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Culturally Responsive Classroom Management in Multicultural

Education Environments
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ABSTRACT
In today's world where student demographics are rapidly diversifying day by day, it is
Keywords: an important issue for teachers to have the skills to manage classes with students with
Cultural differences, different cultural characteristics. Unlike traditional classroom management approaches,
Classroom management, it is important for the academic, social and emotional development of students that
Culturally responsive teachers adopt a classroom management approach that can respond to student

differences. Fair classroom management and learning opportunities for all are possible
when teachers have the knowledge, skills, dispositions and beliefs necessary to meet the
needs of their students and be sensitive to them, or have the opportunities to acquire
them. Teachers who want to be culturally responsive classroom managers need to have
the skills and mindset to manage cultural differences. A strong culturally responsive

Submit: 01.09.2023 classroom management system is needed to help culturally diverse classrooms reach
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awareness. The aim of culturally responsive classroom management is to enable
students to act in a responsible and acceptable manner with a sense of personal
responsibility rather than a desire for reward or fear of punishment. Culturally
responsive classroom management is based on cultural norms created by the teacher
that can help or hinder students' progress. In this context, in the present study,
"culturally responsive classroom management” as an alternative approach that can be
used in multicultural education environments will be explained in different aspects and
suggestions will be tried to be offered to teacher.
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INTRODUCTION

Today, with the changing structure of the student population, teachers are increasingly faced
with the situation of teaching in environments where students' cultures, languages and ethnicities
can be very diverse, while they are already concerned about classroom management issues (Duez
Curry, 2017; Milner, 2008; Redmond, 2019; Putman, 2012). Cultural differences are reflected in
school life through many factors that affect the learning environment, such as speech, dress,
behaviours, self-expression, class participation, view of authority, body language, etc. (Ballenger,
1999; Gay, 2010). Diversity in social environments means building trust, respect and recognition. In
this context, it can be said that teachers need to acquire knowledge that can form a basis for
understanding and managing diversity and skills that will prepare them to deal with and manage

socio-culturally diverse classrooms.

Since students come to schools with their own cultural differences, possible incompatibility
between the home culture of the student and the culture of the school/teacher is an inevitable reality
(Bardon, 2007; Delpit, 2006; Irvine, 2002). Cultural incompatibility between teachers and students
and between students themselves causes discipline problems and achievement differences in the
classroom (Duez-Curry, 2017). Students may experience stress in environments different from their
own cultural contexts, which may result in more timid and avoidant behaviours (Stephens et al.,
2012). Teachers should find ways to manage cultural differences and incompatibilities in order to
enable students to collaborate and learn, because cultural incompatibility and culture gap not only
cause academic and disciplinary problems but also psychologically harm students (Delpit, 2006;
Gay, 2010). Teachers' ability to teach effectively in culturally diverse classrooms is closely related
to classroom management (Delale-O'Connor & Kestenberg, 2019; Duez-Curry, 2017). Effective
teaching, which is carried out through the actions that teachers use to create and maintain a regular
environment for students to achieve meaningful academic learning (Evertson & Weinstein, 2006),
includes a caring environment and restorative discipline (Milner et al., 2019). In order for effective
teaching to take place, there are various approaches and strategies that teachers should apply in
classroom management (Brown, 2004; Gay, 2010; Ladson-Billings, 2009). Effective classroom
management results in effective teaching practices and student achievement (Kane et al., 2011;
Stronge et al., 2011). Classroom management is a complex and multifaceted effort beyond setting

rules, rewards and punishments to control students' behaviour (Lynch, 2012; Radson, 2019).

Looking at classroom management through the lens of diversity is a very troubling and
comprehensive process (Weinstein et al., 2004), as it requires introspection and questioning one's
upbringing (Lindsey et al., 2005). As culture is personal, there is a danger of teachers becoming
discouraged when exploring new cultural norms and developing behaviour in a foreign
community (Duez-Curry, 2017). Self-efficacy can be an important concern for teachers in the
management of culturally diverse classroom environments. Since self-efficacy has a cyclical
structure, when a teacher's self-efficacy decreases, other areas may also suffer, which may cause the
teacher to doubt his/her abilities (Brouwers & Tomic, 2000). Teachers who lack culturally
responsive classroom management skills report low levels of self-efficacy in classroom
management and may disproportionately direct students to behavioural sanctions (Gay, 2010;
Gregory et al., 2010; Siwatu et al., 2015).

Although traditional classroom management is presented as culturally neutral, it is

insufficient to take cultural differences into account (Bowers & Flinders, 1990; Gay, 2010; Lynch,
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2012). One of the management approaches that teachers can adopt in classroom environments
where cultural differences are experienced intensively is Culturally Responsive Classroom
Management (CRCM) (Gregory et al., 2010; Monroe & Obidah, 2004; Siwatu et al., 2015). Culturally
responsive classroom management is a management approach based on creating cultural
synchronisation; teachers manage the classroom by establishing authentic, personal and caring
relationships with their students (Milner & Tenore, 2010). Cultural synchronisation goes beyond
immersion in the community and is demonstrated through culturally relevant actions and speech
of the teacher (Brown, 2004; Monroe & Obidah, 2004). In culturally responsive classroom
management, the teacher is committed to building relationships with students, parents, and the
surrounding community (Brown, 2004; Ullucci, 2009; Monroe & Obidah, 2004); by taking the time
and effort to be involved in the lives of their students, the teacher is able to bring this sense of family

and caring into the classroom (Brown, 2004).

Incorporating culturally responsive classroom management practices into schools provides
a solution to address the achievement and discipline gaps that many students face (Weinstein et al.,
2004). Existing literature on classroom management has ignored cultural diversity (Ladson-Billings,
2009; Redmond, 2019; Weinstein et al., 2003). Existing literature is replete with strategies to improve
teachers' classroom management practices in different contexts including grade levels and content
areas (Haddix, 2017; Kwok, 2017; Milner, 2019; O'Neill & Stephenson, 2014; Stough & Montague,
2015; Sun, 2015). Marzano et al. (2003) revealed that one of the three factors that make a teacher
successful in diversity is the ability to successfully implement classroom management strategies.
Teachers' adoption and specialisation in culturally responsive classroom management strategies
can determine the future success of students in diverse schools (Marzano & Marzano, 2003).
Teachers in culturally diverse classrooms should make it a priority to explore and implement
different strategies that are more culturally responsive (Glasgow, 2006). One of the reasons for the
urgency of culturally responsive classroom management is that misunderstandings between
teachers and students as a result of differences in cultural backgrounds can result in unnecessary

disciplinary consequences that could have been avoided (Weinstein et al., 2004).

One of the problems related to cultural understanding and classroom management is
teachers' lack of cultural competence, which leads to unnecessary discipline and lack of a
professional environment (Gay, 2010; Lindsey et al., 2009; Weinstein et al., 2004). If teachers can
better understand the culture from which their students come, grasp their diverse value systems,
and endeavour to validate their students' own experiences, they can achieve better academic
experiences. Effective classroom management strategies are needed for diverse classrooms, and
researchers agree that cultural diversity and management should be important issues for educators
(Weinstein et al., 2004) because the students they teach are constantly changing (Banks, 2004;
Ladson-Billings, 2009; Villegas & Lucas, 2007). A teacher's ability to manage the classroom
effectively is the key to student success (Bondy et al.,, 2007; Evertson et al., 1983; Marzano &
Marzano, 2003; Marzano et al., 2005). Classroom management in culturally diverse classrooms
requires a more structured approach that focuses on the cultural factors of the student population.
Teachers who master culturally responsive methods create a learning environment that fosters

respect, trust, and academic achievement (Brown, 2004; Jones, 2007; Weinstein et al., 2004).

In line with this information, in this study, the issue of classroom management will be

described by addressing different aspects such as cultural differences and cultural sensitivity, and
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suggestions will be presented to guide researchers and practitioners. In this respect, it is thought

that the current study will contribute to the elimination of the literature gap on the subject.

2.1. Cultural Sensitivity and Classroom Management

In general terms, culture refers to everything that describes the spiritual (knowledge, belief,
art, art, morality, tradition, social role behaviours, etc.) and material (symbols, icons, artefacts, etc.)
aspects of a society and is transmitted through traditions (Marshall, 1999). Culture manifests itself
in an individual's communication style, beliefs, values and actions. Each culture is unique in terms
of its set of values and acceptable responses to situations. Therefore, students have their own
worldviews that cannot be shared or even understood by a teacher who does not have the same
background (Wlodkowski & Ginsberg, 1995).

According to Henley (2010), classroom management is an important pedagogical skill that
includes behavioural and instructional management (Martin & Sass, 2010) for students' intellectual
and emotional development (Emmer & Sabornie, 2015; TNTP, 2013). Evertson, Emmer, Sanford, &
Clements (1983) define classroom management as engaging and motivating students to create a
safe and educational atmosphere. A well-managed classroom provides opportunities for students
to learn and develop together. Doyle (1985) draws attention to the two aspects of classroom
management as learning and organisation and states that the teacher's ability to combine both
learning and organisation is an important determinant of students' success (Doyle, 1985). It is not
possible to realise effective teaching and learning in a classroom where classroom management is
weak. When appropriate classroom management strategies are not applied, the stress levels of
students and teachers increase, which leads to disorganisation and lack of progress (Marzano &
Marzano, 2003).

Marzano et al., (2003) and Marzano et al.,, (2005) stated that the three most important
characteristics of a good classroom manager are as follows:

e Determination of teaching strategies
e Curriculum design and delivery
e Successful use of classroom management strategies.

Teachers come to the classroom with their own cultural biases, which may lead to harsh
judgements or unwarranted discipline against students from different cultures (Bondy et al., 2007;
Brown, 2003; Ford, 2005; Gay, 2010). In fact, teachers who are not aware of cultural differences in
the classroom may favour students from the same culture or leave students from other cultures

behind by providing unnecessary advantages (Weinstein et al., 2004).

In culturally diverse classroomes, it is very important for teachers to be well-trained and to be
able to apply culturally responsive classroom management strategies. A culturally responsive
teacher uses methods to identify with students' culture and uses it to build relationships that can
work as a pathway to learning (Redmond, 2019; Yusoff & Mazwati, 2018). Many researchers have
found that students who are exposed to teachers who can successfully implement culturally
responsive strategies make higher academic progress (Gay, 2002; Villegas & Lucas, 2007). Redmond
(2019) draws attention to the importance of trust relationships, collaboration, student self-esteem,

teachers' words and actions, teachers' modelling behaviours, and expectations as areas to focus on
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in creating a culturally responsive classroom.

Wlodkowski and Ginsberg (1995) presented a culturally responsive framework linking
intrinsic features of motivation and culture. Cultural sensitivity as it applies to students and

teachers is summarised below:

e Ensure inclusiveness by creating a learning atmosphere in which both teachers and

students show mutual respect for each other.

e Develop a positive and favourable attitude towards learning through personal relevance

and choice.

¢ Toreinforce meaning by creating challenging and thought-provoking learning experiences

that incorporate perspectives and values.

e To build competence by creating an understanding that students are capable and effective

in learning something they value.

Jones (2007) summarises specific factors that need to be included to sustain success in a
classroom of diverse learners, what a culturally responsive teacher needs to do is summarised

below:

e Be caring: Working under the assumption that students will not care about what the teacher

teaches until they believe that the teacher cares about them.

e Communicate effectively: Understand students' cultural ways of communicating as well as

communicating with parents and students.

e Implementing culturally diverse curriculum: Curriculum should refer to aspects of

students' specific cultures to engage students and help them build relationships.

e Being flexible in teaching: If a particular style of teaching is not working, teachers should

adapt to the needs of different groups of learners.

D. Y. Ford (2005) mentions five characteristics of culturally responsive teachers and their

classrooms:

e Students are placed at the centre of teaching and learning and students experience a sense

of membership, belonging and ownership.
e  Multicultural education is an important component of the curriculum.
e Teachers promote multicultural education at the highest level.
e Teachers feel obliged to address real-world issues with students.

e Teachers take moral responsibility for the cognitive, academic and emotional well-being of
their students (Ford, 2005).

Villegas and Lucas (2007) elaborate six characteristics of culturally responsive teachers as

follows:

e They have positive views about students from different backgrounds or from backgrounds

other than their own.

e They see themselves as a tool to help make schools more equitable for students.
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e They understand how students learn and can help students understand how to learn.
e They are familiar with their students' lives and have a trusting relationship with them.
e They design a learning environment based on students' prior knowledge.

Teachers can also focus on five aspects considered necessary for culturally responsive
teaching (Brown, 2003; Gay, 2010; Ladson-Billings, 2001):

e Developing a cultural diversity knowledge base to understand the perspectives of various

cultures that may be present in the classroom.
e Designing relevant curriculum that students from different backgrounds can relate to.

e Demonstrating cultural caring and creating a learning community that students look

forward to being a part of.
¢ Intercultural communication.
e  Cultural adaptation in classroom teaching.

Based on interviews with teachers working in ethnically diverse schools across the United
States, Brown (2003; 2004) identified specific elements that should be present in culturally

responsive management:
e Developing personal relationships of mutual respect through individualised attention.
e Creating caring learning communities.
e Creating work-like environments.
e Establish harmonised communication processes.
e Teaching with ambitious and clearly stated expectations.

2.2. Culturally Responsive Classroom Management (CRCM)

A strong culturally responsive classroom management system is needed to help students in
culturally diverse classrooms reach their academic and social potential. Culturally responsive
classroom management system is based on academic success, cultural competence and
sociopolitical awareness (Gay, 2010). The purpose of culturally responsive classroom management
is to ensure that students act in a responsible and acceptable manner with a sense of personal
responsibility rather than a desire for reward or fear of punishment (Weinstein, 2004). Culturally
responsive classroom management is based on cultural norms created by the teacher that can help
or hinder students' progress (Bondy et al., 2007). Culturally responsive classroom management is
an approach to managing classrooms so that all children can act, learn and achieve within their
own cultural norms (Metropolitan Centre for Urban Education, 2008). Culturally responsive
classroom management developed by Brown (2004), Weinstein et al. (2003), Weinstein et al. (2004)
is based on the theories of cultural pedagogy (Ladson-Billings, 1994) and culturally responsive
teaching (Gay, 2010).

Teachers should adapt their teaching methods to build on students' strengths, interests,
identities and norms. This way of teaching is called cultural pedagogy (Ladson-Billings, 1994).
Cultural pedagogy is a student-centred approach that nurtures students' unique cultural strengths
to promote student success and a sense of well-being in the world (Lynch, 2012). Cultural pedagogy

values social consciousness and critique, cultural affirmation, competence, community building,
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individual self-worth and abilities, and an ethic of care (Gay, 2010). Cultural pedagogy contributes
to the development of the teacher's belonging to the school, the increase in professional efficiency
and the development of a strong teaching skill; it contributes positively to the student's rapid
adaptation to the teaching process, school belonging and academic success (Karatas, 2020).
Culturally responsive teaching is a teaching method that empowers students intellectually,
socially, emotionally and politically by using their unique cultural references to transfer
knowledge, skills and attitudes (Ladson-Billings, 2009). Students' unique cultural backgrounds are
seen as assets for learning rather than deficiencies to be overcome (Boykin et al., 2004). Culturally
responsive teaching can be successfully implemented by building strong and caring relationships
with students. Such relationships should be based on mutual respect and high expectations.
Teachers should access students' thoughts about their own learning needs and cultural
backgrounds to inform the curriculum and teach metacognitive skills and strategies in multiple
formats (Houchen, 2013). Giving students a say in how the classroom functions, engaging in
authentic dialogues with students about their perspectives on classroom structure and teacher
style, and incorporating popular trends such as music into instruction and assessment are
important in culturally responsive teaching (Emdin, 2016; Houchen, 2013; Ullucci, 2009). Teachers
who use these culturally relevant teaching strategies better understand their students' strengths
and report increased classroom engagement and student performance (Emdin, 2016). Culturally
responsive teaching is a multidimensional endeavour that encompasses curriculum, classroom
climate, student-teacher relationships, teaching techniques, classroom management, and
performance assessments (Gay, 2010). Culturally responsive classroom management incorporates
elements of students' home, personal and social lives into the classroom (Monroe & Obidah, 2004).
Culturally responsive classroom management combines and expands cultural pedagogy and
culturally responsive teaching theories and applies them to classroom management (Duez Curry,
2017). Culturally responsive classroom management is a pedagogical approach and mindset for
running a democratic classroom (Metropolitan Centre for Urban Education, 2008). This approach
can provide teachers with the tools they need to successfully educate their students and build
strong personal connections that welcome diverse thoughts and behaviours. At the centre of
culturally responsive classroom management is teachers' ability to understand equity and fairness
(Duez Curry, 2017). Culturally responsive classroom management eliminates common
behaviourist practices such as punishment and reward systems and instead aims to create a caring,
collaborative community of learners. The aim of classroom management is not to make students
compliant, but to create an environment of cultural synchronisation in which all students are given

equal opportunities to learn (Weinstein et al., 2004; Emdin, 2016).

Weinstein et al. (2003) summarised the principles of culturally responsive classroom

management as follows:

¢ Developing knowledge about students' cultures.
¢  Building relationships with students.
e Use culturally appropriate communication processes.

¢ Clearly communicating expectations that are implemented on a regular basis

Brown (2019) suggested the following as culturally responsive classroom management

strategies:

e Creating a caring classroom community.
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e Embracing cultural diversity.

e Setting a positive tone.

e  Getting to know students personally.
e Involving families and communities.
e Setting clear expectations.

e Providing ongoing support.

In order to develop an effective culturally responsive classroom management system,

Weinstein et al. (2004) state that there are five basic components:

e Becoming aware of one's own ethnocentric prejudices.

e Knowledge of the cultural background of the students.

e Understanding of the wider social, economic and political context of the education system.
e Ability and willingness to use culturally appropriate classroom management strategies.

e Commitment to building caring classroom communities.

2.3. Teacher Characteristics in Culturally Responsive Classroom Management

Teachers who adopt culturally responsive classroom management are teachers who try to
strike a balance between caring and authoritarianism (Weinstein et al., 2004). The ideal blend of
caring and authoritarianism is captured in the phrase "warmly demanding", which means that the
teacher cares too much about his/her students to accept anything less than their best (Kleinfield,
1975). Cultural humour, joking, words of affection and the display of strong emotions have a
positive effect on classroom discipline (Monroe & Obidah, 2004). Teachers who want to reduce the
academic and discipline gaps that exist in schools should adopt social justice and anti-
discrimination practices in the classroom. When this milestone is reached, teachers will strive to
create a collaborative and cosmopolitan classroom, not a controlled classroom. Teachers who are
new to a community must immerse themselves in their students' worlds to learn from the context
of their new surroundings. This intentional relationship building will help reduce the cultural

mismatch between school and community (Emdin, 2016).

The issues that teachers who adopt culturally responsive classroom management should

pay attention to are summarised below:

e The first step in creating a culturally responsive environment is to examine the teacher's
own ethnocentrism; teachers may view student behaviour through their own cultural
biases and this can lead to confusion and misinterpretation. Some students may be
marginalised and marginalised while others may be privileged (Weinstein, et al., 2003).
Mirror neurons in our brains recognise actions similar to our own; students who fall
outside the familiar expectation may be perceived as disruptive, unintelligent, or
uninterested (Emdin, 2016). Teachers who practice culturally responsive classroom
management find that their personal biases influence their expectations of student
behaviour and learning and that behavioural expectations differ across cultures
(Metropolitan Center for Urban Education, 2008).

e Teachers should be knowledgeable about students' cultural backgrounds, understand the
broader social, economic, and political contexts of the educational system, be willing to use

culturally responsive classroom management strategies, and commit to building caring
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classroom communities (Weinstein, et al., 2003).

e Teachers should understand power structures among students, immerse themselves in
students' life worlds, understand the self in relation to others, allow students to enter their

own worlds, and see school as a community with family members (Milner & Tenore, 2010).

e Teachers should connect with students' unique and wonderful cultural styles, but also

teach them to code-switch for various circumstances (Delpit, 2006; Emdin, 2016).

e Teachers who adopt a culturally responsive classroom management approach have high
expectations for their students' behaviour and achievement and do not accept unrelated
efforts (Brown, 2004; Ullucci, 2009). Classrooms have an organised, business-like
environment with clearly defined rules and procedures (Brown, 2004; Bondy et al., 2007).
Teachers should constantly hold their students to these standards and insist that students
adhere to them (Bondy et al., 2007). The physical layout and décor of the classroom is also
important to promote positive student interactions and productive group work, as well as
to reflect the diversity of students (Ullucci, 2009).

e In order to respond to a culturally diverse student body, teachers need to be organised,
engaging in the way they present material and consistent in their classroom management

strategies (Marzano et al., 2003; Marzano et al., 2005).

DISCUSSION, CONCLUSION and RECOMMENDATIONS

In this study, the issue of classroom management is discussed in the context of responsive to
cultural differences, the characteristics of culturally responsive classroom management are
emphasised and the importance of culturally responsive classroom management for a successful
educational life is examined.

Related studies have shown that when teachers reflect on their ideologies and values, they
are more likely to be equitable and impartial towards students in discipline and classroom
management issues (Cartledge & Kourea, 2008; Peters et al., 2014; Reinke et al., 2013). Teachers who
exhibit a higher sense of classroom management self-efficacy tend to be more successful in
encouraging students' on-task behaviours (Gordon, 2001; Main & Hammond, 2008). In a study
examining the relationship between classroom management efficacy and positive behavioural
supports, a positive correlation was found between the two variables (Almog & Shechtman, 2007).
Conversely, low levels of classroom management were associated with teachers' use of negative
consequences and punishments to change student behaviour (Gordon, 2001). In a more recent study
examining teachers' classroom management practices, Gaias et al. (2019) found a strong
relationship between teachers' use of culturally responsive classroom management practices and
students' attendance and engagement.

The concept of equity in education involves the elimination of systems that cause
disproportionality and inequalities among students (Blankstein et al., 2016). Decades of research
provide evidence of persistent inequalities in education and society due to race, culture, class and
language (Banks, 2013; Barton & Coley, 2010; Bishop & Noguera, 2019; Bottiani et al., 2018; Ladson-
Billings, 1994). However, education policies have not adequately addressed segregation in schools
(Bishop & Noguera, 2019; Bonilla-Silva, 2017). Education policies should address the

advantages/disadvantages and inequalities in access experienced by students, including those
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identified as low-income, with all aspects of cultural, linguistic, ethnic, etc. characteristics that make
them unique from others. Educators must understand systemic inequities in academic
achievement, student placement, and student discipline to meet the needs of students.

Teachers should not only develop cultural competence but also a sociopolitical consciousness
when working with students from different backgrounds (Ladson-Billings, 2001). The essence of
culturally responsive classroom management is not to maintain order in the classroom with
unchanging disciplinary rules in order to create a community of individuals who are docile, who
have given up their own unique characteristics, and who are subordinate to the dominant culture.
Each individual comes to the classroom with unique characteristics. Teachers should build cultural
competence in themselves and their students by developing a sociopolitical consciousness to better
understand where their students come from and their own value systems.

Teachers should consider how to create more cross-cultural experiences to increase their
competences in culturally responsive classroom management. Teachers should become more
competent in cultures and backgrounds different from their own (Guyton & Wesche, 2005) and be
provided with opportunities to learn about different cultures through interaction with diverse
groups rather than through subjective materials, media and resources (Taylor & Wendt, 2023). As
teachers gain more knowledge, they can begin to evaluate their own biases, correct their own biases
and develop their sense of multicultural competence.

Teachers' experiences with different cultures and ethnic groups may influence their existing
perceptions and interactions with different cultures. If teachers have had less interaction with
diverse groups, it is possible that their perceptions of diverse learners may be shaped by
misinformation, prejudices and stereotypes. While it is not possible to change a person's past
experiences, school leaders can focus on creating new experiences through cross-cultural
conversations and training on multicultural education, culturally responsive practices, social
justice. Increasing competence and reshaping experiences related to diversity will help build
cultural competence among teachers and lead to more positive interactions between teachers and
students (Gay, 2000).

Schools are seen as ideal public spaces where democratic ideas can be disseminated and
based on our own cultures in ways that increase or decrease socially created differences (Redmond,
2019; Duez-Curry, 2017). Moreover, in most countries, education is recognised as the most
important tool to combat inequalities and improve people's future and living standards (Arnesen
et al., 2008). As all children and young people are part of the school system, this can make the school
and classroom an important arena for cultural and social exchange and learning. The school
represents a common ground for sharing experiences of dealing with diversity and improving the
situation of discriminated groups. By utilising culturally responsive classroom management
strategies, teachers who conduct educational activities in culturally diverse classrooms can
contribute to the development of an awareness of democracy, justice and equality among students

and thus contribute to social peace.
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Cokkiiltiirlii Egitim Ortamlarinda Kiiltiire Duyarli
Sinif Yonetimi

Oznur RENGI?

OZET

Ogrenci demografisinin her gegen giin hizla cesitlendigi giiniimiizde, dgretmenlerin
farkl kiiltiirel 6zelliklere sahip 6grencilerin oldugu siniflar1 yonetme becerilerine sahip

Anahtar Kelimeler: olmast 6nemli bir konu olarak karsimiza ¢ikmaktadir. Geleneksel smif ydnetimi
Kiiltiirel farkliliklar, yaklagimlarmin aksine o6grenci farkliliklarina cevap verebilecek simuf yonetimi
Kiiltiirel duyarhlk, anlayigmin 6gretmenler tarafindan benimsenmesi Ogrencilerin akademik, sosyal ve
Kiiltiire duyarl siruf yonetimi duygusal gelisim i¢in Snemlidir. Ogretmenler, ogrencilerinin ihtiyaclarini karsilamak ve

onlara karst duyarli olmak icin gerekli olan bilgi, beceri, egilim ve inanglara sahip
olduklarinda veya bunlar1 edinme firsatlarma sahip olduklarinda herkes i¢in adil smnif
yonetimi ve 6grenme firsatlari miimkiindiir. Kiltiirel agidan duyarlt sinif yoneticileri
olmak isteyen dgretmenlerin kiiltiirel farkliliklar1 yonetebilecek becerilere ve zihniyete
sahip olmalar1 gerekir. Kiiltiirel farkliliklarin yogun oldugu smiflarin akademik ve sosyal

Yiikleme: 01.09.2023 potansiyellerine ulasmalarina yardimc olmak icin kiiltiire duyarhi giliclii bir smuf
Kabul: 27.09.2023 yonetimi sistemine ihtiya¢ vardir. Kiiltiire duyarli bir sinif yonetimi sistemi akademik
Yayinlama: 30.09.2023 basari, kiiltiirel yeterlilik ve sosyopolitik bilince dayanmaktadir. Kiiltiire duyarh sinf

yonetiminin amaci 6grencilerin 6diil arzusu ya da ceza korkusu yerine kisisel

sorumluluk duygusuyla sorumlu ve kabul edilebilir bir sekilde hareket etmelerini

Derleme Makalesi saglamaktir. Kiiltiire duyarli smnif yonetimi, 6gretmen tarafindan olusturulan ve

ogrencilerin ilerlemesine yardimc olabilecek veya engelleyebilecek kiiltiirel normlara

dayanir. Bu baglamda, mevcut arastirmada c¢okkiiltiirlii egitim ortamlarinda

DOI:10.5281/zenodo.8406395 yararlanilabilecek alternatif bir yaklagim olarak “kiiltiire duyarl sinif yonetimi” konusu
farkli yonleriyle agiklanacak ve 6gretmenlere dneriler sunulmaya calisilacaktir.




GIRiS

Giintimiizde 6grenci niifusunun degisen yapisiyla birlikte 6gretmenler, halihazirda siuf
yonetimiyle ilgili sorunlardan endise duyarken, 6grencilerin kiiltiirlerinin, dillerinin ve etnik
kokenlerinin ¢ok gesitli olabilecegi ortamlarda 6gretmenlik yapma durumuyla giderek daha fazla
karsilasmaktadir (Duez-Curry, 2017, Milner, 2008; Putman, 2012; Redmond, 2019). Kiiltiirel
farkliliklar okul yasaminda konusma, giyim, davranislar, kendini ifade etme, derse katilim,
otoriteye bakis, beden dili, vb., 6grenme ortamin etkileyen bir¢ok faktor araciligiyla yansitihir
(Ballenger, 1999; Gay, 2010). Sosyal ortamlarda cesitlilik, giiven, sayg1 ve tantnirligin olusturulmasi
anlamina gelir. Bu baglamda &gretmenlerin cesitliligi anlayarak yonetebilmek igin bir temel
olusturabilecek bilgi ve sosyo-kiiltiirel agidan cgesitlilik igeren smiflarla ilgilenmek ve bunlar:
yonetmek icin kendilerini hazirlayacak beceriler edinmeleri gerektigi soylenebilir.

Ogrenciler okullara kendi kiiltiirel farkliliklariyla geldikleri igin 6grencinin ev kiiltiirii ve
okulun/6gretmenin kiiltiirii arasinda olas1 uyumsuzluk kacmilmaz bir gercektir (Bardon, 2007;
Delpit, 2006; Irvine, 2002). Ogretmenler ve 6grenciler arasindaki, dgrencilerin kendi arasindaki
kiiltiirel uyumsuzluk sinif iginde disiplin sorunlarina ve basari farkliliklarina neden olmaktadir
(Duez-Curry, 2017). Ogrenciler kendi kiiltiirel baglamlarindan farkli ortamlarda stres
yasayabilmekte ve bu da onlarin daha gekingen ve kaginmaci davramiglarda bulunmalariyla
sonuglanabilmektedir (Stephens ve ark., 2012). Ogretmenler, 6grencilerin is birligi yapmasini ve
O0grenmesini saglamak amaciyla kiiltiirel farklhiliklar1 ve uyumsuzluklar1 yonetmenin yollarm
bulmalidir; ¢linkii kiiltiirel uyumsuzluk ve kiiltiir boslugu sadece akademik ve disiplin sorunlarina
neden olmamakta, dgrencilere psikolojik olarak da zarar vermektedir (Delpit, 2006; Gay, 2010).
Kiiltiirel farklihklarin oldugu smiflarda Ogretmenlerin etkili Ogretim yapabilmeleri simf
yonetimiyle yakindan ilgilidir (Delale-O’Connor ve Kestenberg, 2019; Duez-Curry, 2017).
Ogretmenlerin, ogrencilerin anlaml bir akademik 6grenme gergeklestirebilmeleri igin diizenli bir
ortam olusturmak ve bu ortamu siirdiirmek tizere (Evertson ve Weinstein, 2006) kullandiklar
eylemlerde yakalanan etkili 6gretim, 6zenli bir ortam ve onarici disiplini (Milner ve ark., 2019)
igerir. Etkili 6gretimin gerceklesebilmesi i¢in 6gretmenlerin smif yonetiminde uygulamasi gereken
cesitli yaklasim ve stratejiler bulunmaktadir (Brown, 2004; Gay, 2010; Ladson-Billings, 2009). Etkili
siif yonetimi, etkili 6gretim uygulamalar1 ve dgrenci basarisiyla sonuglanir (Kane ve ark., 2011;
Stronge ve ark., 2011). Smf yonetimi, 6grencilerin davrarslarimi kontrol etmek icin kurallar,
odiiller ve cezalar belirlemenin 6tesinde karmasik ve ¢ok yonlii bir cabadir (Lynch, 2012; Radson,
2019).

Smif yonetimine gesitlilik merceginden bakmak i¢ gozlem yapmay: ve kiginin yetigtirilme
tarzini sorgulamay1 gerektirir (Lindsey ve ark., 2005) i¢in ¢ok sikintili ve kapsaml bir siiregtir
(Weinstein ve ark., 2004); Kiltiir kisisel oldugundan, 6gretmenlerin yeni kiiltiirel normlar:
kesfederken ve yabanci bir toplulugun icine dalarken cesaretlerinin kirilma tehlikesi vardir (Duez-
Curry, 2017). Kiiltiirel farkliliklarin yogun oldugu smif ortamlarinin yonetiminde 6gretmenler icin
oz-yeterlik onemli bir endise kaynag olabilmektedir. Oz-yeterlilik dongiisel bir yapiya sahip
oldugundan, bir 6gretmenin 6z yeterliligi azaldiginda, diger alanlar da zarar gorebilir ve bu da
Ogretmenin yeteneklerinden siiphe etmesine neden olabilir (Brouwers ve Tomic, 2000). Kiiltiire
duyarli smif yonetimi becerileri olmayan Ogretmenler, smif yonetiminde diisiik diizeyde 6z
yeterlilik  bildirmekte ve Ogrencileri orantisiz bir sekilde davranigsal yaptirimlara
yonlendirebilmektedir (Gay, 2010; Gregory ve ark., 2010; Siwatu ve ark., 2015).
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Geleneksel sinif yonetimi, kiiltiirel acgidan tarafsizmis gibi sunulmakla birlikte kiiltiirel
farkliliklar1 dikkate almakta yetersiz kalmaktadir (Bowers ve Flinders, 1990; Gay, 2010; Lynch,
2012). Kiiltiirel farkhiliklarin yogun bir bicimde yasandifi siuf ortamlarinda &gretmenlerin
benimseyebilecegi yonetim yaklasimlarindan biri de Kiiltiire Duyarli Sinif Yonetimi (KDSY)'dir
(Monroe ve Obidah, 2004; Gregory ve ark. 2010; Siwatu ve ark., 2015). Kiiltiire duyarli siuf
yonetimi, kiiltiirel senkronizasyon olusturmaya dayali bir yonetim yaklagimidir; 6gretmen
ogrencileriyle otantik, kisisel ve sevecen iligkiler kurarak sinif yonetimini gergeklestirmektedir
(Milner ve Tenore, 2010). Kiiltiirel senkronizasyon, toplumun igine dalmanin Gtesine geger ve
Ogretmenin kiiltiirel olarak uyumlu eylem ve konusmalariyla da gosterilir (Brown, 2004; Monroe
ve Obidah, 2004). Kiiltiire duyarl sinif yonetiminde 6gretmen kendini dgrencilerle, ebeveynlerle
ve cevresindeki toplumla iligkiler kurmaya adamustir (Brown, 2004; Monroe ve Obidah, 2004;
Ullucci, 2009;); 6grencilerinin hayatlarina dahil olmak i¢in zaman ve ¢aba harcayan 6gretmen, bu

aile ve ilgi duygusunu sinifa tasiyabilmektedir (Brown, 2004).

Kiiltiire duyarli sinif yonetimi uygulamalariin okullara dahil edilmesi, bir¢ok 6grencinin
karsilastig1 basar1 ve disiplin bosluklarini ele almak icin bir ¢6ziim saglar. (Weinstein ve ark., 2004).
Sinif yonetimi {izerine var olan literatiir kiiltiirel gesitliligi gbz ard1 etmistir (Ladson-Billings, 2009;
Redmond, 2019; Weinstein ve ark., 2003). Mevcut literatiir, sinif seviyeleri ve igerik alanlarini iceren
farkli baglamlarda 6gretmenlerin smif yonetimi uygulamalarim gelistirmeye yonelik stratejilerle
doludur (Haddix, 2017; Kwok, 2017; Milner, 2019; O'Neill ve Stephenson, 2014; Stough ve
Montague, 2015; Sun, 2015). Marzano ve ark., (2003), bir 6gretmeni ¢esitlilik konusunda basarili
kilan ii¢ faktérden birinin sinf yonetimi stratejilerini basariyla uygulayabilmek oldugunu ortaya
koymustur. Ogretmenlerin kiiltiire duyarl sinif yonetimi stratejilerini benimsemeleri ve bu konuda
uzmanlasmalari, gesitlilik iceren okullardaki ogrencilerin gelecekteki basarilarini belirleyebilir
(Marzano ve Marzano, 2003). Kiiltiirel cesitlilige sahip siniflardaki 6gretmenler, kiiltiire daha
duyarl olan farkli stratejileri kesfetmeyi ve uygulamayi bir 6ncelik haline getirmelidir (Glasgow,
2006). Kiiltiire duyarl sinif yonetiminin aciliyetinin nedenlerinden biri, 6gretmenler ve 6grenciler
arasindaki kiiltiirel ge¢mis farkhiliklarinin bir sonucu olan yanlis anlamalarin, &nlenebilecek

gereksiz disiplin sonuglariyla sonuglanmasidir (Weinstein ve ark., 2004).

Kiiltiirel anlayis ve sinuf yonetimiyle ilgili sorunlardan biri, 6gretmenlerin kiiltiirel yeterlilik
eksikligidir; bu da gereksiz disipline ve profesyonel bir ortamin eksikligine yol agmaktadir (Gay,
2010; Lindsey ve ark., 2009; Weinstein ve ark., 2004). Eger 0gretmenler 6grencilerinin iginden
geldigi kiiltiirti daha iyi anlayabilir, onlarin gesitli deger sistemlerini kavrayabilir ve 6grencilerinin
kendi deneyimlerini dogrulamak icin ¢aba sarf edebilirlerse, daha iyi akademik deneyimler elde
edebilirler. Farkli siniflar igin etkili smif yonetimi stratejilerine ihtiya¢ vardir ve arastirmacilar
kiiltiirel cesitlilik ve yonetimin egitimciler ig¢in 6nemli konular olmasi gerektigi konusunda
hemfikirdir (Weinstein ve ark., 2004); ¢linkii 6grettikleri 6grenciler siirekli degismektedir (Banks,
2004; Ladson-Billings, 2009; Villegas ve Lucas, 2007). Bir 6gretmenin smifi etkili bir sekilde
yonetebilmesi 6grenci basarisinin anahtaridir (Bondy ve ark., 2007; Evertson ve ark., 1983; Marzano
ve Marzano, 2003; Marzano ve ark., 2005). Kiiltiirel cesitlilige sahip siniflarda sinif yonetimi,
ogrenci niifusunun kiiltiirel faktorlerine odaklanan daha yapisal bir yaklagim gerektirir. Kiiltiire
duyarh yontemlerde ustalasan ogretmenler saygi, giiven ve akademik bagariy1 tesvik eden bir

O0grenme ortami yaratirlar (Brown, 2004; Jones, 2007; Weinstein ve ark., 2004).

Mevcut aragtirmada sinuf yonetimi konusu kiiltiirel farklhiliklar ve kiiltiirel duyarlilik gibi
farkli yonleriyle ele alinarak betimlenecek, aragtirmacilara ve uygulayicilara rehberlik edecek
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oneriler sunulacaktir. Bu yoniiyle konuyla ilgili alan yazin boslugunun da giderilmesine katki

sunulacag: diisiiniilmektedir.

2.1. Kiiltiirel Duyarlilik ve Sinif Yonetimi

Genel anlamuyla kiiltiir bir toplumun manevi (bilgi, inang, sanat, ahlak, gelenek, toplumsal
rol davraniglar: vb.) ve maddi (sembol, simge, yapit vb.) yonlerini anlatan ve gelenekler yoluyla
aktarilan her seyi ifade etmektedir (Marshall, 1999). Kiiltiir, bireyin iletisim tarzinda, inanglarinda,
degerlerinde ve eylemlerinde kendini gosterir. Her kiiltiir, degerler kiimesi ve durumlara verilen
kabul edilebilir tepkiler anlaminda benzersizdir. Bu nedenle, 6grencilerin, ayni ge¢mise sahip
olmayan bir Ogretmen tarafindan paylasilamayacak ve hatta anlasilamayacak kendi diinya
goriisleri vardir (Wlodkowski ve Ginsberg, 1995).

Henley'e (2010) gore smif yonetimi, 6grencilerin entelektiiel ve duygusal gelisimi igin
davranigsal ve 6gretimsel yonetimi (Martin ve Sass, 2010) kapsayan 6nemli bir pedagojik beceridir
(Emmer ve Sabornie, 2015; TNTP, 2013). Evertson ve ark., (1983) sinif yonetimini, giivenli ve egitici
bir atmosfer yaratmak igin Ogrencilerin ilgisini ¢ekmek ve onlar1 motive etmek olarak
tanimlamaktadir. Iyi yonetilen bir sinuf, 5grencilerin birlikte §grenmeleri ve gelismeleri igin firsatlar
saglar. Doyle (1985) smif yOnetimini 0grenme ve diizen olarak iki yoniine dikkat g¢ekmekte;
Ogretmenin hem 6grenmeyi hem de diizeni bir araya getirme becerisinin, 6grencilerin bagarisinin
6nemli bir belirleyicisi oldugunu ifade etmektedir (Doyle, 1985). Siruf yonetiminin zayif oldugu bir
sinifta etkili 6gretim ve 6grenimin gerceklesmesi miimkiin olmamaktadir. Uygun sinuf yonetimi
stratejileri uygulanmadiginda, 6grencilerin ve 6gretmenlerin stres seviyeleri yiikselmekte, bu da
diizensizlige ve ilerleme eksikligine neden olmaktadir (Marzano ve Marzano, 2003).

Marzano ve ark., (2003) ve Marzano ve ark., (2005) iyi bir sinif yOneticisinin en 6nemli ii¢

ozelliginin sunlar oldugunu belirtmistir:
o Ogretim stratejilerinin belirlenmesi
* Miifredatin tasarlanmasi ve sunulmasi
* Smif yonetimi stratejilerinin basarili bir sekilde kullanilmasi.

Ogretmenler smifa kendi kiiltiirel nyargilariyla gelirler ve bu da farkh kiiltiirlerden
ogrencilere karsi sert yargilara veya yersiz disipline yol agabilir (Bondy ve ark., 2007; Brown, 2003;
Ford, 2005; Gay, 2010). Aslinda, smiftaki kiiltiirel farkliliklarin bilincinde olmayan 6gretmenler,
aymt kiiltiirden olan Ogrencilere iltimas gegebilir ya da gereksiz avantajlar saglayarak diger
kiiltiirlerden 6grencileri geride birakabilir (Weinstein ve ark., 2004). Kiiltiirel farkliliklarin oldugu
smnuf ortamlarinda 6gretmenlerin iyi egitimli olmalar: ve kiiltiire duyarl sinif yonetimi stratejilerini
uygulayabilmeleri ¢ok Onemlidir. Kiiltiire duyarli bir Ogretmen, &grencilerin kiiltiiriiyle
0zdeslesmek igin yontemler kullanir ve bunu 6grenmeye giden bir yol olarak ¢alisabilecek iliskiler
kurmak i¢in kullanir (Redmond, 2019; Yusoff ve Mazwati, 2018). Bir¢ok arastirmaci, kiiltiire duyarh
stratejileri basariyla uygulayabilen &gretmenlere tabi olan Ogrencilerin akademik olarak daha
yliksek oranda ilerleme kaydettigini kesfetmistir (Gay, 2002; Villegas ve Lucas, 2007). Redmond
(2019), kiiltiire duyarh bir siuf yaratmanin odaklanmas: gereken alanlar olarak, giiven iliskileri,
isbirligi, 6grenci 6zdegeri, 6gretmenlerin sézleri ve eylemleri, 6gretmenlerin model davranislari ve

beklentilerin énemine dikkat gekmektedir.
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Wlodkowski ve Ginsberg (1995) tarafindan motivasyon ve kiiltiiriin icsel o6zelliklerini
birbirine baglayan kiiltiire duyarli bir gerceve sunulmustur. Ogrenciler ve 6gretmenler igin gegerli

olan kiiltiirel duyarlilik asagida 6zetlenmistir:

¢ Hem Ogretmenlerin hem de 6grencilerin birbirlerine karsilikli sayg: gosterdigi bir 6grenme

atmosferi yaratarak kapsayicilig saglamak.
¢ Kisisel alaka ve se¢im yoluyla 6grenmeye yonelik olumlu ve elverigli bir tutum gelistirmek.

e Perspektifleri ve degerleri iceren zorlu ve diislindiiriicii 6grenme deneyimleri yaratarak

anlamu giiglendirmek.

* Ogrencilerin deger verdikleri bir seyi 6grenmede yetenekli ve etkili olduklarma dair bir

anlayis yaratarak yetkinlik kazandirmak.

Jones (2007), farkli 6grencilerden olusan bir sinifta basariy: siirdiirmek i¢in dahil edilmesi
gereken belirli faktorleri ozetlemektedir, kiiltiire duyarh bir 6gretmenin yapmasi gerekenler

asagida Ozetlenmigtir:

e Jlgili olmak: Ogrencilerin, Ogretmenin kendilerini Onemsedigine inanana kadar

Ogretmenin ogrettiklerini 6nemsemeyecekleri varsayimi altinda calismak.

e Etkili iletisim kurmak: Veliler ve dgrencilerle iletisim kurmanin yani sira 6grencilerin

kiiltiirel iletisim yontemlerini anlamak.

¢ Kiiltiirel gesitlilige sahip miifredat uygulamak: Miifredat, 6grencilerin katilimini saglamak
ve iliski kurmalarina yardimci olmak icin Ogrencilerin belirli kiiltiirlerinin yonlerine atifta

bulunmalidir.

* Ogretimde esnek olmak: Belirli bir dgretim tarzi ise yaramiyorsa, dgretmenler farkli

Ogrenci gruplarinin ihtiyaglarina uyum saglamalidir.
Ford (2005), kiiltiire duyarh 6gretmenlerin ve siiflariin beg 6zelliginden bahsetmektedir:

® Ogrenciler 6gretme ve 6grenmenin merkezine yerlestirilir ve 6grenciler iiyelik, aidiyet ve

sahiplenme duygusu yasar.
* Cok kiiltiirlii egitim, miifredatin 6nemli bir bilesenidir.
* Ogretmenler ¢ok kiiltiirlii egitimi en {ist diizeyde tesvik eder.
* Ogretmenler 6grencilerle birlikte gercek diinya sorunlarini ele almak zorunda hissederler.

. Ogretmenler Ogrencilerinin  bilissel, akademik ve duygusal refahmin ahlaki

sorumlulugunu istlenirler (Ford, 2005).

Villegas ve Lucas (2007) kiiltiire duyarli o6gretmenlerin alti Ozelligini su sekilde
detaylandirmaktadir:

e Farkli ge¢mislerden ya da kendi gec¢misleri disindaki ge¢mislerden gelen 6grenciler

hakkinda olumlu goriislere sahiptirler.

* Kendilerini okullar1 6grenciler icin daha esitlik¢i hale getirmeye yardimeci olacak bir arag

olarak goriirler.

® Ogrencilerin nasil Ogrendiklerini anlarlar ve Ogrencilerin nasil 0greneceklerini

anlamalarina yardimci olabilirler.
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. Ogrencilerinin yasamlarina asinadirlar ve aralarinda giivene dayal bir iliski vardir.
* Ogrencilerin 6n bilgilerine dayanan bir 6grenme ortami tasarlarlar.

Ogretmenler ayrica kiiltiire duyarh 6gretim icin gerekli goriilen bes hususa odaklanabilirler
(Brown, 2003; Gay, 2010; Ladson-Billings, 2001):

e Sinifta bulunabilecek gesitli kiiltiirlerin bakis agilarini anlamak igin kiiltiirel gesitlilik bilgi
taban gelistirmek.

¢ Farkli gecmislerden gelen 6grencilerin iliski kurabilecegi ilgili miifredat tasarlamak.

e Kiiltiirel 6zen gostermek ve Ogrencilerin bir pargasi olmay1 dort gozle bekledigi bir

o0grenme toplulugu olusturmak.
e Kiiltiirler arasi iletigim.
e Siif ici egitimde kiiltiirel uyum

Brown (2003; 2004), Amerika Birlesik Devletleri genelinde etnik gesitlilige sahip okullarda
calisan 6gretmenlerle yapilan goriismelere dayanarak, kiiltiire duyarli yonetimde olmasi gereken

belirli unsurlari tanimlamistir:
¢ Bireysellestirilmis ilgi yoluyla karsilikli saygi iceren kisisel iligkiler gelistirmek.
* Sevecen ogrenme topluluklar1 yaratmak.
e Is benzeri ortamlar olusturmak.
® Uyumlu iletisim siirecleri kurmak.

* Iddial1 ve agikca belirtilmis beklentilerle 6gretme

2.2. Kiiltiire Duyarli Smif Yonetimi (KDSY)

Kiiltiirel farkliliklarin yogun oldugu simflarin akademik ve sosyal potansiyellerine
ulagsmalarma yardimc olmak igin kiiltiire duyarh giiglii bir siif yonetimi sistemine ihtiyag vardar.
Kiiltiire duyarl bir sinif yonetimi sistemi akademik basari, kiiltiirel yeterlilik ve sosyopolitik bilince
dayanmaktadir (Gay, 2010). Kiiltiire duyarli sinif yonetiminin amaci 6grencilerin 6diil arzusu ya
da ceza korkusu yerine kigisel sorumluluk duygusuyla sorumlu ve kabul edilebilir bir sekilde
hareket etmelerini saglamaktir (Weinstein, 2004). Kiiltiire duyarli smif yonetimi, 6gretmen
tarafindan olusturulan ve Ogrencilerin ilerlemesine yardimar olabilecek veya engelleyebilecek
kiiltiirel normlara dayanir (Bondy ve ark., 2007). Kiiltiire duyarli sinif yonetimi, siniflar1 tiim
cocuklarin kendi kiiltiirel normlar1 dahilinde hareket edebilecekleri, Ogrenebilecekleri ve
basarabilecekleri sekilde yonetmeye yonelik bir yaklasimdir (Metropolitan Center for Urban
Education, 2008).

Brown (2004), Weinstein ve ark., (2003), Weinstein ve ark., (2004) tarafindan gelistirilen
kiiltiire duyarh sinf yonetimi, kiiltiirel pedagoji (Ladson-Billings, 1994) ve kiiltiire duyarl 6gretim
(Gay, 2010) teorilerine dayanmaktadir:

Ogretmenler, 6gretim yontemlerini dgrencilerin giiglii yonleri, ilgi alanlari, kimlikleri ve
normlar iizerine insa edecek sekilde uyarlamalidir. Bu 6gretim sekline kiiltiirel pedagoji denir
(Ladson-Billings, 1994). Kiiltiirel pedagoji, 6grenci basarisin1 ve diinyada iyi olma duygusunu
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tesvik etmek icin Ogrencilerin benzersiz kiiltiirel giiglerini besleyen oOgrenci merkezli bir
yaklagimidir (Lynch, 2012). Kiiltiirel pedagoji, sosyal biling ve elestiriye, kiiltiirel onaylamaya,
yetkinlige, topluluk olusturmaya, bireysel 6z deger ve yeteneklere ve bir bakim etigine deger verir
(Gay, 2010). Kiiltiirel pedagoji 6gretmenin okula aidiyetinin gelismesi, mesleki verimliliginin
artmast ve giiclii bir 6gretim becerisinin gelismesine katki sunmakta; 6grencinin 6gretim siirecine

hizli uyumuna, okula aidiyetine ve akademik basarisina olumlu katki sunmaktadir (Karatas, 2020).

Kiiltiire duyarh ogretim, bilgi, beceri ve tutumlari aktarmak icin dgrencilerin kendilerine
ozgli kiiltiirel referanslarini kullanarak onlari entelektiiel, sosyal, duygusal ve politik olarak
giiclendiren bir gretim yéntemidir (Ladson-Billings, 2009). Ogrencilerin kendilerine 6zgii kiiltiirel
gecmisleri, asilmasi gereken eksiklikler olarak degil, 6grenme igin birer varlik olarak goriiliir
(Boykin ve ark., 2004). Kiiltiire duyarli 6gretim, 6grencilerle giiclii ve 6zenli iliskiler kurularak
bagarii bir sekilde uygulanabilir. Bu tiir iligkiler karsilikli saygi ve yiiksek beklentilere
dayanmalidir. Ogretmenler, miifredat bilgilendirmek igin 6grencilerin kendi 6grenme ihtiyaglari
ve kiiltiirel ge¢misleri hakkindaki diisiincelerine erismeli ve {iistbilissel becerileri ve stratejileri
coklu formatlarda &gretmelidirler (Houchen, 2013). Ogrencilere sinifin nasil isleyecegi konusunda
s0z hakki vermek, smif yapisi ve 0gretmenin tarzina iliskin bakis acilar1 hakkinda &grencilerle
0zgiin diyaloglar kurmak ve miizik gibi popiiler trendleri 6gretim ve degerlendirmeye dahil etmek
kiiltiire duyarh 6gretimde 6nemlidir (Emdin, 2016; Houchen, 2013; Ullucci, 2009). Bu kiiltiirel
olarak uyumlu 6gretim stratejilerini kullanan 6gretmenler, 6grencilerinin gii¢lii yonlerini daha iyi
anlamakta ve sif katilminin ve 6grenci performansinin arttigini bildirmektedir (Emdin, 2016).
Kiiltiire duyarli 6gretim, miifredati, siuf iklimini, 6grenci Ogretmen iligkilerini, O6gretim
tekniklerini, sinif yonetimini ve performans degerlendirmelerini kapsayan ¢ok boyutlu bir ¢abadir
(Gay, 2010). Kiiltiire duyarlh siruf yonetimi, 6grencilerin ev, kisisel ve toplumsal yasamlarina dair
unsurlari da siifa dahil eder (Monroe ve Obidah, 2004).

Kiiltiire duyarl smif yonetimi, kiiltiirel pedagojiyi ve kiiltiire duyarlh 6gretim teorilerini
birlestirerek genisletir ve bunu simif yonetimine uygular (Duez-Curry, 2017). KDSY, demokratik bir
sinif isletmek igin pedagojik bir yaklasim ve zihniyettir (Metropolitan Center for Urban Education,
2008). Bu yaklasim, Ogretmenlere, farkli diisiince ve davranislari hos karsilayan giiglii kisisel
baglantilar kurmak ve 6grencilerini basariyla egitmek icin ihtiyag¢ duyduklar: araglar saglayabilir.
KDSY’nin merkezinde, 6gretmenlerin esitlik ve hakkaniyeti anlama becerisi yer alir (Duez Curry,
2017). KDSY, ceza ve 6diil sistemleri gibi yaygin davranisgi uygulamalar: bertaraf eder ve bunun
yerine sevecen, igbirlik¢i bir 6grenci toplulugu olusturmay: amaglar. Simf yonetimin amaci
ogrencileri uysallastirmak degil, tiim Ogrencilere 6grenme icin esit firsatlar sunulan kiiltiirel

senkronizasyon ortami olusturabilmektir (Emdin, 2016; Weinstein ve ark., 2004).
Weinstein ve ark., (2003), kiiltiire duyarh sinif yonetimi ilkelerini su sekilde 6zetlemistir:
* Ogrencilerin kiiltiirleri hakkinda bilgi gelistirmek
* Ogrencilerle iliski kurmak
e Kiiltiirel olarak uyumlu iletisim siiregleri kullanmak
¢ Diizenli olarak uygulanan beklentilerin agikga belirtilmesi
Brown (2019), kiiltiire duyarl sinif yonetimi stratejileri olarak sunlar1 Snermistir:

® Sevecen bir smif toplulugu olusturmak.
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o Kiiltiirel gesitliligi kucaklamak.

¢ Olumlu bir ton belirlemek.

* Ogrencileri kisisel olarak tamimak.
¢ Aileleri ve topluluklar1 dahil etmek.
¢ Net beklentiler belirlemek.

o Stirekli destek saglamak.

Kiiltiire duyarh etkili bir sinif yonetimi sistemi gelistirmek icin Weinstein ve ark., (2004) bes

temel bilesen oldugunu belirtmektedirler:
¢ Kisinin kendi etnosentrik 6nyargilarinin farkina varmasi.
* Ogrencilerin kiiltiirel gegmisleri hakkinda bilgi sahibi olmak.
¢ Egitim sisteminin daha genis sosyal, ekonomik ve politik baglaminin anlasilmasi.
o Kiiltiirel olarak uygun sinif yonetimi stratejilerini kullanma becerisi ve istekliligi.

* Sevecen smif topluluklar: olusturma taahhiidii.

2.3. Kiiltiire Duyarli Smif Yonetiminde Ogretmen Ozellikleri

Kiiltiire duyarl sinif yonetimini benimseyen 6gretmenler sevecenlik ve otoriterlik arasindaki
dengeyi kurmaya calisan 6gretmenlerdir (Weinstein ve ark., 2004). Sevecenlik ve otoriterligin ideal
karisimi, 6gretmenin 6grencilerini ellerinden gelenin en iyisinden daha azini kabul edemeyecek
kadar onemsedigi anlamina gelen "sicak talepkar” ifadesinde yakalanmustir. (Kleinfield, 1975).
Kiiltiirel mizah, sakalasma, sevgi sozciikleri ve giliglii duygularin gosterilmesi siuf disiplini
tizerinde olumlu bir etkiye sahiptir (Monroe ve Obidah, 2004). Okullarda var olan akademik ve
disiplin bogsluklarini azaltmak isteyen Ogretmenler, smnifta sosyal adalet ve ayrimcilik karsiti
uygulamalar1 benimsemelidir. Bu doniim noktasina ulagildiginda, 6gretmenler kontrollii bir sinif
degil, isbirlik¢i ve kozmopolit bir siuf olusturmaya calisacaklardir. Bir toplulukta yeni olan
Ogretmenler, yeni ¢evrelerinin baglamindan 6grenmek icin dgrencilerinin diinyalarina dalmalidir.
Bu kasith iliski kurma, okul ve toplum arasindaki kiiltiirel uyumsuzlugu azaltmaya yardimci
olacaktir (Emdin, 2016).

Kiiltiire duyarh sinif yonetimini benimseyen 6gretmenlerin dikkat etmesi gereken hususlar

asagida Ozetlenmistir:

e Kiiltiirel agidan duyarl bir ortam yaratmanin ilk adimi, 6gretmenin kendi etnosentrizmini
incelemesidir; 6gretmenler 6grenci davraniglarina kendi kiiltiirel 6nyargilariyla bakabilitarrler ve
bu durum kafa kangikhigma ve yanlhs yorumlamaya yol agabilir. Baz1 6grenciler otekilestirip
marjinallestirirken digerlerine ayricalik tanmabilir (Weinstein, vd., 2003). Beynimizdeki ayna
noronlar, kendimizinkine benzer eylemleri tanir; tanidik beklentinin disinda kalan &grenciler
yikic, akilsiz veya ilgisiz olarak algilanabilir (Emdin, 2016). Kiiltiire duyarli siuf yOnetimi
uygulayan Ogretmenler, kisisel oOnyargilarmnin Ogrenci davranisi ve Ogrenmesine yonelik
beklentilerini etkiledigini ve davranis beklentilerinin kiiltiirler arasinda farklilik gosterdigini tespit
eder (Metropolitan Center for Urban Education, 2008).
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» Ogretmenler, dgrencilerin kiiltiirel ge¢misleri hakkinda bilgi sahibi olmali, egitim
sisteminin daha genis sosyal, ekonomik ve politik baglamlarini anlamali, kiiltiire duyarhi smif
yonetimi stratejileri kullanmaya istekli olmak ve ilgili simif topluluklari olusturma taahhiidiinde
bulunmalidirlar (Weinstein ve ark., 2003).

e Ogretmenler, ogrenciler arasindaki gii¢ yapilarni anlamali, 6grencilerin  yasam
diinyalarina dalmali, benligi bagkalariyla iligkili olarak anlamali, 6grencilerin kendi diinyalarina
girmelerine izin vermeli ve okulu aile tiyeleriyle birlikte bir topluluk olarak gérmelidir (Milner ve
Tenore, 2010).

¢ Ogretmenler, 8grencilerin benzersiz ve harika kiiltiirel tarzlariyla baglanti kurmali, aym

zamanda onlara gesitli kosullar i¢in kod degistirmeyi 6gretmelidir (Delpit, 2006; Emdin, 2016).

e Kiiltiire duyarli sinif yonetimi yaklagimii benimseyen Ogretmenler, &grencilerinin
davraniglar1 ve bagarilar1 konusunda yiiksek beklentilere sahiptir ve ilgisiz ¢cabalar1 kabul etmezler
(Brown, 2004; Ullucci, 2009). Smiflar, agik¢a tanimlanmis kurallar ve prosediirlerle diizenli, is
benzeri bir ortama sahiptir. (Brown, 2004; Bondy ve ark., 2007). Ogretmenler 6grencilerini siirekli
olarak bu standartlara siki sikiya bagh tutar ve 6grencilerin uymas: konusunda israrci olurlar
(Bondy ve ark., 2007). Smifin fiziksel diizeni ve dekoru da olumlu 6grenci etkilesimlerini ve verimli
grup calismalarini tegvik etmek ve ayrica 6grencilerin gesitliligini yansitmak agisindan énemlidir
(Ullucci, 2009).

e Kiiltiirel gesitlilige sahip bir 6grenci kitlesine yanit verebilmek i¢in 6gretmenlerin organize
olmalari, materyali sunus bicimlerinde ilgi cekici olmalar1 ve sinif yonetimi stratejilerinde tutarh

olmalar1 gerekir (Marzano ve ark., 2003; Marzano ve ark., 2005).

TARTISMA, SONUC VE ONERILER

Bu ¢alismada, sinif yonetimi konusu kiiltiirel farkliliklara duyarlilik baglaminda ele alinarak,
kiiltiire duyarl sinuf yonetimi 6zellikleri tizerinde durulmus ve bagarili bir egitim 6gretim yasami
i¢in kiiltiire duyarh smif yonetiminin énemi incelenmistir.

Konuyla ilgili calismalar, 6gretmenlerin ideolojileri ve degerleri iizerine diisiindiiklerinde,
disiplin ve sinif yonetimi konularinda 6grencilere kars: esitlik¢i ve tarafsiz olma olasiliklarinin daha
yliksek oldugunu gostermistir (Cartledge ve Kourea, 2008; Peters ve ark., 2014; Reinke ve ark.,
2013). Daha yiiksek bir smif yonetimi 6z yeterliligi duygusu sergileyen dgretmenler, 6grencilerin
gorevlerine uygun davranislarini tesvik etme konusunda daha basarii olma egilimindedir
(Gordon, 2001; Main ve Hammond, 2008). Sinif yonetimi yeterliligi ile olumlu davranissal destekler
arasindaki iligkiyi inceleyen bir ¢alismada, iki degisken arasinda pozitif korelasyon bulunmustur
(Almog ve Shechtman, 2007). Tersine, diisiik siuf yonetimi diizeyleri, 6gretmenlerin 6grenci
davramuslarini degistirmek ic¢in olumsuz sonuglar ve cezalar kullanmasiyla iliskili bulunmustur
(Gordon, 2001). Ogretmenlerinin sinif yonetimi uygulamalarini inceleyen daha yeni bir calismada,
Gaias ve ark., (2019) 6gretmenlerin kiiltiire duyarli sinif yonetimi uygulamalarini kullanmalar ile

ogrencilerin derse katilimi ve katilimi arasinda giiglii bir iligki bulmustur.

Egitimde esitlik kavrami, 6grenciler arasinda orantisizhiga ve esitsizliklere neden olan
sistemlerin ortadan kaldirilmasini icerir (Blankstein ve ark., 2016). Yillar siiren aragtirmalar, 1rk,

kiiltiir, smnif ve dil nedeniyle egitimde ve toplumda devam eden esitsizliklere dair kanitlar
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sunmaktadir (Banks, 2013; Barton ve Coley, 2010; Bishop ve Noguera, 2019; Bottiani ve ark., 2018;
Ladson-Billings, 1994). Bununla birlikte, egitim politikalar1 okullardaki ayrimcilig1 yeterince ele
alamamistir (Bishop ve Noguera, 2019; Bonilla-Silva, 2017). Egitim politikalar: diisiik gelirli olarak
tanimlananlar da dahil olmak iizere kiiltiirel, dilsel, etnik vb., tiim yonleriyle &grencileri
digerlerinden benzersiz kilan Ozelikleriyle yasadigi avantajlari/dezavantajlar1 ve erisimdeki
esitsizlikleri ele almalidir. Egitimciler, 6grencilerin ihtiyaclarini karsilamak i¢in akademik basari,
Ogrenci yerlestirme ve 6grenci disiplinindeki sistemik esitsizlikleri anlamalidur.

Ogretmenler yalnizca kiiltiirel yeterlilik gelistirmekle kalmamali, ayni zamanda farkl
gecmislere sahip 6grencilerle ¢alisirken sosyopolitik bir biling de gelistirmelidir (Ladson-Billings,
2001). Kiiltiire duyarli sinif yonetiminin 6zii, uysal, kendi 6zgiin 6zelliklerinden vazge¢mis ve
baskin kiiltiire tabi bireyler toplulugu yaratmak amaciyla degismez disiplin kurallariyla sinuf ici
diizeni saglamak degildir. Her birey essiz 6zellikleriyle sinufta yer almaktadir. Ogretmenler,
Ogrencilerinin nereden geldiklerini ve kendi deger sistemlerini daha iyi anlamak i¢in sosyopolitik
bir biling gelistirerek kendilerinde ve 6grencilerinde kiiltiirel yeterlilik olusturmalidirlar.

Ogretmenlerin kiiltiire duyarli smif ydnetiminde yeterliliklerini artirmak igin daha fazla
kiiltiirler aras1 deneyimi nasil yaratacaklarmi diisiinmelidir. Ogretmenler, kendi kiiltiirlerinden
farkl kiiltiirler ve ge¢misler konusunda daha yetkin hale gelmeli (Guyton ve Wesche, 2005) ve
farkh kiiltiirleri, 6znel materyaller, medya ve kaynaklar yerine farkli gruplarla etkilesim yoluyla
ogrenmeleri icin firsatlar saglanmalidir (Taylor ve Wendt, 2023). Ogretmenler daha fazla bilgi
edindikge, kendi onyargilarim1 degerlendirmeye baslayabilir, kendi 6nyargilarmi diizeltebilir ve
ok kiiltiirlii yeterlik duygularm gelistirebilirler.

Ogretmenlerin farkli kiiltiirler ve etnik gruplarla olan deneyimleri, farkli kiiltiirlere iliskin
var olan algilarimn ve etkilesimlerini etkileyebilir. Ogretmenlerin farkli gruplarla daha az etkilesimi
olmusgsa, farkli Ogrencilere iliskin algilarinin yanlis bilgiler, onyargilar ve kalip yargilarla
sekillenmis olmasi miimkiindiir. Bir kisinin ge¢mis deneyimlerini degistirmek miimkiin olmasa da,
okul liderleri kiiltiirler aras1 konusmalar ve ¢ok kiiltiirlii egitim, kiiltiire duyarli uygulamalar,
sosyal adalet konusunda egitim yoluyla yeni deneyimler yaratmaya odaklanabilir. Yeterliligin
artirllmasi1 ve cesitlilikle ilgili deneyimlerin yeniden sekillendirilmesi, 0gretmenler arasinda
kiiltiirel yeterliligin olusturulmasina yardimci olacak ve d6gretmenler ile 68renciler arasinda daha
olumlu etkilesimlere yol agacaktir (Gay, 2000).

Okullar, demokratik fikirlerin yayilacag1 ve sosyal olarak yaratilan farkliliklar: artiracak ya
da azaltacak sekilde kendi kiiltiirlerimize dayandirilacagi ideal kamusal alanlar olarak
goriilmektedir (Duez-Curry, 2017; Redmond, 2019). Ayrica, ¢ogu iilkede egitim, esitsizliklerle
miicadele etmek ve insanlarin gelecegini ve yasam standartlarini iyilestirmek icin en énemli arag
olarak kabul edilmektedir (Arnesen ve ark., 2008). Tiim ¢ocuklar ve gengler okul sisteminin bir
pargcasi oldugundan, bu durum okulu ve sinuf1 kiiltiirel ve sosyal alisveris ve 6grenme igin 6nemli
bir arena haline getirebilir. Okul, cesitlilikle basa ¢ikma ve ayrimciliga ugrayan gruplarin
durumlarin iyilestirme deneyimlerini paylasmak icin ortak bir zemini temsil eder. Kiiltiirel olarak
cesitliligin oldugu smiflarda egitim Ogretim faaliyetlerini gergeklestiren Ogretmenler, kiiltiire
duyarli smif yoOnetimi stratejilerinden yararlanarak, demokrasi, adalet ve esitlik bilincinin

ogrencilerde yerlesmesine ve dolayisiyla da toplumsal barisa katkida bulunabilirler.
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