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ABSTRACT

This study aims to examine the disaster-related content in primary school curricula by
gathering teachers' opinions using the case study design, one of the qualitative research

Keywords: methods. The CIPP program evaluation model was used to assess the content within an
Program Evaluation integrated system and analyze the relationships between different components. The study

CIPP Model

. . was conducted with 35 teachers working in schools affiliated with the Ministry of National
Disaster Education

Curriculum Education (MEB) in Gaziantep. Data were analyzed using content analysis under four
Primary School categories: context, input, process, and product. In the context dimension, teachers stated that
disaster education aligns with children's needs and that its primary goal is to inform
individuals. While textbooks and educational materials were deemed sufficient for raising
awareness, they were also found inadequate due to their excessive theoretical content. In the
input dimension, it was determined that teachers faced challenges in disaster education, yet
students showed interest in the subject. Additionally, the disaster education program was

found to be suitable for integrating technology. Findings related to the process dimension
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Publish: 31.03.2025 making learning more concrete in disaster education. In the product evaluation dimension,

indicate that the use of interactive and practice-oriented methods plays a crucial role in

the strongest aspect of the primary school disaster education program was identified as
raising awareness. However, its weaknesses included insufficient content, a lack of practical

applications, and limited drills and simulations.
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INTRODUCTION

Due to its geographical structure, Turkey frequently encounters disasters such as
earthquakes, floods, landslides, fires and avalanches. According to AFAD data, the most common
disaster in Turkey is landslide (45%), followed by earthquakes (18%), floods (14%) and rock falls
(10%). Although landslides are the most common disaster, earthquakes cause the greatest loss of
life and property (Gokge et al., 2008). According to official figures, more than 50 thousand people
lost their lives, more than 100 thousand people were injured and approximately 40 thousand
buildings were destroyed in the Kahramanmarag-centred earthquake on 6 February 2023 (AFAD,
2023).

These data emphasise the importance of disaster management and show that it is vital to
take preventive measures against disasters such as earthquakes and landslides, improve
construction standards and increase disaster awareness. Although the country is frequently
exposed to disasters, it is assessed that it is not sufficiently prepared. The 1999 Golciik and Diizce
earthquakes led to the realisation of deficiencies in disaster response and restructuring of the
disaster preparedness system (Ergiinay and Ozmen, 2013).

Natural disasters may affect not only the region but also the whole country in social,
economic and psychological terms. Therefore, in addition to physical measures, social awareness
and solidarity are of great importance in combating disasters. Education, awareness and risk
reduction activities should be carried out together to create a society prepared against disasters
(Kirikkaya et al. 2011).

Disaster management policies in Turkey have generally focussed on response and recovery,
but it is emphasised that risk reduction and preparedness processes should be given more
importance as in developed countries. Recently, there has been a change in this area and measures
for the protection of vulnerable groups in particular need to be increased. Especially the safety of
groups that cannot protect themselves individually, such as primary school students, depends on
the disaster awareness and training of teachers and administrative staff. Therefore, comprehensive

studies should be carried out on disaster education and school safety (Kadioglu, 2006).

Schools and teachers play a critical role in bringing disaster awareness to the society. In this
context, the School-Based Disaster Education (SBDE) Program, launched in 2010 in cooperation
with JICA and MoNE, aims to train teachers on disaster awareness and disseminate this knowledge
to the society through students. Studies show that primary school children are the most suitable
age group to gain disaster awareness (MoNE, 2019a).

Disaster Education

Disaster education is the process that increases the resilience of communities against
disasters and teaches the appropriate actions that individuals should take before, during and after
disasters. Through disaster preparedness, training and drills, it is ensured that the society can react
effectively against disasters. There are two main categories of disaster trainings: professional
disaster management trainings and disaster awareness trainings for the general public (Kadioglu,
2011).




Objectives of Disaster Education

Disaster trainings aim to increase the resilience of communities against natural disasters
(Dufty, 2008). These trainings aim to teach appropriate precautions and actions that individuals
should take before, during and after disasters. Disaster awareness raising trainings have a great
importance especially in Turkey due to the prevalence of natural disasters such as earthquakes.
Disaster education plays an important role in reducing negative social behaviours and raising
awareness in the society. Moreover, Hyogo and Sendai Framework Action Plans emphasise the
importance of such trainings on a global scale by advocating the inclusion of disaster education in
education Programs (Kadioglu, 2011).

In Japan, according to Disaster Management Training Plan, disaster resilience training aims
to raise awareness among individuals and promote strong social cohesion (Coskun, 2011). This
training aims to develop and adopt protective behaviours in the society. In addition, a strategy
aiming to attract public attention through media channels (radio, television, print media) is
followed. Public institutions, non-governmental organisations and educational institutions play a

critical role in disseminating and facilitating disaster trainings (AFAD, 2019).

The aim of contemporary disaster education is to prevent future disasters, minimise their
effects and ensure that the correct measures are taken. In disaster education, real life scenarios and
practical learning experiences are prioritised. These trainings are designed to enable individuals to
develop more knowledge, skills and positive attitudes towards disasters. Disaster education aims
to create resilient and prepared societies; it not only enables individuals to cope with disasters but

also aims to contribute to the welfare of the society (Kadioglu, 2011).
Disaster in Primary School Education Programs

In primary school education Programs, disaster-related topics are included especially in Life
Science, Science and Social Studies courses. Through these courses, students are made aware of
disasters and various safety precautions are taught. The following summarises the course contents
and achievements related to disasters at primary school levels:

Grade 1- Social Science: "Safe Life” Unit: This unit covers safety rules at school and at home,
electrical outlets, fire prevention, water conservation, and gas leaks. Students are taught the
necessary contact numbers (112) in case of emergencies (fire brigade, ambulance, police,
gendarmerie) (MoNE, 2019a).

Grade 2- Social Science: "Safe Life" Unit: Students are taught to recognise the institutions and
people who will provide assistance in emergencies. In addition, precautions to be taken against
natural disasters and what to do against these disasters are explained. Students learn types of
disasters such as floods, landslides, avalanches, storms, hurricanes and earthquakes (MoNE,
2019b).

Grade 3- Social Science: "Safe Life" Unit: Students learn the correct actions to ask for help in
emergencies. They are also taught how to use emergency exit doors and fire exits. This unit also
provides students with information on how to act against safety threats such as earthquakes and
floods (Ozgiiven, 2006).




Grade 3- Science: Electric Tools / Physical Phenomena Unit: The topic of safe use of electricity
is related to potential hazards such as electric shock and fire. This unit teaches that one should be

careful about the dangers arising from the misuse of electricity (MoNE, 2019b).

Grade 4- Social Studies: "People, Places and Environments" Unit: In this unit, students are
introduced to safety measures such as safe areas, emergency meeting points and emergency exits.
In addition, the importance of creating an earthquake bag is emphasised and the necessity of being

prepared for natural disasters is explained (Ozgiiven, 2006).

As a result, a conscious approach towards disasters is adopted in primary school education
Programs and students are taught various types of disasters, safety precautions and what to do in
emergencies. This education is carried out from an early age in order to create a society prepared
against disasters.

Curricula are one of the main tools that support individuals' lifelong learning and should be
constantly updated to adapt to changing technology. The aim of curricula is to improve the quality
of teaching with a student-centred approach by facilitating individuals' access to information
(Giiltekin, 2020). While teachers, students, administrators and parents play an important role in the
successful implementation of the curriculum, physical environment and infrastructure conditions

are also among the factors affecting the process (Yildirim, 2018).

The most important variable in the success of the curriculum is the teacher, because the
implementation and development of the curriculum directly depends on the knowledge, skills and
attitudes of the teacher. While the curriculum guides the teacher, it provides great convenience in
directing student behaviour. However, in order to evaluate the effectiveness of the curriculum and
ensure its suitability to the needs, feedback should be received and updated when necessary
(Demirel, 2015). Therefore, it is of great importance to take teachers' opinions into the centre
especially in the development of disaster education Programs.

Program Evaluation

Education, in the most general sense, is defined as the process of creating behavioural change
in the desired direction in individuals. Education Program is the process of planning learning
experiences in accordance with the characteristics of the target group and determining their effects.
Evaluation in education is a process that reveals whether the behavioural changes that occur have
achieved the goals set in the Program. With the analyses made in the evaluation phase, the
relationships between educational processes, learning experiences and behavioural changes are
tested and the level of the Program serving the purpose is determined. This process supports the
continuous development of the Program and makes it possible to eliminate its deficiencies (Bilen,
1999).

Program evaluation is the process of collecting, analysing and interpreting information in
order to determine the effectiveness, adequacy and results of an educational Program (Kaya, 1997).
It enables the identification of the elements that produce undesirable or inadequate results in the
education system and is defined as an activity aimed at identifying the sources of these results.
Nowadays, evaluation studies are gaining more and more importance not only in the field of
education, but also in production and consumption processes with examinations made according

to quality standards.

Program Evaluation Models




Various approaches and models are used in the Program evaluation process to measure the
effectiveness and efficiency of a Program. These models play a critical role in determining the extent
to which the objectives of the Program are achieved, identifying its strengths and weaknesses,
providing suggestions for improvement and ensuring the most efficient use of resources. There are
many different approaches and models in the field of Program evaluation. This diversity reveals
the importance of selecting the most appropriate model for the characteristics and conditions of the
Program. Because an evaluation approach that is incompatible with the philosophy of the Program
may negatively affect the reliability of the results to be obtained (Erden, 1998).

Instead of a single model for the evaluation process, it is necessary to select the most
appropriate model for the objectives and conditions of the Program. Program evaluation experts
have grouped different evaluation approaches under various categories. This flexibility and
adaptability enables solutions to be developed that are appropriate to the specific characteristics of
each Program.

Tyler's Goal-Based Assessment Model

Tyler's Goal-Based Evaluation Model emerged in the 1940s and has an important place in
curriculum evaluation. The basic philosophy of the model is to consider objectives, learning
experiences and assessments as three basic elements that interact with each other in order to
measure the effectiveness of the educational Program (Erden, 1998). The stages of the model
developed by Tyler (1942) are as follows:

Determination of Educational Objectives: The objectives of the Program should be clearly
defined and classified. These objectives determine which behaviours students should exhibit.

Defining Student Behaviours: In order to reach the objectives, which behaviours students
should exhibit are defined. These behaviours should be clarified so that they can be observed
during the teaching process.

Selection of Assessment Tool: Appropriate assessment tools are selected to measure the extent
to which students achieve the objectives. Existing tools are analysed; new tools are developed if
necessary.

Pretesting and Improvement: Assessment tools are tested in advance to identify errors and
deficiencies. As a result of these tests, improvements are made to the assessment tools.

Revision of the Assessment Tool: Finally, the assessment tools are revised to more accurately
represent student responses and are constantly edited for ease of use.

Stufflebeam’s CIPP Model

Stufflebeam's CIPP Model (Context, Input, Process and Product) is an evaluation model
developed in the 1960s in the USA for the evaluation and development of educational Programs.
This model has evolved over time to be applied in a wider framework and in different disciplines.
CIPP consists of the initials of Context, Input, Process and Product. The main purpose of the model
is to provide a comprehensive evaluation process to assess all dimensions of a Program
(Stufflebeam & Coryn, 2014). The stages of the CIPP Model are as follows:

Context: The context of the education Program is evaluated; that is, the purpose of the
Program, its target group and general education policies are taken into consideration. This stage
includes analyses to understand what the Program aims to achieve and under what conditions
these goals will be achieved (Fitzpatrick et al. 2019).




Input: Resources, tools, materials and strategies necessary for the Program to be successful
are evaluated. In the input stage, all the elements that the Program needs for success are examined
and their suitability is determined (Yiiksel, 2010).

Process: The implementation process of the Program is evaluated. At this stage, it is examined
whether the Program is carried out as planned and in accordance with the objectives. The level of
participation of students, teachers and other stakeholders, teaching methods and interactions are

important components of this stage (Usun, 2016).

Product: Results are evaluated. At this stage, the extent to which the Program has achieved
its objectives, its impact on students and whether the expected changes have occurred are analysed.
Educational outcomes, achievements, learning outcomes and long-term effects of the Program are
reviewed at this stage (Fitzpatrick et al. 2019).

Stufflebeam defines the CIPP model as a cyclical process. That is, the evaluation process is
not done only once, but is constantly evolving and renewed. Therefore, the model argues that the
evaluation process should be cyclical and systematic. The information obtained at each stage of the
model is collected, organised and presented in order to provide decision-makers with more

effective and accurate results (Stufflebeam & Coryn, 2014).

The CIPP model not only evaluates the success of the Program, but also includes the process
of collecting and analysing information that will help the Program to continuously improve. This

is an evaluation model that has applicability in education and other fields (Yiiksel, 2010).

¢ Context ¢ Input
Assessment Assessment

* Product * Process
Assessment Assessment

Figure 1. Basic Concepts of the CIPP Evaluation Model

Stufflebeam's Model adopts an approach in which core values are central to the evaluation
of a Program. These values reflect the worldviews of societies and humanity and shape the whole
evaluation process of the Program. Concepts such as human rights, social justice, equal opportunity
in education are examples of these values. Values are the basic elements that determine the
evaluation criteria and are especially used in the measurement of affective outcomes (Stufflebeam,
2003).

Stufflebeam argues that Programs should be developed by evaluating each step and
relationship in this model in a continuous cycle. The model analyses the interaction of values,

elements and assessment types in a continuous process, which creates an approach that enables
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continuous improvement of Programs.
Purpose of the Study

This study aims to examine the disaster education contents in primary school curricula
according to Context, Input, Process, Product (CIPP) evaluation model in line with teachers'
opinions. In the study, it is aimed to evaluate the curriculum by determining its competencies and

deficiencies. In this direction, answers to the following questions will be sought.

e What are the teachers' views on the content related to disaster in the primary school
curriculum in the "context" dimension of the CIPP evaluation model?

e  What are the teachers' views on the "input" dimension of the CIPP evaluation model for
the disaster-related contents in the primary school curriculum?

e What are the teachers' views on the "process" dimension of the CIPP evaluation model
regarding the disaster-related contents in the primary school curriculum?

e What are the teachers' views on the "output" dimension of the CIPP evaluation model
regarding the disaster-related contents in the primary school curriculum?
This study aims to provide suggestions for the development of the curriculum in line with teachers'

experiences and opinions.
Importance of Research

Disaster education at primary school level increases social resilience by raising awareness of
individuals at an early age. This study aims to contribute to the development of educational policies
by analysing the views of teachers while providing suggestions for a more effective teaching
process by identifying the shortcomings of the current disaster education. Curriculum inadequacies
and implementation difficulties directly observed by teachers provide important data for the
improvement of disaster education. Moreover, besides information-based approaches in disaster
education, the use of various methods such as simulations, drills and interactive techniques
strengthens students' preparedness against disasters. In addition, disaster education should
include not only protection from risks but also contributing to solidarity and recovery processes
after disasters. The research provides an academic framework on how curricula can be enriched by

expanding the scope of the disaster theme.

This study aims to contribute to raising students as individuals with high level of awareness
by providing guiding suggestions for educators and Program developers on disaster education.
Raising disaster awareness at an early age not only increases individual safety, but also supports
the establishment of an educational policy that will strengthen the overall disaster preparedness
capacity of the society. In this respect, the research is an important study that encourages the
production of academic knowledge for the development of disaster education and offers

sustainable solutions in the field of education.
Limitations

The research is limited to the opinions of the study group consisting of classroom teachers
working in official (state) primary schools in Gaziantep provincial centre and districts as of the
2023-2024 academic year.

The data collection tool used in the research is the "Teacher Interview Form" and the data

obtained are limited to the responses from this form.




The research is limited to the disaster education contents in the primary school curriculum.

In the context of Program evaluation, the research is limited to Stufflebeam's CIPP (Context-

Input-Process-Product) Evaluation Model.
METHOD

In this section, information about the general method of the study is presented, and
explanations about the model of the study, data collection tools, process, data analysis, validity and
reliability, and the research process are given. The method of the study was designed based on a
case study, which is one of the qualitative research methods. The research process was shaped by

the following steps:

Examining the content related to disaster in primary education programs

Preparation of the interview form

Obtaining expert opinions

Obtaining official permits

Conducting interviews

Digitalisation of interviews

Data Analyses

KT

Interpretation and reporting of information

Figure 2. Design Scheme of the Study

Steps Followed in the Research Process

Figure 2 shows the research design diagram. This diagram explains how a qualitative
research process is structured and the steps followed. Qualitative research aims to examine
phenomena and events in depth in their natural environment through techniques such as
unstructured observation, unstructured interviews and document analysis. This type of research is
shaped and carried out according to the purpose of the research, the questions and the method
used.

Research Model

Case study model is used in this research. Case study is a research method, especially in
social sciences, to examine situations where the boundaries between the phenomenon and the
environment are not clear and different data sources and evidence are used. Yin (1984) defines case
study as a method applied to analyse a current phenomenon in its real life environment, where the
boundaries between the phenomenon and the environment are unclear. Hitchcock and Hughes

(1995) explain the following features of case study as follows:

The case study provides a rich and effective analysis by providing an in-depth and vivid
description of the events under investigation. The events are narrated in time order and their
development processes are followed with a chronological storytelling. In this process, an internal
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discussion is generated between the description of the events and their analysis; this discussion
makes it possible to interpret the data in a more meaningful way. In the case study, the focus is
particularly on events and important situations, so that a clear understanding of the essence of the

topic under investigation is achieved.

The researcher's participation in the study as a part of the situation has a direct impact on
his/her observations and the insights provided by this participation increase the depth of the
research. In addition, the researcher reinforces the richness of the study by presenting special
situations that will provide a more comprehensive presentation of the researched topic.

These features allow the case study to collect rich data and to conduct an in-depth analysis.
This model is quite suitable for the purpose of evaluating the disaster education contents of the
study.

Study Group

The study group of the research consists of 35 classroom teachers working in provincial,
district and village schools affiliated to Gaziantep province MoNE in the 2023-2024 academic year.
The participants were determined by convenience sampling method. This method is considered as
an easy, low-cost, fast and practical method that is generally preferred for pilot applications of
large-scale studies. However, this method also has some disadvantages. These include factors such
as the difficulty of conducting in-depth analyses, validity problems, sample bias and

representativeness problems (Biiyiikoztiirk et al., 2019).

The researcher chose this sampling method because she works as a classroom teacher in a
public school and has easy access to teachers in other public schools. This increased the applicability
of the study and facilitated the formation of the sample group.

Data Collection Tools

In the data collection phase, a semi-structured "Teacher Interview Form" consisting of 11
questions under 4 main headings was used. The questions in this form were organised in detail
within the framework of the CIPP evaluation model (Context, Input, Process and Product). Each
topic was developed in a way to focus on the objectives and requirements of the relevant stage, and
it was aimed to provide teachers with comprehensive feedback on various aspects of the Program.
In this way, each aspect of the Program was examined in detail and data were collected

systematically.

In order to ensure the validity of the form, the preparation process of the form started with
a detailed review of the literature on disaster education. This review enabled the identification of
important information and concepts related to disaster education. In order to make the questions
clear and comprehensible, the opinion of a language expert was obtained and a pilot interview was
conducted with a teacher to check whether the questions were perceived as appropriate for the

purpose.

Considering that data loss may negatively affect the purpose of the research, the voice
recorder was checked before each interview. The research results based on the data obtained from
the form are consistent with the research questions and related theories, generalisable and
comparable with other studies. It was determined that the data obtained in the research were

consistent and meaningful in themselves. The semi-structured interview form provided an
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opportunity to understand the experiences and views of the participants in depth.

The questions prepared specifically for each phase allowed for a comprehensive evaluation
of different aspects of the Program and made it possible to analyse each dimension in detail. This
approach increased the richness of the data and helped to develop a more comprehensive

understanding of the Program's impact.
Data Collection Process

In line with the aim of the study, semi-structured interviews were conducted to analyse the
primary school curriculum within the framework of the CIPP evaluation model. For this purpose,
a specially designed interview form was used by the researcher. In order to collect qualitative data,
semi-structured interviews were conducted with teachers between 1 May and 30 June in the second
semester of the 2023-2024 academic year.

The interviews were conducted online or face-to-face in line with the teachers' preferences
by making appointments in advance and planning the interview times. The interviews were
recorded on a voice recorder with the permission of the teachers. Within the framework of the
research, interviews were conducted with 10 teachers with the shortest duration of 27 minutes 40

seconds and the longest duration of 52 minutes 28 seconds.

In order to support the data obtained from the study, the interview form was transferred to
the Google Forms platform and sent to the classroom teachers. 25 classroom teachers provided
feedback by filling out these forms. The data collected from 35 teachers in total The interviews
recorded with a voice recorder were converted into text using Word word processing software and

then all responses were combined using Excel software.
Analysing the Data

The data obtained in this study were analysed using content analysis method. Content
analysis is a technique that aims to create themes by categorising the data and to interpret these
themes in a meaningful way (Yildirim & Simsek, 2011). This method provided a more systematic
evaluation of teacher views. In this process, the interview forms were analysed by inductive
method by giving numbers, and repetitive expressions were grouped under themes. Codes were
created, categories were developed by considering similarities and themes were formed from these
categories. Finally, the data obtained were re-examined by an expert in the field and the differences

were reviewed and corrected.
Validity and Reliability

Validity refers to the accuracy of the results obtained, while reliability refers to the
consistency and reproducibility of these results (Yildirim & Simsek, 2011). Reliability in qualitative
research is of great importance in terms of the reliability of the results. Therefore, the research

process was reported in detail and all steps were clearly explained.

Verification and confirmation of the results obtained through the interview technique is an
approach that increases the reliability of the research (Merriam, 2013). Consensus among coders is
important for reliability (Miles & Huberman, 1994). In this study, the raw data were coded
independently by the researcher and an expert and the agreement rate between the codes was
calculated. The coding agreement rate was found to be P = 84%, which indicated that the study was
reliable. This process is an important step that strengthens the reliability of the study.
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Ethical Board Permission

This research was carried out in accordance with the decision of T.C. Gaziantep University
Social and Human Sciences Scientific Research and Publication Ethics Board of Social Sciences and
Humanities Scientific Research and Publication Ethics Board dated 05.08.2024 and meeting number

14 and the research permission approval of the Ministry of National Education.

FINDINGS

The evaluation was based on the responses given by the classroom teachers through the
"Teacher Interview Form". The data obtained were analysed by creating categories and codes under
the four main headings of the CIPP model. Under each heading, the opinions of the teachers were
supported with quotations and in this way, a more in-depth evaluation was made about the

different dimensions of the Program.
Findings Related to “Context” Dimension

Question 1: "In your opinion, what is the purpose of disaster education, do the contents included in

the disaster-related Program serve the purpose of the education Program? Please explain.”

Teachers' responses about disaster education were categorised by content analysis method.
Teachers generally stated the purpose of disaster education as protecting individuals from
disasters, informing them, raising disaster awareness and making them ready. Although the
content of the training Program is partially sufficient according to the teachers, there is a need for
more comprehensive, applied and age-appropriate content. The categories (italicised) and codes
(items and number of codes) obtained from the responses to the first question are given below.

Purpose of Disaster Education:
e To inform: 10
e To gain disaster awareness: 6
e To protect from disasters: 5
e To make it ready: 4
e To teach correct behaviour: 2
e Toraise awareness: 1
e To give responsibility: 1
Disaster Education Contents:
e Not sufficient: 3
e DPractical and realistic content is needed: 2
e More comprehensive content is required: 2
e Drills and family participation should strengthen disaster education: 2
e Training contents partially serve the objectives of the Program: 1

e Content should be appropriate for children's age level: 1
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e Itis not permanent: 1
Preparation and Precaution:
e Behaviours to be done after a disaster are taught: 10
e What to do during a disaster is explained: 6
e Preparations to be made before a disaster are taught: 4

e It is taught that individuals should be both psychologically and physiologically ready for

disasters: 1
Awareness and Behaviour Development:
e Ensuring that the society survives disasters with minimum damage: 5
e To gain awareness of providing material and moral support after a disaster: 1
e Raising awareness on the human-induced causes of disasters: 1
Application and Practical Information:
e Simulation and applied studies are missing in disaster training: 2
e Being taught to know emergency numbers during a disaster: 1
e How to apply the theoretical knowledge in practice should be taught better: 1
e How to do coordination and correct behaviours during a disaster is missing: 1
Recommendations:
¢ Training content should be practical rather than theoretical: 5
¢ Training Program should be more comprehensive: 2
e More staff and resources are required: 1
e Family involvement needs to be increased: 1
e Disaster education content should be appropriate to the age level of the child: 1

Teachers state that in order for the disaster education Program to achieve its purpose, content
that is applied, more comprehensive and appropriate for children's age levels should be added. In
addition, it was emphasised that the contents of disaster training should be more realistic,

supported by simulations and family participation should be increased.
Question 2: “"Do you think that the content related to disaster is orientated to the needs of children?”

The extent to which disaster education Programs address the needs of children was
evaluated in three main categories according to the responses of the teachers: Yes, No and Partially.

As a result of this evaluation, 37 codes were obtained.
Yes (Sufficient and Meets Needs):

e Teachers stated that the content in disaster education met the needs of children and was

sufficient with 23 codes they created.

No (Content not addressed to children):
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e With 5 codes, teachers stated that the content did not appeal to children and was

inadequate in this respect.
Partially (Content can be improved):

e With 9 codes, teachers stated that the contents were partially appropriate, but there were

deficiencies and the contents should be improved.

The majority of the teachers stated that they thought that the disaster education Program met
the needs of children and was sufficient. However, a small group of teachers stated that the content
did not appeal to children. In addition, some teachers emphasised that the contents should be

improved in order to be more effective.

Question 3: "What are the strengths and weaknesses of the contents and resource books included in
the Programs related to disaster education?”

According to the responses of the teachers, 25 codes identified as the strengths of disaster

education contents were grouped under 4 categories:
Creating Awareness and Raising Awareness:

e Providing disaster awareness (4)

¢ Raising awareness (2)

e Teaching protection from disasters (2)

e Providing basic information (1)

e Visual and Practical Support:

e Having visual contents (6)

e Having interactive contents (2)

e Finding content related to the Red Crescent (1)
Integrated and Inclusive System:

¢ Integration of the Program (2)

¢ Including disaster-related content in music and art lessons (2)

e Providing Academic Information:

o Detailed lectures (3)

The 27 codes identified as the weaknesses of disaster education contents and resource books

were grouped under 3 categories:

Lack of Application and Practical Inadequacy:
o Insufficient visual content (7)
e Inadequacy of drills (3)
e Deficiencies in implementation (3)

e Lack of sufficient material (1)
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Problems of Suitability to Child Level:
e Content is not sufficient for children, they get bored (2)
¢ Not addressing the level (1)
e Inability to realise active learning (1)
Insufficient Content of Books:
e Too academic and impractical content (9)

While disaster education Programs have strong aspects in terms of raising awareness and
providing basic knowledge, there are deficiencies in practical contents. Teachers emphasise the
importance of enriching the education with visual and interactive contents and increasing the
number of practical materials suitable for children's levels. In particular, it was stated that disaster
education contents should include not only informative but also practical activities that would

make it fun and instructive.

Although the theoretical part of the training is successful in raising awareness, there is a need
for improvement in terms of practical application and content suitable for children. In addition,
teachers state that the content is too academic and should be made more accessible. Increasing
active learning processes in education and creating a Program integrated with various courses may

be more effective in raising awareness of children about disasters.
Findings Related to “Input” Dimension

Question 4: "What is a disaster? Have you participated in any training Program on disaster

education?”
"What's a disaster?"
Loss of Life and Property:
e Extensive demolition (6)
e Material and moral losses (5)
e Incidents causing loss of life and property (5)
e Causes economic and social damage (2)
Psychological Effects:
e Causes psychological damage (5)
Unexpected and Uncontrollable Events:
e Uncontrollable events (3)
e Occurs unexpectedly (1)

These findings show that teachers' definitions of disasters generally addressed the physical,
psychological, economic and social dimensions of disasters. It was emphasised that disaster has an
unexpected and uncontrollable nature and these definitions concentrated on defining the
destructive and large-scale effects of disasters. Teachers stated that disasters not only cause loss of
life and property, but also have wider effects such as creating psychological damage and causing

economic and social damages.
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"Have you participated in any training Program related to disaster education?"

Training Participants:

In-service training (7)

MOoNE seminars (2)

AFAD trainings (2)

SBA online training (2)

Red Crescent disaster volunteer training (1)

Total: 14

Self Learning:

Iimprove myself by reading (7)
I do research on the internet (2)
Using digital Programs (2)
Videos (1)

Total: 12

Shortcomings of Trainings:

disaster education through formal training Programs (in-service training, AFAD, MoNE seminars,

Trainings are not sufficient (2)

Total: 2

Teachers' disaster education experiences show a great diversity. While 14 teachers received

etc.), 12 teachers used their own learning methods related to disaster education. These teachers

developed themselves through different sources such as reading, doing research on the internet,

using digital Programs and watching videos.

and incomplete. This situation shows that there is a need for disaster education Programs to
provide more comprehensive, accessible and practical contents.

the Program that includes content related to disaster education?”

Readiness

They are curious (13)
They are interested in learning (9)
Insufficient information (7)

Indifferent (2)

Traumatic Effects:

Fear and insecurity (6)

On the other hand, 2 teachers stated that the existing training Programs were not sufficient

Question 5: "What is the level of children’s readiness and level of interest for the implementation of
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e Trauma and anxiety (4)

Children's readiness for disaster education generally shows a positive trend. Teachers stated
that children are curious and interested in learning. This indicates that education Programs should
be presented in an engaging way. However, some children were reported to be disinterested and
to have insufficient knowledge. This emphasises the need to design the training Programs in a way

that is appropriate to the children's level and attracts their attention.

It has been stated that disaster experiences have traumatic effects on children and especially
feelings of fear, insecurity and anxiety are intensified in children. These findings reveal that disaster
education should be conducted with special care to ensure psychological safety. It is understood
that trainings should not be presented in a way to frighten children, but rather in a safe environment
and with a sensitive language.

Question 6: “Is the Program suitable for the use of different materials and technologies? What do you
think about the adequacy and usefulness of different materials and technological elements in your
classroom/school?”

Suitability of the Program for the Use of Materials and Technology
e Suitable for use (19)
e Smart boards are useful (12)
e Total: 31
Technological Equipment and Materials in Schools
e Inadequate (5)
e Deficiencies are available (3)
e Total: 8
The Role of Technology and Materials in Education
e Makes learning effective (6)
e Simulations can be effective (6)
e Itis avery effective tool for raising awareness (3)
e Videos can be effective (3)
e Disaster training centres (2)
e Total: 20
Recommendations
e Drills should be held more often and more practical knowledge should be taught (3)
e Establish simulation centres (1)
e Children should learn in nature during disaster education (1)
e Total: 5

Teachers stated that technology plays an important role in the disaster education process and
smart boards are useful tools in the teaching process. However, some teachers mentioned the lack
16




of technological infrastructure and inadequacy of necessary materials in their schools and stated
that this situation limited the teaching and learning processes in courses with special needs such as
disaster education. However, it was emphasised that technological tools such as simulations and
videos are effective in terms of raising awareness and gaining experience in the disaster education
process. Teachers made suggestions such as conducting drills more frequently, establishing
simulation centres and ensuring that children learn in touch with nature. These suggestions provide

important clues to increase the effectiveness of the disaster education Program.
Findings Related to “Process” Dimension

Question 7: “"Which methods do you use to increase children’s participation in the activities designed
related to disasters in line with the acquisitions in the content of the Program and to make the activities
efficient?”

Interactive Techniques and Methods
e I use question-answer method (10)
e I do cooperative learning and group work (10)
e  Watch videos (9)
e Tinclude animation activities (8)
e I do experiential and active learning activities (7)
Art and Visual Materials
e lapply the lecture method (6)
e I do art-based activities such as colouring and music (6)
e T use visuals such as posters (5)
Project Based Learning and Applied Education
e Ido project-based learning activities (4)
e I make exercises (3)
Emotional and Real Life Connections
¢ Emotional involvement (2)
e linclude real life examples (1)

Teachers use interactive techniques and various learning strategies to increase students'
active participation. Question-answer, cooperative learning and group work develop students'
thinking and questioning skills, while role-play activities and visual materials (videos, animations,
posters) help students understand abstract concepts. Art-based activities enrich the disaster
education process by increasing students' emotional participation. In addition, project-based
learning and drills enable students to interact with real world problems and provide them with
disaster awareness and first aid skills. These diversified methods support students to learn actively

and deepen the learning process through emotional engagement.
Question 8: “"Which kind of activities are found more interesting by children in disaster trainings?”

Interactive Activities
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e Drama and re-enactments (11)
e Drills (8)
Visual and Applied Materials
e Videos and animations (11)
e Practical activities such as projects (5)
Out of School Activities
e Trips(5)
e Nature activities (3)
Empathy and Emotional Engagement
e Empathising and emotional involvement (2)

Activities that attract children's attention in disaster education are categorised under four
main categories: interactive activities, visual materials and out-of-school activities. Drama,
reenactments and drills are activities in which students actively participate and provide effective
learning. Visual and applied materials such as videos, animations and project-based activities
attract children's attention and reinforce their learning processes. In addition, out-of-school
activities such as trips and nature activities enable students to make connections with real life and
enrich their learning. Although empathy and emotional participation constitute an important
emotional dimension in disaster education, it can be said that this category should be supported

more.

Question 9: "Are there difficulties in teaching the concepts and acquisitions in the Program related
to disaster in the education process? If so, what are the flexibility, changes and adaptations you make to
overcome these problems?”

Difficulties Experienced:

e Individual Differences (3)

¢ Emotional Challenges (3)

e Teaching Abstract Concepts (2)
Flexibility and Adaptation Strategies:

e  Group Studies (7)

e Including Applications (3)

e Visual Materials (3)

Suggestions and Improvements:

Adoption of more concrete and practical methods (10)

e Program Change (1)

Additional Resources (1)

e Cooperation with NGOs (1)
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Collaboration with non-governmental organisations can make disaster education Programs
more comprehensive and provide students with real-life experiences and access to additional
resources. The challenges faced by teachers are centred on issues such as individual differences,
emotional difficulties and teaching abstract concepts. However, flexibility and adaptation strategies
developed by teachers provide effective solutions to overcome these challenges. Group work,
hands-on activities and visual materials increase the efficiency of the teaching process. Teachers'
suggestions emphasise the need to make disaster education Programs more concrete, practical and
flexible. Strategies such as additional resources and cooperation with non-governmental
organisations stand out as important steps to increase the effectiveness of the Program.

Findings Related to “Product” Dimension

Question 10: “What kind of results were obtained for children’s skill development as a result of the
implementation of the Program that includes disaster-related outcomes, were the intended goals achieved?”

Positive Evaluations:
e Achievement of Targets (8)
e Awareness Formation (5)
e Acquisition of Basic Knowledge (4)
e Attitude and Behaviour Development (4)
e Security Needs (3)
e Family Participation (1)
e Information Sharing (1)
Negative Assessments:

e Failure to Fully Achieve Targets (6)

Inadequacy of Content or Effort to Catch Up the Curriculum (2)

Inadequacy of Materials (2)

Narrow Scope of the Program and Objectives (2)

Real Life Applications Insufficient (2)
e Failure to Ensure Permanent Learning (1)
Aspects to be improved:
e Regular updating and continuity of the Program (2)
e The Importance of Parent Participation (2)
e The Importance of the Role of Teachers (1)

Although the disaster education Program succeeded in creating basic disaster awareness and
consciousness in students, there are some deficiencies. Students developed the need for security
and positive attitudes towards disasters, but there were difficulties in transferring this knowledge
to daily life and providing permanent learning. In addition, the inadequacy of teaching materials

and the lack of real life applications also limited the effectiveness of the Program.
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It is concluded that in order for the Program to become more effective, concrete and applied

methods should be adopted, real life scenarios should be included in the Program, and teachers

and parents should be made aware of this issue. It is also important to update the Program regularly

and ensure its continuity. In this way, the disaster education Program can be made more

comprehensive and effective.

Question 11: "What are the positive and negative aspects of the disaster education program?”

Positive Aspects:

Awareness Raising (7)

Providing Information Acquisition (6)
Ensuring Preparedness (5)
Comprehensive (5)

Dirills (1)

Total: 24

Negative Aspects:

Lack of Application (10)

Lack of Material (3)

School Based Problems (2)
Remaining Abstract Knowledge (2)
Teacher Competence (2)
Superficiality (1)

Functionality (1)

Total: 21

Aspects in Need of Improvement:

Activity Based Education (11)
Detailed Content (6)

Material Richness (3)

Practical Activities (2)
Technological Support (2)
Teacher Training (2)
Interdisciplinary Approach (1)
Total: 27

Although the disaster education Program has achieved important goals such as raising

awareness, gaining knowledge and preparedness in students, there are also negative aspects such
as implementation deficiencies, material inadequacies and different levels of participation of
teachers. Teachers make various suggestions such as activity-based education, detailed content,
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richness of materials, and teacher training to make the Program more effective. In line with these
opinions, improving the disaster education Program, especially including elements such as
practical activities and technological support in the Program will increase the effectiveness of the
Program. In addition, it is emphasised that the subjects should be examined in more depth by
adopting an interdisciplinary approach.

DISCUSSION, CONCLUSION and RECOMMENDATIONS

Teachers emphasised that the purpose of disaster education is to protect people from
disasters and make them prepared for disasters. These views are in parallel with the finding of
Kiraz (2021) that disaster education increases the level of awareness and consciousness. However,
teachers stated that the existing contents are insufficient and more comprehensive and practical
information is needed. It was emphasised that applied contents, drills and family participation
would strengthen disaster education. This supports Ozgiiven's (2006) finding that disaster
education is reflected on families. Delen's (2023) examination of disaster education in primary
school textbooks and Singer's (2018) finding that the outcomes are not sufficiently repeated also
support the results of this study. It is stated that there is diversity in the ways the participants
receive disaster education, some teachers think that the trainings are inadequate and they obtain
information through their own efforts. This is in parallel with Sari's (2016) finding that social

preparations can be realised when individual preparations become widespread.

While the desire to learn reduced children's fear of disasters, it was also found that some
children were not interested in the disaster subject and their knowledge level was insufficient. This
situation emphasises the importance of making disaster education attractive to children and
presenting the content in a remarkable and concrete way. Esen's (2024) finding that the social skill
levels of primary school students increased in the GEMS-based disaster education study is in
parallel with the results of this study.

It was stated that disaster experiences cause trauma and anxiety in children and increase the
feeling of fear and insecurity, and it was emphasised that attention should be paid to psychological
safety elements and the use of sensitive language in disaster education. It was stated that training
contents should be designed in a way to minimise traumatic effects and approaches that would
make children feel safe during the training process should be emphasised. In parallel with the
finding of Yigittir and Ocal (2011) that being prepared for disasters can reduce fear and anxiety, it
was concluded that disaster preparedness would minimise the risk of recurrence of traumatic

experiences.

The most striking element in teachers' views on the importance of using technology and
materials was the smart board. Teachers stated that smart boards are effective and the Program is
suitable for using various technological materials. The finding of Avc (2019) that "earthquake
simulator" is the technology that teachers and students find the most efficient and that "virtual
reality applications" and "online educational computer games" are the most desired technologies

supports the results of this study.

Teachers emphasised that disaster education should be included more in textbooks and the
number of lessons should be increased in order to make disaster education more effective. It was
stated that reenactment activities, drills and experiential learning activities improved students'
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knowledge and skills about disaster situations. Karatas's (2011) study that drama technique
increases the learning level and improves attitudes towards the course positively supports these

findings.

It was concluded that project-based learning activities increase the applicability of disaster
awareness and first aid skills in practice by enabling students to interact with real world problems.
The study of Ozmen and Ince (2017) showing that school-based disaster education projects are

successful in terms of permanent learning and practical use in life supports this result.

It was stated that drills are an effective method to increase the level of preparedness and
awareness for disasters, and it was emphasised that the frequency of drills carried out regularly in
schools should be increased and necessary precautions should be taken by determining the
deficiencies. In this context, it was suggested that all students should visit mobile earthquake
simulation centres in cooperation with AFAD and their disaster experiences should be increased.
Odabas1 and Geng's (2023) study supports this suggestion.

When the opinions of the teachers about the disaster education Program in the product
evaluation phase were examined, it was concluded that the Program achieved some objectives but
had significant deficiencies. In order to increase the effectiveness of disaster education Programs, a
multifaceted approach such as enriching the content, training teachers, ensuring the participation
of parents, and planning a practical education Program should be adopted. Sar1 (2016), in his study
evaluating disaster education practices in Turkey, found that teachers stated that these education
Programs should be started in the preschool period and continued continuously, and concluded
that the delivery of disaster education Programs by experts in this field would lead to more
permanent learning in students. These findings coincide with the results of our study.

It was found that there were deficiencies in the implementation phase of the Program,
inadequacy of materials and teachers' participation in the Program at different levels were the
weaknesses of the Program. Akkus (2022) concluded in his study that the information on
earthquake, flood and evacuation awareness in the primary school Program was not sufficient for
the disaster awareness of children between the ages of 6-10 and that the information should be
elaborated and supported by drills. Similar to the results of this study, teachers consider it necessary

to increase the number of practical activities in order for the Program to be more effective.
Conclusion

In line with the opinions of primary school teachers, it was determined that the aim of
disaster education is to inform students and to raise disaster awareness. However, it was
emphasised that the content of the Program was insufficient and practical activities should be
emphasised. The importance of drill and simulation based teaching was also stated. It was
determined that the source books were strong in raising disaster awareness and weak in visual

adequacy. It was also stated by the teachers that the academic level of the contents was high.

While some of the teachers receive disaster training, some of them obtain information by
their own means. Inadequacy of in-service trainings also draws attention. It was stated that students
were curious about disaster but disaster education could trigger traumatic experiences. It was
determined that the Program was suitable for the use of technology but the schools lacked

equipment.

The most commonly used methods in disaster education process are question and answer,
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cooperative learning and digital contents. Drama, animation and out-of-school activities attract
students’ attention. Empathy and emotional participation were found to affect disaster awareness.
The biggest difficulties experienced by teachers are concretisation and individual differences, and
group work and practice-oriented activities are suggested as solutions. The importance of

cooperation with NGOs was also emphasised.

Teachers stated that the disaster education reached the targets but had deficiencies. Parent
participation is considered important. While the positive aspects of the disaster theme were defined
as raising awareness and gaining knowledge, the negative aspects were stated as lack of
implementation. It was stated that activity-based education and elaboration of contents would
contribute to the process.

Recommendations
Recommendations for Practitioners

Based on the protection needs of primary school students, disaster education contents should
be supported with interactive activities and technologies and embodied course contents should be
prepared. Concrete explanations, group works and interactive contents should be included.
Activities should be planned for children with traumatic experiences by interviewing their parents.
Children's natural disaster literacy should be improved through out-of-school activities, excursions
and NGO visits. Empathy and emotional participation should be ensured by developing activities

and projects with family participation.
Recommendations for Researchers

Document analysis studies on disaster education can be analysed and new studies can be
conducted using action research design. Studies can be conducted with different age groups under
the title of natural disaster literacy. Quantitative studies can be conducted on the adequacy of

disaster content in primary school curricula.
Recommendations for Program Developers

In addition to primary school curricula, an interdisciplinary disaster Program can be
prepared. Environments that will enable schools to conduct drills can be developed and simulation
centres can be established. Publications that are interesting and raise awareness among children
can be prepared. In-service trainings on disaster education can be made compulsory for primary
school teachers. The weight of theoretical knowledge in curricula can be reduced and contents that

include more applied activities can be prepared.
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CIPP modeli alinarak gergeklestirilen bu arastirma, igerik analizi yontemi kullanilarak baglam, girdi,
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Ilkokul bilgilendirmek oldugunu belirtmektedir. Kaynak kitaplar ve egitim materyalleri

farkindalik kazandirma agisindan yeterli goriilmekle birlikte, asir1 teorik bilgi igermeleri
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GIRIS
Tiirkiye, cografi yapisi geregi sik sik deprem, sel, heyelan, yangin ve ¢g gibi afetlerle
karsilasmaktadir. AFAD verilerine gore Tiirkiye’de en sik gdriilen afet heyelan (%45) olup, bunu
depremler (%18), su baskinlar1 (%14) ve kaya diismeleri (%10) takip etmektedir. En fazla meydana
gelen afet heyelan olsa da en biiyiik can ve mal kaybina depremler neden olmaktadir (Gokge vd.,
2008). Yalnizca 6 Subat 2023 tarihinde Kahramanmaras merkezli depremde resmi rakamlara gore

50 binden fazla insan hayatini kaybetmis, 100 binden fazla insan yaralanmis, yaklasik 40 bin bina
yikilmistir (AFAD, 2023).

Bu veriler, afet yonetiminin onemini vurgulamakta ve 6zellikle deprem ve heyelan gibi
afetlere karsi Onleyici tedbirlerin alinmasi, yapilasma standartlarinin iyilestirilmesi ve afet
bilincinin artirilmasinin hayati oldugunu gostermektedir. Sik sik afetlerle karsilasmasina ragmen
yeterince hazirlikli olmadigr degerlendirilmektedir. 1999 Golciik ve Diizce depremleri, afet
miidahalelerindeki eksikliklerin fark edilmesine ve afete hazirlik sisteminin yeniden
yapilandirilmasina yol agmistir (Ergiinay ve Ozmen, 2013).

Dogal afetler sadece bulunduklar: bolgeyi degil, tiim {ilkeyi sosyal, ekonomik ve psikolojik
acgidan etkileyebilir. Bu nedenle, afetlerle miicadelede fiziksel énlemlerin yaru sira toplumsal biling
ve dayanisma da biiyiik onem tasimaktadir. Afetlere karsi hazirlikli bir toplum olusturmak igin
egitim, farkindalik ve risk azaltma caligmalar: birlikte ytiriitiilmelidir (Kirikkaya ve ark. 2011).

Tiirkiye’de afet yonetimi politikalar1 genellikle miidahale ve iyilestirme odakli olmustur,
ancak gelismis tilkelerde oldugu gibi risk azaltma ve hazirlik siireglerine daha fazla 6nem verilmesi
gerektigi vurgulanmaktadir. Son dénemde bu alanda degisim yasanmakta ve 6zellikle savunmasiz
gruplarin korunmasina yonelik énlemlerin artirilmasi gerekmektedir. Ozellikle ilkokul 6grencileri
gibi kendilerini bireysel olarak koruyamayacak gruplarn giivenligi, 6gretmenler ve idari
personelin afet bilinci ve egitimine baglidir. Bu nedenle, afet egitimi ve okul giivenligi konularinda

kapsamli calismalar yiiriitiilmelidir (Kadioglu, 2006).

Okullar ve ogretmenler, afet bilincinin topluma kazandirilmasinda kritik bir rol
iistlenmektedir. Bu kapsamda, 2010 yilinda JICA ve MEB is birligiyle baslatilan Okul Tabanh Afet
Egitimi (OTAE) uygulamasi, 6gretmenleri afet bilinci konusunda egiterek bu bilginin 6grenciler
araciligryla topluma yayilmasini hedeflemektedir. Arastirmalar, ilkokul cagindaki ¢ocuklarin afet
bilinci kazanmaya en uygun yas grubunda oldugunu gostermektedir (MEB, 2019a).

Afet Egitimi

Afet egitimi, afetlere kars1 topluluklarin dayaniklihgini artiran ve bireylerin afet 6ncesi, siras:
ve sonrasinda almasi gereken uygun eylemleri Ogreten siirectir. Afetlere hazirlik, egitim ve
tatbikatlar yoluyla toplumun afetlere karsi etkin bir sekilde tepki verebilmesi saglanir. Afet

egitimlerinin iki ana kategorisi vardir: profesyonel afet yonetimi egitimleri ve genel kamuoyuna

yonelik afet bilinglendirme egitimleri (Kadioglu, 2011).
Afet Egitiminin Amaclar

Afet egitimleri, topluluklarin dogal afetlere kars1 dayaniklilifini artirmayr amaclar (Dufty,
2008). Bu egitimler, afet oncesi, siras: ve sonrasinda bireylerin almas: gereken uygun 6nlemler ve
yapmasi gereken eylemleri 6gretmeyi hedefler. Ozellikle Tiirkiye’de deprem gibi dogal afetlerin

yaygin olmasi nedeniyle afet bilin¢lendirme egitimlerinin biiyiik bir énemi vardir. Afet egitimi,

27




toplumsal olumsuz davraniglarin azaltilmas: ve toplumda farkindalik yaratilmasi noktasinda
onemli bir rol {istlenmektedir. Ayrica Hyogo ve Sendai Cergeve Eylem Planlari, afet egitiminin
egitim programlarina dahil edilmesini savunarak, bu tiir egitimlerin kiiresel Slgekte Gnemini

vurgulamaktadir (Kadioglu, 2011).

Japonya'da, Afet Yonetimi Egitim Plani'na gore, afete dayaniklilik egitimi, bireyler arasinda
farkindalig1 artirmay1 ve giiglii sosyal uyumu tesvik etmeyi amacglamaktadir (Coskun, 2011). Bu
egitim, toplumda koruyucu davraniglarin gelistirilmesi ve benimsenmesini hedefler. Ayrica medya
kanallan (radyo, televizyon, yazili basin) aracihiiyla halkin dikkatini ¢ekmeyi amaglayan bir
strateji izlenir. Kamu kurumlari, sivil toplum kuruluslari ve egitim kurumlari, afet egitimlerinin

yayginlastirilmasi ve kolaylastirilmasi konusunda kritik bir rol oynamaktadir (AFAD, 2019).

Cagdas afet egitiminin amaci, gelecekteki afetlerin 6nlenmesi, etkilerinin en aza indirilmesi
ve dogru onlemlerin alinmasmi saglamaktir. Afet egitiminde, gercek hayat senaryolar1 ve
uygulamali 6grenme deneyimleri 6n planda tutulur. Bu egitimler, bireylerin afetlere karsi daha
fazla bilgi, beceri ve olumlu tutum gelistirmelerini saglamak amaciyla tasarlanir. Afet egitimi,
dayanikli ve hazirlikli toplumlar olusturmay: hedefler; bireylerin sadece afetle basa ¢ikabilmesini
saglamakla kalmaz, aymi zamanda toplumun refahma katkida bulunmalarini da amaclar
(Kadioglu, 2011).

Ilkokul Egitim Programlarinda Afet

flkokul egitim programlarinda afetle ilgili konular, 6zellikle Hayat Bilgisi, Fen Bilimleri ve
Sosyal Bilgiler derslerinde yer almaktadir. Bu dersler araciigiyla 6grencilere afetlere karsi
farkindalik kazandirilmakta ve cesitli giivenlik oOnlemleri Ogretilmektedir. Asagida ilkokul

seviyelerinde afetle ilgili islenen ders igerikleri ve kazamimlar 6zetlenmistir:

1. Sumif - Hayat Bilgisi: “Giivenli Hayat” Unitesi: Bu {initede, okulda ve evde giivenlik
kurallar, elektrik prizleri, yangin onleme, su tasarrufu ve gaz sizintilar1 gibi konular ele
alinmaktadir. Ogrencilere, acil durumlarda (itfaiye, ambulans, polis, jandarma) gerekli iletisim
numaralar1 (112) 6gretilmektedir (MEB, 2019a).

2. Sumf - Hayat Bilgisi: “Giivenli Yasam” Unitesi: Ogrencilere, acil durumlarda yardim
saglayacak kurum ve kisileri tanima 6gretilir. Ayrica dogal afetlere karg: alinacak 6nlemler ve bu
afetlere karsi neler yapilmasi gerektigi aciklanur. Ogrenciler, sel, toprak kaymasi, ¢1g, firtina, kasirga
ve deprem gibi afet tiirlerini 6grenirler (MEB, 2019b).

3. Sunif - Hayat Bilgisi: “Giivenli Hayat” Unitesi: Ogrenciler, acil durumlarda yardim istemek
i¢in dogru eylemleri 6grenirler. Ayrica acil ¢ikis kapilari ve yangin ¢ikislarinin nasil kullanilacag:
Ogretilir. Bu iinite ayrica deprem ve su baskini gibi giivenlik tehditlerine kars: nasil davranilmasi

gerektigi konusunda 6grencilere bilgi saglar (Ozgiiven, 2006).

3. Swmf - Fen Bilimleri: Elektrikli Araglar / Fiziksel Olaylar Unitesi: Elektrigin giivenli
kullanimi konusu, elektrik carpmasi ve yangin gibi potansiyel tehlikelerle ilgilidir. Bu {inite,

elektrigin yanlis kullamilmasindan dogan tehlikelere karsi dikkatli olunmas: gerektigini 6gretir
(MEB, 2019D).

4. Stmif - Sosyal Bilgiler: “Insanlar, Yerler ve Cevreler” Unitesi: Bu iinitede, grencilere giivenli
alanlar, acil durum bulusma noktalar1 ve acil ¢ikislar gibi giivenlik 6nlemleri tanitilmaktadir.
Ayrica deprem cantasi olusturmanin 6nemi vurgulanarak dogal afetlere hazirhkli olmanmn
gerekliligi anlatilir (Ozgiiven, 2006).
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Sonug olarak, ilkokul egitim programlarinda afetlere yonelik bilingli bir yaklasim
benimsenmekte ve 6grencilere gesitli afet tiirleri, giivenlik onlemleri ve acil durumlarda yapilmasi
gerekenler Ogretilmektedir. Bu egitim, afetlere kars: hazirlikli bir toplum olusturmak amaciyla

erken yaslardan itibaren gergeklestirilmektedir.

Egitim programlari, bireylerin yasam boyu 6grenimini destekleyen temel araglardan biridir
ve degisen teknolojiye uyum saglamak igin siirekli giincellenmelidir. Ogretim programlarmnin
amaci, bireylerin bilgiye erisimini kolaylastirarak, ogrenci merkezli bir yaklagimla Ogretim
kalitesini artirmaktir (Giiltekin, 2020). Programin basarili bir sekilde uygulanmasinda 6gretmenler,
ogrenciler, yoneticiler ve veliler 6nemli rol oynarken, fiziki ortam ve altyap1 kosullar1 da stireci

etkileyen faktorler arasinda yer almaktadir (Yildirim, 2018).

Ogretim programimin basarisinda en 6nemli degisken Ogretmendir, giinkii programin
uygulanmasi ve gelistirilmesi dogrudan 6gretmenin bilgi, beceri ve tutumuna baghdir. Program,
ogretmene rehberlik ederken, 6grenci davranislarini yonlendirmede biiyiik kolaylik saglar. Ancak,
programin etkinligini degerlendirmek ve ihtiyaglara uygunlugunu saglamak igin geri bildirim
alinmali ve gerektiginde giincellenmelidir (Demirel, 2015). Ozellikle afet egitimi programlarinin

gelistirilmesinde 6gretmen goriislerinin merkeze alinmasi: bu nedenle biiyiik 6nem tasimaktadir.

Program Degerlendirme

Egitim, en genel anlamiyla bireyde istenen yonde davranis degisikligi olusturma siireci
olarak tanimlanir. Egitim programi ise bu degisimi gerceklestirecek hedef kitlenin 6zelliklerine
uygun olarak 6grenme deneyimlerini planlama ve bunlarin etkilerini belirleme siirecidir. Egitimde
degerlendirme, meydana gelen davranis degisikliklerinin programda belirlenen hedeflere ulasip
ulagsmadigini ortaya koyan bir siirectir. Degerlendirme asamasinda yapilan analizlerle egitim
siregleri, 6grenme deneyimleri ve davrams degisiklikleri arasindaki iligkiler test edilerek
programin amaca hizmet etme diizeyi belirlenir. Bu siireq, programin siirekli gelisgimini

destekleyerek eksikliklerinin giderilmesini miimkiin kilar (Bilen, 1999).

Program degerlendirme, bir egitim programinin etkililigini, yeterliligini ve elde edilen
sonuglarmi belirlemek amaciyla bilgi toplama, analiz etme ve yorumlama siirecidir (Kaya, 1997).
Egitim sisteminde istenmeyen veya yetersiz sonuglar1 ortaya ¢ikaran unsurlarin tespit edilmesini
saglar ve bu sonuglarin kaynaklarini belirlemeye yonelik bir faaliyet olarak tanimlanr.
Giiniimiizde, degerlendirme caligmalar1 yalnizca egitim alaninda degil, iiretim ve tiiketim
siireglerinde de kalite standartlarina gore yapilan incelemelerle giderek daha fazla 6nem

kazanmaktadir.

Program Degerlendirme Modelleri

Bir programin etkililigini ve verimliligini 6lgmek igin program degerlendirme siirecinde
cesitli yaklasimlar ve modeller kullamilir. Bu modeller, programin amaglarinin ne Odlgiide
gerceklestirildigini belirlemek, giiclii ve zayif yonlerini tespit etmek, gelisim Onerileri sunmak ve
kaynaklarin en verimli sekilde kullamilmasini saglamak igin kritik rol oynar. Program
degerlendirme alaninda birgok farkli yaklasim ve model bulunmaktadir. Bu gesitlilik, programin
Ozelliklerine ve kosullarina en uygun olan modelin se¢ilmesinin dnemini ortaya koyar. Ciinkii
programin felsefesiyle uyumsuz bir degerlendirme yaklasimi, elde edilecek sonuglarin

glivenilirligini olumsuz etkileyebilir (Erden, 1998).
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Degerlendirme siireci i¢in tek bir model yerine, programin amaglarina ve kosullarina en
uygun modelin secilmesi gereklidir. Program degerlendirme uzmanlari, farkli degerlendirme
yaklagimlarini gesitli kategoriler altinda gruplandirmiglardir. Bu esneklik ve uyarlanabilirlik, her

programin kendine 6zgii niteliklerine uygun ¢oziimler gelistirilmesini saglar.

Tyler'in Hedefe Dayali Degerlendirme Modeli
Tyler''n Hedefe Dayali Degerlendirme Modeli, 1940’11 yillarda ortaya ¢ikmis ve egitim

programi degerlendirmesinde onemli bir yere sahiptir. Modelin temel felsefesi, egitim programinin
etkililigini O0l¢mek icin hedeflerin, 6grenme yasantilarinin ve degerlendirmelerin birbirleriyle
etkilesime giren {i¢ temel 0ge olarak ele alinmasidir (Erden, 1998). Tyler'in (1942) gelistirdigi

modelin asamalar: sunlardir:

Egitimsel Hedeflerin Belirlenmesi: Programin hedefleri agik bir sekilde tanimlanmali ve

smiflandirilmalidir. Bu hedefler, 6grencilerin hangi davraruslar sergilemesi gerektigini belirler.

Ogrenci Davramglarinin Tanimlanmast: Hedeflere ulasmak icin grencilerin hangi davraniglar:
sergilemeleri gerektigi tanimlanir. Bu davranislar, 6gretim siirecinde gozlemlenebilecek sekilde
netlestirilmelidir.

Degerlendirme Araci Segimi: Ogrencilerin hedeflere ne 6lgiide ulastigini dlgmek igin uygun

degerlendirme araglar1 segilir. Mevcut araglar incelenir; gerekiyorsa yeni araglar gelistirilir.

On Deneme ve lyilestirme: Degerlendirme araclari, 6nceden denenerek hatalar ve eksiklikler

tespit edilir. Bu testler sonucunda degerlendirme araglarinda iyilestirmeler yapilir.

Degerlendirme Aracimin Revizyonu: Son olarak, degerlendirme araglari, dgrenci tepkilerini

daha dogru temsil edecek sekilde revize edilir ve kullanim kolaylig: acisindan siirekli diizenlenir.

Stufflebeam’in CIPP Modeli
Stufflebeam’in CIPP Modeli (Baglam, Girdi, Siire¢ ve Urﬁn), 19601 yillarda Amerika'da

egitim Ogretim programlarinin degerlendirilmesi ve gelistirilmesi amaciyla gelistirilmis bir
degerlendirme modelidir. Bu model, zamanla daha genis bir cercevede ve farkli disiplinlerde
uygulanacak sekilde gelismistir. CIPP, Context (Baglam), Input (Girdi), Process (Siireg) ve Product
(Uriin) kelimelerinin bas harflerinden olusur. Modelin temel amaci, bir programin tiim boyutlarini
degerlendirecek kapsamli bir degerlendirme siireci sunmaktir (Stufflebeam ve Coryn, 2014). CIPP

Modeli’nin agamalar1 sunlardir:

Baglam (Context): Egitim programinin baglami degerlendirilir; yani programin amaci, hedef
kitlesi ve genel egitim politikalari goz 6niinde bulundurulur. Bu asama, programin neyi bagsarmay1
hedefledigini ve hangi kosullar altinda bu hedeflere ulasilacagini anlamaya yonelik analizler igerir
(Fitzpatrick ve ark. 2019).

Girdi (Input): Programin basarili olabilmesi igin gerekli olan kaynaklar, araglar, materyaller
ve stratejiler degerlendirilir. Girdi asamasinda, programin basar igin ihtiya¢ duydugu tim

unsurlar incelenir ve uygunlugu belirlenir (Yiiksel, 2010).

Siire¢ (Process): Programin uygulanma siireci degerlendirilir. Bu asamada, programin
planlanan sekilde ve hedeflere uygun bir sekilde yiiriitiiliip yiiriitiilmedigi incelenir. Ogrencilerin,
Ogretmenlerin ve diger paydaslarin katihm diizeyi, 6gretim yontemleri ve etkilesimler bu asamanin

onemli bilesenleridir (Usun, 2016).
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Uriin (Product): Sonuglar degerlendirilir. Bu asamada, programin hedeflerine ne &lciide

ulastig, 6grenciler tizerindeki etkisi ve beklenen degisimlerin gerceklesip gerceklesmedigi analiz
edilir. Egitim ¢iktilari, basarilar, 6grenme sonuglari ve programin uzun vadeli etkileri bu asamada

gozden gecirilir (Fitzpatrick ve ark. 2019).

Stufflebeam, CIPP modelini dongiisel bir siire¢ olarak tanimlar. Yani, degerlendirme stireci
yalnizca bir kez yapilmaz, siirekli olarak gelisir ve yenilenir. Bu nedenle model, degerlendirme
stirecinin dongiisel ve sistematik olmasi gerektigini savunur. Modelin her asamasinda elde edilen
bilgiler, karar vericilere daha etkili ve dogru sonuglar sunmak amaciyla toplanir, organize edilir ve
sunulur (Stufflebeam ve Coryn, 2014).

CIPP modeli, sadece programin bagarisin1 degerlendirmekle kalmaz, aym zamanda
programun siirekli olarak gelismesine yardima olacak bilgilerin toplanmasi ve analizi siirecini de
igerir. Bu, egitim ve diger alanlarda uygulanabilirligi olan bir degerlendirme modelidir (Yiiksel,
2010).

(
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DEGERLENDIRME DEGERLENDIRME
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< URUN .
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Sekil 1. CIPP Degerlendirme Modelinin Temel Kavramlar:

L

Stufflebeam'in Modeli, bir programin degerlendirilebilmesi icin temel degerlerin merkezde
yer aldig1 bir yaklasimi benimsemektedir. Bu degerler, toplumlarin ve insanligin sahip oldugu
diinya goriiglerini yansitir ve programin tiim degerlendirme siirecini sekillendirir. Insan haklari,
toplumsal adalet, egitimde firsat esitligi gibi kavramlar bu degerlerin ornekleridir. Degerler,
degerlendirme kriterlerini belirleyen temel unsurlar olup, Ozellikle duyussal (affective)
kazanimlarin 6l¢lilmesinde kullanilir (Stufflebeam, 2003).

Stufflebeam, bu modeldeki her bir adimi ve iliskiyi stirekli bir dongii igerisinde
degerlendirerek programlarin gelistirilmesi gerektigini savunur. Model, degerler, unsurlar ve
degerlendirme tiirlerinin birbiriyle etkilesimini siirekli bir siire¢ icinde analiz eder, bu da

programlarin siirekli iyilestirilmesini saglayan bir yaklasim olusturur.

Calismanin Amaci

Bu arastirma, ilkokul 0gretim programlarinda yer alan afet egitimi iceriklerini 6gretmen
goriigleri dogrultusunda Baglam, Girdi, Siireg, Uriin (CIPP) degerlendirme modeline gore
incelemeyi amaglamaktadir. Calismada, Ogretim programinin yeterlilikleri ve eksiklikleri

belirlenerek degerlendirilmesi hedeflenmektedir. Bu dogrultuda su sorulara yanit aranacaktir
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o Ilkokul 6gretim programinda yer alan afet ile ilgili igeriklere dair CIPP

degerlendirme modeli “baglam” boyutundaki 6gretmen gortisleri nelerdir?

e Tlkokul 6gretim programinda yer alan afet ile ilgili igeriklere dair CIPP

degerlendirme modeli “girdi” boyutundaki 6gretmen goriisleri nelerdir?

e Tlkokul 6gretim programinda yer alan afet ile ilgili igeriklere dair CIPP

degerlendirme modeli “siire¢” boyutundaki 6gretmen goriisleri nelerdir?

o TIlkokul dgretim programinda yer alan afet ile ilgili igeriklere dair CIPP
degerlendirme modeli “cikt1” boyutundaki 6gretmen goriigleri nelerdir?

e Bu arastirma, O6gretmenlerin deneyim ve goriisleri dogrultusunda programin

gelistirilmesine yonelik 6neriler sunmay1 amaglamaktadir.
Arastirmanin Onemi

[lkokul diizeyinde afet egitimi, bireylerin erken yasta bilinglenmesini saglayarak toplumsal
dayarukliligr artirmaktadir. Bu arastirma, mevcut afet egitiminin eksikliklerini belirleyerek daha
etkili bir 6gretim siireci igin Oneriler sunarken, 6gretmenlerin goriiglerini analiz ederek egitim
politikalarinin  gelistirilmesine katki saglamay1 amaglamaktadir. Ogretmenlerin dogrudan
gozlemledigi miifredat yetersizlikleri ve uygulama zorluklari, afet egitiminin gelistirilmesi
agisindan 6nemli veriler sunmaktadir. Ayrica, afet egitiminde bilgilendirme temelli yaklagimlarm
yani sira, simiilasyonlar, tatbikatlar ve interaktif teknikler gibi cesitli yontemlerin kullanima,
ogrencilerin afetlere karsi hazirlikli olmasimi giiglendirmektedir. Bunun yani sira, afet egitimi
yalnizca risklerden korunmay: degil, afet sonrasi dayanisma ve iyilesme siireglerine katkida
bulunmay:r da igermelidir. Arastirma, afet temasmnin kapsamini genisleterek Ogretim

programlarinin nasil zenginlestirilebilecegine dair akademik bir ¢ergeve sunmaktadir.

Bu calisma, egitimciler ve program gelistiriciler i¢in afet egitimi konusunda yol gosterici
Oneriler sunarak 6grencilerin biling diizeyi yiiksek bireyler olarak yetismelerine katkida bulunmay1
amaglamaktadir. Afet farkindaliginin erken yaslarda kazandirilmasi, yalmzca bireysel giivenligi
artirmakla kalmayip, ayn1 zamanda toplumun genel afet hazirhik kapasitesini giiclendirecek bir
egitim politikas1 olusturulmasini da desteklemektedir. Bu dogrultuda arastirma, afet egitiminin
gelistirilmesine yonelik akademik bilgi iiretimini tegvik eden ve egitim alaminda siirdiiriilebilir

¢ozlimler sunan 6nemli bir ¢alisma niteligindedir.

Sinirliliklar

Aragtirma, 2023-2024 egitim-6gretim yih itibariyla Gaziantep il merkezi ve ilgelerinde
bulunan resmi (devlet) ilkokullarda gorev yapan sinif 6gretmenlerinden olusan ¢alisma grubunun
goriisleriyle sirurhdr.

Aragtirmada kullanilan veri toplama aract "Ogretmen Goriisme Formu" olup, elde edilen

veriler bu formdan gelen yarnitlarla smirlidir.
Arastirma, ilkokul 6gretim programinda yer alan afet egitimi igerikleri ile sinirlidir.

Program degerlendirme baglaminda, arastirma yalnizca Stufflebeam’in CIPP (Baglam-Girdi-

Siireg-Uriin) Degerlendirme Modeli ile smirlandirilmistir.
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YONTEM

Bu béliimde, arastirmanin genel yontemi ile ilgili bilgiler sunulmus, calismanin modeli, veri
toplama araglari, siireci, verilerin analizi, gegerlik ve giivenirlik ile arastirma siirecine dair
acgiklamalar yapilmistir. Calismanin yontemi, nitel arastirma yontemlerinden olan durum ¢alismasi

temel alinarak tasarlanmistir. Arastirma siireci asagidaki gibi adimlarla sekillenmistir:

+1lkogretim Programlarmda yer alan afet ile ilgili igeriklerin incelenmesi

*Goriisme Formunun Hazirlanmast

*Uzman Gériiglerinin Alinmast

*Resmi Izinlerin Almmas:

+Gorligmelerin Gergeklestirilmesi

+Goriismelerin Dijital Ortama Aktarilmast

*Veri Analizi

*Bilgilerin Yorumlanmasi ve Raporlastirma

)
]
]
)
]
)
]
]

) - -C-C-C-C- K- 4

Sekil 2. Arastirmanin Tasarim Semast

Arastirma Siirecinde izlenen Adimlar

Sekil 2, arastirmanin tasarim semasini gostermektedir. Bu sema, nitel bir arastirma siirecinin
nasil yapilandirildigini ve izlenen adimlar: aciklamaktadir. Nitel arastirma, yapilandirilmamais
gozlem, yapilandirilmamis goriisme ve dokiiman inceleme gibi tekniklerle olgu ve olaylar1 kendi
dogal ortamlarinda derinlemesine incelemeyi hedefler. Bu tiir bir arastirma, arastirmanin amacina,

sorularina ve kullamlan yonteme gore sekillenir ve gergeklestirilir.
Arasgtirma Modeli

Bu arastirmada durum calismas: modeli kullanilmaktadir. Durum ¢alismasi, 6zellikle sosyal
bilimlerde, olgu ve ¢evre arasindaki smirlarin belirgin olmadigi, farklhi veri kaynaklarimin ve
karutlarin kullanuldigi durumlar: incelemeye yo6nelik bir arastirma yontemidir. Yin (1984) durum
calismasin, giincel bir olguyu kendi gercek yasam gevresi iginde, olgu ve ¢evre arasindaki sinirlarin
belirsiz oldugu durumlarda uygulanan bir yontem olarak tanimlamaktadir. Hitchcock ve Hughes
(1995), durum ¢alismasinin asagidaki 6zelliklerini su sekilde agiklamaktadir:

Durum c¢alismasi, arastirilan olaylarin derinlemesine ve canli bir sekilde tanimlanmasini
saglayarak zengin ve etkili bir analiz sunar. Olaylar, zaman sirasina gore anlatilarak kronolojik bir
hikayeleme ile gelisim siiregleri takip edilir. Bu siiregte, olaylarin tanimlanmasz ile analiz edilmesi
arasinda bir igsel tartisma olusturulur; bu tartisma, verilerin daha anlamli bir sekilde
yorumlanmasini miimkiin kilar. Durum calismasinda, 06zellikle olaylar ve Onemli durumlar
tizerinde yogunlagilir, bdylece arastirilan konunun 6ziine dair belirgin bir anlayis elde edilir.
Aragtirmacinin, durumun bir parcasi olarak ¢alismaya katilmasi, gézlemlerine dogrudan etki eder
ve bu katihmin sagladig i¢goriiler arastirmanin derinligini artirir. Ayrica arastirmaci, arastirilan
konunun daha kapsamli bir sekilde ortaya konulmasim saglayacak 6zel durumlar1 sunarak

calismanin zenginligini pekistirir.

Bu 6zellikler, durum ¢alismasinin zengin veriler toplamasina ve incelemenin derinlemesine
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yapilmasina olanak tanir. Bu model, calismanin afet egitimi iceriklerini degerlendirmek amaciyla

olduk¢a uygundur.

Calisma Grubu
Aragtirmanin calisma grubunu, 2023-2024 egitim 6gretim yilinda Gaziantep ili MEB’e bagh

il, ilge ve kdy okullarinda gorev yapan 35 smif 0gretmeni olusturmaktadir. Katilimcilar, kolay
erisilebilir 6rneklem yontemiyle belirlenmistir. Bu yontem, genellikle genis capli calismalarin pilot
uygulamalari igin tercih edilen, kolay uygulanan, diisiik maliyetli, hizl1 ve pratik bir yontem olarak
degerlendirilir. Ancak, bu yontemin bazi dezavantajlar1 da bulunmaktadir. Bunlar arasinda
derinlemesine analiz yapmanin zorlugu, gegerlilik sorunlari, 6rneklemde yanlilik ve temsiliyet

sorunu gibi faktorler yer almaktadir (Biiyiikoztiirk ve ark., 2019).

Aragtirmaci, devlet okulunda smif Ogretmeni olarak gorev yapmasi ve diger devlet
okullarindaki 6gretmenlere ulasiminin kolay olmasi nedeniyle bu érneklem yontemini segmistir.
Bu, arastirmanin uygulanabilirligini artirmis ve Orneklem grubunun olusturulmasim

kolaylastirmistir.
Veri Toplama Araglan

Veri toplama agamasinda, 4 ana bashk altinda toplam 11 sorudan olugan yar1 yapilandirilmis
"Ogretmen Goriisme Formu" kullanilmistir. Bu formda yer alan sorular, CIPP degerlendirme
modeli (Baglam, Girdi, Siireg ve Uriin) cercevesinde detayl bir sekilde diizenlenmistir. Her bir
baslik, ilgili asamanin hedeflerine ve gereksinimlerine odaklanacak sekilde gelistirilmis olup,
Ogretmenlerin programin gesitli yonleri hakkinda kapsamli geri bildirim saglamas: amaglanmistir.
Bu sayede, programin her boyutu ayrintili bir sekilde incelenmis ve veriler sistematik bir sekilde

toplanmustir.

Formun gecerliligini saglamak icin formun hazirlanma siirecine afet egitimi ile ilgili
literatiiriin detayl1 bir sekilde incelenmesiyle baslanmistir. Bu inceleme, afet egitimiyle ilgili Snemli
bilgilerin ve kavramlarin belirlenmesine olanak saglamistir. Sorularin net ve anlasilir olmasi igin
bir dil uzmanindan goriis alinmis ve ayrica bir 6gretmenle pilot goriisme yapilarak sorularin amaca

uygun olarak algilanip algilanmadigi kontrol edilmistir.

Veri kaybinin aragtirma amacini olumsuz etkileyebilecegi diisiiniilerek, her goriisme
oncesinde ses kayit cihazinin kontrolleri yapilmigtir. Formdan elde edilen verilere dayanan
arastirma sonuglari, arastirma sorulari ve ilgili teorilerle tutarli, genellenebilir ve diger
aragtirmalarla karsilastirilabilir niteliktedir. Arastirmada elde edilen verilerin kendi i¢inde tutarlt
ve anlamli oldugu belirlenmistir. Yar1 yapilandirilmig goriisme formu, katilimcilarin deneyimlerini

ve goriislerini derinlemesine anlama firsati sunmustur.

Her bir agsama igin 6zel olarak hazirlanan sorular, programin farkli yonlerinin kapsamli bir
sekilde degerlendirilmesine olanak tanimis ve her bir boyutun detayl bir sekilde analiz edilmesini
miimkiin kilmigtir. Bu yaklasim, elde edilen verilerin zenginligini artirmuis ve programin etkileri

hakkinda daha kapsamli bir anlayis gelistirilmesine yardimeci olmustur.

Veri Toplama Siireci

Aragtirmanin amac1 dogrultusunda, ilkokul programini CIPP degerlendirme modeli
cercevesinde analiz etmek amaciyla yari yapilandirilmis goriismeler yapilmistir. Bu hedefle,

arastirmaci tarafindan 6zel olarak tasarlanmis bir goriisme formu kullamlmistir. Nitel verilerin
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toplanmasi icin yar1 yapilandirilmis goriisme formu ile 2023-2024 egitim 6gretim y1li ikinci donemi

1 May1s-30 Haziran tarihleri arasinda dgretmenlerle goriismeler gergeklestirilmistir.

Gortismeler Onceden randevular alimip goriisme saatleri planlanarak, Ogretmenlerin
tercihleri dogrultusunda online ya da yiiz yiize yapilmistir. Goriismeler, 6gretmenlerin izniyle ses
kayit cihazina kaydedilmistir. Arastirma gergevesinde, 10 6gretmenle en kisa stiresi 27 dakika 40

saniye, en uzun siiresi 52 dakika 28 saniye olan goriismeler gerceklestirilmistir.

Calismadan elde edilen verileri desteklemek amaciyla, goriisme formu Google Forms
platformuna aktarilmis ve simif 6gretmenlerine gonderilmistir. 25 siuf 6gretmeni, bu formlari
doldurarak geri bildirim saglamistir. Toplamda 35 Ogretmenden toplanan veriler Ses kayit
cihaziyla kaydedilen goriismeler, Word kelime islemci programinda metne doniistiiriilmiis ve
ardindan tiim yanitlar Excel programi kullanilarak bir araya getirilmistir.

Verilerin Analizi

Bu arastirmada elde edilen veriler, igerik analizi yontemi kullanilarak incelenmistir. Igerik
analizi, verileri kategorilere ayirarak temalar olusturmay: ve bu temalar1 anlamh bir sekilde
yorumlamay1 amagclayan bir tekniktir (Yildirnm ve Simsek, 2011). Bu yontem, Ogretmen
goriislerinin daha sistematik degerlendirilmesini saglamistir. Bu siirecte, goriisme formlarina
sayilar verilerek tiimevarim yontemiyle analiz yapilmis, tekrar eden ifadeler, temalar altinda
gruplanmistir. Kodlar olusturulmus, benzerlikler dikkate alinarak kategoriler gelistirilmis ve bu
kategorilerden temalar olusturulmustur. Son olarak, elde edilen veriler, alanda uzman bir kisi

tarafindan yeniden incelenmis ve farkliliklar gézden gegirilerek diizeltilmistir.

Gegerlik ve Giivenirlik

Gegerlik, elde edilen sonuglarin dogrulugunu, giivenirlik ise bu sonuglarin tutarlilift ve
tekrarlanabilirligini ifade eder (Yildirim ve Simsek, 2011). Nitel arastirmalarda giivenirlik,
sonuglarin giivenilirligi ac¢isindan biiyiik onem tasir. Bu nedenle, arastirma siireci ayrintili bir

sekilde raporlanmis ve tiim adimlar net bir sekilde agitklanmuistir.

Gortisme teknigiyle elde edilen sonuglarin dogrulanmasi ve onaylanmasi, aragtirmanin
glivenilirligini artiran bir yaklagimdir (Merriam, 2013). Kodlayicilar arasinda goriis birligi,
glivenirlik agisindan 6nemlidir (Miles & Huberman, 1994). Bu ¢alismada, ham veriler aragtirmaci
ve bir uzman tarafindan bagimsiz olarak kodlanmis ve kodlar arasindaki uyum oram
hesaplanmistir. Kodlama uyum orani, P = %84 bulunmus, bu da ¢alismanin giivenilir oldugunu

gostermistir. Bu siireg, aragtirmanin giivenirligini giiclendiren 6nemli bir adimdr.
Etik Kurul Izni

Bu aragtirma, T.C. Gaziantep Universitesi Sosyal ve Beseri Bilimler Bilimsel Aragtirma ve
Yayin Etigi Kurulu 05.08.2024 tarih ve 14 toplanti no kararina ve Milli Egitim Bakanlig1 arastirma

izin onayina istinaden yiiriitiilmiigtiir.
BULGULAR

Degerlendirme, sinif 8gretmenlerinin “Ogretmen Goriisme Formu” araciligiyla verdikleri
yanitlar tizerinden yapilmustir. Elde edilen veriler, CIPP modelinin dort ana baslig1 altinda kategori
ve kodlar olusturularak analiz edilmistir. Her baslik altinda 6gretmenlerin goriisleri alintilarla
desteklenmis ve bu sayede programin farkli boyutlar1 hakkinda daha derinlemesine bir
degerlendirme yapilmistir.
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Baglam Boyutuna iliskin Bulgular

Soru 1: “Sizce afet egitiminin amact nedir, afetle ilgili programda yer verilen icerikler egitim

programinin amacina hizmet etmekte midir? Liitfen agiklayimiz.”

Afet egitimiyle ilgili 6gretmenlerin yanitlar1 icerik analizi yontemiyle kategorize edilmistir.

Ogretmenler, afet egitiminin amacim genellikle bireyleri afetlerden korumak, bilgilendirmek, afet

bilinci kazandirmak ve hazir hale getirmek olarak belirtmislerdir. Egitim programinn igerikleri,

ogretmenlere gore kismen yeterli olmakla birlikte, daha kapsamli, uygulamal1 ve yas seviyelerine

uygun igeriklere ihtiya¢ duyulmaktadir. Birinci soruya verilen yanitlardan elde edilen kategoriler

(italik) ve kodlara (maddeler ve kod sayilar1) asagida yer verilmektedir.

Afet Egitiminin Amact:

Bilgilendirmek: 10

Afet bilinci kazandirmak: 6
Afetlerden korumak: 5

Hazir hale getirmek: 4

Dogru davramslar kazandirmak: 2
Farkindalik kazandirmak: 1

Sorumluluk kazandirmak: 1

Afet Egitim Igerikleri:

Yeterli degil: 3

Uygulamali ve gergekgi igeriklere ihtiyag var: 2

Daha kapsamli igerikler gerekli: 2

Tatbikatlar ve aile katihmi afet egitimini giiclendirmeli: 2
Egitim igerikleri programin amaglarma kismen hizmet ediyor: 1
Cocuklarin yas seviyelerine uygun igerikler olmali: 1

Kalic1 olmuyor: 1

Hazirlik ve Onlem:

Afet sonrasinda yapilacak davranislar 6gretiliyor: 10
Afet sirasinda yapilmas: gerekenler anlatiliyor: 6
Afet 6ncesinde yapilacak hazirliklar 6gretiliyor: 4

Afetlere karsi bireylerin hem psikolojik hem de fizyolojik olarak hazir olmasi

.....

Farkindalik ve Davranis Geligtirme:

Toplumun afetlerden en az zararla kurtulmasi saglaniyor: 5

Afet sonrasi maddi ve manevi destek saglama bilinci kazandirmak: 1
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o Afetlerin insan kaynakl sebeplerine yonelik farkindalik olusturmak: 1
Uygulama ve Pratik Bilgiler:

e Afetegitiminde simiilasyon ve uygulamali ¢alismalar eksik: 2

e Afetsirasinda acil durum numaralarini bilmek 6gretiliyor: 1

e Teorik bilgilerin pratikte nasil uygulanacag: daha iyi 6gretilmeli: 1

e Afet sirasinda koordinasyon ve dogru davranislarin nasil yapilacag eksik: 1
Oneriler:

e Egitim igerikleri teorik kaliyor, uygulamaya yonelik olmali: 5

e Egitim programi daha kapsamli olmali: 2

¢ Daha fazla personel ve kaynak gerekiyor: 1

e Aile katiliminin artirllmasi gerekiyor: 1

e Afetegitimiigerigi cocugun yas seviyesine uygun olmali: 1

Ogretmenler, afet egitimlerinin programin amacina ulagabilmesi igin uygulamali, daha
kapsamli ve ¢ocuklarin yas seviyelerine uygun igeriklerin eklenmesi gerektigini belirtmektedir.
Ayrica afet egitiminin igeriklerinin daha gergekgi, simiilasyonlarla desteklenmis ve aile katiliminin

artirilmasi gerektigi vurgulanmistir.

Soru 2: “Afet ile ilgili iceriklerin ¢ocuklarin ihtiyaclarina yonelik oldugunu diisiiniiyor musunuz?”

.....

verdikleri yamtlara gore {i¢ ana kategoride degerlendirilmistir: Evet, Hayir ve Kismen. Bu

degerlendirme sonucunda, 37 kod elde edilmistir.
Evet (Yeterli ve [htiyaglar: Karsiliyor):

. Ogretmenler olusturduklar1 23 kod ile afet egitimindeki iceriklerin g¢ocuklarin

ihtiyaclarimi karsiladigim ve yeterli oldugunu belirtmistir.
Hayur (Igerikler Cocuklara Hitap Etmiyor):

e Ogretmenler olusturduklari 5 kod ile igeriklerin gocuklara hitap etmedigini ve bu

acgidan yetersiz oldugunu ifade etmistir.
Kismen (Icerikler Gelistirilebilir):

e Ogretmenler olusturduklari 9 kod ile igeriklerin kismen uygun oldugunu, ancak

eksikliklerin bulundugunu ve igeriklerin gelistirilmesi gerektigini belirtmistir.

Ogretmenlerin cogunlugu, afet egitim programinin g¢ocuklarin ihtiyaglarimi kargiladigini ve
yeterli oldugunu diisiindiiklerini belirtmiglerdir. Ancak kii¢lik bir grup &gretmen, igeriklerin
cocuklara hitap etmedigini ifade etmistir. Ayrica bazi1 6gretmenler, igeriklerin daha etkili olabilmesi
igin gelistirilmesi gerektigini vurgulamistir.

Soru 3: “Afet egitimi ile ilgili programlarda yer verilen iceriklerin ve kaynak kitaplarn giiclii ve zayif

yonleri nelerdir?”
Ogretmenlerin yaritlaria gore afet egitimi igeriklerinin giiglii yonleri olarak tespit edilen 25
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kod, 4 kategori altinda toplanmuistir:
Farkindalik Yaratma ve Bilinglendirme:
o Afet farkindali1 saglamasi (4)
e Bilin¢ kazandirmasi (2)
e Afetlerden korunmay1 6gretmesi (2)
e Temel bilgi vermesi (1)
e Gorsel ve Uygulamali Destek:
e  Gorsel igeriklerin olmasi (6)
e Etkilesimli iceriklerin olmasi (2)
e Kizilay ile ilgili igeriklerin bulunmasi (1)
Biitiinlesik ve Kapsayici Sistem:
e Programin biitiinlesik olmasi (2)
e Miizik ve resim derslerinde afet ile ilgili igeriklere yer verilmesi (2)
e Akademik Bilgi Saglama:
e Detayli anlatimlar (3)

Afet egitimi iceriklerinin ve kaynak kitaplarinin zayif yonleri olarak tespit edilen 27 kod, 3

kategoride toplanmusgtir:

Uygulama Eksikligi ve Pratik Yetersizlik:
o Gorsel igeriklerin yetersizligi (7)
e Tatbikatlarin yetersizligi (3)
e Uygulamada eksiklikler (3)
¢ Yeterli materyalin olmamasi (1)

Cocuk Seviyesine Uygunluk Sorunlari:
e Igeriklerin ¢ocuklara yeterli gelmemesi, sikilmalari (2)
e Seviyeye hitap etmeme (1)
o Aktif 6grenme gerceklestirememe (1)

Kitaplarin Icerik Yetersizligi:
e Fazla akademik ve uygulamadan uzak igerikler (9)

Afet egitim programlari, farkindalik yaratma ve temel bilgi kazandirma agisindan giiglii
yonlere sahipken, uygulamaya yonelik iceriklerde eksiklikler bulunmaktadir. Ogretmenler,
egitimin gorsel ve etkilesimli igeriklerle zenginlestirilmesi gerektigini, ¢ocuklarin seviyelerine
uygun, uygulamaya dayali materyallerin artirilmasinin énemini vurgulamaktadir. Ozellikle, afet
egitimi iceriklerinin sadece bilgilendirme degil, ayni zamanda eglenceli ve &gretici olmasini

saglayacak uygulamali etkinliklerin de programda yer almas: gerektigi dile getirilmistir.
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Egitimin teorik kismi, farkindalik yaratma noktasinda basarili olsa da, pratik uygulama ve
cocuklara uygun igerikler agisindan gelismeye ihtiya¢ duyulmaktadir. Ayrica Ogretmenler
igeriklerin fazla akademik oldugunu ve daha erisilebilir héle getirilmesi gerektigini ifade
etmektedir. Egitimde aktif 6grenme siireglerinin artirilmasi ve gesitli derslerle entegre edilmis bir

programin olusturulmasi, ¢ocuklarin afetler konusunda bilinglenmesi icin daha etkili olabilir.
Girdi Boyutuna iligkin Bulgular
Soru 4: “Afet nedir? Afet egitimi ile ilgili herhangi bir egitim programina katildiniz mi1?”
“Afet nedir?”
Can ve Mal Kayb:
e  Genis ¢aph yikim (6)
e Maddi ve manevi kayiplara ugratir (5)
e Can ve mal kaybina neden olan olaylar (5)
e Ekonomik ve sosyal zararlar verir (2)
Psikolojik Etkiler:
e DPsikolojik tahribatlara yol agar (5)
e Beklenmedik ve Kontrol Edilemeyen Olaylar:
¢ Kontrol edilemeyen olaylar (3)
e Beklenmedik zamanda gergeklesir (1)

Bu bulgular, 0gretmenlerin afet tanumlarinda genellikle afetlerin fiziksel, psikolojik,
ekonomik ve sosyal boyutlarim ele aldigini gostermektedir. Afetin, beklenmedik ve kontrol
edilemeyen bir dogas1 oldugu vurgulanmis ve bu tanimlar, afetlerin yikic1 ve genis ¢apl etkilerini
tamimlamada yogunlagmistir. Ogretmenler, afetlerin sadece can ve mal kaybina yol agmakla
kalmadigini, ayn1 zamanda psikolojik tahribatlar yaratma ve ekonomik ve sosyal zararlar verme
gibi daha genis etkileri de oldugunu belirtmislerdir.

“Afet egitimi ile ilgili herhangi bir egitim programina katildiniz m1?”
Egitime Katilanlar:

e Hizmet ici egitim (7)

e MEB seminerleri (2)

e AFAD egitimleri (2)

e OBA online egitim (2)

e Kizilay afet goniilliisii egitimi (1)

e Toplam: 14
Kendi Kendine Ogrenme:

e  Okuyarak kendimi gelistiriyorum (7)

o Internetten aragtirma yapiyorum (2)
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e Dijital programlar kullanarak (2)
e Videolarla (1)
e Toplam: 12
Egitimlerin Eksiklikleri:
e Egitimler yeterli degil (2)
e Toplam:2

Ogretmenlerin afet egitimi deneyimleri, biiyiik bir cesitlilik gostermektedir. 14 6gretmen,
resmi egitim programlari (hizmet ici egitim, AFAD, MEB seminerleri, vb.) aracihigiyla afet egitimi
almigken, 12 6gretmen afet egitimi ile ilgili olarak kendi baglarina 6grenme yollarina bagvurmustur.
Bu 6gretmenler, okuma, internetten arastirma yapma, dijital programlar kullanma ve videolar
izleme gibi farkli kaynaklarla kendilerini gelistirmistir.

Buna karsin, 2 6gretmen mevcut egitim programlarinin yeterli olmadigini ve eksik kaldigim
belirtmistir. Bu durum, afet egitimi programlarinin daha kapsamly, erisilebilir ve pratik icerikler

sunmasi gerektigine dair bir ihtiya¢ duyuldugunu gostermektedir.

Soru 5: “Afet egitimi ile ilgili iceriklerin yer aldigi programun uygulanmast icin cocuklarin

hazirbulunusluklar: ve ilgi seviyesi ne diizeydedir?”
Hazirbulunusluk:
e Merak ediyorlar (13)
e Ogrenmeye ilgi duyarlar (9)
o Yetersiz bilgi (7)
o Illgisizler (2)
Travmatik Etkiler:
e Korku ve giivensizlik (6)
e Travma ve kaygi (4)

Cocuklarin afet egitimine olan hazirbulunugluklary, genellikle olumlu bir egilim
gostermektedir. Ogretmenler, gocuklarin merak ettiklerini ve 6grenmeye ilgi duyduklarini ifade
etmiglerdir. Bu, egitim programlarimin ilgi cekici bir sekilde sunulmasi gerektigini gosterir.
Bununla birlikte, bazi ¢ocuklarin ilgisiz oldugu ve yetersiz bilgiye sahip olduklar: belirtilmistir. Bu
durum, egitimlerin ¢ocuklarin seviyelerine uygun ve onlarin dikkatini ¢ekecek sekilde tasarlanmasi

gerektigini vurgulamaktadir.

Afet deneyimlerinin ¢ocuklar {izerinde travmatik etkiler yarattigi, ozellikle korku,
glivensizlik ve kaygi duygularinin ¢ocuklarda yogunlastigi ifade edilmistir. Bu bulgular, afet
egitiminin psikolojik giivenlik saglamak igin 6zel bir dikkatle yapilmasi gerektigini ortaya
koymaktadir. Egitimlerin ¢ocuklar1 korkutacak sekilde degil, daha ¢ok giivenli bir ortamda, hassas

bir dille sunulmasi gerektigi anlasilmaktadir.

Soru 6: “Program farkly materyaller ve teknolojilerin kullanimi icin uygun mudur? Sumfinizdaki /
okulunuzdaki farkli materyaller ve teknolojik unsurlarin yeterlilik ve kullamshhiZina iliskin ne

diisiiniiyorsunuz?”
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Programin Materyal ve Teknoloji Kullanimina Uygunlugu
e Kullanima uygundur (19)
e Akilli tahtalar kullanighdir (12)
e Toplam: 31
Okullardaki Teknolojik Donanim ve Materyal Durumu
e Yetersiz (5)
e Eksiklikler mevcuttur (3)
e Toplam: 8
Teknoloji ve Materyallerin Egitimdeki Rolii
o Ogrenmeyi etkili hale getirir (6)
e Simiilasyonlar etkili olabilir (6)
e Bilinglendirmek i¢gin ¢ok etkili bir aractir (3)
e Videolar etkili olabilir (3)
o Afetegitim merkezleri olabilir (2)
e Toplam: 20
Oneriler
e Tatbikatlar daha sik yapilmali ve daha fazla pratik bilgiler 6gretilmeli (3)
e Simiilasyon merkezleri kurulmali (1)
e Cocuklar afet egitimi sirasinda doga ile i¢ ice 6grenmeli (1)
e Toplam: 5

Ogretmenler, afet egitimi siirecinde teknolojinin 6nemli bir rol oynadigin ve akilli tahtalarin
Ogretim siirecinde faydali bir ara¢ oldugunu belirtmislerdir. Bununla birlikte, baz1 6gretmenler
okullarindaki teknolojik altyapr eksikliklerinden ve gerekli materyallerin yetersizliginden
bahsetmis, bu durumun afet egitimi gibi 6zel gereksinimlere sahip derslerde 6gretim ve 6grenme
stireclerini sinirladigini ifade etmislerdir. Ancak simiilasyonlar ve videolar gibi teknolojik araglarin,
afet egitimi siirecinde bilinglendirme ve deneyim kazandirma agsindan etkili oldugu
vurgulanmigtir. Ogretmenler, tatbikatlarin daha sik yapilmasi, simiilasyon merkezlerinin
kurulmasi ve ¢ocuklarin doga ile i¢ ige 6grenmelerinin saglanmasi gibi 6nerilerde bulunmuslardir.

Bu oneriler, afet egitimi programinin etkinligini artirmaya yonelik dnemli ipuglari sunmaktadir.
Siire¢ Boyutuna iliskin Bulgular

Soru 7: “Programun iceriginde yer alan kazammlar dogrultusunda cocuklarin afetlerle ilgili
tasarlanan etkinliklere katilimini artirmak ve etkinlikleri verimli hile getirmek icin hangi yontemleri

kullaniyorsunuz?”
Etkilesimli Teknikler ve Yontemler

e Soru-Cevap yontemi kullanirim (10)
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o Isbirlikci 6grenme ve grup calismalari yaparim (10)
e Videolar izletirim (9)
¢ Canlandirma etkinliklerine yer veririm (8)
e Deneyimsel ve aktif 6grenme etkinlikleri yaparim (7)
Sanat ve Gorsel Materyaller
e Anlatim yontemi uygularim (6)
e Boyama ve miizik gibi sanat tabanh aktiviteler yaparim (6)
e DPoster gibi gorseller kullanirim (5)
Proje Tabanli Ogrenme ve Uygulamalr Egitim
e Proje tabanli 6grenme etkinlikleri yaparim (4)
e Tatbikatlar yaptiririm (3)
Duygusal ve Gercek Hayat Baglantilar:
e Duygusal katilim saglarim (2)
e  Gergek hayat orneklerine yer veririm (1)

Ogretmenler, dgrencilerin aktif katilimini artirmak igin etkilesimli teknikler ve gesitli
Ogrenme stratejileri kullanmaktadir. Soru-cevap, isbirlik¢ci Ogrenme ve grup calismalari,
Ogrencilerin diisiinme ve sorgulama becerilerini gelistirirken, canlandirma etkinlikleri ve gorsel
materyaller (videolar, animasyonlar, posterler) soyut kavramlarin anlasilmasina yardima
olmaktadir. Sanat tabanl aktiviteler, 6grencilerin duygusal katilimini artirarak afet egitimi siirecini
zenginlestirmektedir. Ayrica proje tabanli 6grenme ve tatbikatlar, 6grencilerin gergek diinya
sorunlariyla etkilesime girmelerini saglayarak onlara afet bilinci ve ilk yardim becerileri
kazandirmaktadir. Bu cesitlendirilmis yontemler, 6grencilerin aktif bir sekilde 6grenmelerini
desteklerken, duygusal katilim ile 6grenme stirecini derinlestirir.

Soru 8: “Afet egitimlerinde hangi tiir etkinlikler cocuklar tarafindan daha ilgi cekici bulunmaktadir?”
Etkilesimli Etkinlikler

e Drama ve canlandirmalar (11)

e Tatbikatlar (8)
Gorsel ve Uygulamali Materyaller

e Videolar ve animasyonlar (11)

e Proje gibi uygulamal: etkinlikler (5)
Okul Digt Etkinlikler

o Geziler (5)

e Doga etkinlikleri (3)

e Empati ve Duygusal Katihm

e Empati kurma ve duygusal katilim (2)
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Afet egitiminde c¢ocuklarin ilgisini g¢eken etkinlikler, etkilesimli etkinlikler, gorsel
materyaller ve okul disi etkinlikler olmak iizere dort ana kategoride toplanmaktadir. Drama,
canlandirmalar ve tatbikatlar, 6grencilerin aktif katihm gosterdigi ve etkili 6grenme sagladig:
etkinliklerdir. Videolar, animasyonlar ve proje tabanli etkinlikler gibi gorsel ve uygulamali
materyaller, cocuklarin ilgisini ¢ekerken 6grenme siireglerini pekistirmektedir. Ayrica geziler ve
doga etkinlikleri gibi okul digs1 etkinlikler, 6grencilerin gercek yasamla baglanti kurmalarin
saglamakta ve 6grenmelerini zenginlestirmektedir. Empati ve duygusal katilim ise afet egitiminde
onemli bir duygusal boyut olusturmakla birlikte, bu kategorinin daha fazla desteklenmesi gerektigi

sOylenebilir.

Soru 9: “Egitim siirecinde afet ile ilgili programda yer alan kavram ve kazanimlarin 6gretilmesinde
zorluklar yasanmakta midr? Yasaniyorsa bu sorunlar: gidermek icin yaptigimiz esneklik, degisiklik ve

uyarlamalar nelerdir?”
Yasanan Zorluklar:
e Bireysel Farkliliklar (3)
e Duygusal Zorluklar (3)
e Soyut Kavramlarin Ogretilmesi (2)
Esneklik ve Uyarlama Stratejileri:
e  Grup Calismalar (7)
e Uygulamalara Yer Verilmesi (3)
e  Gorsel Materyaller (3)
Oneriler ve lyilestirmeler:
e Daha Fazla Somut ve Uygulamali Yontemlerin Benimsenmesi (10)
e Program Degisikligi (1)
e Ek Kaynaklar (1)
e STKlarla Isbirligi (1)

Sivil toplum kuruluglariyla is birligi, afet egitimi programlarimi daha kapsamli hale
getirebilir, 6grencilere gercek yasam deneyimleri sunarak ek kaynaklara erisim imkani saglayabilir.
Ogretmenlerin karsilagtig1 zorluklar, bireysel farkliliklar, duygusal zorluklar ve soyut kavramlarin
Ogretilmesi gibi konularda yogunlasmaktadir. Ancak Ogretmenlerin gelistirdigi esneklik ve
uyarlama stratejileri bu zorluklart agmak icin etkili ¢oziimler sunmaktadir. Grup calismalari,
uygulamali etkinlikler ve gorsel materyaller, 0gretim siirecinin verimliligini artirmaktadir.
Ogretmenlerin 6nerileri, afet egitimi programlarinin daha somut, uygulamali ve esnek hale
getirilmesi gerektigini vurgulamaktadir. Ek kaynaklar ve sivil toplum kuruluslariyla is birligi gibi

stratejiler, programin etkinligini artirmak igin 6nemli adimlar olarak 6ne ¢tkmaktadir.
Uriin Boyutuna iliskin Bulgular

Soru 10: “Afet ile ilgili kazanimlarin yer aldig1 programin uygulanmas: sonucunda cocuklarin beceri

gelisimine yonelik ne tiir sonuclar elde edilmistir, amaclanan hedeflere ulagilmig midir?”

Pozitif Degerlendirmeler:
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e Hedeflere Ulagilmasi (8)
e Farkindalik Olusumu (5)
e Temel Bilgilerin Edinilmesi (4)
e Tutum ve Davranis Gelisimi (4)
e Giivenlik Thtiyac (3)
e Aile Katilimi (1)
e Bilgi Paylasimu (1)
Negatif Degerlendirmeler:
e Hedeflere Tam Olarak Ulasilamamasi (6)
o Igerik Yetersizligi veya Ogretim Programini Yetistirme Cabasi (2)
e Materyallerin Yetersizligi (2)
e Programin ve Hedeflerin Dar Kapsamli Olmasi (2)
e Gergek Yasam Uygulamalari Yetersiz (2)
e Kalict Ogrenmenin Saglanamamasi (1)
Geligtirilmesi Gereken Yonler:
e Programin Diizenli Olarak Giincellenmesi ve Siireklilik Olmasi (2)
e Veli Katiliminin Onemi (2)
e Ogretmenlerin Roliiniin Onemi (1)

Afet egitimi programi, 6grencilerde temel afet bilinci ve farkindalik olusturmay1 basarmis
olsa da bazi eksiklikler bulunmaktadir. Ogrencilerde giivenlik ihtiyact ve afetlere dair olumlu
tutumlar gelismis, ancak bu bilgilerin giinliik hayata transfer edilmesinde ve kalici 6grenme
saglanmasinda zorluklar yasanmistir. Ayrica 6gretim materyallerinin yetersizligi ve gercek yagsam
uygulamalarinin eksikligi de programin etkinligini sinirlamigtir.

Programin daha etkili hale gelmesi i¢in somut ve uygulamali yontemlerin benimsenmesi,
gercek yasam senaryolarinin programa dahil edilmesi, 6gretmenlerin ve velilerin bilinglendirilmesi
gerektigi sonucuna varilmaktadir. Ayrica programin diizenli olarak gilincellenmesi ve
stirekliliginin saglanmasi1 énemlidir. Bu sekilde, afet egitimi programi daha kapsaml ve etkili bir

hale getirilebilir.
Soru 11: “Afet egitim programin olumlu ve olumsuz yonleri nelerdir?”
Olumlu Yonler:
e Farkindalik Olusturma (7)
e Bilgi Edinimi Saglama (6)
e Hazirlikli Olmasini Saglama (5)
e Kapsamli Olmasi (5)

e Tatbikatlar (1)
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e Toplam: 24
Olumsuz Yonler:
e Uygulama Eksikligi (10)
e Materyal Eksikligi (3)
e  Okul Temelli Sorunlar (2)
e Soyut Bilgi Olarak Kalmas (2)
o Ogretmen Yeterliligi (2)
e Yiizeysellik (1)
o Islevsellik (1)
e Toplam: 21
Geligtirilmesi Gereken Yonler:
o Etkinlik Temelli Egitim (11)
e Detayl Icerik (6)
e Materyal Zenginligi (3)
e Uygulamaya Yonelik Etkinlikler (2)
e Teknolojik Destek (2)
e Ogretmen Egitimi (2)
e Disiplinler Arasi Yaklagim (1)
e Toplam: 27

Afet egitimi programi, dgrencilerde farkindalik olusturma, bilgi edinme ve hazirlikli olma
gibi Onemli hedeflere ulasmis olsa da, uygulama eksiklikleri, materyal yetersizlikleri ve
ogretmenlerin farkli diizeylerde katihm gostermeleri gibi olumsuz yonler de mevcuttur.
Ogretmenler, programin daha etkili hale gelmesi icin etkinlik temelli egitim, detayli igerik, materyal
egitimi programinin gelistirilmesi, 6zellikle uygulamaya yonelik etkinlikler ve teknolojik destek
gibi unsurlarin programa dahil edilmesi, programin etkinligini artiracaktir. Ayrica disiplinler aras:

yaklasim benimsenerek konularin daha derinlemesine incelenmesi gerektigi vurgulanmaktadir.

TARTISMA, SONUC ve ONERILER

Ogretmenler, afet egitiminin amacinin insanlar1 afetlerden koruma ve onlari afetlere
hazirlikli hale getirme oldugunu vurgulamiglardir. Bu goriisler, Kiraz'in (2021) ¢alismasindaki afet
egitiminin farkindalik ve biling diizeyini artirdig1 bulgusuyla paralellik gostermektedir. Ancak
ogretmenler, mevcut igeriklerin yetersiz oldugunu, daha kapsamli ve pratik bilgilere ihtiyag
duyuldugunu belirtmiglerdir. Uygulamali igeriklerin, tatbikatlarin ve aile katiliminin afet egitimini
giiclendirecegi vurgulanmistir. Bu da Ozgiiven'in (2006) afet egitiminin ailelere yansidig
bulgusunu desteklemektedir. Delen'in (2023) ilkokul ders kitaplarindaki afet egitimi incelemesi ve
Singer'in (2018) kazanimlarin yeterince tekrar edilmedigi bulgusu da bu ¢alismanin sonuglarini
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desteklemektedir. Katilimcilarin afet egitimi alma yollarinda gesitlilik oldugu, baz1 6gretmenlerin
egitimlerin yetersiz oldugunu diisiindiigii ve kendi ¢abalariyla bilgi edindigi belirtilmektedir. Bu
durum, Sarimin (2016) calismasindaki bireysel hazirliklarin yayginlasmasiyla toplumsal

hazirliklarin gergeklesebilecegi bulgusuyla paralellik gostermektedir.

Ogrenmeye duyulan istek gocuklarin afet korkularini azaltirken, bazi gocuklarin afet
konusuna ilgi gostermedigi ve bilgi seviyelerinin yetersiz oldugu da tespit edilmigtir. Bu durum,
afet egitiminin ¢ocuklara cazip hale getirilmesi gerektigini ve igeriklerin dikkat cekici ve somut bir
sekilde sunulmasinin 6nemini vurgulamaktadir. Esen'in (2024) GEMS tabanli afet egitimi
calismasindaki ilkokul 6grencilerinin sosyal beceri diizeylerinin arttig1 bulgusu, bu ¢alisgmanin
sonuglariyla paralellik gostermektedir.

Afet deneyimlerinin ¢ocuklarda travma ve kaygiya yol actig1, korku ve giivensizlik hissini
artirdig belirtilerek, afet egitiminde psikolojik giivenlik unsurlarina ve hassas bir dil kullanimina
dikkat edilmesi gerektigi vurgulanmistir. Egitim igeriklerinin travmatik etkileri en aza indirecek
sekilde tasarlanmasi gerektigi, cocuklarin egitim siirecinde kendilerini giivende hissetmelerini
saglayacak yaklagimlara agirlik verilmesi gerektigi ifade edilmistir. Yigittir ve Ocaln (2011)
afetlere hazirlikli olmanin korku ve kaygiy1 azaltabilecegi bulgusuyla paralel olarak, afete hazirhikl
olma durumunun travmatik yasantilarin tekrarlanma riskini en aza indirecegi sonucuna

ulagilmistir.

Ogretmenlerin teknoloji ve materyal kullaniminin 6nemine iliskin goriislerinde en dikkat
¢eken unsur akill tahta olmustur. @gretmenler, akilli tahtalarin etkinligini ve programin cesitli
teknolojik materyalleri kullanmaya uygun oldugunu belirtmislerdir. Ava'mnin (2019)
calismasindaki 6gretmen ve 6grencilerin en verimli buldugu teknolojinin “deprem simiilatorii”
oldugu ve "sanal gerceklik uygulamalar1” ile "gevrimici egitsel bilgisayar oyunlari"nin en ¢ok
istenen teknolojiler oldugu bulgusu, bu ¢alismanin 6gretmen goriisleriyle ulasilan sonuglarini
desteklemektedir.

Ogretmenler, afet egitiminin daha etkili hale getirilmesi igin afet egitimine ders kitaplarinda
daha fazla yer verilmesi, ders sayisinin artirilmasi gerektigini vurgulamislardir. Canlandirma
etkinlikleri, tatbikatlar ve deneyimsel 6grenme aktivitelerinin 6grencilerin afet durumlaryla ilgili
bilgi ve becerilerini gelistirdigi belirtilmistir. Karatas'in (2011) drama tekniginin 6grenme diizeyini
ylikselttigi ve derse karst tutumlari olumlu yonde gelistirdigi ¢alismasi bu bulgulan
desteklemektedir.

Proje tabanli 6grenme etkinliklerinin 6grencilerin gergek diinya sorunlariyla etkilesimde
bulunmalarini saglayarak, afet bilinci ve ilk yardim becerilerinin pratikte uygulanabilirligini
artirdig1 sonucuna ulagilmistir. Ozmen ve Ince'nin (2017) okul tabanli afet egitimi projelerinin kalici
ogrenme ve pratik hayatta kullanilma noktasinda bagarili oldugunu gosteren ¢alismasi bu sonucu
desteklemektedir.

Tatbikatlarin afetlere hazirlik ve biling diizeyini artirmada etkili bir yontem oldugu
belirtilerek, okullarda diizenli olarak gerceklestirilen tatbikatlarin sikligimn artirilmasi ve
eksikliklerin belirlenerek gerekli ¢nlemlerin alinmasi gerektigi vurgulanmigtir. Bu kapsamda
AFAD ile ig birligi yapilarak tiim 6grencilerin mobil deprem simiilasyon merkezlerini ziyaret
etmeleri ve afet deneyimlerinin artirilmasi onerilmistir. Odabast ve Geng'in (2023) calismasi bu

Oneriyi desteklemektedir.
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Ogretmenlerin {iriin degerlendirme asamasinda afet egitimi programina iligkin goriisleri
incelendiginde, programin bazi hedeflere ulastigi ancak 6nemli eksiklikleri oldugu sonucuna
ulagilmigtir. Afet egitimi programlarimin etkinliginin artirilmasi igin igerigin zenginlestirilmesi,
Ogretmenlerin egitilmesi, velilerin katihmmin saglanmasi, uygulamaya doniik bir egitim
programinin planlanmasi gibi ¢ok yonlii bir yaklasim benimsenmelidir. Sar1 (2016) Tiirkiye’deki
afet egitimi uygulamalarini degerlendirdigi calismasinda 6gretmenlerin bu egitim programlarinin
okul 6ncesi donemde baslanarak stirekli devam ettirilmesi gerektigi yontiinde goriis bildirdiklerini
saptamis ve afet egitimi programinin bu alanda uzman kisiler tarafindan verilmesinin 6grencilerde
daha kalict Ogrenmeler gerceklestirecegi sonucuna ulasmistir. Bu bulgular calismamizin
sonuglariyla ortiismektedir.

Programin uygulama asamasinda eksikliklerin yasandigi, materyal yetersizligi ve
ogretmenlerin farkli diizeylerde programa katilim gostermesi gibi sorunlarin programin zayif
yonlerini olusturdugu 6gretmen goriisleriyle saptanmistir. Akkus (2022) calismasinda ilkokul
programinda yer verilen deprem, sel ve tahliye farkindaligi bilgilerinin 6-10 yas arasindaki
cocuklarin afet bilinci igin yeterli olmadigy, bilgilerin detaylandirilarak tatbikatlarla desteklenmesi
gerektigi sonucuna ulagmustir. Bu ¢alismanin sonuglarina benzer sekilde 6gretmenler, programin
daha etkili olabilmesi i¢in Ozellikle uygulamaya yonelik etkinliklerin artirilmasini gerekli

gormektedir.
Sonug

flkokul &gretmenlerinin goriisleri dogrultusunda, afet egitiminin amacimn dgrencileri
bilgilendirmek ve afet bilinci kazandirmak oldugu belirlenmistir. Ancak program igeriginin
yetersiz oldugu ve uygulamali etkinliklere agirlik verilmesi gerektigi vurgulanmustir. Tatbikat ve
simiilasyon temelli O6gretimin Onemi de belirtilmistir. Kaynak kitaplarin afet farkindalig:
kazandirmada giiglii, gorsel yeterliliginde ise zayif oldugu tespit edilmistir. Igeriklerin akademik
diizeyinin yiiksek oldugu da 6gretmenler tarafindan ifade edilmistir.

Ogretmenlerin bir kismi afet egitimi alirken, bazilar1 kendi imkanlariyla bilgi edinmektedir.
Hizmet ici egitimlerin yetersizligi de dikkat gekmektedir. Ogrencilerin afet konusuna merakl
oldugu ancak afet egitiminin travmatik yasantilari tetikleyebilecegi belirtilmistir. Programin

teknoloji kullanimina uygun oldugu ancak okullarin donanim eksikligi oldugu saptanmaistir.

Afet egitimi siirecinde en ¢ok kullanilan yontemler soru cevap, isbirlik¢i 6grenme ve dijital
igeriklerdir. Drama, animasyon ve okul dis1 etkinlikler 6grencilerin ilgisini gekmektedir. Empati ve
duygusal katilimin afet farkindahigini etkiledigi goriilmiistiir. Ogretmenlerin yasadig1 en biiyiik
zorluk somutlastirma ve bireysel farkliliklar olup, ¢oziim olarak grup calismalar: ve uygulama

agirlikh etkinlikler 6nerilmektedir. STK'larla is birliginin 6nemi de vurgulanmustir.

Ogretmenler, afet egitiminin hedeflere ulagtigin1 ancak eksiklikleri oldugunu belirtmislerdir.
Veli katilimi 6nemli goriilmektedir. Afet temasinin olumlu yonleri farkindalik olusturma ve bilgi
edinme olarak tanimlanirken, olumsuz yonii uygulama eksikligi olarak belirtilmistir. Etkinlik
temelli egitim ve iceriklerin detaylandirilmasinin stirece katki saglayacag: ifade edilmistir.

Oneriler
Uygulayicilara Yonelik Oneriler

Tlkokul dénemi &grencilerinin korunma ihtiyacini temel alarak, afet egitimi igerikleri
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interaktif etkinlikler ve teknolojilerle desteklenmeli, somutlastirilmis ders igerikleri
hazirlanmalidir. Somut anlatimlar, grup calismalar1 ve etkilesimli igeriklere yer verilmelidir.
Travmatik yasantilari olan ¢ocuklar igin veli goriismeleri yapilarak etkinlikler planlanmalidir. Okul
dis1 etkinlikler, gezi calismalar1 ve STK ziyaretleri ile ¢ocuklarin dogal afet okuryazarligi
gelistirilmelidir. Aile katilimli etkinlik ve projeler gelistirilerek empati ve duygusal katihim

saglanmalidir.
Arastirmacilara Yonelik Oneriler

Afet egitimi ile ilgili dokiiman analizi ¢alismalar1 incelenerek eylem arastirmasi deseni
kullanilarak yeni cahigmalar yapilabilir. Dogal afet okuryazarligi bashg: altinda farkli yas
gruplariyla calismalar yapilabilir. flkokul 6gretim programlarindaki afet igeriklerinin yeterliligine
dair nicel ¢alismalar yapilabilir.

Program Gelistiricilere Yonelik Oneriler

Tlkokul 6gretim programlarina ek olarak disiplinler arasi iliskilendirilmis bir afet progranu
hazirlanabilir. Okullarin tatbikat yapmalarina imkan saglayacak ortamlar gelistirilebilir ve
simiilasyon merkezleri kurulabilir. Cocuklarda ilgi gekici ve farkindalik kazandirict yayinlar
hazirlanabilir. flkokul &gretmenlerine afet egitimi ile ilgili hizmet ici egitimler zorunlu hale
getirilebilir. Ogretim programlarinda teorik bilgilerin agirlig1 azaltilarak uygulamali etkinliklere

daha fazla yer veren igerikler hazirlanabilir.
Yazarlarin Katki Orani
Yazarlarin katki orani: Yilmaz, %60 ve Senel, %40.
Cikar Catismast

Bu arastirmada herhangi bir kurum, kurulus veya kisi ile mali ¢ikar ¢atismasi olmadigini ve
yazarlar arasinda ¢gikar ¢atismas: bulunmadigini beyan ederiz.
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