 228 3.526 .001

Yordanan (bagimli) degisken: Yasam Doyumu
R2 degisim = 052, p< .01

Tablo 4’te regresyon analizi sonuglari, 6grencilerin manevi zekalarinin yasam doyumlarinidnemli
oOlclide etkiledigini gostermektedir (3=.228, p<.01). Yasam doyumundaki varyansin yaklasik %5’
manevi zeka tarafindan agiklanmaktadir (R2aesisim=.052; p<.01). Daha basit bir ifadeyle, daha yiiksek
manevi zeka diizeyleri 6grenciler arasinda daha yiiksek yasam doyumu ile iligkilidir.

TARTISMA, SONUC ve ONERILER

Ozel yetenekli 8grencilerin manevi zekalari ile psikolojik iyi oluslar1 ve yasam doyumlar
arasindaki iligkiyi inceleyen arastirma, Ogrencilerin manevi zeka algilarimin orta diizeyde
oldugunu, psikolojik iyi olus ve yasam doyumu algilarimin ise gorece yiiksek oldugunu ortaya
koymustur. Manevi zekanin literatiire yeni girmesi ve sinurli sayida ¢alisma olmasi nedeniyle
Ogrencilerin manevi zeka alg: diizeylerini belirleyen bir arastirmaya rastlanamamustir. Psikolojik
iyi olusla ilgili olarak Celik (2019) benzer sonuglar bulmus ve dgrencilerin diizeylerinin gorece
yiiksek oldugu sonucuna varmistir. Aydin (2019) da bu bulguyu desteklemistir. Ogurlu ve
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arkadaslar1 (2016) yasam doyumunun &zel yetenekli 6grenciler arasinda orta diizeyde oldugunu
bulmus, Ozkaya (2017) da benzer bulgular elde etmistir. Bununla birlikte, mevcut arastirma

Ogrencilerin yasam doyumlarinin nispeten ytiiksek oldugu sonucuna varmstir.

Degiskenler arasindaki iligkilerin yonii ve diizeyi korelasyon analizi ile incelendiginde,
Ogrencilerin manevi zekalar ile psikolojik iyi oluslari ve yasam doyumlar: arasinda pozitif ve
anlamli bir iliski oldugu bulunmustur. Ayrica, psikolojik iyi olus ile yasam doyumu arasinda diisiik
diizeyde de olsa pozitif bir iligki tespit edilmistir. Karakas'in (2017) manevi zeka ve psikolojik iyi
olus arasindaki iliskiyi inceledigi arastirmasi, manevi zekanin daha olumlu duygulara ve iyi olusa
katkida bulundugunu gostermistir. Benzer sekilde, Séylemez (2016) tarafindan manevi zeka ve
yasam doyumu iizerine yapilan bir arastirmada, mevcut bulgular: destekler sekilde, manevi zeka,
yasamin anlami ve yasam doyumu arasinda anlamli pozitif iliskiler oldugu sonucuna varilmustir.
Bu aragtirma, yiiksek manevi zekd diizeylerinin o6grencilerin yasam doyumunu artirdigini
dogrulamaktadir. Korelasyon analizinden elde edilen bir diger énemli bulgu da psikolojik iyi olus
ile yasam doyumu arasindaki pozitif ve anlamli ancak diisiik diizeyli iligkidir. Keyes ve digerlerine
(2010) gore, yiiksek psikolojik iyi olusa sahip bireyler daha iyi psikolojik ve fiziksel sagliga ve daha
yliksek yasam kalitesine sahip olma egilimindedir ve bu da psikolojik olarak iyi hissedenler

arasinda daha yiiksek yasam doyumuna yol agmaktadir.

Degiskenler arasindaki iligkilerin belirlenmesinin ardindan, manevi zekanin psikolojik iyi
olusun ve yasam doyumunun bir yordayicisi olup olmadigin belirlemek igin regresyon analizi
yapimistir. Bagimsiz degisken olarak manevi zekanin ve bagimh degisken olarak psikolojik iyi
olusun kullanildig1 ilk modelde, regresyon analizi manevi zekanin psikolojik iyi olusun anlamli bir
yordayicist oldugunu gostermistir. Daha basit bir ifadeyle, yiiksek manevi zeka diizeyleri
ogrencilerin psikolojik iyi oluslarimi olumlu yonde etkilemektedir. Karakas (2017) da benzer
sonuglar bulmug ve manevi zekanin iyi olusu olumlu ydnde yordadigini gostermistir. Ikinci
modelde, manevi zeka (bagimsiz degisken) yasam doyumunun (bagimli degisken) bir yordayicisi
olarak analiz edilmis ve bulgular manevi zekanin yasam doyumunu pozitif ve anlamli bir sekilde
yordadigini ortaya koymustur. Bu bulgu, manevi zekanin 6grencilerin yasam doyumunu anlamh
diizeyde yordadigr sonucuna ulasan Soylemez ve Kog (2019) tarafindan da desteklenmistir. Bu
bulgular, 6grencilerin manevi zeka diizeyleri arttik¢a yasam doyumlarinin da arttigin

gostermektedir.

Arastirma bulgularina dayanarak cesitli neriler getirilmistir. Psikolojik iyi olusu ve yasam
doyumunu artirmak igin, tiim egitim seviyelerindeki dersler manevi zekay: gelistiren 6grenme-
ogretme yontemlerini icermelidir. Ozel yetenekli 6grenciler, yasam doyumlarini artiracak sosyal
faaliyetlere katilma firsatlarina sahip olmalidir. Egitim programlar1 ve egitim oturumlar: arastirma
bulgularina gore tasarlanmalidir. Programlar manevi zekay:1 gelistirecek sekilde diizenlenmeli,
ebeveynleri ve egitimcileri manevi zekdnin onemi konusunda egitmek icin seminerler
diizenlenmelidir. Ozel yetenekli grencilerin mutlu olmalarini ve olumlu bir bakis agisina sahip
olmalarim saglamak i¢in, olumlu bir bakis agis1 gelistiren ve manevi zekay: gelistiren egitimler

verilmeli, boylece yasam doyumu ve psikolojik iyi olma hali artirilmalidar.

Calisma, 0Ozel yetenekli Ogrencilerden olusan bir Ornekleme odaklanmistir. Farkh
orneklemlerle arastirma yapmak, sonuglar arasindaki benzerlik ve farkliliklara dair karsilastirmali
iggoriiler saglayabilir. Gelecekteki arastirmalar, kisilik 6zellikleri, algilanan sosyal destek ve 6z

yeterlilik gibi manevi zeka, psikolojik iyi olus ve yasam doyumu ile iliskili oldugu diisiiniilen
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degiskenleri inceleyebilir. Bu calismada nicel bir yontem kullanilmis olsa da degiskenler arasindaki

iligkileri incelemek i¢gin nitel arastirmalar yapilabilir.

Yazarlarin Katki Orani

Yazar makaleyi tek basina hazirlamistir.

Cikar Catismasi

Herhangi bir kisi veya kurum ile ¢ikar ¢atismasi yoktur.
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