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ABSTRACT
Turkish is a skill-based course. Writing is one of these basic skills. Writing is the
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higher level than reading, speaking and listening skills and is a complex process that
includes them. The most important and accessible resources in teaching writing skills are
Turkish textbooks. It is extremely important that the writing activities in the textbooks
match the learning outcomes in the curriculum and the level at which these activities
meet the learning outcomes. For this reason, in this study, the writing activities in the 5th
grade Turkish textbook in the 2022-2023 academic year were examined in terms of
meeting the writing outcomes in the 2019 Turkish Curriculum. In the 5th grade Turkish
textbook, it was determined which writing activities of the texts in the Turkish Course
Teaching Program meet the learning outcomes. In addition, the frequency and
percentage values of the objectives were calculated and the neglected objectives were
identified. Document analysis, one of the qualitative research approaches, was used in
the study. The document analyzed is the 5th grade Turkish textbook. Descriptive analysis
was used to analyze the research data. It was determined which achievements in the
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Research Article program were met by the writing activities in the Turkish textbooks, which are the most
used course materials, and which achievements were neglected in the activities. In the
2019 Turkish Lesson Teaching Program, there are a total of 16 objectives at the 5th grade
level, and it was determined that while activities were designed for 12 objectives in the

DOI:10.5281/zenod0.8406351 examined textbook, no activities were included for 4 objectives.
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INTRODUCTION

Writing is the individual's putting his/her feelings, thoughts, dreams and designs on paper
(Goger, 2014). Writing is the expression of feelings, thoughts, wishes and events in the mind with
various symbols according to certain rules (Giines, 2013). Writing is the motorized production of
the necessary symbols and signs in order to express our thoughts (Akyol, 2006). Writing is a process
in which advanced thinking skills are also used. Because written products are formed in a process
that includes evaluation, analysis and interpretation. In writing, which is an expression skill, it is
necessary to think about a subject in detail and to have the ability to express one's thoughts in a
simple expression and order (Kavcar, 2009). In the Turkish Language Teaching Program (TCCP),
writing is one of the basic skill programs presented in relation to each other in order to facilitate the
process of learning language, using it effectively and structuring information (Belet, 2008). The
writing process starts by reviewing the information created in our minds. The determined
information is organized through various cognitive processes. The information organized as a
result of these processes is transferred into letters, syllables, words and sentences. Writing enables

the transfer of ideas on paper (Giines, 2009).

Through writing, children become active in expressing the subject they speak or write about
using their existing knowledge and skills. Students gain new knowledge and experiences, find the
causes of events, predict their consequences, and transfer their knowledge and experiences through
their own experiences. Writing shows students' ability to observe, to think in accordance with
reason and logic, to visualize in their imagination, and to use their mother tongue (Belet, 2008).
Constructivist language understanding gives importance to writing as much as reading. The mental
processes used during writing are also the processes that organize the mind structure. In terms of
mental development, writing becomes more important than reading (Giines, 2009). Writing skill
should not be perceived as a mechanical process, but as a critical thinking process in which the

learner contributes all his/her feelings and thoughts (Demirel, 1999).

Communication between ages was mostly achieved through writing. Perhaps for this reason,
writing has been accepted by some historians as the beginning of civilization (Biilbiil, 2000).
However, today, as in the past, the rate of societies using writing skills, which is an important and
great need, is quite low. In fact, writing skill is allocated the least amount of time among language
skills. In daily life, people spend 40% on listening, 35% on speaking, 16% on reading and 9% on
writing (Yilmaz, 2006). It can be said that the inherent characteristics of writing skill are also
effective in the emergence of this result. Because writing skill is the most complex and the most
difficult to acquire among language skills (Demirel, 1999). Language education covers speaking,
writing, reading and listening activities of individuals. The aim of language education is to help
individuals improve their communication skills by developing their language skills. Written
expression skill is the most effective of communication tools. Writing is the memory of humanity,
and writing has a great share in finding and determining, enriching and dimensioning thoughts
(Ozdemir, 1999).

The main purpose of Turkish language teaching is to develop students' comprehension and
expression skills from primary school onwards. Individuals whose comprehension and expression
skills are developed from an early age can use their mother tongue correctly, effectively and

beautifully. Comprehension skill, which is one of the two most important dimensions of mother

26




tongue education, includes listening and reading, while expression skill includes speaking and
writing (Kavcar et al.,, 1999). The 2019 Turkish Language Teaching Program (TDOP) includes
knowledge, skills and values that will enable students to acquire language skills and mental skills
related to listening/watching, speaking, reading and writing that they can use throughout their
lives (MoNE, 2019). The main purpose of mother tongue teaching is to raise individuals who can
express themselves verbally and in writing and understand what they read and listen to correctly
(Biiytiikikiz and Hasirci, 2013).

Writing skill is a skill that people will need in all areas of their lives and at all times.
According to Ungan (2007), individuals with developed writing skills have more opportunities to
establish connections between their thoughts and knowledge and to transfer their knowledge. With
the development of written expression skills, an aesthetic sensitivity about written expression
comes to the fore in students. Giines (2016) listed the contributions of writing to student

development as follows:

e Writing facilitates the activation of mental processes, the organization of thoughts and

communication by transferring them into sentences.

e Writing enables thoughts to be put on paper and in this way they are easily examined,

compared, expanded and reorganized.
e Writing opens the door to thinking.

e Writing brings many emotions to touch. The meanings received through the senses affect the

student and the student expresses his/her feelings through writing.

e Writing enables students to better understand what they observe, listen to and read. As can be

seen, the development of writing skills contributes to the development of many skills.

Various writing approaches and models have been developed so far to develop writing skills
in language teaching. The most widely accepted of these are product-centered writing instruction
and process-centered writing instruction (Teksan, 2013). In the product-based approach, writing is
seen as recording or transferring thoughts to paper. In the product-based approach, writing and
evaluation of writing takes place in a very mechanical way. The teacher is the one who evaluates
the student. The product is evaluated according to technical criteria such as grammar, word usage
and form, which are important in the evaluation of writing (Oral, 2008). Process-based writing, on
the other hand, is an approach that prioritizes process over product. In this approach developed by
Flower and Hayes (1981), the focus is on the points to be realized during the writing process in
order to improve the written product. For this purpose, an understanding is developed to eliminate
the inhibitors that reduce the quality of the written text. The act of writing is handled in all its
dimensions (Bayat, 2014).

In the Regulation on Textbooks of the Ministry of National Education, a textbook is defined
as "a printed work to be used in formal and non-formal education institutions of all types and
grades, whose subjects are prepared in line with the curriculum and used for learning purposes"
(Ministry of National Education Regulation on Textbooks and Educational Tools, 2012). A textbook
is "a book that is sent to teachers and students as a basic resource for a certain school, class and
course after being examined according to certain criteria (Oguzkan, 1993, p. 83). A good textbook
is expected to be consistent with curricula and research. It is especially important that Turkish
textbooks are functional (Carkit and Cohantimur, 2021). As Ceyhan and Yigit (2005) state,
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considering that the most frequently used material by teachers is the textbook, the quality of writing
activities in textbooks is of great importance. In terms of skill specificity, writing is complex.
Because during the writing process, higher cognitive skills are needed to present the information
in the mind in a certain order (Dogan, 2020; Giines, 2017; Miildiir and Yalgin, 2019).

For good writing, first of all, good thinking and then the ability to put these thoughts on
paper in a good way are required (Graves, 2003; Kantemir, 1981). For this reason, writing activities
in middle school Turkish textbooks have the potential to help students develop their language skills
and reveal their creative writing abilities. From this point of view, it is extremely important that the
quality of the activities, the writing activities in the textbooks offered to students are well prepared
and compatible with the 2019 Turkish Language Teaching Program. In this context, the problem

statements of this research were created as follows.

What is the distribution of 5th grade Turkish textbook writing activities at the level of theme,

text and activity?

What is the level of 5th grade Turkish textbook writing activities meeting the 2019 TDOP
writing objectives?

METHOD

Research Method

Document analysis method, one of the qualitative research methods, was used in the study.
Providing data by analyzing written documents on the subject examined within the scope of the
research is called document review. One of the methods commonly used in qualitative research is
document analysis method. Since the validity of the data and the accuracy of the results obtained
are important in qualitative research, the researcher can benefit from multiple research methods
according to the subject and the characteristics of the target audience (Yildirim & Simsek, 2006).
Document analysis is a qualitative research method used to meticulously and systematically
analyze the content of written documents (Wach & Ward, 2013). Document analysis is a systematic
method used to examine and evaluate all documents, both printed and electronic materials. Like
other methods used in qualitative research, document analysis requires the examination and
interpretation of data in order to make sense, to create an understanding of the subject matter, and
to develop empirical knowledge (Corbin & Strauss, 2008). Researchers usually examine previous
research, review the literature and incorporate this information into their research. This involves
an analytical method. It involves finding, selecting, making sense of, evaluating and synthesizing
the data found in the documents. Document analysis then helps to classify the data subject to the
research by organizing it into main themes, categories and case examples, especially through
content analysis (Labuschagne, 2003). In this study, the writing activities in the 5th grade Middle
School and Imam Hatip Secondary School Turkish Textbook (Anittepe Publishing) were analyzed.
In the 5th grade Turkish textbook used in middle and Imam Hatip middle schools, it is aimed to
reveal how consistent the activities prepared for writing skills in the Turkish textbook are with
Turkish Language Teaching Program (2019). For this purpose, the writing activities in the 5th grade
Turkish textbook were analyzed in terms of theme, text, activity number and achievements.
Frequency and percentage distributions of the gains seen in the activities were determined and
tabulated.
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Document of Reviewed

Within the scope of the research, Secondary School and Imam Hatip Secondary School
Turkish Textbook 5 (Anittepe Publishing) prepared for 5th grades to be used in the 2022-2023
academic year was examined. The writing activities in the book were evaluated in terms of their
level of meeting the achievements of the 5th grade writing skill in the 2019 Turkish Teaching

Program.

Data Analysis

Document analysis was used as a data collection method in the research. Any written
material that provides information about the subject of a research is called a document (Balci, 2016).
In document analysis, also known as documentary scanning, data are obtained by examining
existing records and documents. Document analysis involves finding, reading, noting and
evaluating sources for a specific purpose (Karasar, 2005). Document analysis is one of the most
valuable sources of information for qualitative researchers (Hoepfl, 1997). By looking at documents,
many detailed information about the phenomenon under investigation can be obtained (Travers,
2001). Forster (1994) states that document analysis can be done in five stages: (1) accessing the
documents, (2) checking the authenticity of the documents, (3) adopting a system for coding and
categorizing, (4) analyzing the data, and (5) using the data. In this study, the writing activities in
the Grade 5 Turkish Textbook were analyzed by comparing them with the 2019 Turkish Lesson
Teaching Programme writing outcomes. In the study, frequency and percentage distributions were
determined by descriptive analysis of the data obtained by document analysis method. In this

context, the findings were presented in tables and interpreted.

Ethical Board Permission

Since the study did not include a study group with human or animal subjects and the

document review method was used, it does not require ethics committee permission.

FINDINGS

The writing activities in the "Middle School and Imam Hatip Middle School Turkish 5th
Grade" textbook prepared by Anittepe Publications were analyzed. As a result of the examination,
the types of writing activities in the themes and the achievement of these activities in the Turkish
curriculum are tabulated below. In addition, the frequencies and percentages of the writing
objectives in the program were calculated.

Table 1. Frequencies and percentages of the writing objectives in the Turkish curriculum
5th Grade

Acquisiti F

N((:)qu1s1 ion Acquisition (f;equency o

T.5.4.1 Writes poetry. 4 8

T.5.4.2 Writes informative text 12 24

T.5.4.3 Applies writing strategies. 7 14

T544 Uses capital letters and punctuation marks in 1 ”
appropriate places.

T545 Uses capltal letters and punctuation marks in 1 5
appropriate places.

T.5.4.6 Writes the process steps of a job. 1 2
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Uses proverbs, idioms and maxims to enrich their

T.5.4.7 .t 2 4
writing.

T.5.4.8 Writes numbers correctly. - -

T.5.4.9 Organizes what they write. - -

T.5.4.10 Shares what they write. 1 2

T5411 Correctly uses words that undergo sound events in i i
their writings.
Uses Turkish equivalents of words borrowed from

T.5.4.12 foreign languages that have not yet entered our 1 2
language.

T.5.4.13 Fills in the forms according to the instructions. 1 2

T.5.4.14 Writes short texts. 3 6

T5415 D.etermine's .the title appropriate to the content of 6 1
his/her writings.

T5416 Uses appropriate transition and connection expressions )
in their writings.

Total 16 50 %100

Table 2. 5th Grade Turkish Textbook Writing Activities in the 1st Theme

1st Theme: Individual and Society

Activity . :
Text Number Activity Related Learning Outcome(s)
T.5.4.3. Writes narrative texts.
T.5.4.4. Applies writing strategies.
11th Writing an T.5.4.15. Determines the title
I Want Hometown . .
Activity event report appropriate to the content of what
he/she writes.
Writing a text ~ T.5.4.4. Applies writing strategies.
Goodbye, Goodbye 9th‘ . usil'lg the given T.5.4.15..Determines the title '
Activity politeness appropriate to the content of his/her
expressions writing
Hospitality is
Traditional in 7th Poetry T.5.4.1. Writes poetry.
Anatolia Activity completion T.5.4.4. Applies writing strategies.
First Lesson 13th Writing an
(Listening/Watching . informative T.5.4.2. Writes an informative text.
Activity
text) text

Table 3. 5th Grade Turkish Textbook Writing Activities in the 2nd Theme

2nd Theme: The National Struggle and Atatiirk

Activit
Text Nflzlloe}; Activity Related Learning Outcome(s)
Mustafa Kemal's Cart 11&?[ . Storytelling the T.5.4.3. Write.s narr.a"cive texts. .
Activity poem T.5.4.4. Applies writing strategies.
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The War of
Dumlupinar

Night of 6 March 1915

One July Night

(Listening/Watching

text)

10th
Activity
13th
Activity

8th
Activity

Writing a letter

Poster design

Slogan
Preparation

T.5.4.15. Determines the title
appropriate to the content of what
he/she writes.

T.5.4.2. Writes an informative text.

T.5.4.4. Applies writing strategies.

T.5.4.4. Writes short texts.

Table 4. 5th Grade Turkish Textbook Writing Activities in the 3rd Theme

3rd Theme: Nature and Universe

Activity . .
Text Number Activity Related Learning Outcome(s)
Writing story T.5.4.3. Writes narrative text.
This River is Ours 12th Filling the club
Activity g T.5.4.3. Fills in the forms according to
registration . .
the instructions.
form
Writing a text T.5.4.2. Writes informative text.
10th T.5.4.6. Writes th t f
Okland Island . introducing the . rites The process steps ot a
Activity . job.
environment
T.5.4.3. Writes narrative texts.
T.5.4.4. Applies writing strategies.
T.5.4.12. Uses the Turkish equivalents
Earthquake 11t}} . Story . of words taken fror‘n foreign languages
Activity completion and not yet settled in our language.
T.5.4.15. Determines the title
appropriate to the content of his/her
writing.
Don't Cut
12th Writing based
Listeni hi T.5.4.4. Appli iti ies.
Ee Z’)cemng/W atching Activity on visuals 5 pplies writing strategies

Table 5. 5th Grade Turkish Textbook Writing Activities in the 4th Theme

4th Theme: Our National Culture

Activity .. .
Text Number Activity Related Learning Outcome(s)
Writing
10th inf i
Rug .. ttormative T.5.4.2. Writes informative text.
Activity text
i . .
Homeland Or Silistria .. Writing poem  T.5.4.1. Writes poem.
Activity
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Boga¢ Han

Ali Kuscu
(Listening/Watching
text)

8th
Activity

9th
Activity

Fictional text

. T.5.4.3. Writes narrative text.
writing

Writing

. . T.5.4.2. Writes an informative text.
electronic mail

Table 6. 5th Grade Turkish Textbook Writing Activities in the 5th Theme

5th Theme: Nationality

Activit
Text anl;l];i Activity Related Learning Outcome(s)
Writing
Ca1."etake'r in the 10&? . informative T.5.4.2. Writes an informative text.
Children's Garden Activity text
9th s .
. . Writing a T.5.4.14. Writes short texts.
Conscious Consumer  Activity .\
petition
Writi
10th rHnga T.5.4.1. Writes poetry.
Freedom . poem . i .
Activity T.5.4.4. Applies writing strategies.
Street 9th Writing
(Listening/Watching . informative T.5.4.2. Writes an informative text.
Activity
text) text

Table 7. 5th Grade Turkish Textbook Writing Activities in the 6th Theme

6th Theme: Health and Sport

Activity

Text Number Activity Related Learning Outcome(s)
T.5.4.4. Applies writing strategies.
Karagoz Learns 11th Clause T.5.4.10. Shares what he/she has
Politeness Activity completion written.
T.5.4.2. Writes an informative text.
9th Writing T.5.4.15. Determines the title
Hackberry . informative appropriate to the content of what
Activity .
text he/she writes.
T.5.4.2. Writes informative text.
10th Writing T.5.4.5. Uses capital letters and
Sport and Our Body Activity informative punctuation marks in appropriate
text places.
Hare and Tortoise 12th T.5.4.3. Writes narrative texts.
(Listening/Watching .. Writing a fable  T.5.4.7. Uses proverbs, idioms and
Activity . . . .\
text) maxims to enrich his/her writings.
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Table 8. 5th Grade Turkish Textbook Writing Activities in the 7th Theme

7th Theme: The Virtues

Activity .. .
Text Number Activity Related Learning Outcome(s)
Who Knows the
Value of Favour?
11th
Respect for Elders Activity Writing a poem  T.5.4.1. Writes poem.
T.5.4.3. Writes narrative texts.
T.5.4.4. Applies writing strategies.
. 11th Story T.5.4.15. Determines the title
The Joy of Living .. . .
Activity completion appropriate to the content of what
he/she writes.
Let’s Share 9th ;/Z;llf;ni and T.5.4.2. Writes informative texts.
(Listening/Watching . & T.5.4.7. Uses proverbs, idioms and
Activity thoughts on the ) . . e
text) . maxims to enrich his/her writings.
subject

Table 9. 5th Grade Turkish Textbook Writing Activities in the 8th Theme

8th Theme: Science and Technology

Activity

Text Number Activity Related Learning Outcome(s)
9th Writing
Barcode .. thoughts about ~ T.5.4.4. Applies writing strategies.
Activity .
the subject
How Does Social 11th Preparine a
Media Affect Our . paring T.5.4.14. Writes short texts.
Activity poster
Psychology?
Writing
Intelligent Transport 8th' . thoughts about T.5.4.2. Writes informative text.
Systems Activity a subject
Feelings and
Aziz Sancar 8th emotions on the
(Listening/Watching Activit subject T.5.4.2. Writes an informative text.
text) y writing your
thoughts

DISCUSSION, CONCLUSION and RECOMMENDATIONS

The skills aimed to be acquired by students through curricula are realised through
teaching/learning activities in teaching environments. These activities are generally the activities in
textbooks (Ulper, 2011). The linguistic areas of Turkish language teaching, which include listening,
speaking, reading and writing skills, should be taught to children with a holistic understanding
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and activity-based practices. The importance of activities cannot be ignored in raising students as
active learners inside and outside the classroom, increasing their learning levels, expressing
themselves effectively, developing their creativity, dreaming and taking responsibility for thinking
from the first years of school education (Cer, 2016).

One of the main factors for the success of a curriculum is the quality of the textbooks
prepared within the framework of that curriculum. Programmes are abstract and guide the
instructor in terms of the target outcomes, method and measurement and evaluation process of the
teaching activity to be implemented. On the other hand, textbooks prepared for the target outcomes
to be achieved in the programme and the practices, exercises and activities in these textbooks are
concrete and are one of the main arguments of the education and training process (Carkit, 2019).
For this reason, it is important to examine the compatibility of the activities in the current textbooks
with the programme. Many studies in the literature have evaluated the adequacy of the activities
in Turkish textbooks (i§can, 2004; Yilmaz, 2005; Duran, 2006; Kayabekir, 2010; Ayhan, 2010; Batur,
2010; Kirbas, Orhan, & Topal, 2012; Akin, 2015; Mazlum & Mazlum, 2016; i§can & Cimbiz, 2018). In
the studies, it was found that there were imbalances in the distribution between writing outcomes
and writing activities. Cogskun and Naring (2018) examined the writing and speaking activities in
the "5th Grade Turkish Textbook" prepared according to Turkish Teaching Programme-2017. In the
study, it was determined that the most common outcome was 'Applies writing strategies' and some
writing outcomes were neglected in the activities. Ozdemir and Akkaya (2020) evaluated Turkish
Teaching Programme-2019 in the context of writing learning domain and it was determined that
writing outcomes were not expressed in sufficient detail. Writing activities in secondary school
Turkish textbooks have the potential to help students develop their language skills and reveal their
creative writing skills. For this reason, they should be compatible with the programme. Each
neglected outcome may have a negative effect on the learning of other outcomes because all
outcomes in Turkish lesson are interrelated.

According to the findings obtained as a result of the research, there are 16 acquisitions
belonging to 2019 Turkish Teaching Programme 5th grade writing skill. When the Grade 5 Turkish
Textbook (Anittepe Publishing) was examined, it was determined that there are 8 themes and 4
texts in each theme and one free reading text. It was determined that there were a total of 31 writing
activities belonging to these texts. 5th grade Turkish Textbook writing activities were examined in
terms of their level of conformity with the writing acquisitions in the programme. It was seen that
each text had one writing activity. It was observed that there was no writing activity only in the
first text of the 7th Theme, "Who Knows the Value of Goodness?". It was determined that the most
common writing outcomes were T.5.4.2. (Writes informative text) 24% and T.5.4.4. (Applies writing
strategies) 22%. However, it was observed that some acquisitions were neglected in the activities
although they were included in the programme. These are: T.5.4.8. (Writes numbers correctly.),
T.5.4.9. (Organises what he/she writes.), T.5.4.11. (Uses words that undergo sound events correctly
in his/her writing.), T.5.4.16. (Uses appropriate transition and connection expressions in his/her
writing.). It has been determined that there is no activity in the writing activities section of the
Turkish book related to these acquisitions. Considering that these acquisitions are directly related
to the ability to use Turkish correctly and effectively in writing, which is one of the main objectives
of the Turkish course, it is thought that neglecting these acquisitions is not a correct approach.

Explaining the developing conditions, changing technology and shrinking world better by
future generations will be possible with students who have developed writing skills. In this respect,

it would be beneficial to adopt the writing process not as an external obligation but as an internal
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motivation based on personal development. In addition, it is important to raise awareness on
writing skills at an early age in order to increase intellectual knowledge.

1739 numbered Basic Law of National Education, which is prepared in line with the General
Objectives and Basic Principles of Turkish National Education, one of the special objectives of the
Turkish Language Teaching Programme is "Ensuring that students use Turkish consciously,
accurately and diligently in accordance with the rules of speaking and writing." In line with the
principle of "Ensuring that students use Turkish consciously, accurately and diligently in
accordance with the rules of speaking and writing", attention should be paid to ensure that the
activities reflect the objectives of the acquisition. Textbooks and activities are the representatives of
the programme. For this reason, it is extremely important that the textbooks are consistent with the
objectives of the programme and cover the objectives in the programme in terms of achieving the
objectives of the Turkish lesson. This study is aimed to be a suggestion for Turkish textbook
preparers. Depending on the results obtained in the light of these findings, the suggestions are as

follows:

e  Writing activities in Turkish textbooks should be compatible with Turkish Teaching
Programme (2019), reflect the acquisitions in the programme and be prepared in a way that
supports the programme.

e Studies that give different acquisitions step by step are more useful in the development of
writing skills. Therefore, different acquisitions should be included.

e In order to receive constructive feedback from internal and external stakeholders, self-
evaluation and peer evaluation forms should be included in teacher evaluation.

e Since writing skill is a multi-faceted dynamic process, more than one outcome should be
included.

e For 5th grade students, the importance of the applicability of writing strategies is
indisputably important. However, focus should be given to writing activities by using
various learning methods such as text completion, rewriting a text with one's own words,
filling in the blanks, writing as a group by centring on the aim of continuous improvement
and development.

e Story-based narrative texts and poetry writing exercises that can be concretised with
descriptive and imaginative support should be included. The number of activities such as
writing fables in writing activities should be increased since they will contribute to the
storytelling and poetry writing skills of students in this age group.

e The number of writing activities belonging to different text types in Turkish textbooks
should be increased and experiences arising from the writing process should be gained.

e  Writing activities should be prepared by taking into account the learning outcomes in the
Turkish Language Teaching Programme (2019). In the findings, the most/least
achievements were determined. In order for students to gain competence in writing skills,
all learning outcomes should be included equally. However, it should not be forgotten that
the weight ratios of the objectives can be changed in line with different objectives.

e  When the activity instructions in Turkish textbooks were analysed, it was seen that many
activities included more than one outcome and more than one skill was tried to be gained.
In the light of the findings, it is evaluated that 5th grade textbooks are not fully sufficient

for the development of writing skills.
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e Forms such as evaluation form, peer evaluation form, self-evaluation form for the
measurement and evaluation of writing skills should be included in each theme.

e In the selection of academicians, experts and teachers involved in the writing of the books,
it should be noted that they have competences in the relevant field in their CVs. In addition
to the basic characteristics of the students such as age and development, those involved in
the writing of the books should take into account both the values education and the
emotional, cognitive, sensory, psycho-social development processes of the students.

e The grade levels of the students should be taken into consideration when determining the
types of texts to be requested/ required in writing activities. Considering the negative
motivational effect of very long pages and sections on students, it would be right to keep
these sections to a reasonable extent.

e Under the guidance of the teacher, writing activities should be planned as process-oriented
and carried out effectively. The teacher's guidance and management skills in this process
are of great importance.

¢ In addition to the Turkish course, writing activities/materials should be prepared for the

elective "Writing Skills" course in line with the curriculum.
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5. Sinif Tiirkce Ders Kitab1 Yazma Etkinliklerinin 2019
Tiirkce Dersi Ogretim Program1 Yazma Kazanimlarini
Karsilama Diizeylerinin Incelenmesi

Esra PAKSOY:, Omer CARKIT®

OZET

Tiirkge dersi beceri temelli bir derstir. Yazma becerisi de bu temel becerilerden biridir.
Yazma; duygu ve diisiincelerin bir sistem dahilinde yaziya dokiilmesidir. Yazma
becerisi okuma, konusma, dinleme becerilerine gore daha {ist diizey ve onlar1 da
kapsayan karmasik bir siirectir. Yazma becerisi 6gretiminde en 6nemli ve ulasilabilir
kaynaklar Tiirk¢e ders kitaplaridir. Ders kitaplarinda yer alan yazma etkinlikleri ile
Ogretim programindaki kazanimlarin uyusmasi ve bu etkinliklerin kazanimlari
karsilama diizeyleri son derece 6nemlidir. Bu sebeple, bu ¢alismada 2022-2023 egitim-
ogretim yilinda 5. siuf Tiirkge ders kitabinda yer alan yazma etkinlikleri 2019 Tiirkce
Dersi Ogretim Programi'ndaki yazma kazanimlarmni kargilama durumu agisindan
Yiikleme: 29.08.2023 incelenmistir. 5. sinif Tiirkge ders kitabinda yer alan metinlere ait yazma etkinliklerinin
Kabul: 27.09.2023 Tiirkce Dersi Ogretim Programi'nda hangi kazanimlar1 karsiladig1 tespit edilmistir.
Yaymlanma: 30.09.2023 Ayrica, kazanimlarin frekans ve yiizde degerleri hesaplanarak ihmal edilen kazanimlar
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tespit edilmistir. Arastirmada, nitel arastirma yaklasimlarindan dokiiman analizi
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Yazma; bireyin duygularini, diisiincelerini, hayal ettiklerini, tasarladiklarini kaleme almasi,
kagida aktarmasidir (Goger, 2014). Yazma, zihindeki duygu, diisiince, istek ve olaylarin belli
kurallara gore cesitli sembollerle anlatilmasidir (Giines, 2013). Yazma, diisiincelerimizi ifade
edebilmek amaciyla gerekli sembol ve isaretlerin motorsal olarak {iiretilmesidir (Akyol, 2006).
Yazma islemi, ileri seviyede diisiinme becerilerinin de kullanildig1 bir islemdir. Ciinkii yazili
iirtinler; degerlendirme, ¢oziimleme ve yorumlamalarin da yer aldigi bir siirecte olusur. Bir anlatim
becerisi olan yazmada oOncelikle bir konunun iizerinde detayli bir bigimde diisiinmek,
diisiincelerini sade bir anlatim ve bir diizen iginde ifade edebilme yetilerine sahip olmak
gerekmektedir (Kavcar, 2009). Tiirkge Ogretim Programi'nda (TDOP) dili 6grenme, etkili kullanma
ve bilgileri yapilandirma siirecini kolaylastirmak icin birbiriyle iligkilendirilerek sunulan temel
beceri programlarindan biri de yazma 6grenme alanidir (Belet, 2008). Yazma siirecine, zihnimizde
olusturulmus bilgiler gozden gecirilerek baslanmaktadir. Belirlenen bilgiler cesitli bilissel
islemlerden gecerek diizenlenmektedir. Bu islemlerin neticesinde diizenlenen bilgiler harflere,
hecelere, sozciiklere ve cilimlelere dokiilerek aktarilmaktadir. Yazma, fikirlerin kagit {izerine

aktarilmasini saglamaktadir (Giines, 2009).

Yazma yoluyla ¢ocuklar, var olan bilgi ve becerilerini kullanarak konustuklari veya
yazdiklar1 konuyu ifade etme konusunda etkinlesmektedir. Ogrenci yeni bilgi ve deneyimler
kazanmakta, olaylarin sebebini bulmakta, sonuglarimi tahmin etmekte, kendi deneyimleri
araciligiyla, bilgi ve yasantilarini aktarmaktadir. Yazma; 6grencilerin gozlem yetisini, akla ve
mantiga uygunluk bakimindan diisiinme, hayalinde canlandirma yetenegi, ana dilini kullanabilme
becerisini gostermektedir (Belet, 2008). Yapilandirmaci dil anlayisi, okuma kadar yazmaya da énem
vermektedir. Yazma sirasinda kullanilan zihinsel islemler ayni zamanda zihin yapisini diizenleyen
islemlerdir. Zihinsel gelisim bakimindan yazma okumadan daha onemli hale gelmektedir (Giines,
2009). Yazma becerisini mekanik bir siireg olarak degil, 6grenicinin biitiin duygu ve diisiincesini

katarak olusturdugu elestirel bir diisiinme siireci olarak algilamak gerekir (Demirel, 1999).

Caglar arasindaki iletisim ¢ogunlukla yaziyla saglanmigtir. Belki de bu nedenle yazi, baz
tarihgiler tarafindan uygarligin baslangici olarak kabul edilmistir (Biilbiil, 2000). Ancak bugiin, diin
oldugu gibi 6nemli ve biiyiik bir ihtiya¢ olan yazma becerisini toplumlarin kullanma orani oldukga
diigtiktiir. Hatta dil becerileri arasinda en az yazma becerisine zaman ayrilmaktadir. Giinliik
yasamda insanlar dinlemeye %40, konusmaya %35, okumaya %16 ve yazmaya %9 yer
vermektedirler (Yilmaz, 2006). Bu sonucun ortaya ¢ikmasinda yazma becerisinin dogasindan
kaynaklanan ozeliklerinin de etkili oldugu soylenebilir. Ciinkii yazma becerisi, dil becerileri
arasinda en karmasik olan1 ve en zor kazanilanidir (Demirel, 1999). Dil egitimi bireyin konusma,
yazma, okuma, dinleme etkinliklerini kapsar. Dil egitiminin amaci bireylerin dil becerilerini
gelistirerek onlarin iletisim yeteneklerinin artirllmasina yardimci olmaktir. Yazili anlatim becerisi
iletisim araglarmin en etkili olamidir. Yazi insanhigmn bellegidir, yazmmin diisiinceyi bulup

saptamada, zenginlestirip boyutlandirmada biiyiik pay1 vardir (Ozdemir, 1999).

Tiirkge Ogretiminin temel amaci, ilkogretimden itibaren 6grencilerin anlama ve anlatma
becerilerini gelistirmektir. Erken yaslardan itibaren anlama ve anlatma becerileri gelisen birey; ana
dilini dogru, etkili ve giizel kullanabilir. Ana dili egitiminin en 6énemli iki boyutundan biri olan
anlama becerisi, dinleme ve okumay1; anlatma becerisi ise konusma ve yazmay1 kapsamaktadir
(Kavcar vd. 1999). 2019 Tiirke Ogretim Programi (TDOP), &grencilerin hayat boyu
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kullanabilecekleri dinleme/izleme, konusma, okuma ve yazma ile ilgili dil becerilerini ve zihinsel
becerileri elde etmelerini saglayacak bilgi, beceri ve degerleri icermektedir (MEB, 2019). Ana dili
Ogretimindeki asil amag; kendini sozlii ve yazili olarak ifade edebilen, okuduklarini ve

dinlediklerini dogru bir sekilde anlayabilen bireyler yetistirmektir (Biiyiikikiz ve Hasirci, 2013).

Yazma becerisi insanin yasaminin her alaninda ve her zaman ihtiya¢ duyacagi bir beceridir.
Ungan’a (2007) gore yazma becerisi gelismis olan bireylerin diislinceleri ile bilgileri arasinda
baglanti kurma, bilgilerini transfer etme imkanlar1 artmaktadir. Yazili anlatim becerilerinin
gelismesiyle birlikte Ogrencilerde yazili anlatim konusunda estetik bir duyarlilik 6n plana

¢ikmaktadir. Giines (2016) yazmanin 6grenci gelisimine katkilarin su sekilde siralamistir:

e Yazma, zihinsel siireclerin harekete gecirilmesini, diisiincelerin diizenlenmesini ve ciimlelere

aktarilarak iletisim kurulmasini kolaylastirmaktadir.

e Yazma, diisiincelerin kagit {izerine dokiilmesini saglamakta ve bu yolla kolay incelenmekte,

karsilastirilmakta, genisletilmekte, yeniden diizenlenmektedir.
¢ Yazma, diisiinmenin kapisini agmaktadir.

e Yazma, bir¢ok duyguya dokunmayi getirmektedir. Duyularla alinan anlamlar 6grenciyi

etkilemekte ve 8grenci duygularini yazarak ifade etmektedir.

¢ Yazma, 6grencilerin gozlediklerini, dinlediklerini, okuduklarini yazmalari dahaiyi anlamalarmi

saglamaktadir.

Dil Ogretiminde yazma becerilerinin gelistirilmesi icin bugiine kadar cesitli yazma
yaklasimlar: ve modelleri gelistirilmistir. Bunlardan en ¢ok kabul goren; {iriin merkezli yazma
ogretimi ve siire¢ merkezli yazma &gretimidir (Teksan, 2013). Uriin temelli yaklasimda yazi
yazmak, diisiincelerin kaydedilmesi ya da kagida aktarilmasi olarak goriiliir. Uriin temelli
yaklasimda yazinin yazilmasi ve degerlendirilmesi olduk¢a mekanik bir sekilde gerceklesir.
Ogretmen 6grenciyi degerlendiren kisi konumundadir. Yazinin degerlendirilmesinde 6nemli olan
dil bilgisi, kelime kullanimi, bigim gibi teknik Olgiitlere gore tiriin degerlendirmesi yapilir (Oral,
2008). Siirece dayali yazma ise, iiriin yerine siirece oncelik veren bir yaklasimdir. Flower ve
Hayes'in (1981) gelistirdigi bu yaklasimda yazili tiriiniin daha iyi bir duruma getirilmesi i¢in yazma
siireci boyunca gergeklestirilecek noktalara odaklanilir. Bunun i¢in yazili metnin niteligini diisiiren
engelleyicileri ortadan kaldiracak bir anlayis gelistirilir. Yazma edimi tiim boyutlariyla ele alinir
(Bayat, 2014).

Milli Egitim Bakanhg1 Ders Kitaplar1 Yonetmeliginde ders kitabi; "her tiir ve derecedeki
orglin ve yaygin egitim kurumlarinda kullanilacak olan, konular1 Ogretim programlar:
dogrultusunda hazirlanmis, 6grenim amaci ile kullanilan basili eser” seklinde tanimlanmaktadir
(Milli Egitim Bakanhigi Ders Kitaplar1 ve Egitim Araclar1 Yonetmeligi, 2012). Ders kitab1 “belli
olciilere gore incelendikten sonra belli bir okul, siif ve ders igin 6gretmen ve 6grencilere temel
kaynak olarak gonderilen kitaptir (Oguzkan, 1993, s. 83). Iyi bir ders kitabinin 6gretim programlar
ve arastirmalarla tutarli olmasi beklenmektedir. Ozellikle Tiirkce ders kitaplarinn islevsel olmasi
onemlidir (Carkit ve Cohantimur, 2021). Ceyhan ve Yigit'in (2005) belirttigi gibi 6gretmenlerin en
sik kullandigr materyalin ders kitab1 oldugu distiniildiigiinde ders kitaplarindaki yazma
etkinliklerinin niteligi bir hayli onem tasimaktadir. Beceriye 6zgiiliik agisindan bakildiginda yazma
karmagiktir. Ciinkii yazma islemi esnasinda zihinde var olan bilginin belli bir diizen igerisinde

ortaya konmasi igin iist zihinsel becerilere ihtiya¢ duyulmaktadir (Dogan, 2020; Giines, 2017;
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Miildiir ve Yalgin, 2019). iyi bir yaz1 icin dncelikle iyi bir diisiinme sonra da bunlari iyi bir sekilde
kagida dokebilme becerisi gerekmektedir (Graves, 2003; Kantemir, 1981). Bu sebeple de ortaokul
Tiirkge ders kitaplarindaki yazma etkinlikleri, 6grencilerin dil becerilerini gelistirmelerine ve
yaratict yazma yeteneklerini ortaya ¢ikarmalarina yardimci olma potansiyeline sahiptir. Bu
yoniiyle ele alindiginda etkinliklerin niteligi, 6grencilere sunulan ders kitaplarindaki yazma
etkinliklerinin iyi bir sekilde hazirlanmasi ve 2019 TDOP ile uyumlu olmasi son derece énemlidir.

Bu gergevede bu aragtirmanin problem ciimleleri asagidaki sekilde olusturulmustur.

5.sinuf Tiirkce ders kitabi yazma etkinliklerinin tema, metin, etkinlik diizeyinde dagilimi

nasildir?

5.smif Tiirkce ders kitab1 yazma etkinliklerinin 2019 TDOP yazma kazanimlarini karsilama

diizeyi nedir?
YONTEM

Arastirmanin Modeli

Arastirmada, nitel arastirma yontemlerinden dokiiman incelemesi yontemi kullanilmistir.
Aragtirma kapsaminda incelenen konuya dair yazii belgelerin analiz edilmesiyle veri
saglanmasina; dokiiman incelemesi denilmektedir. Nitel arastirmalarda yaygin olarak kullanilan
yontemlerden birisi de dokiiman inceleme yontemidir. Nitel aragtirmada verilerin gegerliligi ve
ulasilan sonuglarin dogrulugu onemli oldugu icin arastirmact konusuna ve hedef kitlenin
ozelligine gore birden ¢ok aragtirma metodundan yararlanabilmektedir (Yildirim ve Simsek, 2006).
Dokiiman analizi, yazili belgelerin icerigini titizlikle ve sistematik olarak analiz etmek icin
kullanilan bir nitel arastirma yontemidir (Wach & Ward, 2013). Dokiiman analizi; basili ve
elektronik materyaller olmak tiizere tiim belgeleri incelemek ve degerlendirmek icin kullanilan
sistemli bir yontemdir. Nitel arastirmada kullanulan diger yontemler gibi dokiiman analizi de
anlam c¢ikarmak, ilgili konu hakkinda bir anlayis olusturmak, ampirik bilgi gelistirmek icin
verilerin incelenmesini ve yorumlanmasini gerektirmektedir (Corbin & Strauss, 2008).
Arastirmacilar genellikle kendilerinden 6nceki arastirmalari inceler, alan yazini goézden gegirir ve
bu bilgileri arastirmalarmna dahil ederler. Bu durum, analitik bir yontemi igermektedir.
Dokiimanlar bulunan verileri bulma, se¢me, anlamlandirma ve degerlendirme ve sentezlemeyi
icermektedir. Dokiiman analizi, daha sonra 6zellikle icerik analizi yoluyla ana temalar, kategoriler
ve vaka Ornekleri halinde organize edilerek, arastirmaya konu edilen verileri siniflamaya yardimct
olmaktadir (Labuschagne, 2003). Bu arastirmada 5. Simuf Ortaokul ve Imam Hatip Ortaokulu Tiirkge
Ders Kitabi'nda yer alan (Anuttepe Yaymncilik) yazma etkinlikleri incelenmistir. 5. siif Ortaokul ve
Imam-Hatip ortaokullarinda kullanilan Tiirkce ders kitabinda yer alan yazma becerisine yonelik
hazirlanmus etkinliklerin TDOP (2019) ile ne kadar tutarlilik icinde oldugunu ortaya c¢ikarmak
amaclanmistir. Bu amagla 5. Sinuf Tiirkge ders kitabinda yer alan yazma etkinlikleri; tema, metin,
etkinlik numarasi, kazanimlar yoniinden incelenmistir. Etkinliklerde goriilen kazanimlarin frekans

ve ylizde dagilimlar: belirlenerek tablolastirilmistir.

Incelenen Dokiiman

Aragtirma kapsaminda 2022-2023 egitim-6gretim yilinda kullanilmak iizere 5. smuflar icin
hazirlanan Ortaokul ve Imam Hatip Ortaokulu Tiirkge Ders Kitab1 5 (Anittepe Yayimncilik)
incelenmistir. Kitapta yer alan yazma etkinlikleri 2019 Tiirkce Ogretim Programi'nda yer alan

5.smuf yazma becerisine ait kazanimlar1 karsilama diizeyleri agisindan degerlendirilmistir.
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Verilerin Analizi

Aragtirmada veri toplama yontemi olarak dokiiman incelemesi yapilmstir. Bir aragtirmanin
konusu hakkinda bilgi saglayan her tiirlii yazili materyale dokiiman (belge) denilmektedir (Balci,
2016). Belgesel tarama olarak da bilinen dokiiman analizinde, var olan kayit ve belgeler incelenerek
veri elde edilmektedir. Dokiiman analizi; belli bir amaca doniik olarak kaynaklar: bulma, okuma,
not alma ve degerlendirme islemlerini kapsamaktadir (Karasar, 2005). Dokiiman analizi, nitel
aragtirmacilar icin en kiymetli bilgi kaynaklarindan biridir (Hoepfl, 1997). Dokiimanlara bakarak,
arastirilan olgu hakkinda bir¢ok detayl bilgi elde edilebilmektedir (Travers, 2001). Forster (1994)
dokiiman analizinin bes asamada yapilabilecegini belirtmektedir: (1) Dokiimanlara ulagma, (2)
dokiimanlarin orijinalligini kontrol etme, (3) kodlama ve kategorilendirme icin bir sistem
benimseme, (4) veriyi analiz etme ve (5) veriyi kullanma. Bu c¢alismada da belirtilen asamalar
izlenerek 5. Siuf Tiirkge Ders Kitabi yazma etkinlikleri 2019 TDOP yazma kazammlar ile
karsilastirilarak incelenmistir. Arastirmada dokiiman incelemesi yontemi ile elde edilen verilerin
betimsel analizi yapilarak frekans ve yiizde dagilimlari belirlenmistir. Bu baglamda ulasilan
bulgular tablolar halinde sunularak yorumlanmustir.

Etik Kurul izin Belgesi

Arastirmada insan ya da hayvan denekli bir ¢alisma grubu yer almadig1 ve dokiiman
incelemesi yontemi kullanildigi i¢in etik kurul izni gerektirmemektedir.

BULGULAR

Anittepe Yayinlari tarafindan hazirlanan “Ortaokul ve Imam Hatip Ortaokulu Tiirkge 5.
Smf” ders kitabinda yer alan yazma etkinlikleri incelenmistir. Inceleme sonucunda temalarda ne
tiir yazma etkinlikleri oldugu, bu etkinliklerin Tiirkge dersi 6gretim programinda yer alan hangi
kazanimla iliskili oldugu asagida tablolastirilmistir. Ayrica, programda yer alan yazma
kazanimlarmin frekans ve ytiizdelik oranlar1 hesaplanmistir.

Tablo 1. Tiirkge Dersi Ogretim Programinda Programda Yer Alan Yazma Kazanimlarinin Frekans ve
Yiizdelik Oranlar

5. Smaf

Kazanim No Kazanmim Frekans (f) %
T.5.4.1 Siir yazar. 4 8
T.5.4.2 Bilgilendirici metin yazar. 12 24
T.5.43 Hikaye edici metin yazar. 7 14
T5.44 Yazma stratejilerini uygular. 11 22
T545 Biiyiik harfleri ve noktalama isaretlerini uygun 1 5

yerlerde kullanir.
T.5.4.6 Bir isin islem basamaklarini yazar 1 2
Yazilarini zenginlestirmek icin atasozleri, deyimler ve

1547 ozdeyisler kullanur. 2 4
T.5.4.8 Sayilar1 dogru yazar. - -
T.5.4.9 Yazdiklarini diizenler. - -
T.5.4.10 Yazdiklarini paylasir. 1 2
Yazilarinda ses olaylarina ugrayan kelimeleri dogru
T.5.4.11 - -
kullanir.
Yazdiklarinda yabanci dillerden alinmis, dilimize
T.5.4.12 .. . . R - 1 2
hentiz yerlesmemis kelimelerin Tiirkcelerini kullanur.
T.5.4.13 Formlar1 yonergelerine uygun doldurur. 1 2
T.5.4.14 Kisa metinler yazar. 3 6
T.5.4.15 Yazdiklarinin igerigine uygun baslik belirler. 6 12
T.5.4.16 Yazilarinda uygun gegis ve baglant: ifadelerini kullanir. - -
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Toplam 16

50 %100

Tablo 2. 5. Suif Tiirkge Ders Kitab: 1. Temada Yer Alan Yazma Etkinlikleri

1. Tema: Birey ve Toplum

Etkinlik

Metin Etkinlik ilgili Kazanim/Kazanimlar
Numarasi
T.5.4.3.Hikaye edici metin yazar.
Memleket isterim 11, Etkinlik Olay yazis1 T.5.4.4.Yazma strate]lle.rlm. Eygular.
yazma T.5.4.15.Yazdiklarinin igerigine uygun

H?§ga Kalin, Giile 9 Etkinlik
Giile
Anadolu’da
Konukseverlik
Gelenekseldir
Ik Ders
(Dinleme/izleme
metni)

7 Etkinlik

13.Etkinlik

Verilen nezaket
ifadelerini
kullanarak
metin yazma
Siir

tamamlama

Bilgilendirici
metin yazma

baslik belirler.

T.5.4.4.Yazma stratejilerini uygular.
T.5.4.15.Yazdiklarinin igerigine uygun
baslik belirler.

T.5.4.1.Giir yazar.
T.5.4.4.Yazma stratejilerini uygular.

T.5.4.2 Bilgilendirici metin yazar.

Tablo 3. 5. Suif Tiirkge Ders Kitab1 2. Temada Yer Alan Yazma Etkinlikleri

Theme 2: Milli Miicadele ve Atatiirk

Metin Etkinlik Etkinlik Hgﬂi Kazanim/Kazanimlar
Numarasi
Siiri T.5.4.3.Hikaye edici metin yazar.
MI{stafa Kemal'in 11Etkinlik  hikayelestirme T.5.4.4Yazma strate]ﬂe'nm' Hygular.
Kagnis1 T.5.4.15.Yazdiklarinin igerigine uygun
baslik belirler.
Duml S
Hmitipinar savast 10.Etkinlik Mektup yazma  T.5.4.2.Bilgilendirici metin yazar.
191 i
6 Mart 1915 Gecesi 13.Etkinlik  Afis tasarlama  T.5.4.4.Yazma stratejilerini uygular.
Bir Temmuz Gecesi
. . 1 Slogan .
(Dinleme/Izleme 8.Etkinlik T.5.4.4 Kisa metinler yazar.
metni) Hazirlama

Tablo 4. 5. Suif Tiirkge Ders Kitab1 3. Temada Yer Alan Yazma Etkinlikleri

3. Tema: Doga ve Evren

Metin Etkinlik Etkinlik Hgﬂi Kazanim/Kazanimlar
Numarasi
Hikaye yazma oA - .
T.5.4.3.Hikaye edici metin yazar.
Bu Nehir Bizim 12.Etkinlik  Kuliip kayit T.5.4.3.Formlar yonergelerine uygun
formu
doldurur.
doldurma
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Cevreyi tanitan

Okland Adas: 10.Etkinlik .
metin yazma
Hika
Deprem 11.Etkinlik ¢
tamamlama
Sakin Kesme Gorselden
(Dinleme/izleme 12.Etkinlik hareketle
metni) yazma

T.5.4.2 Bilgilendirici metin yazar.
T.5.4.6.Bir isin islem basamaklarini
yazar.

T.5.4.3.Hikaye edici metin yazar.
T.5.4.4.Yazma stratejilerini uygular.
T.5.4.12.Yazdiklarinda yabanci
dillerden alinmis, dilimize heniiz
yerlesmemis kelimelerin Tiirkgelerini
kullanir.

T.5.4.15.Yazdiklarinin igerigine uygun
baslik belirler.

T.5.4.4.Yazma stratejilerini uygular.

Tablo 5. 5. Suif Tiirkge Ders Kitab: 4. Temada Yer Alan Yazma Etkinlikleri

4. Tema: Milli Kuiltarimiiz

Etkinlik

Metin Etkinlik ilgili Kazanim/Kazanimlar
Numarasi

Bileilendirici

Kilim 10.Etkinlik & "Y1 5 4 Bilgilendirici metin yazar.
metin yazma

Vatan Yahut Silistre ~ 9.Etkinlik Siir yazma T.5.4.1.5iir yazar.
K 1

Boga¢ Han 8.Etkinlik Hrgtiayicl T.5.4.3.Hikaye edici metin yazar.
metin yazma

Ali Kusgu .

. Elektronik
(Dinleme/Izleme 9.Etkinlik extromnt T.5.4.2.Bilgilendirici metin yazar.
metni) posta yazma

Tablo 6. 5. Stif Tiirkge Ders Kitab1 5. Temada Yer Alan Yazma Etkinlikleri

5. Tema: Vatandaglik

Metin Etkinlik Etkinlik Hgﬂi Kazanim/Kazanimlar
Numarasi

Gocuk Baheesindeki ) by Bilsilendirich 5 4 5 Bilgilendirici metin yazar.
Bekgi metin yazma
Bilingli Tiiketici 9.Etkinlik  Dilekce yazma  T.5.4.14.Kisa metinler yazar.
T, 1 .. T.5.4.1.5iir yazar.

litk 10.Etkinlik
Ozglirld 0-Etkinlik  Siir yazma T.5.4.4.Yazma stratejilerini uygular.
Sokak Bilgilendirici
(Dinleme/izleme 9.Etkinlik & T.5.4.2.Bilgilendirici metin yazar.
metni) metin yazma

Tablo 7. 5. Suif Tiirkge Ders Kitab1 6. Temada Yer Alan Yazma Etkinlikleri

6. Tema: Saglik ve Spor
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Metin Etkinlik Etkinlik ilgili Kazanim/Kazanimlar
Numarasi
Karagoz Kibarlik . 1. [Fikra T.5.4.4.Yazma stratejilerini uygular.
N 11.Etkinlik
Ogreniyor tamamlama T.5.4.10.Yazdiklarin1 paylasir.
Bileilendirici T.5.4.2.Bilgilendirici metin yazar.
Citlembik 9.Etkinlik g, T.5.4.15.Yazdiklarinin igerigine uygun
metin yazma .
baslik belirler.
Bileilendirici T.5.4.2.Bilgilendirici metin yazar.
Spor ve Bedenimiz 10.Etkinlik & T.5.4.5.Biiyiik harfleri ve noktalama
metin yazma . L
isaretlerini uygun yerlerde kullanir.
Tavsan ile T.5.4.3.Hikaye edici metin yazar.
Ka'plumba‘ga 12.Etkinlik  Fabl yazma T.5.A{.7.Ye.121lar1'n1 zengn.l'legtlrr'nek icin
(Dinleme/Izleme atasozleri, deyimler ve 6zdeyisler
metni) kullanir.

Tablo 8. 5. Swnif Tiirkge Ders Kitabi 7. Temada Yer Alan Yazma Etkinlikleri

7. Tema: Erdemler

Metin Etkinlik Etkinlik ilgili Kazanim/Kazanimlar
Numarasi
Iyiligin Degerini
Bilen Kim
11.Etkinlik ~ $ii
Biiytiklere Saygi tinlik Siir yazma T.5.4.1.5iir yazar.
T.5.4.3.Hikaye edici metin yazar.
Yasama Sevinci 11 Etkinlik Hikaye T.5.4.4.Yazma strate]lle.rlm. Eygular.
tamamlama T.5.4.15.Yazdiklarinin igerigine uygun
baslik belirler.
Paylasalim Konuyla ilgili T.5.4.2.Bilgilendirci m(?tin yazar.
X . o duygu ve T.5.4.7.Yazilarin zenginlestirmek igin
(Dinleme/Izleme 9.Etkinlik L .. . . .. .
) diisiincelerini atasozleri, deyimler ve 6zdeyisler
metni)
yazma kullanr.

Tablo 9. 5. Swnif Tiirkge Ders Kitabi 8. Temada Yer Alan Yazma Etkinlikleri

8. Tema: Bilim ve Teknoloji

Metin Etkinlik Etkinlik ilgili Kazanim/Kazanimlar
Numarasi

Konu hakkinda

Barkod 9.Etkinlik  diistincelerini T.5.4.4.Yazma stratejilerini uygular.
yazma

Sosyal Medya

Psikolojimizi Nasil 11.Etkinlik  Afis hazirlama  T.5.4.14.Kisa metinler yazar.

Etkiliyor?

g‘lls‘ilrln[ljelflm 8.Etkinlik E:klf(?;‘;‘a T.5.4.2 Bilgilendirici metin yazar.
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disiincelerini
yazma

Agiz Sancar Konu ile ilgili

i d
(Dintemelzleme 8Etkinlik .08 '~ T54.2Bilgilendirici metin yazar.
metni) diistincelerini
yazma

TARTISMA, SONUC ve ONERILER

Ogretim programlar ile 6grenciye kazandirilmasi hedeflenen beceriler 6gretim ortamlarinda
Ogretim/6grenim etkinlikleriyle gergeklestirilir. Gergeklestirilen bu etkinlikler genellikle ders
kitaplarinda yer alan etkinliklerdir (Ulper, 2011). Tiirkge 6gretiminin dinleme konusma, okuma ve
yazma becerilerini kapsayan dilsel alanlari, biitiinciil bir anlayis ile etkinlik temelli uygulamalarla
cocuklara 6gretilmelidir. Okulda gergeklestirilen egitimin ilk yillarindan itibaren 6grencilerin sinif
icinde ve diginda etkin Ogrenen bireyler olarak yetistirilmesinde, Ogrenme diizeylerinin
artirilmasinda, kendilerini etkili bir bicimde anlatabilmelerinde, yaraticiliklarinin gelistirilmesinde,
diis kurma ve diislinme sorumlulugu alabilmelerinde etkinliklerin énemi yok sayilamaz (Cer,
2016).

Bir Ogretim programinin basariya ulasmasinin temel faktorlerinden biri o program
cercevesinde hazirlanan ders kitaplarinin niteligidir. Programlar soyuttur ve uygulanacak 6gretim
faaliyetinin hedef kazamimlari, yontemi ve Ol¢me degerlendirme siireci baglaminda egiticiye
rehberlik eder. Buna karsin programda ulasilmak istenen hedef kazanimlara yonelik hazirlanan
ders kitaplari ile bu ders kitaplarinda yer alan uygulamalar, alistirmalar, etkinlikler somuttur ve
egitim Ogretim siirecinin temel argiimanlarindan biridir (Carkit, 2019). Bu nedenle mevcut ders
kitaplarinda yer alan etkinliklerin programla uyumunun incelenmesi 6nemlidir. Alan yazindaki
bircok ¢alismada Tiirkge ders kitaplarinda yer alan etkinliklerinin yeterliligini degerlendirilmistir.
(Igcan, 2004; Yilmaz, 2005; Duran, 2006; Kayabekir, 2010; Ayhan, 2010; Batur, 2010; Kirbag, Orhan
ve Topal, 2012; Akin, 2015; Mazlum ve Mazlum, 2016; i§can ve Cimbiz, 2018). Calismalarda yazma
kazanimlar: ile yazma etkinlikleri arasindaki dagilimda dengesizlikler oldugu tespit edilmistir.
Coskun ve Naring (2018), TDOP-2017"ye gore hazirlanan “5. Smif Tiirkge Ders Kitabi”ndaki yazma
ve konusma etkinliklerini incelemistir. Arastirmada en fazla ‘Yazma stratejilerini uygular.’
kazanimimna yer verildigi ve bazi yazma kazanimlarinin etkinliklerde ihmal edildigi tespit
edilmistir. Ozdemir ve Akkaya (2020) TDOP-2019u yazma Ogrenme alani baglaminda
degerlendirmistir ve yazma kazanimlarinin yeterince ayrintih bir sekilde ifade edilmedigi
belirlenmistir. Ortaokul Tiirkge ders kitaplarindaki yazma etkinlikleri, 6grencilerin dil becerilerini
gelistirmelerine ve yaratici yazma yeteneklerini ortaya ¢tkarmalarina yardimect olma potansiyeline
sahiptir. Bu sebeple de programla uyumlu olmasi gerekir. Thmal edilen her kazanim baska
kazanimlarin 6grenilmesinde olumsuz etki yaratabilir ¢iinkii Tiirk¢e dersinde tiim kazanimlar

birbiriyle baglantilidir.

Aragtirma sonucunda ulagilan bulgulara gore, 2019 TDOP 5. sinuf yazma becerisine ait 16
adet kazanim yer almaktadir. 5. Sinif Tiirkge Ders Kitab1 (Anittepe Yaymcilik) incelendiginde 8
tema ve her temada 4 metin ayrica birer adet de serbest okuma metni oldugu belirlenmistir. Bu
metinlere ait toplam 31 adet yazma etkinligi oldugu tespit edilmistir. 5.sinuf Tiirkge Ders Kitabi

yazma etkinlikleri programdaki yazma kazamimlar:i ile uygunluk dfiizeyleri bakimindan
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incelenmistir. Her metnin birer adet yazma etkinligi oldugu goriilmiistiir. Yalnizca 7. Tema'nin
birinci metni olan “Iyiligin Degerini Bilen Kim?” metninde yazma etkinligi olmadig1 goriilmiistiir.
En fazla yer alan yazma kazaniminin T.5.4.2. (Bilgilendirici metin yazar.) %24 ve T.5.4.4. (Yazma
stratejilerini uygular.) %22 kazanimlar1 oldugu tespit edilmigtir. Fakat, programda yer almasimna
ragmen etkinliklerde bazi kazanimlarin ihmal edildigi goriilmiistiir. Bunlar: T.5.4.8. (Sayilar1 dogru
yazar.), T.5.4.9. (Yazdiklarini diizenler.), T.5.4.11. (Yazilarinda ses olaylarina ugrayan kelimeleri
dogru kullanir.), T.5.4.16. (Yazilarinda uygun gecis ve baglanti ifadelerini kullanir.)
kazanimlaridir. Belirtilen bu kazanimlarla ilgili Tiirk¢e kitabinin yazma etkinlikleri kisminda
herhangi bir etkinli§in olmadig1 tespit edilmistir. Bu kazamimlarin Tiirk¢e dersinin temel
amagclarindan biri olan yazilarinda Tiirkgeyi dogru ve etkili kullanma becerisi ile dogrudan ilgili
oldugu diistiniildiigiinde, bu kazanimlarin ihmal edilmesinin dogru bir yaklasim olmadig:

disiiniilmektedir.

Gelisen sartlarin, degisen teknolojinin ve kiigiilen diinyanin gelecek nesiller tarafindan daha
iyi anlatilmasi yazma becerisi gelismis 0grencilerle miimkiin olacaktir. Bu dogrultuda, yazma
siirecinin distan gelen bir zorunluluk olarak degil i¢ kaynakl kisisel gelisim tabanl bir motivasyon
olarak benimsenmesi yararli olacaktir. Ayrica, entelektiiel bilgi birikiminin artirilabilmesi icin

yazma becerileri {izerine temel yaslarda bilin¢ kazandirilmas1 6nemlidir.

1739 sayili Milli Egitim Temel Kanunu'nda ifade edilen Tirk Milli Egitimi'nin Genel
Amaclar1 ve Temel Ilkeleri dogrultusunda hazirlanan Tiirkge Dersi Ogretim Programi’nin 6zel
amaglarindan biri olan “Ogrencilerin Tiirkgeyi, konusma ve yazma kurallarina uygun olarak
bilingli, dogru ve 6zenli kullanmalarinin saglanmasi.” ilkesi dogrultusunda etkinliklerin kazanim
amagclarini yansitir nitelikte olmasina dikkat edilmelidir. Ders kitaplar1 ve etkinlikler programin
temsilcileridir. Bu sebeple, kitaplarin program kazamimlar: ile tutarli ve programda yer alan
kazanimlar1 kapsar nitelikte olmasi Tiirk¢e dersinin amaglarina ulasilmasi agisindan son derece
onemlidir. Bu calismanin; Tiirk¢e ders kitabt hazirlayicilarina Oneri niteliginde olmasi

hedeflenmektedir. Bu bulgular 1s1§1inda ulasilan sonuglara bagh olarak oneriler sdyledir:

e Tiirkge ders kitaplarindaki yazma etkinliklerinin TDOP(2019) ile uyumlu olmasi,

programdaki kazanimlari yansitmasi ve programi destekler nitelikte hazirlanmasi gerekir.

e Degisik kazanimlar1 adim adim veren calismalar yazma becerisinin gelisiminde daha

yararli olmaktadir. Bundan dolay1 farkli kazanimlara yer verilmelidir.

o I¢ ve dis paydaslardan yapici geribildirimler alabilmek i¢in 6gretmen degerlendirme

6zelinde 6z degerlendirme ve akran degerlendirme formlarma yer verilmelidir.

¢ Yazma becerisinin ¢ok yonlii dinamik bir siire¢ olmasindan kaynakl olarak, birden fazla

kazanima yer verilmelidir.

e 5. siuf Ogrencilerinde yazma stratejilerinin uygulanabilirli§inin 6nemi tartisilmaz
onemlidir. Ancak, siirekli iyilesme ve gelisme amacini merkeze alarak metin tamamlama,
bir metni kendi kelimeleri ile yeniden yazma, bogluk doldurma, grup olarak yazma gibi

cesitli 6grenme metotlar1 kullanularak yazdirma galismalarina agirlik verilmelidir.

e Betimsel ve hayal giicii destegiyle somutlastirilabilen hikaye tabanl oykiileyici metin ve
siir yazma alhgtirmalarina yer verilmelidir. Yazma etkinlikleri igerisinde yer alan fabl
yazma gibi etkinliklerin; bu yas grubu 6grencilerin dykiileme ve siir yazma becerilerine

katki saglayacagindan dolay: sayilar artirilmalidir.
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Tiirkce ders kitaplar: igerisinde farkli metin tiirlerine ait yazma etkinliklerinin sayisi

artirilarak yazma siirecinden kaynaklanan tecriibeler edinilmelidir.

Tiirkge Ogretim Programi’'nda (MEB, 2019) yer alan kazanimlar g6z dniine alinarak yazma
etkinlikleri hazirlanmalidir. Bulgularda en fazla/en az yer verilen kazammlar tespit
edilmistir. Ogrencilerin yazma becerisinde yetkinlik kazanmas icin tiim kazamimlara esit
sekilde yer verilmelidir. Ancak, farkli hedefler dogrultusunda kazanmimlarin agirhik

oranlarinda degisiklik yapilabilecegi unutulmamalidir.

Tiirkge ders kitaplarindaki etkinlik yonergeleri incelendiginde bircok etkinlikte birden
fazla kazanimin yer aldig1, birden fazla becerinin kazandirilmaya calisildig1 goriilmiistiir.
Bulgular 1s1ginda 5. Simif kitaplarinin ise yazma becerisinin gelisimi i¢in tam anlamiyla

yeterli olmadig1 degerlendirilmektedir.

Yazma becerisinin 6lgiilmesine ve degerlendirilmesine yonelik degerlendirme formu,
akran degerlendirme formu, 6z degerlendirme formu gibi formlarin her temada yer almasi

gerekmektedir.

Kitaplarin yaziminda gorev alan akademisyen, uzman ve Ogretmenlerin se¢iminde 6z
gecmislerde ilgili alanda yetkinliklerinin olduguna dikkat edilmelidir. Kitaplarin
yazimindaki gorevliler 6grencilerin yasg, gelisim gibi temel 6zelliklerinin yamni sira hem
degerler egitimini hem de 6grencilerin duygusal, bilissel, duyusal, psiko-sosyal gelisim

siireglerini dikkate almalar1 gerekmektedir.

Yazma etkinlikleri igerisinde istenecek/yazdirilacak metin tiirleri belirlenirken 6grencilerin
smif diizeyleri dikkate alinmalidir. Cok uzun sayfa ve béliimlerin 6grenciler iizerindeki
olumsuz motivasyon etkisi dikkate alinarak, bu boliimlerin makul dl¢iide tutulmas: dogru

olacaktir.

Ogretmenin mihmandarliginda yazma etkinliklerinin siire¢ odakli olarak planlanmasi
etkin bir sekilde yiiriitiilmesi gerekmektedir. Ogretmenin bu siirecteki yonlendirme ve

yonetme kabiliyetleri biiyiik 6nem tasimaktadir.

Tiirkge dersinin disinda se¢meli olarak verilen “Yazma Becerileri” dersine yonelik de

Ogretim programi dogrultusunda yazili anlatim ¢alismalari/materyalleri hazirlanmalidir.

Yazarlarin Katki Orani

Aragtirmaya 1. Yazar %50 2. Yazar %50 oraninda katki saglamigtir.

Cikar Catismasi

Herhangi bir kurum, kurulus veya kisi ile mali c¢ikar catismasi bulunmadig gibi

arastirmacilar arasinda da herhangi bir ¢ikar ¢atismasi yoktur.
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